
SESSION TWO

FOR TEACHERS ONLY
The University of the State of New York

REGENTS HIGH SCHOOL EXAMINATION

ENGLISH
Wednesday, January 25, 2006— 1:15  to 4:15 p.m., only

SCORING KEY AND RATING GUIDE

Mechanics of Rating

Updated information regarding the rating of this examination may be posted on the 
New York State Education Department’s web site during the rating period. Visit the site
http://www.emsc.nysed.gov/osa/ and select the link “Latest Information” for any recently
posted information regarding this examination. This site should be checked before the rat-
ing process for this examination begins and at least one more time before the final scores
for the examination are recorded.

The following procedures are to be used for rating papers in the Comprehensive
Examination in English. More detailed directions for the organization of the rating
process and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring the Comprehensive Examination in English.

Scoring of Multiple-Choice Questions

Indicate by means of a checkmark each incorrect or omitted answer to multiple-
choice questions on the Session Two answer sheet; do not place a checkmark beside
a correct answer. Use only red ink or red pencil. In the box provided under each
part, record the number of questions the student answered correctly for that part.
Transfer the number of correct answers for the Part A multiple-choice questions to
the appropriate spaces in the box in the upper right corner of each student’s 
SESSION ONE answer sheet.

Session Two
Correct Answers

Part A
(1)  4
(2)  3
(3)  1
(4)  2
(5)  3
(6)  1
(7)  2
(8)  4
(9)  1

(10)  3 
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Rating of Essays

(1) Follow your school’s procedures for training for rating.  This process should include:
Introduction to the task—
• Raters read the task and summarize its purpose, audience, and format
• Raters read passage(s) and plan own response to task
• Raters share response plans and summarize expectations for student responses

Introduction to the rubric and anchor papers—
• Trainer reviews rubric with reference to the task
• Trainer reviews procedures for assigning scores
• Trainer leads review of each anchor paper and commentary

(Note: Anchor papers are ordered from high to low within each score level.)

Practice scoring individually—
• Raters score a set of five papers individually
• Trainer records scores and leads discussion until raters feel confident enough to move

on to actual scoring

(2) When actual rating begins, each rater should record his or her individual rating for a
student’s essay on the rating sheet provided, not directly on the student’s essay or
answer sheet.  Do not correct the student’s work by making insertions or changes of any
kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve
scores that differ by more than one point.  The scoring coordinator will be responsible
for coordinating the movement of papers, calculating a final score for each student’s
essay, and recording that information on the student’s answer paper for Session One,
and determining the student’s final score for the examination. The chart located on the
Department’s web site should be used for determining the final examination score.

[2]

COMPREHENSIVE ENGLISH — SESSION TWO — continued



S
E

S
S

IO
N

 T
W

O
 –

 P
A

R
T

 A
 –

 S
C

O
R

IN
G

 R
U

B
R

IC
R

E
A

D
IN

G
 A

N
D

 W
R

IT
IN

G
 F

O
R

 L
IT

E
R

A
R

Y
 R

E
S

P
O

N
S

E

Q
U

A
L

IT
Y

6
R

es
p

o
n

se
s 

at
 t

h
is

le
ve

l:

5
R

es
p

o
n

se
s 

at
 t

h
is

le
ve

l:

4
R

es
p

o
n

se
s 

at
 t

h
is

le
ve

l:

3
R

es
p

o
n

se
s 

at
 t

h
is

le
ve

l:

2
R

es
p

o
n

se
s 

at
 t

h
is

le
ve

l:

1
R

es
p

o
n

se
s 

at
 t

h
is

le
ve

l:

M
ea

n
in

g
: 

th
e 

ex
te

n
t 

to
w

h
ic

h
 t

h
e 

re
sp

o
n

se
ex

h
ib

it
s 

so
u

n
d

u
n

d
er

st
an

d
in

g
,

in
te

rp
re

ta
ti

o
n

, a
n

d
an

al
ys

is
 o

f 
th

e 
ta

sk
an

d
 t

ex
t(

s)

D
ev

el
o

p
m

en
t:

 t
h

e
ex

te
n

t 
to

 w
h

ic
h

 id
ea

s
ar

e 
el

ab
o

ra
te

d
 u

si
n

g
sp

ec
if

ic
 a

n
d

 r
el

ev
an

t
ev

id
en

ce
 f

ro
m

 t
h

e
te

xt
(s

)

O
rg

an
iz

at
io

n
: 

th
e

ex
te

n
t 

to
 w

h
ic

h
 t

h
e

re
sp

o
n

se
 e

xh
ib

it
s

d
ir

ec
ti

o
n

, s
h

ap
e,

 a
n

d
co

h
er

en
ce

L
an

g
u

ag
e 

U
se

: 
th

e
ex

te
n

t 
to

 w
h

ic
h

 t
h

e
re

sp
o

n
se

 r
ev

ea
ls

 a
n

aw
ar

en
es

s 
o

f 
au

d
ie

n
ce

an
d

 p
u

rp
o

se
 t

h
ro

u
g

h
ef

fe
ct

iv
e 

u
se

 o
f 

w
o

rd
s,

se
n

te
n

ce
  s

tr
u

ct
u

re
,

an
d

 s
en

te
n

ce
 v

ar
ie

ty

C
o

n
ve

n
ti

o
n

s:
 t

h
e

ex
te

n
t 

to
 w

h
ic

h
 t

h
e

re
sp

o
n

se
 e

xh
ib

it
s

co
n

ve
n

ti
o

n
al

 s
p

el
lin

g
,

p
u

n
ct

u
at

io
n

,
p

ar
ag

ra
p

h
in

g
,

ca
p

it
al

iz
at

io
n

,
g

ra
m

m
ar

, a
n

d
 u

sa
g

e

-e
st

ab
lis

h 
a 

co
nt

ro
lli

ng
id

ea
 th

at
 r

ev
ea

ls
 a

n 
in

-
de

pt
h 

an
al

ys
is

 o
f b

ot
h

te
xt

s
-m

ak
e 

in
si

gh
tfu

l
co

nn
ec

tio
ns

 b
et

w
ee

n 
th

e
co

nt
ro

lli
ng

 id
ea

 a
nd

 th
e

id
ea

s 
in

 e
ac

h 
te

xt

-d
ev

el
op

 id
ea

s 
cl

ea
rly

an
d 

fu
lly

, m
ak

in
g

ef
fe

ct
iv

e 
us

e 
of

 a
  w

id
e

ra
ng

e 
of

 r
el

ev
an

t a
nd

sp
ec

ifi
c 

ev
id

en
ce

 a
nd

ap
pr

op
ria

te
 li

te
ra

ry
el

em
en

ts
 fr

om
 b

ot
h 

te
xt

s

-m
ai

nt
ai

n 
th

e 
fo

cu
s

es
ta

bl
is

he
d 

by
 th

e
co

nt
ro

lli
ng

 id
ea

-e
xh

ib
it 

a 
lo

gi
ca

l a
nd

co
he

re
nt

 s
tr

uc
tu

re
th

ro
ug

h 
sk

ill
fu

l u
se

 o
f

ap
pr

op
ria

te
 d

ev
ic

es
 a

nd
tr

an
si

tio
ns

-a
re

 s
ty

lis
tic

al
ly

so
ph

is
tic

at
ed

, u
si

ng
la

ng
ua

ge
 th

at
 is

 p
re

ci
se

an
d 

en
ga

gi
ng

, w
ith

 a
no

ta
bl

e 
se

ns
e 

of
 v

oi
ce

an
d 

aw
ar

en
es

s 
of

au
di

en
ce

 a
nd

 p
ur

po
se

-v
ar

y 
st

ru
ct

ur
e 

an
d

le
ng

th
 o

f s
en

te
nc

es
 to

en
ha

nc
e 

m
ea

ni
ng

-d
em

on
st

ra
te

 c
on

tr
ol

 o
f

th
e 

co
nv

en
tio

ns
  w

ith
es

se
nt

ia
lly

 n
o 

er
ro

rs
,

ev
en

 w
ith

 s
op

hi
st

ic
at

ed
la

ng
ua

ge

-e
st

ab
lis

h 
a 

co
nt

ro
lli

ng
id

ea
 th

at
 r

ev
ea

ls
 a

th
or

ou
gh

 u
nd

er
st

an
di

ng
of

 b
ot

h 
te

xt
s

-m
ak

e 
cl

ea
r 

an
d 

ex
pl

ic
it

co
nn

ec
tio

ns
 b

et
w

ee
n 

th
e

co
nt

ro
lli

ng
 id

ea
 a

nd
 th

e
id

ea
s 

in
 e

ac
h 

te
xt

-d
ev

el
op

 id
ea

s 
cl

ea
rly

an
d 

co
ns

is
te

nt
ly

, w
ith

re
fe

re
nc

e 
to

 r
el

ev
an

t a
nd

sp
ec

ifi
c 

ev
id

en
ce

 a
nd

ap
pr

op
ria

te
 li

te
ra

ry
el

em
en

ts
 fr

om
 b

ot
h 

te
xt

s

-m
ai

nt
ai

n 
th

e 
fo

cu
s

es
ta

bl
is

he
d 

by
 th

e
co

nt
ro

lli
ng

 id
ea

-e
xh

ib
it 

a 
lo

gi
ca

l
se

qu
en

ce
 o

f i
de

as
th

ro
ug

h 
us

e 
of

ap
pr

op
ria

te
 d

ev
ic

es
 a

nd
tr

an
si

tio
ns

-u
se

 la
ng

ua
ge

 th
at

 is
flu

en
t a

nd
 o

rig
in

al
, w

ith
ev

id
en

t a
w

ar
en

es
s 

of
au

di
en

ce
 a

nd
 p

ur
po

se
-v

ar
y 

st
ru

ct
ur

e 
an

d
le

ng
th

 o
f s

en
te

nc
es

 to
co

nt
ro

l r
hy

th
m

 a
nd

pa
ci

ng

-d
em

on
st

ra
te

 c
on

tr
ol

 o
f

th
e 

co
nv

en
tio

ns
,

ex
hi

bi
tin

g 
oc

ca
si

on
al

er
ro

rs
 o

nl
y 

w
he

n 
us

in
g

so
ph

is
tic

at
ed

 la
ng

ua
ge

-e
st

ab
lis

h 
a 

co
nt

ro
lli

ng
id

ea
 th

at
 s

ho
w

s 
a 

ba
si

c
un

de
rs

ta
nd

in
g 

of
 b

ot
h

te
xt

s
-m

ak
e 

im
pl

ic
it

co
nn

ec
tio

ns
 b

et
w

ee
n 

th
e

co
nt

ro
lli

ng
 id

ea
 a

nd
 th

e
id

ea
s 

in
 e

ac
h 

te
xt

-d
ev

el
op

 s
om

e 
id

ea
s

m
or

e 
fu

lly
 th

an
 o

th
er

s,
w

ith
  r

ef
er

en
ce

 to
sp

ec
ifi

c 
an

d 
re

le
va

nt
ev

id
en

ce
 a

nd
ap

pr
op

ria
te

 li
te

ra
ry

el
em

en
ts

 fr
om

 b
ot

h 
te

xt
s

-m
ai

nt
ai

n 
a 

cl
ea

r 
an

d
ap

pr
op

ria
te

 fo
cu

s
-e

xh
ib

it 
a 

lo
gi

ca
l

se
qu

en
ce

 o
f i

de
as

 b
ut

m
ay

 la
ck

 in
te

rn
al

co
ns

is
te

nc
y

-u
se

 a
pp

ro
pr

ia
te

la
ng

ua
ge

, w
ith

 s
om

e
aw

ar
en

es
s 

of
 a

ud
ie

nc
e

an
d 

pu
rp

os
e

-o
cc

as
io

na
lly

 m
ak

e
ef

fe
ct

iv
e 

us
e 

of
 s

en
te

nc
e

st
ru

ct
ur

e 
or

 le
ng

th

-d
em

on
st

ra
te

 p
ar

tia
l

co
nt

ro
l, 

ex
hi

bi
tin

g
oc

ca
si

on
al

 e
rr

or
s 

th
at

 d
o

no
t h

in
de

r
co

m
pr

eh
en

si
on

-e
st

ab
lis

h 
a 

co
nt

ro
lli

ng
id

ea
 th

at
 s

ho
w

s 
a 

ba
si

c
un

de
rs

ta
nd

in
g 

of
 th

e
te

xt
s

-m
ak

e 
fe

w
  o

r 
su

pe
rf

ic
ia

l
co

nn
ec

tio
ns

 b
et

w
ee

n 
th

e
co

nt
ro

lli
ng

 id
ea

 a
nd

 th
e

id
ea

s 
in

 th
e 

te
xt

s

-d
ev

el
op

 id
ea

s 
br

ie
fly

,
us

in
g 

so
m

e 
ev

id
en

ce
fr

om
 th

e 
te

xt
s

-m
ay

 r
el

y 
pr

im
ar

ily
 o

n
pl

ot
 s

um
m

ar
y

-e
st

ab
lis

h,
 b

ut
 fa

il 
to

m
ai

nt
ai

n,
 a

n 
ap

pr
op

ria
te

fo
cu

s
- 

ex
hi

bi
t a

 r
ud

im
en

ta
ry

st
ru

ct
ur

e 
 b

ut
 m

ay
in

cl
ud

e 
so

m
e

in
co

ns
is

te
nc

ie
s 

or
irr

el
ev

an
ci

es

-r
el

y 
on

 b
as

ic
vo

ca
bu

la
ry

, w
ith

 li
ttl

e
aw

ar
en

es
s 

of
 a

ud
ie

nc
e

or
 p

ur
po

se
-e

xh
ib

it 
so

m
e 

at
te

m
pt

 to
va

ry
 s

en
te

nc
e 

st
ru

ct
ur

e
or

 le
ng

th
 fo

r 
ef

fe
ct

, b
ut

w
ith

 u
ne

ve
n 

su
cc

es
s

-d
em

on
st

ra
te

 e
m

er
gi

ng
co

nt
ro

l, 
ex

hi
bi

tin
g

oc
ca

si
on

al
 e

rr
or

s 
th

at
hi

nd
er

 c
om

pr
eh

en
si

on

-c
on

ve
y 

a 
co

nf
us

ed
 o

r
in

co
m

pl
et

e
un

de
rs

ta
nd

in
g 

of
 th

e
te

xt
s

-m
ak

e 
a 

fe
w

 c
on

ne
ct

io
ns

bu
t f

ai
l t

o 
es

ta
bl

is
h 

a
co

nt
ro

lli
ng

 id
ea

-a
re

 in
co

m
pl

et
e 

or
la

rg
el

y 
un

de
ve

lo
pe

d,
hi

nt
in

g 
at

 id
ea

s,
 b

ut
re

fe
re

nc
es

 to
 th

e 
te

xt
 a

re
va

gu
e,

 ir
re

le
va

nt
,

re
pe

tit
iv

e,
 o

r 
un

ju
st

ifi
ed

-la
ck

 a
n 

ap
pr

op
ria

te
fo

cu
s 

bu
t s

ug
ge

st
 s

om
e

or
ga

ni
za

tio
n,

 o
r 

su
gg

es
t

a 
fo

cu
s 

bu
t l

ac
k

or
ga

ni
za

tio
n

-u
se

 la
ng

ua
ge

 th
at

 is
im

pr
ec

is
e 

or
 u

ns
ui

ta
bl

e
fo

r 
th

e 
au

di
en

ce
 o

r
pu

rp
os

e
-r

ev
ea

l l
itt

le
 a

w
ar

en
es

s
of

 h
ow

 to
 u

se
 s

en
te

nc
es

to
 a

ch
ie

ve
 a

n 
ef

fe
ct

-d
em

on
st

ra
te

 a
 la

ck
 o

f
co

nt
ro

l, 
ex

hi
bi

tin
g

fr
eq

ue
nt

 e
rr

or
s 

th
at

 m
ak

e
co

m
pr

eh
en

si
on

 d
iff

ic
ul

t

-p
ro

vi
de

 m
in

im
al

 o
r 

no
ev

id
en

ce
 o

f t
ex

tu
al

un
de

rs
ta

nd
in

g
-m

ak
e 

no
 c

on
ne

ct
io

ns
be

tw
ee

n 
th

e 
te

xt
s 

or
am

on
g 

id
ea

s 
in

 th
e 

te
xt

s

-a
re

 m
in

im
al

, w
ith

 n
o

ev
id

en
ce

 o
f d

ev
el

op
m

en
t

-s
ho

w
 n

o 
fo

cu
s 

or
or

ga
ni

za
tio

n

-a
re

 m
in

im
al

-u
se

 la
ng

ua
ge

 th
at

 is
in

co
he

re
nt

 o
r

in
ap

pr
op

ria
te

-a
re

 m
in

im
al

, m
ak

in
g

as
se

ss
m

en
t o

f
co

nv
en

tio
ns

 u
nr

el
ia

bl
e

-m
ay

 b
e 

ill
eg

ib
le

 o
r 

no
t

re
co

gn
iz

ab
le

 a
s 

E
ng

lis
h

• 
If

 t
h

e 
st

u
d

en
t 

ad
d

re
ss

es
 o

n
ly

 o
n

e 
te

xt
, t

h
e 

re
sp

o
n

se
 c

an
 b

e 
sc

o
re

d
 n

o
 h

ig
h

er
 t

h
an

 a
 3

.
• 

If
 t

h
e 

st
u

d
en

t 
 w

ri
te

s 
o

n
ly

 a
 p

er
so

n
al

 r
es

p
o

n
se

 a
n

d
 m

ak
es

 n
o

 r
ef

er
en

ce
 t

o
 t

h
e 

te
xt

(s
),

 t
h

e 
re

sp
o

n
se

 c
an

 b
e 

sc
o

re
d

 n
o

 h
ig

h
er

 t
h

an
 a

 1
.

• 
R

es
p

o
n

se
s 

to
ta

lly
 u

n
re

la
te

d
 t

o
 t

h
e 

to
p

ic
, i

lle
g

ib
le

, i
n

co
h

er
en

t,
 o

r 
b

la
n

k 
sh

o
u

ld
 b

e 
g

iv
en

 a
 0

.
• 

A
 r

es
p

o
n

se
 t

o
ta

lly
 c

o
p

ie
d

 f
ro

m
 t

h
e 

te
xt

(s
) 

w
it

h
 n

o
 o

ri
g

in
al

 s
tu

d
en

t 
w

ri
ti

n
g

 s
h

o
u

ld
 b

e 
sc

o
re

d
 a

 0
.

[3]



Anchor Paper – Part A—Level 6 – A

[4]
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Anchor Level 6 – A

Quality Commentary
The response:

Meaning Establishes a controlling idea that childhood places can have a profound impact on … a

person’s view of life. The response reveals an in-depth analysis of both texts, making insightful

connections between the controlling idea and the ideas in each text (Whereas the first passage

reveals … the magic of a special place and The setting of these stories … helps to explain

certain sentiments about a location).

Development Develops ideas clearly and fully, making effective use of a wide range of relevant and specific

evidence from the texts (tree which was killed by lightning, viewing a farm at night, John …

has lived almost exclusively on a farm, the “magical” fog that she remembered). For both

passages, the response shows how the authors’ use of literary elements (Point of view, setting,

theme) develops how a special childhood place can impact a person’s life.

Organization Maintains the focus established by the controlling idea on how childhood places affect a

person. The response exhibits a logical and coherent structure, using point of view, setting, and

theme to organize ideas. The response makes skillful use of transitions (a very different image

and The narration here) to connect ideas.

Language Use Is stylistically sophisticated, using language that is precise and engaging (haunts of their

childhood and a more mature perspective), with a notable sense of voice and awareness of

audience and purpose. The response varies structure and length of sentences to enhance

meaning (Although she “grieved as if it had been a person” when she was a child,… many years

later).

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated

language.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Anchor Level 6 – B

Quality Commentary
The response:

Meaning Establishes a controlling idea that reveals an in-depth analysis of both texts, stating that as

people move on in life … strong memories of their youth stay with them as adults. The response

makes insightful connections between the controlling idea and the ideas in Passage I (Even as

she admires California’s beauty, the author misses her former home) and Passage II (John … is

creating the memories which will stay with him always).

Development Develops ideas clearly and fully, making effective use of a wide range of relevant and specific

evidence. The response discusses the author’s contrast of her present home with her childhood

home in Passage I, which allows the author to reminisce about her childhood. For Passage II,

the response emphasizes the author’s use of description and imagery that brings the reader into

his “childhood place.”

Organization Maintains the focus on memories of childhood places established by the controlling idea. The

response exhibits a logical and coherent structure, first discussing Passage I and an adult

reminiscing about a childhood place and then contrasting that with a discussion of Passage II

and a child creating future memories. Transitions and devices are skillfully used (Even living

with, especially, not only … but also).

Language Use Is stylistically sophisticated, using language that is precise and engaging (remembrance of one’s

childhood and imparted to the reader), with a notable sense of voice and awareness of audience

(allow the characters to share their experiences with the reader). Varied length of sentences

enhances meaning (The author in these sections describes how a childhood home can never be

replaced and Through revealing childhood memories … both characters convey messages

about childhood places to the reader).

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated

language.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.



Anchor Paper – Part A—Level 5 – A
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Anchor Paper – Part A—Level 5 – A
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Anchor Paper – Part A—Level 5 – A



[15]

 Anchor Level 5 – A

Quality Commentary
The response:

Meaning Establishes a controlling idea that reveals a thorough understanding of both texts (A childhood

place is filled with innocence and, as people grow up and change, they can look back

nostalgically on it). The response makes clear and explicit connections between the controlling

idea and the woman in Passage I who looks back on her home as she thinks about a place she

has left and John in Passage II who has lived on the farm his whole life and can still find

wonder and amazement in his childhood place.

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from

both texts (she had to witness the death of her childhood place, she was forced to leave due to

“the pain of racist oppression”, “He had learned to swim” (line 34) in the creek at the farm,

John has only been away “at horse shows or with relatives). The response effectively weaves

appropriate literary elements (personification, allusion, simile, and alliteration) into the

development of the controlling idea.

Organization Maintains the focus established by the controlling idea. The response exhibits a logical

sequence of ideas through use of appropriate devices (repetition of childhood place) and

transitions (The woman in Passage I; In Passage II, John also; As both authors). The

conclusion restates the focus (the authors show how important a childhood place is in capturing

the memories and innocence of childhood).

Language Use Uses language that is fluent and original, with evident awareness of audience and purpose (He

continues to live there, but looks back nostalgically and connected his soul and body to the

farm). The response varies structure and length of sentences to control rhythm and pacing (At

13, this girl was faced with the reality of the world … leave her childhood place forever.)

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated

language.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat

stronger in conventions.



Part A — Practice Paper – AAnchor Paper – Part A—Level 5 – B
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Anchor Paper – Part A—Level 5 – B



Anchor Paper – Part A—Level 5 – B

[18]

Anchor Level 5 – B

Quality Commentary
The response:

Meaning Establishes a controlling idea that reveals a thorough understanding of both texts, stating that

childhood places had the power to stimulate our imaginations or to make us feel secure. The

response makes clear and explicit connections between the controlling idea and the ideas in

Passage I (the author looks upon an old pine as a sort of benevolent caretaker and the tree held

that sense of security) and in Passage II (the place that held John’s imagination was the creek

behind his farm and the security for John was provided by his farm).

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence and

appropriate literary elements from Passage I (the tree was personified as a sort of grandfather

and from Passage II (he envisioned much more than the usual tadpoles and minnows).

Organization Maintains the focus established by the controlling idea on imagination and security. The

response exhibits a logical sequence of ideas, discussing first how childhood places stimulate

our imaginations and then proceeding to a discussion of the other unifying factor of security.

The response uses appropriate devices and transitions (For one, For another, Some … Others).

Language Use Uses language that is fluent and original, with evident awareness of audience and purpose (the

most mundane item and the tree was felled). The response varies structure and length of

sentences to control rhythm and pacing (This was never directly stated), although it is less

successful as it concludes (The author more alluded to this).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (conjur and

immediatly) and punctuation (which the author claimed, warmed and imagination spurred to

life).

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.



Part A — Practice Paper – AAnchor Paper – Part A—Level 5 – C
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Part A — Practice Paper – AAnchor Paper – Part A—Level 5 – C

[20]



[21]

Anchor Paper – Part A—Level 5 – C

Anchor Level 5 – C

Quality Commentary
The response:

Meaning Establishes a controlling idea that reveals a thorough understanding of both texts, stating that

certain sensations … can remind one of a childhood place and that such memories almost

always bring feelings of warmth, security … love and naivety. The response makes clear and

explicit connections between the controlling idea and the ideas in each text (the author’s

memories of his Georgian home were triggered as he sat viewing the Northern Californian

landscape and seeing shadows and outlines of his home in the darkness are what initiate the

flow of more memories).

Development Develops some ideas more fully than others, making reference to specific and relevant evidence

and appropriate literary elements from Passage I (The fog, which he metaphorically compared

to a dragon, a large pine tree … a true companion, his parents were both “rooted”). Passage II

is less developed and is based on the faulty premise that the author is returning to the farm he

was raised on.

Organization Maintains the focus established by the controlling idea on memories of a childhood place. The

response exhibits a logical sequence of ideas, discussing how the visual images in Passage I and

then those in Passage II create … warm feelings. The conclusion is brief. Transitions are

appropriately used (Lastly, Similar to Author I, also create).

Language Use Uses language that is fluent and original (With each movement, the landscape was altered and

both personified in his mind and in his writing), with evident awareness of audience and

purpose. The response varies structure and length of sentences to control rhythm and pacing

(This again shows how strongly he feels connected to his childhood home).

Conventions Demonstrates control of the conventions, exhibiting occasional errors only when using

sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker

in development.



Part A — Practice Paper – AAnchor Paper – Part A—Level 4 – A
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Anchor Paper – Part A—Level 4 – A

[23]



[24]

Anchor Level 4 – A

Quality Commentary
The response:

Meaning Establishes a controlling idea that shows a basic understanding of both texts, stating that a

childhood place is something very special and is something you will never forget because of the

lessons you learned while there. The response makes implicit connections between the

controlling idea and the ideas in Passage I (she learned of love and also learned lessons of

hatred) and in Passage II (John learned to swim and do normal kid stuff and John learned to

appreciate the simple things about life).

Development Develops some ideas more fully than others. The response uses specific and relevant evidence

quoted from the texts to develop the idea of a child’s special place (“I am nostalgic for the land

of my birth and “Water spiders skated … in your peripheral vision”). Appropriate literary

elements from both texts are used (flashbacks and imagery).

Organization Maintains a clear and appropriate focus on a childhood place. The response exhibits a logical

sequence of ideas. The discussion of Passage I begins with the significance of the tree, then

leads to the other memory of racist oppression. John is inaccurately described as returning to

where he grew up and the subsequent paragraph includes a series of long quotations.

Language Use Uses appropriate language that is sometimes informal (one place in your head, as a kid, 2nd

passage, those crazy things), with some awareness of audience and purpose. The response

occasionally makes effective use of sentence structure (The author loved the tree for its

protection for her father when he was younger and for its generosity toward her).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (indured and reminises)

and frequent errors in punctuation (one of, a childhood place; where you have been there is

always; When looking back she remembers; in the dark he slowly; While John was at the creek

he paints) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.



Anchor Paper – Part A—Level 4 – B
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Anchor Paper – Part A—Level 4 – B



[27]

Anchor Level 4 – B

Quality Commentary
The response:

Meaning Establishes a controlling idea that shows a basic understanding of both texts (Everyone has a

childhood place that they will always remember). The response makes implicit connections

between the controlling idea and the ideas in Passage I (Alice loved the tree because of the

kindness and security it had offered) and superficial connections to the ideas in Passage II (He

… remembers how his cousins did not live on farms and … had plain lawns).

Development Develops some ideas more fully than others. The response refers to specific and relevant

evidence from Passage I (the tree and racial problems) and from Passage II (‘visits to cousins’).

Discussion of the farm is brief. In Passage I, foreshadowing is discussed inaccurately as the

appropriate literary element, based on an incorrect multiple-choice response. The discussion of

simile in Passage II is taken from a multiple-choice question.

Organization Maintains a clear and appropriate focus on memories of childhood places. The response exhibits

a logical sequence of ideas, discussing each work separately. The paragraph devoted to John’s

childhood place lacks internal consistency, relying on loosely connected information which

does not lead to a conclusion.

Language Use Uses appropriate language, with some awareness of audience and purpose (The tree that had a

huge cavity in it is among the memories that she reveals to us). The response occasionally

makes effective use of sentence structure and length (Alice is saddened by the memory of the

tree because it was cut down after being struck by lightning).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (occurances, indured,

occured), punctuation (Brer Rabbit she’s, childhood place he is reminded, the farms

appearance), and proofreading (life would have if) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.



Part A — Practice Paper – AAnchor Paper – Part A—Level 4 – C
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Anchor Paper – Part A—Level 4 – C
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 Anchor Level 4 – C

Quality Commentary
The response:

Meaning Establishes a controlling idea that shows a basic understanding of both texts, stating that while

places may not be specific … children especially like to have a place to go to. The response

makes implicit connections between the controlling idea and the ideas in both texts, noting that

Passage one shows the intense relationship a person can have with a specific place and

identifying that place as an old Pine. The response identifies setting in Passage II as different

areas of a farm.

Development Develops some ideas more fully than others, with reference to specific and relevant evidence

and appropriate literary elements from both texts. Characterization and personification are

identified and discussed briefly for Passage I in reference to the author’s attachment to the tree.

Setting is less developed in the discussion of Passage II, with the response relying on quotes to

simply present the different areas of the farm.

Organization Maintains a clear and appropriate focus on the importance of a childhood place wiether it is

specific or not. The response exhibits a logical sequence of ideas, addressing first the specific

place of Passage I and then the unspecific place of Passage II. The use of two concluding

paragraphs with the second paragraph containing one sentence detracts from internal

consistency.

Language Use Uses appropriate language, with some awareness of audience and purpose (This shows that her

childhood place still affects her after many years of her departure). The response occasionally

makes effective use of sentence structure and length (This place was a tree).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (rabits and wiether) and

punctuation (girls … attraction, She states “I cried, it’s generosity, authors mind, children

however held) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.



Part A — Practice Paper – AAnchor Paper – Part A—Level 3 – A

[31]



Part A — Practice Paper – AAnchor Paper – Part A—Level 3 – A
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Anchor Level 3 – A

Quality Commentary
The response:

Meaning Establishes a controlling idea that shows a basic understanding of both texts, stating that many

people have a childhood place where they can escape from their normal everyday life. The

response makes few and superficial connections between the controlling idea and the ideas in

the texts (She discusses the experiences She had living there and all the good things that went

on there and The author in passage two explains life on a farm as his childhood place).

Development Develops ideas briefly, using some evidence from the texts (She became very close with a tree,

When it was struck by lightning it really affected the author, He had fun learning how to swim

and becoming one w/all of the animals on the farm).

Organization Establishes, but fails to maintain, an appropriate focus on childhood places that offer escape.

The response exhibits a rudimentary structure, discussing each passage in separate paragraphs.

The response is inconsistent, mentioning the topic of escape only in the introduction and

conclusion but not in the passage discussions.

Language Use Relies on basic vocabulary (There was a barn & farm buildings) that is sometimes informal

(AtL to Cali) and imprecise (thinks didn’t turn out), with little awareness of audience (Passage

one talks about). The response exhibits some attempt to vary sentence structure and length for

effect, but with uneven success (They all could escape there & be free Do the fun things that all

children should experience).

Conventions Demonstrates partial control, exhibiting occasional errors in punctuation (in its trunk a fire, by

lightning it really, mother Father & sister) and frequent use of the ampersand that do not hinder

comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat

stronger in conventions.



Part A — Practice Paper – AAnchor Paper – Part A—Level 3 – B

[33]



Anchor Paper – Part A—Level 3 – B

[34]

 Anchor Level 3 – B

Quality Commentary
The response:

Meaning Establishes a controlling idea that shows a basic understanding of both texts, stating that as

people grow up in life they seem to rember there childhood home and how everything looked or

seem. The response makes superficial connections between the controlling idea and the ideas in

the texts (In passage number one by Alice Walker she talks about how she misses her childhood

home in georgia and then she goes on decribing the scenery and In passage number two the

author talks about this farm and how things looked and how things differed at night).

Development Develops ideas briefly, using some evidence from the texts. The response relies on references to

decribitive sceneries for Passage I and on descriptions of the farm quoted from the text for

Passage II.

Organization Establishes, but fails to maintain, an appropriate focus on childhood homes. The response

exhibits a rudimentary structure with an introductory paragraph and a discussion of each

passage in separate paragraphs. There is no conclusion.

Language Use Relies on basic vocabulary, with little awareness of audience or purpose (Another one is that

she decribes the forests). The response exhibits some attempt to vary sentence structure or

length for effect, but with uneven success (But in passage number two the author talks about

this farm … and how thing looked in the morning and at night on the farm).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (rember, decribing,

simle), punctuation (in life they, was a child she, grey smog, this is), capitalization (guilin and

Author), and the omission of verb endings (seem and miss) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities.



Part A — Practice Paper – AAnchor Paper – Part A—Level 3 – C
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Anchor Paper – Part A—Level 3 – C

Anchor Level 3 – C

Quality Commentary
The response:

Meaning Establishes a controlling idea that shows a basic understanding of the texts, stating that your

childhood carves out the image of how you want your life to become as you grow up. The

response makes few connections between the controlling idea and the ideas in the texts,

mentioning that Alice Walker moved up North to escape racism for Passage I and that the boy

viewed other peoples lives in the city as more exciting for Passage II. There is no direct

reference to “a childhood place.”

Development Is largely undeveloped. The response hints at ideas, but references to the text are vague (he

thinks about all of this), irrelevant (she found a nice home), repetitive (life on the farm to be

boring and the author talks about how boring a life on the farm is), or unjustified (The author

uses the literary technique of point of view for this). The reference to onomatopoeia reflects an

incorrect response to a multiple-choice question.

Organization Establishes, but fails to maintain an appropriate focus on the controlling idea. The response

exhibits a rudimentary structure with an introductory paragraph followed by a discussion of the

passages and literary techniques and ending with a conclusion.

Language Use Relies on basic vocabulary that is occasionally imprecise (Mostly everybody, were for “where”,

sought for “thought”). The response exhibits some attempt to vary sentence structure for effect,

but with uneven success (She also talks about a tree which severed as her protector which is

symbolism).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (memmories, every body,

child hood), punctuation (them especially, older you see, others and she found, home now it,

peoples lives), and proofreading (he for “her”) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat

stronger in conventions and somewhat weaker in development.



Part A — Practice Paper – AAnchor Paper – Part A—Level 2 – A
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[38]

Anchor Level 2 – A

Quality Commentary
The response:

Meaning Conveys a confused and incomplete understanding of the texts. While the response attempts to

establish a controlling idea (Through out childhood there are many things that you see or do

that you remember for the rest of your life), only brief and unsupported connections are made to

one passage.

Development Is incomplete and largely undeveloped. The response is based on personal information and on

references to the texts that are unjustified (In passage One the girl remembers a place in

Georgia … she could sit outside and watch the morning fog roll over the mountains and In

passage two a girl remembers a place she loved, it was a big tree).

Organization Suggests a focus on childhood memories and suggests organization through paragraphing. The

response attempts in the single body paragraph to connect Passages I and II to a personal

recollection (Unlike passage one and two I go to my place every year).

Language Use Relies on basic vocabulary, with little awareness of audience and purpose (Me, My Dad, and

Brother have still been going there every summer). The response exhibits some attempt to vary

sentence structure or length for effect, but with uneven success (I passage one she moved away

and two the tree got struck by lightning).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (happend, durring, untill),

punctuation (Maryland when I was younger, When we went we had, its usually), and

capitalization (Me, My Mom, Dad, and Brother) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat

stronger in language use and conventions.



Anchor Paper – Part A—Level 2 – B

[39]

Anchor Level 2 – B

Quality Commentary
The response:

Meaning Conveys an incomplete understanding of the texts by suggesting a controlling idea that the two

kids had a special place they liked to go and spend time by themselves. The response makes few

connections to the texts, mentioning a specific tree that she liked to go look at for Passage I and

a pond that was on his farm for Passage II.

Development Is incomplete and largely undeveloped, supplying only textual references to the tree and to the

pond. The response makes the unjustified assertion that these kids … wanted to be alone from

the hussle and bussle of the world.

Organization Suggests a focus on a special place in the first sentence and suggests some organization through

an attempt to paragraph. The response has a one sentence conclusion.

Language Use Uses language that is imprecise (to go and spend, to go look at, injoyed to go and see) or

unsuitable (kids and hussle and bussle) for the audience or purpose. The response reveals little

awareness of how to use sentences to achieve an effect.

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (injoyed, creaters,

hussle, bussle) and punctuation (look at when; young he; farm, there) that hinder

comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat

stronger in conventions.



[40]

Anchor Paper – Part A—Level 2 – C

 Anchor Level 2 – C

Quality Commentary
The response:

Meaning Conveys a confused and incomplete understanding of the task and texts. The response makes a

few connections to the passages (the author in the first passage described her childhood with

many nature and how pefect her childhood seem and In this passage the setting is the farm and

it talks about how John reacts to the farm) but fails to establish a controlling idea.

Development Is incomplete and largely undeveloped, hinting at ideas, but references to the text are vague

(Also the author gives great description of the Chinese painting and the fog she sees like the

dragon and both authors used alot of descriptive words).

Organization Lacks an appropriate focus on childhood places. The response suggests some organization

within its one paragraph by first speaking of these two passage, addressing Passage I and then

Passage II, and forming a conclusion.

Language Use Uses language that is imprecise for the audience and purpose (The author also being with the

picture of fog and the end of fog). The response reveals little awareness of how to use sentences

to achieve an effect (In the second passage, John who is the character and the farm).

Conventions Demonstrates emerging control, exhibiting occasional errors in the omission of word endings

(two passage, with many nature, her childhood seem, the author … explain, one childhood

seem) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat

stronger in conventions.



Part A — Practice Paper – AAnchor Paper – Part A—Level 1 – A

[41]

Anchor Level 1 – A

Quality Commentary
The response:

Meaning Provides minimal evidence of textual understanding. The response makes only cursory

references to Passage I and Passage II.

Development Is minimal, consisting of only three introductory sentences.

Organization Suggests a focus on nature but lacks organization.

Language Use Is minimal.

Conventions Is minimal, making assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1, although it is somewhat

stronger in organization.



Part A — Practice Paper – AAnchor Paper – Part A—Level 1 – B

[42]

Anchor Level 1 – B

Quality Commentary
The response:

Meaning Provides minimal evidence of textual understanding. The response exhibits only general

statements about how the person admires his / her surroundings.

Development Is minimal, with no evidence of development beyond the general statements about a person’s

reaction to his surroundings.

Organization Suggests a focus on surroundings but lacks organization.

Language Use Is minimal.

Conventions Is minimal, making assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1, although it is somewhat

stronger in organization.
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Part A — Practice Paper – A
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Part A — Practice Paper – A
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Part A — Practice Paper – B
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Part A — Practice Paper – B
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Part A — Practice Paper – C



Part A — Practice Paper – C
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Part A — Practice Paper – D

[49]



Part A — Practice Paper – E

[50]



Part A — Practice Paper – E

[51]



[52]

 Practice Paper A–Score Level 5

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.

Practice Paper B–Score Level 3 

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat

stronger in organization.

Practice Paper C–Score Level 4

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper D–Score Level 2

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat

stronger in conventions.

Practice Paper E–Score Level 4

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 6 – A

Quality Commentary
The response:

Meaning Provides an interpretation of the critical lens that is faithful to the complexity of the statement,

explaining that the power, communicated through literature, is learning about oneself. The

response uses the criteria to make an insightful analysis of To Kill a Mockingbird and “Dr.

Heidegger’s Experiment,” illustrating how both works prove that through the questioning that

goes on within the subconscious, one learns much about who they are.

Development Develops ideas clearly and fully, making effective use of a wide range of relevant and specific

evidence about characters whose actions communicate insight to the reader (While many people

lose their childhood open-mindedness, Atticus found … his beliefs and Heidegger used people

who felt sorry … miserable in their old age). The response includes references to setting

(southern town of Maycomb) and characterization of melancholy old creatures.

Organization Maintains the focus that when “literature” inspires imagination and inquisitiveness, it is truly a

powerful and unique force. The response exhibits a logical and coherent structure, first

comparing Scout’s curiosity and fresh imagination of a child to Atticus Finch’s childhood

open-mindedness, and then presenting the steps in Doctor Heidegger’s experiment about human

nature and its consequence. Transitions are skillfully used (Through internalizing the

circumstances of others, Specifically, Once again).

Language Use Is stylistically sophisticated, using language that is precise and engaging (unbridled curiosity,

harboring the curiosity, squanders, revel in their youth), with a notable sense of voice. The

response varies structure and length of sentences to enhance meaning (Atticus was different and

When “literature” inspires imagination and inquisitiveness, it is truly a powerful and unique

force).

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated

language.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Anchor Level 6 – B

Quality Commentary
The response:

Meaning Provides a thoughtful interpretation of the critical lens (This quote suggests that any work which

is classified as “literature” has a purpose to transmit a powerful message or theme to the

reader). The response uses the criteria to make a clear and reasoned analysis of the power of

love in Ethan Frome and the amazing power of conscience in The Scarlet Letter.

Development Develops ideas clearly and fully, making effective use of a wide range of relevant and specific

evidence about Ethan’s dilemma when he finds he is in love with his wife’s cousin and

Dimmesdale’s attempts to keep his identity as the father a secret. The response integrates

references to setting (Starkfield, Massachusetts and Puritan America), as well as imagery

(fragile, beautiful girl who is surrounded by light), and also provides a detailed characterization

of Dimmesdale (respected church official … respected by everyone in town).

Organization Maintains the focus on literature’s power. The response exhibits a logical and coherent structure

by first contrasting Zeena (cold, sickly and unloving) and Mattie (bright and radiant). The

response then contrasts Dimmesdale’s actions and his conscience (On several occasions he

even inflicted physical pain … to supplement the emotional trauma that he was enduring),

concluding that the “power” communicated in writing is crucial for the purpose of teaching the

audience and for provoking thought. Transitions are skillfully used (His love is also, This

literary work, Both are pieces).

Language Use Is stylistically sophisticated, using language that is precise and engaging (dilemma,

contemplates, curtail, depiction of the dark Zeena), with a notable sense of voice and awareness

of audience and purpose. The response varies sentence structure to enhance meaning (His

battles with his own conscience … toward Hester Prynne’s suffering).

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated

language.

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker

in meaning.
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Anchor Level 5 – A

Quality Commentary
The response:

Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for

analysis (Literature is as influential, and powerful, as any other form of communication

because it leaves the reader with a message). The response uses the criteria to make a clear and

reasoned analysis of Ethan Frome and The Bluest Eye, asserting that both works touch the

reader on a personal level and leave him, in many cases, with a new outlook on life.

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence,

discussing literature’s message that good does not always prevail in the real world. The

response uses appropriate literary elements of setting (is further indication of the desolation of

the characters; the town is isolated, cold and bleak and the broken-down store … provides

further insight into her tragic life) and characterization (Ethan … is young and intelligent and

Pecola, a lonely black girl).

Organization Maintains the focus on novels that can leave a reader with a new way to see the world. The

response exhibits a logical sequence of ideas, first introducing the characters and their

hardships, and then following with the realizations made by the reader. The conclusion (Books

have the ability to touch … even in today’s modern world) further strengthens the response.

Appropriate transitions are used (especially, both are, However).

Language Use Uses language that is fluent and original (to contrast Pecola’s helpless desolation with Frieda’s

strength and self-acceptance), with evident awareness of audience and purpose. The response

varies structure and length of sentences to control rhythm and pacing (A foil between a happier

couple … further illuminates the pain the protagonists must live with).

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated

language.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat

stronger in conventions.
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Anchor Level 5 – B

Quality Commentary
The response:

Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for

analysis (In both pieces, there is an underlying message/theme that is conveyed to the reader

which, in turn, enhances the reader’s knowledge as a person). The response uses the criteria to

make a clear and reasoned analysis of To Kill a Mockingbird (as you grow up, you lose the

idealistic viewpoint of a child) and Macbeth (people can be cruel, immoral, and greedy when it

pertains to self-success and social standing).

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from the

texts to discuss how children gain the realistic views of an adult (Mrs. DuBose … achieve her goal

and the trial of Tom Robinson) and the reality of human nature (Macbeth was cruel and He

murdered Duncan). The response uses appropriate literary elements of setting (Maycomb,

Alabama in the 1930’s and Scotland) and theme to support the discussion (people aren’t always

who they seem to be).

Organization Maintains the focus established by the critical lens on how literature increases a reader’s self-

knowledge. The response exhibits a logical sequence of ideas, first illustrating changes in Scout,

Jem, and Dill who discover what “true courage” really is, then presenting Macbeth as a

relentless, ruthless man, and finally connecting each example to the reader (This only strengthens

the reader’s realization … who they seem). Appropriate transitions are used (In both pieces, This

theme supports, As the reader, In conclusion).

Language Use Uses language that is fluent and original (enhances, naive, albeit), with evident awareness of

audience and purpose (As the reader … of use sometime in your lifetime). The response varies

structure of sentences to control rhythm and pacing (On the outside, he appeared a friend, but on

the inside … including Banquo, his best friend).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (subtely and

liturature).

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.
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Anchor Level 5 – C

Quality Commentary
The response:

Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for

analysis (all literature has an underlying message communicating power: either a shift in

influence or a lack thereof). The response uses the criteria to make a clear and reasoned analysis

of the chosen texts (the animals of the farm could make no distinction between their former

owners, and the pigs and Edmund Dantes is able to take great vengeance … due to the power

that he, himself had surely attained).

Development Develops ideas clearly and consistently, with references to relevant and specific evidence from

both texts. The response discusses symbolism (represents the struggle of the country of Russia

in the early 20th century, exposing the affects of power and the evils of communism) and

characterization (When he is finally able to escape, his goal in life is to take away all that those

who plotted, had taken away from him) to explain shifts in power.

Organization Maintains the focus established by the critical lens on the theme of power in literature. The

response exhibits a logical sequence of ideas presenting information about how the transfer of

power brings about change, beginning with the pig’s control of the farm and its political

symbolism and moving to Edmund Dantes’ use of his riches to punish others. The conclusion

reiterates the critical lens. Transitions are used appropriately (Eventually, Another work, With

the facts stated).

Language Use Uses language that is fluent and original (is a stunning portrayal … unjustly imprisoned for

over fourteen years), with evident awareness of audience and purpose. The response varies

structure and length of sentences to control rhythm and pacing (Dumas is able to portray

exactly how much power Edmund Dantes had attained by parelleling him to Jesus Christ).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (absolutly and

accuratly).

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.
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 Anchor Level 4 – A

Quality Commentary
The response:

Meaning Provides a reasonable interpretation of the critical lens that establishes the criteria for analysis

(A novel can tell a story about a power struggle or be used to convey the author’s power of

creation). The response makes implicit connections between the criteria and Hamlet (“Hamlet”

obviously communicates power, not only in the reactions it causes, but also in … a struggle for

power) and The Bluest Eye (Morrison invented her own world to help convey her message).

Development Develops some ideas more fully than others. The response uses general examples of literary

elements to support a discussion about the struggle for power in Hamlet (violent and dramatic

plot, The play’s characterization … of Claudius and Hamlet, vivid imagery). The discussion of

literary elements is more developed in the Bluest Eye (setting … forshadow future events;

imagery of the white doll, blue eyes, and Shirley Temple cup; Dick and Jane stories).

Organization Maintains the focus on how literature can communicate power. The response exhibits a logical

sequence of ideas with an introduction, a discussion of each work, a conclusion for each body

paragraph with a sentence relating to the critical lens (This play strongly supports … power in

the story and This shows the power … that Morrison embraced), and a summary conclusion.

Appropriate devices and transitions (Either way, Two examples, also, In summation) are used.

Language Use Uses appropriate language that is sometimes original (elicit gasps, depict, oppressive nature).

The response occasionally makes effective use of sentence structure and length (The greatest

power that literature provides is that of education).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (forshadow)

and comma use (stories, in order).

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat

stronger in organization and conventions.
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Anchor Level 4 – B

Quality Commentary
The response:

Meaning Provides a reasonable interpretation of the critical lens that establishes the criteria for analysis,

stating that it is the strength of literature to make a statement on the power of situation. The

response makes implicit connections between the criteria and The Things They Carried (to

express the power the war in Vietnam, or any war, held over the soldiers) and Fences (to

display the power … in the inner city, during the midsection of the twentieth century).

Development Develops some ideas more fully than others, with references to specific and relevant evidence

from The Things They Carried to explain how the author’s confusing and inconsistant structure

mirrors the soldier’s confusion in war. The response is less specific about the conflicts of inner

city African Americans during the 1950’s. The discussion of literary devices is more specific,

giving examples of characterization (inner conflict and moral indifference), sensory images,

and symbolism (fences individuals put up within themselves).

Organization Maintains a clear and appropriate focus on the idea that literature communicates power. The

response exhibits a logical sequence of ideas, presenting evidence from each work to support

the chosen criteria (the power the war held over the soldiers and The events … would not have

happened the same had “Fences” taken place anywhere else). The response concludes that both

works convey the strong messages Wilson and O’Brien seek to depict.

Language Use Uses appropriate language (inner conflict of war and enlightens the audience), with some

awareness of audience and purpose (depicts to the reader). The response occasionally makes

effective use of sentence structure and length (O’Brien appeals to the readers sences … is not

soon to leave the reader).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (excersize, inconsistant,

acheive) and punctuation (soldiers mangeled, cant, it’s) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4 – C

Quality Commentary
The response:

Meaning Provides a reasonable interpretation of the critical lens, stating when writers write a story they

are not merely writing about people but … include a struggle between … ‘good and evil.’ The

response makes implicit connections between the criteria and both texts (Atticus is on the

‘good’ side … while the people of the town are on the side of ‘evil’ and Golding’s theme is that

all people have animal instincts within them, but society holds these instincts in a dorment

state).

Development Develops some ideas more fully than others. The response provides specific evidence

connecting the setting to the theme in To Kill a Mockingbird (this struggle is best seen … where

the children are ridiculed at school because their father … is defending a black man), while the

influence of the setting in Lord of the Flies is less specific (as time progresses on the island it

becomes harder and harder to live and follow the … rules of society). The characterization of

Atticus Finch includes his reasoning, while the characterization of Ralph is based on plot

summary.

Organization Maintains a clear and appropriate focus on the critical lens, concluding the essay stating that the

power struggle that exists between good and evil is one that will continue to be the focus of

literature. The response exhibits a logical sequence of ideas, first interpreting the critical lens,

next discussing the literary devices of setting, theme, and characterization in one paragraph for

To Kill a Mockingbird and in another paragraph for Lord of the Flies.

Language Use Uses appropriate language (This setting is extremely citical to the development of the book) that

is occasionally imprecise (their for “there” and on the part of the black man), with some

awareness of audience (Evil is within all of us). The response occasionally makes effecive use

of sentence structure (Ralph, the leader of the good children … to … the leader of the hunters).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (actuall, alogations,

univesitality) and punctuation (about people but, To Kill a Mockingbird by Harper Lee and the

Lord of the Flies by, novels end) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 3 – A

Quality Commentary
The response:

Meaning Provides a simple interpretation of the critical lens that suggests some criteria for analysis (This

quote means that books and poems do infact influence people). The response makes superficial

connections between the criteria and the chosen texts (love dominates everything and the only

thing that matters is if you have confidence).

Development Develops ideas briefly, using some evidence from the texts to explain a lesson contained in the

theme of each text (This makes parents realize that you can’t controll your kids and Dont let

anyone get in your way). The response includes plot summary and vague evidence from the

texts to explain characterization (Their parents characterization was that they didn’t want them

to marry and they don’t believe that he’s a good fisher).

Organization Establishes a clear and appropriate focus on the impact of literature on people’s lives in the

introductory paragraph and maintains the focus, discussing Romeo and Juliet in the second

paragraph (This theme … teaches people). The focus weakens in the third paragraph’s

discussion of The Old Man and the Sea (go for your dream). The response exhibits a logical

sequence of ideas by discussing theme and characterization for both texts and concluding by

briefly linking both texts to the quote.

Language Use Relies on basic vocabulary, with occasional imprecision (influences parents lives to let; this

theme was a horrible, trajic love story; characterization from other people; come to find out)

and little awareness of audience. The response exhibits uneven success in varying sentence

structure (Literature influences peoples lives all the time … good way or bad).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (Shakespear, life styles,

eachother, dissaproved), punctuation (Therefor by; wont; statement, The), and grammar (Books

… quote is and everyones lives) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat

stronger in organization.
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Anchor Level 3 – B

Quality Commentary
The response:

Meaning Provides a simple interpretation of the critical lens that suggests some criteria for analysis (all

works of art have power). The response makes superficial connections between the criteria and

The Things They Carried (It draws the reader in … so they have some sort of understanding)

and Fences (The books main purpose is to portray its power upon the reader and give an

impact).

Development Develops ideas briefly, using some evidence from the texts. The response discusses the effect of

one battle image in The Things They Carried, but references to characterization in Fences are

underdeveloped (A literary device used … is characterization).

Organization Establishes an appropriate focus on the power of literature to grasp the mind of the reader. The

response exhibits a rudimentary structure with an introduction that links the power of literature

to both texts, one paragraph for each text discussing how the author uses literary devices to

affect the reader, and a brief conclusion restating that both texts are powerful and relate to the

quote by De Quincey.

Language Use Relies on basic vocabulary that is sometimes imprecise (was for “way” and give an impact) or

repetitious (James O’Brien wrote this novel in a confusing was so that you would be confused

… this portrays to the reader that the Vietnam war was confusing), with some awareness of

purpose. The response exhibits some attempt to vary sentence structure for effect, but with

uneven success (Both novels … brought a great impact to the reader).

Conventions Demonstrates partial control, exhibiting occasional errors in punctuation (interpretation are;

The and books main purpose) and agreement (This touches the reader and gives them and The

reader can compare their life) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat

stronger in conventions.
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Anchor Level 3 – C

Quality Commentary
The response:

Meaning Provides a simple interpretation of the critical lens that suggests some criteria for analysis (in

literature, through communication with characters, power is to be achieved). The response

makes superficial connections between the criteria and power acquisition in The Giver (H e

retains all of the history of the town and this creates the most power) and “The Veldt” (the

children devise a plan by communicating with each other to take over their parents).

Development Develops ideas briefly, using some evidence from the texts to discuss literary devices (The

point of view given in the novel is able to show the direct communication and The most

important part of the setting was the computer programmed house). The response relies

primarily on plot summary (The children used this rare element of setting to create the veldt).

Organization Establishes an appropriate focus on literary characters who gain power via communication, but

loses focus in paragraph four, abruptly expressing disagreement with the quote. The response

exhibits a rudimentary structure of introduction, body, and conclusion.

Language Use Relies on basic vocabulary that is sometimes imprecise (The boy that is to now take over and

the children seeked out to find power), with some awareness of audience (I disagree and I do

not believe). There is little variety in sentence structure and length.

Conventions Demonstrates partial control, exhibiting occasional errors in punctuation (power …”.; town and;

computer programmed house) and capitalization (african) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat

stronger in conventions.
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 Anchor Level 2 – A

Quality Commentary
The response:

Meaning Provides an incomplete interpretation of the critical lens suggesting that all literature is trying

to relay the message of power. The response alludes to the critical lens, but does not use it to

analyze the chosen texts (the peral and Lost in yonkers).

Development Is incomplete and largely undeveloped. The response hints at ideas, but references to the texts

are vague (the father is struggling to keep power over his family and his treasure).

Organization Lacks an appropriate focus but suggests some organization. The response has an introductory

paragraph, very brief references to two texts in separate paragraphs, and a contradictory

concluding paragraph of one sentence.

Language Use Relies on basic vocabulary, with little awareness of purpose. The response exhibits some

attempt to vary sentence length (I agree … some sort of power message or struggle in it), but

with uneven success.

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (the peral and some

one), punctuation [(Thomas De Quincey) this; For example in; message, some deal], and

capitalization (peral and yonkers) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat

stronger in language use and conventions.
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Anchor Level 2 – B

Quality Commentary
The response:

Meaning Provides an incomplete interpretation of the critical lens (decisions to communicate against

their will and tell their tale through acting). The response alludes to the critical lens but does

not use it to analyze The Crucible and Of Mice and Men.

Development Is largely undeveloped, hinting at ideas, but references to the texts are vague (he only acts his

way through communications and George and Lennie are another example of communication).

Organization Lacks an appropriate focus on literature’s communication of power. The response suggests

some organization through paragraphing.

Language Use Uses language that is imprecise (communicate against their will and he only acts his way). The

response reveals little awareness of how to use sentences to achieve an effect (power” this

certainly true and for example … of accounts).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (wheather), punctuation

(power” this, For example John, and Men characters), and grammar (this certainly true) that

hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat

stronger in conventions.
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Anchor Level 2 – C

Quality Commentary
The response:

Meaning Provides a confused interpretation of the critical lens. The response alludes to the critical lens

(The two book are conflict with problems and sick things) but does not use it to analyze the

chosen texts, Ethan Frame and The Jungle.

Development Is incomplete and largely undeveloped. The response hints at ideas, but references to the texts

are vague and confused (He Dad were dead and He was sad about them and There life was

worsting during in chicago).

Organization Lacks an appropriate focus but suggests organization. The response contains an introductory

paragraph and makes brief references, in separate paragraphs, to the texts, but has no

concluding paragraph.

Language Use Uses basic language that is imprecise (When the fathe dieded the sister came to Ethan Home

and They came poor). The response reveals little awareness of how to use sentences to achieve

an effect.

Conventions Demonstrates lack of control, exhibiting frequent errors in spelling (communicte, manipulted,

injurys), grammar (He Dad and the worst it gotten Zeena), capitalization (chicago), usage (I

agree to the statement and during in chicago), and the omission of word endings that make

comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.
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 Anchor Level 1 – A

Quality Commentary
The response:

Meaning Provides an incomplete interpretation of the critical lens (This critical lense means to me

everything that you read communicates power). The response makes no reference to any

specific texts.

Development Is minimal, reiterating the idea that the reader will get something or learn something valuable

from literature, but with no evidence of textual development.

Organization Lacks an appropriate focus but suggests some organization. The response introduces the lens,

stating that literature is just a source of knowledge, and summarizes in a concluding paragraph

(I agree with this quote because every little thing you read you get a message or you get

something from it).

Language Use Relies on basic vocabulary that is sometimes imprecise (peace for “piece”), with little

awareness of purpose. The response exhibits some attempt to vary sentence structure, but with

uneven success (Regardless on what it is you seek communication power).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (lense) and usage

(Regardless on) that do not hinder comprehension.

Conclusion: Although the response fits criteria for Levels 1, 2 and 3, it remains at Level 1

because the response makes no reference to any text.
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Anchor Level 1 – B

Quality Commentary
The response:

Meaning Provides a confused and incomplete interpretation of the critical lens (It can change a person’s

way of life from their power). The response alludes to the critical lens but does not use it to

analyze Cetcer Rye.

Development Is minimal, with no evidence of development.

Organization Suggests a focus on the value of literature (can be men different things in life emotionelly and

mentelly) but lacks organization.

Language Use Is minimal.

Conventions Is minimal, making assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1, although it is somewhat

stronger in meaning and organization.
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Regents Comprehensive Examination in English
Map to Learning Standards

Key Ideas Part of Test
Listening and writing for
information and understanding

Session One – Part A

Reading and writing for
information and understanding

Session One – Part B

Reading and writing for literary
response

Session Two – Part A

Reading and writing for critical
analysis and evaluation

Session Two – Part B

Practice Paper A–Score Level 3

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat

stronger in organization.

Practice Paper B–Score Level 5

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.

Practice Paper C–Score Level 4

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper D–Score Level 2

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat

stronger in language use and conventions.

Practice Paper E–Score Level 4

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat

stronger in conventions.
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The Chart for Determining the Final Examination Score for the January 2006 Regents
Examination in Comprehensive English will be posted on the Department’s web site
http://www.emsc.nysed.gov/osa/ on Wednesday, January 25, 2006. Conversion charts
provided for previous administrations of the Regents Examination in Comprehensive
English must NOT be used to determine students’ final scores for this administration.
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