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NATIONAL MODERATOR’S REPORT

General Guidance for Assessors

The purpose of external moderation is to providessarance that assessor judgments are

at the national standard and are made on the bhagsessment materials that are fair and

valid. All assessment materials are expected to:

. give the learner the opportunity to meet the negpients of the standard

. have an assessment schedule that gives evidérmgpmpriate learner responses
and clear judgments at all levels.

The Ministry of Education contracted subject expead write assessment resources for
achievement standards. These are not pre-moderates.intention is that they are
modified to suit teaching programmes and learnedseThey do not provide “rules” but
suggest different ways of assessing to the natioregistered standard.

General Overall Comment

There are a significant number of assessors whonave preparing quality learning

experiences for learners in Graphics. These assessave shown that carefully

constructed assessment tasks that allow for indatidesign solutions, prompt learners to
produce evidence that meets the demands of thesassat criteria and explanatory notes.
Challenging tasks that allow for creative thinkirfgllow design practice and clearly

articulate the assessment requirements will all@v the generation of appropriate
evidence for most achievement standards.

The issues which continue to impact on learneressm Graphics are:

1. Assessors must take care when writing assessmeatiahdo ensure learners are not

disadvantaged by:

* an inappropriate level of design challenges set an

« an lack of appropriate information in assessmeskstain terms of clearly articulating
the assessment requirements.

Assessors are encouraged to source authentic saslemrners can engage in real design

challenges. The nature of the graphics achieversttdards can allow for creative

investigation of design challenges.

2. As in previous years generic assessment schedatggeed to cause a problem for
assessors who have difficulty describing a clearelleof achievement required for

achieved, merit and excellence.

3. Assessors who create a specific assessment sehéoluleach assessment task
provided a more accurate and definable standagdalfty for judging learner evidence.
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4. When assessing against unit standards assessotsemsige the assessment task
assesses all the performance criteria, includingeatatements. The assessment schedule
must include examples of appropriate learner ewidesnd judgement statements. The
performance criteria alone do not constitute appatg judgement statements. In some
cases assessment tasks have assessed the prademadicds of skills but the design
elements inherent in some performance criteria miebeen included. The intention of
the design and communications unit standards, isurtdertake the development of
evidence for these standards within a contextusigdebrief and not in isolation as a skill
assessment task.

5. There is a step up in degree of difficulty and Hepit engagement at levels 2 and 3 in
terms of the quality of sketching, instrumentalvdray and the representation of design
ideas. Assessors must review assessment activdiesscertain if learners have the
opportunity to demonstrate the necessary skillslaruviedge expected at levels 2 and 3.
At these levels learners must be given design tHskisencourage deeper thinking and
include opportunities to submit more detailed enme When learners are expected to
meet such requirements astemonstrate an ability to critically evaluate thaadjty of
their results, to identify the major problems, atal make progressive and positive
improvements; demonstrate an appreciation of tredrfer high standards of work and a
willingness and commitment to achieving high-gygtérsonal results; analyse the nature
of the problem and generate new solutions or predalternatives to existing designs
ongoing analysis and reflecticandexamination of the implications of the alternatives
clear support and advice on the nature of theseepees, is essential.

6. Assessors must ensure the assessment activitgessasg to the latest version of
the achievement standard. Assessors should cheriggarogramme development that all
aspects of the achievement standard are assesdecbaact assessment information is
provided so learners have the opportunity to rahehstandard. Assessment schedules
require evidence and judgment statements thatctdfie latest version of the achievement
standard.

It is a requirement of the moderation system thatassessment schedules contain specific
examples of the required evidence (answers) alatty tve details of how this evidence
will be judged when deciding on the grade to berde@ Evidence statements are
required to exemplify valid student answers inahgdithe depth and detail required.
Assessors may use annotated photocopies of preeramsrent learners work as examples
of what is expected for achieved, merit and exoellevels. The annotations and their
position on the script(s) must be clearly indicatethe moderator.

Assessors are responsible for ensuring assessoteiities, regardless of the source, meet
the requirements of the current registered standard

Some activities developed for earlier versionshefachievement standards may need to be
modified. Similarly, buying a commercial activityoels not automatically guarantee its
validity. Activities still need to face the schomlinternal moderation system before being
submitted for moderation.
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Level 1

AS 90041: Produce a mock-up and model

Mock-ups
There still appears to be some difficulty achieveugcess in this part of the achievement
standard.

Key indicators for consideration:

evidence must be presented that demonstrates lmdbk-up has been used to test or
explore alternative design ideas

evidence must be presented that shows how the modkas informed the design
development process (normally poorly representesibmitted material) and show the
evolving nature of a idea. This evidence can bewshas annotated photographs,
further drawings or written description

more than two photographs should be submitteddleatly show the design’s features
in 3D form and are supported with evidence of hdwseé mock-ups have been
instrumental in progressing the designs aesthefignztion

mock-ups are natlentical versions of the model. They are madditbérent materials
and represent a quickly constructed conceptual tol@scertain 3D form or the rough
working nature of an idea.

Model

This part of the achievement standard appears tohpleted with a high rate of success.
Models are a rich source of realising a designtsmiun 3 dimensional form and most
assessors are producing some fine examples.

AS 90042: Apply a design process and design principles to identified needs and
opportunities

This achievement standard appears to be completegwigh rate of success.

Key indicators for consideration:

the design development stage is still poorly regmeesd.

Development is a process in which questions alimitbncept such as; construction,
size, operation, materials, joining details, colett, necessary to define the solution
are answered

the way specifications are written could improvarfeers success. Many submitted
assessment activities have too many specificatimistend to be too restrictive. The
standard expects that the solution be “evaluatedh wieference to design
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specifications”, so the wording of these specifara will impact on the learners
ability to be able to meet this assessment criterf8ek help in writing specifications
if necessary as learners are expected to do thiglrer levels of graphics

on-going evaluatiorof design ideas has improved but there are siithes problems
relating to the way in which accurate informatienrélayed to learners regarding the
purpose of evaluation (reasoning and justificati@mniey stages that support and justify
the further development of ideas

the use of annotations can support the visual elesref any design development and
are very important for describing functional, aesth or emotional attributes. Many
submissions still lack appropriate annotationsN@rit and Excellence grades where
reasons for design decisions are important

design language supports the justification of desigcisions when choices are made
about how the main principles of function and aetits can be manipulated to
improve the design’s purpose. Design language ils rstrely integrated in an
appropriate context.Use of design language®efers to the dialogue (annotated or
graphical) that is inherent in the design process @dearly identifies the interaction of
principles and purpose.

AS 90044: Present design ideas that show design features and functions

This achievement standard has been completed whigharate of success, but there are
still some issues that require attention.

Key indicators for consideration:

a wider range of media should be encouraged.ithg®rtant that learners have every
opportunity to explore multi media capabilities aack notrestricted to coloured
pencils, markers and pastels

original work must be sent as evidence for thiseaament standard as moderation of
black and white photocopies is not acceptable whdemonstrating a learners
competence with a variety of media

assessment activities must incorporate valuablernmdtion for learners about the
appropriate application of media and presentagchriques.

Level 2

AS 90322: Produce a mock-up and model to explore design ideas

Mock-ups

Assessors are reminded to ensure they provide ppat® information to learners about
the connection between rough mock-up and desigreldement. Photographs are the
favoured way of presenting evidence for this aclmeent standard and this media appears
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to be clearly appropriate now that assessors &iagtaseveral shots of the design to
explain its functional part in the design developme

Key indicators for consideration:

* more than two photographs should be submitted dleatrly show how the mock-up
contributes to the design’s development. Photograglbne do not provide adequate
evidence for this achievement standard

 more information needs to be provided by the lgatoeshow how the mock-up
informs design development

 mock-ups are used to quickly explore ideas and Iohigck things such as size,
appropriateness for purpose, look and operations Triformation supports design
decisions by confirming design thinking or changithg way ideas develop. The
evidence about how these experiments have helpd@ whasign decisions must be
communicated in the design concept developmenestagthe form of annotations or
sketched visuals

» justification refers to a clear in-depth explanatiof why a particular approach has
been used for the purpose of design development.

Models
As with level one, model submissions are mostlycseasful pieces of work that represent a
well planned and constructed scale version of gydes

It is important that at least twguality photos along with notations/drawings anpmied
with students work for clarification of the modelsale and to show details from different
viewpoints.

AS 90322: Design and present a solution for an architectural or environmental brief
AS 90323: Design and present a solution for a media or technical illustration brief
AS 90324: Design and present a solution for an engineering or technological brief

Overall Statement

There are many instances where learners are nog bgtended beyond level one thinking,
skills and knowledge.

Assessors must ensure learners are given oppoesimdt explore ideas in depth and be
encouraged to communicate more sophisticated ir#bom about design detail and

construction of outcomes.

Key indicators for consideration:

* Assessors are encouragedwaite interesting and authentic assessment tasks thi
challenging design problemsto enable learners to successfully develop techyica
detailed solutions to design tasks. Design briefsdnto clearly outline the issue to be
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solved and the specifications written in such a Wt they enable the learner to
successfully meet the specifications during thegiedevelopment of a solution

» learners must be encouraged to explore a widereragdesign options for the
development and evolution of ideas. Many submissilack the depth of thinking
associated with the investigation of alternatived appropriate detail associated with
level two submissions

* evidence provided in many submissions appears tetrioggling to complete a full
design process. Learners at this level must begemgan explorative investigation of
alternatives and justifying their reasons for desitgcisions throughout their design
practice. This means that all stages of their amaksign process must reflect critical
thinking through detailed drawings and annotations

e many learners produced an abundance of research candepts but design
development and final solutions were vaglesearch is appropriate where it is used to
support on-going design decisions that clearly owprthe value of the outcome. The
amount is dependant on the direction of the desgdron the abundance of information
available

» learners need to use an evaluation process to sndheir design ideas. The
evaluation dialogue involves an analysis of deasibeing made. Students who merely
provide a commentary of what is happening (desornip have not evaluated.
Effective design development can be achieved thromy going evaluation at each
stage so that desiglecisions can be discussaddjustified

» presentation skills are an inherent part of allthe work submitted for achieving a
design solution. Learners require more informaaod classroom support to improve
evidence submitted to meet the “high quality préstgon skills”. Learners should be
introduced to a variety of media beyond colouredcge and graphite and encouraged
to use a wide use of modes where applicable. Leawmishing to achieve excellence in
any one of these standards must be given the appiyrto chooseappropriate media
and modes for the drawing purpose.

Level 3

AS 90736: Develop and communicate a solution to an architectural or environmental
design brief

AS 90736: Develop and communicate a solution to an engineering or technological
design brief

AS 90736: Develop and communicate a solution to an medial or technical illustration
design brief
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In general and associated with all level three agleiment standards

The quality of level three submissions has improsigdificantly this year. There are some
highly sophisticated design ideas being developedhtormed talented young designers.
The following statements are made to reinforce theectations for level three
submissions.

Key indicators for consideration:

the integration of the external negotiated bried asotivating tool prompted learners to
produce stunning results. Negotiating with a cliemh present several issues that can
impact on learner success. Firstly, if the cliesmiroot articulate their needs accurately,
learners can find it difficult to develop adequatdutions and will require considerable
teacher support to guide and advise on directienodly the learner/designer can find
the task of writing appropriate design briefs difft, especially when they fail to
accurately identify clear specificationghirdly, the client may be unable to contribute
clear direction during evaluation sessions. Assassiwould reflect on how many client
related briefs are used in a graphics programme

where assessors are being too prescriptive pritfect requirementslearner freedom
is minimalised and tends to constrain the desigogss

some Assessors are still using version 1 assessaskstto assess against version 2 of
the achievement standard. The variation betweentwlte versions is significant.
Version 2, for merit requires fined solution and excellence requirescaitically
analysed solution. There is a change of focus to commurnatrather than
presentation techniques and skills. More informmatiraust be provided to learners
about the meaning of these two criteria

investigation at this level must represent considier depth and analysis making sure
that alternatives are explored with reasons andifagions given for design decisions.
A critically analysed solutiorinvolves the examination of the implications ot th
alternatives. During conceptual development learneill be actively exploring
different ideas. The focused evaluation of thedermdtive ideas is reflected in an
analysed solution.

This can be demonstrated through extensive dravéangptation and/or other means of
communication

assessors need to reinforce the specific requiressm@nexplanatory note Develop
and communicate may include the use of: desigrclséet working drawings, notes,
research, models, mock-ups, audio, visual, orabgngation to a group, 3D rendered
pictorial sketches or drawings, computer generatedges, and photographyhe use
of the above methods will be dependant on the detagk but any level three
submissions should contain a substantial amoutitese
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» learners will require considerable support and afibe when creatingheir own
design briefs,as quite often there is a problem with how thecspations have been
written. Learners’ briefs must present a suitaballengeas the level of design
engagementelies on the complexity of the task

* research is a tool for improving the quality of thhétcome, not to become the main
objective. Learners must use research to inforncthation of design ideas and must
be encouraged to only use the information that wéfinitely contribute to the
refinement of a solution

* the key stages of design are dynamic not line&srim.

» assessment schedules in the case of the studegibgdierg their own brief or working
with a client to develop a brief will of necesslig somewhat generic but they must
still describe the expected evidence for each l@fehchievement and reflect the
explanatory notes of the standards.

At this level many schools are still opting to atlapuse exemplar material supplied by the
Ministry of Education. In addition to ensuring ttessks are assessing the latest version of
the achievement standard it is recommended thatntliterial is continually reviewed to
make sure that it meets the expectations of thed [mmntext.

Unit Standards

There are a significant number of Assessors using Standards, some in Graphics and
many in Technology. In some cases the assessmdetrighavas not at the national
standard. Assessors unfamiliar with appropriatessseent practices associated with the
development of assessment schedules and tasksif@atandards should seek support.

Unit Standard assessment tasks need to be writegflect the level of the standard. The
assessment activity should cover the design prgbdpacifications, design requirements
and the unit standard requirements, including pezisl notes, elements and performance
criteria.

A full assessment schedule that unpicks the elesremd performance criteria and range
statements needs to be written. This is generallyp in columns; Performance Criteria,
Evidence, Judgement, and Assessment Strategy.

There appears to be a number of assessors offéraghics standards in Technology. A
general observation of these submissions revealseed to improve the design
development and appropriate visual communicatiodesign ideas. Many learners failed
to meet the requirements of the unit standard Isecdhey did not produce solutions
appropriate to the level of the standard. Assessorg ensure the standard of work and the
level of difficulty is equitable with achievemertaredard quality of evidence of the same
year level.



