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FOR TEACHERS ONLY
The University of the State of New York

REGENTS HIGH SCHOOL EXAMINATION

ENGLISH
Friday, June 17, 2005— 9:15 am. to 12:15 p.m., only

SCORING KEY AND RATING GUIDE

Mechanics of Rating

Updated information regarding the rating of this examination may be posted on the 
New York State Education Department’s web site during the rating period. Visit the site
http://www.emsc.nysed.gov/osa/ and select the link “Latest Information” for any recently
posted information regarding this examination. This site should be checked before the rat-
ing process for this examination begins and at least one more time before the final scores
for the examination are recorded.

The following procedures are to be used for rating papers in the Comprehensive
Examination in English. More detailed directions for the organization of the rating
process and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring the Comprehensive Examination in English.

Scoring of Multiple-Choice Questions

Indicate by means of a check mark each incorrect or omitted answer to multiple-
choice questions on the Session Two answer sheet; do not place a checkmark beside
a correct answer. Use only red ink or red pencil. In the box provided under each
part, record the number of questions the student answered correctly for that part.
Transfer the number of correct answers for the Part A multiple-choice questions to
the appropriate spaces in the box in the upper right corner of each student’s 
SESSION ONE answer sheet.

Session Two
Correct Answers

Part A
(1)  2
(2)  4
(3)  1
(4)  3
(5)  2
(6)  2
(7)  1
(8)  4
(9)  1

(10)  3 
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Rating of Essays

(1) Follow your school’s procedures for training for rating.  This process should include:
Introduction to the task—
• Raters read the task and summarize its purpose, audience, and format
• Raters read passage(s) and plan own response to task
• Raters share response plans and summarize expectations for student responses

Introduction to the rubric and anchor papers—
• Trainer reviews rubric with reference to the task
• Trainer reviews procedures for assigning scores
• Trainer leads review of each anchor paper and commentary

(Note: Anchor papers are ordered from high to low within each score level.)

Practice scoring individually—
• Raters score a set of five papers individually
• Trainer records scores and leads discussion until raters feel confident enough to move

on to actual scoring

(2) When actual rating begins, each rater should record his or her individual rating for a
student’s essay on the rating sheet provided, not directly on the student’s essay or
answer sheet.  Do not correct the student’s work by making insertions or changes of any
kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve
scores that differ by more than one point.  The scoring coordinator will be responsible
for coordinating the movement of papers, calculating a final score for each student’s
essay, and recording that information on the student’s answer paper for Session One,
and determining the student’s final score for the examination. The chart located on the
Department’s web site should be used for determining the final examination score.
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Anchor Level 6 – A
Quality Commentary

The response:
Meaning Establishes a controlling idea that reveals an in-depth analysis of both texts (Fegley and

Fegley’s father in Passage I, and the father in Passage II … help to demonstrate the goals …
and the problems and conflicts that can arise from these expectations). The response makes
insightful connections between the controlling idea and Passage I (in all four his efforts
eventually failed) and Passage II (It could be inferred that the son has a more creative mind).

Development Develops ideas clearly and fully, making effective use of a wide range of relevant and specific
evidence. The response incorporates the literary elements of flashback and situational irony in
the discussion of the excerpt. Personification (one who he loves for making his father so happy,
but one who he could never “think of staying with”) and imagery (typewriters clicking) are used
in discussion of the poem.

Organization Maintains the focus established by the controlling idea (the most influential of all of these are
parental expectations). The response exhibits a coherent structure through the skillful use of
appropriate devices and transitions (Another important technique, Passage II tells a similar
story, the author of Passage II also makes good use of literary techniques).

Language Use Uses language that is stylistically sophisticated (to live vicariously through their children, helps
to show the folly, molding their expectations). The response varies sentence structure and length
to enhance meaning (In both cases, parents exhibit the common goal … and the children may be
subsequently damaged).

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated
language.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.



Part A — Practice Paper – AAnchor Paper – Part A—Level 6 – B
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Anchor Paper – Part A—Level 6 – B
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Anchor Level 6 – B
Quality Commentary

The response:
Meaning Reveals an in-depth analysis of both texts by establishing the controlling idea that expectations

that parents have for their children may not coincide with their children’s dreams. The response
makes insightful connections between the texts and the controlling idea by describing Fegley’s
frustration with his children’s dreams in Passage I and the speaker’s realization that the dreams
of his father do not match his own in Passage II.

Development Develops ideas clearly and consistently with reference to relevant and specific evidence and
appropriate literary elements from both texts. The response interweaves the authors’ use of
irony and contrast (strong characterization, Through irony, theme present in the story, a
contrast emerges, seems to symbolize) to develop the controlling idea.

Organization Maintains the focus established by the controlling idea on the conflict between parental
expectations and children’s dreams. The response logically discusses each passage as it relates
to the controlling idea and skillfully unites the two in the conclusion (Many times, a father …
like himself). Effective transitions are used throughout (When he was, Through irony, is also
found).

Language Use Uses language that is engaging, with a notable sense of voice (power of dreams, father scoffed,
artistic passion, an emotional tug-of-war) and awareness of audience and purpose, though
generalities detract from precision. Sentences of varying lengths are skillfully used to enhance
meaning (His father’s store … of C. Loth Inc.).

Conventions Demonstrates control of the conventions.

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker
in development.
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Anchor Paper – Part A—Level 5 – A
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Anchor Level 5 – A
Quality Commentary

The response:
Meaning Establishes a controlling idea (parents have taken on their role as the “adult figure” to …

influence their child’s future) that reveals a thorough understanding of both texts. The response
makes explicit connections between the controlling idea and Passage I (a father who wants his
sons to grow … into the math and sciences) and Passage II (his father wanted him to … work at
the factory).

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence and
appropriate literary elements from both texts to discuss parental expectations. Literary elements
of irony, characterization, and point of view elaborate the discussion.

Organization Maintains the focus established by the controlling idea that parents will try to influence what
the child should do as a career. The response exhibits a logical sequence of ideas, discussing
Passage I and II followed by a separate discussion of literary elements for each passage.
Appropriate transitional phrases (In the first passage, As in Passage Two, In both passages) are
incorporated into the response.

Language Use Uses language that is generally fluent and original, with evident awareness of audience and
purpose (a few literary elements … used by the authors to focus on a central idea). The
response varies sentence structure and length to control rhythm and pacing (The author … used
characterization to show how each of his sons grew up apart from art, but then fell into … art
as a profession) though some attempts at complexity result in ambiguity.

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (anyways,
persuing, sculpturer), punctuation (however did, haiku’s, However the, her’s), grammar and
usage (went … painting … wrote, oldest, child … themself … they … their lives).

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.
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 Anchor Level 5 – B
Quality Commentary

The response:
Meaning Establishes a controlling idea (Parents have different expectations for their children) that

reveals a thorough understanding of both texts. The response connects the controlling idea
clearly to Passage I (Fegley tried to influence his sons’ career choices by providing … science
equipment) and less so to Passage II (a young man who’es father wants him to follow in his
footsteps at a furniture store).

Development Develops some ideas more fully than others. While the expectations of the fathers are
developed (it was not based on a solid foundation … unlike learning a trade and follow in his
footsteps at, C. Loth Inc.), the obstacles and put-downs of Passage I and the different
expectations of Passage II are undeveloped. Appropriate literary elements of irony and setting
are used to elaborate the discussion.

Organization Maintains the focus established by the controlling idea (parents have expectations for their
children). The response exhibits a logical sequence of ideas, discussing Passage I followed by a
separate discussion of literary elements. The discussion of Passage II integrates both elements.
Appropriate transitions (Other parents, Both, So) are used in the response.

Language Use Uses language that is fluent and original (parents … want to protect their children from the
hardships of following dreams), with some awareness of audience and purpose (The author …
used the literary technique irony). The response varies structure and length of sentences to
control rhythm and pacing (Other parents who have experienced hardships when trying to
pursue their dreams do not want their children to follow their dreams but to be a success) with
varied success.

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (who’es),
punctuation (while growing up Fegley and In conclusion many), and grammar (his father’s
expectations was and like for “as”).

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in development.
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Anchor Level 5 – C
Quality Commentary

The response:
Meaning Establishes a controlling idea that reveals a thorough understanding of both texts (Parents have

expectations for their children wether the children agree with them or not). The response makes
clear and explicit connections between the controlling idea and the ideas in each text to show
that struggle.

Development Develops some ideas more fully than others, with reference to specific and relevant evidence
and appropriate literary elements from both texts. The response draws upon the authors’ use of
character (Fegley turned into his own father) and point of view (The father tries to save his
children from heartbreak), but the use of setting (someday you’ll work in the store) to show the
parent-child struggle is weak. The response includes frequent quotes from the text to develop
ideas.

Organization Maintains the focus established by the controlling idea (In order to show that struggle, the
authors … use literary devices). The response is organized around how characterization,
setting, and point-of view are used to discuss parental expectations.

Language Use Uses appropriate language that is sometimes inaccurate (The setting in passage I is a man and
no how), with some awareness of audience and purpose. The response occasionally makes
effective use of sentence structure (Those expectations showed the unrealistic expectations a
parent can have for their children).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (intrest,
shortely, oppisite), grammar (youngest, passage two point-of view, expectations is), and word
omissions (art as possible).

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in development and language use.
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Anchor Level 4 – A
Quality Commentary

The response:
Meaning Establishes a controlling idea about the role of compromise and acceptance in the struggles

between parents and children, and parents’ expectations that shows a basic understanding of
both texts. The response makes implicit connections between the controlling idea and Passage I
(man … had silently urged his own children not to follow in his footsteps) and Passage II (This
hints at the adult son’s feeling of not successfully fulfilling his father’s expectations).

Development Develops some ideas more fully than others, with reference to specific and relevant evidence
and appropriate literary elements from both texts. Irony and characterization are identified and
discussed briefly in Passage I. Point of view is more fully developed in Passage II (repetition of
“you” to represent and the word “I” is used).

Organization Maintains a clear and appropriate focus established by the controlling idea (the children
struggle to find and fulfill expectations). The response exhibits a logical sequence of ideas by
discussing each work separately, incorporating internal transitions in the discussion of the
literary elements (Characterization also contributes, One description, Throughout the poem).

Language Use Uses generally appropriate language, with some awareness of audience and purpose (elements
and techniques … help the reader understand … the presence of compromise and acceptance).
The response occasionally makes effective use of sentence structure (Sparked by news of his
younger son from his ex-wife, Fegley reaccounts the past), but is sometimes imprecise (effect
for “affect”, where for “were”, of for “on”).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (reaccounts, persued,
atheletes, abandones), punctuation (childhood as-well-as, studies while, school is), and
grammar (who he) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
stronger in organization.
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 Anchor Level 4 – B
Quality Commentary

The response:
Meaning Establishes a controlling idea (parental expectations cause children to rebel and embrace the

opposite) that shows a basic understanding of both texts. The response makes implicit
connections between this idea and the ideas in Passage I (Fegley was determined to prove his
father wrong) and in Passage II (he believes he would go crazy doing that job).

Development Develops some ideas more fully than others with reference to specific evidence from both texts.
The discussion of Passage I incorporates the expectations of all adult characters (a cycle of
expections) as well as the elements of irony and foreshadowing. The discussion of Passage II is
less complete and references to literary elements are sometimes unelaborted (similie … “Balboa
the conqueror”).

Organization Maintains a clear and appropriate focus on parental expectations. The response exhibits a
logical sequence of ideas but lacks internal consistency, jumping from thus by encouraging him
to therefore, it is ironic, and ending with an unjustified conclusion.

Language Use Uses appropriate language, with some awareness of audience. The response makes effective use
of sentence structure, including strong declarative statements (Instead, Fegley became a
successful artist) to control rhythm and pacing.

Conventions Demonstrates partial control of the conventions, exhibiting occasional errors in spelling
(tangeable and similie), grammar (parents says or does), and usage (child(ren) … him/them)
that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4 – C
Quality Commentary

The response:
Meaning Establishes a controlling idea that shows a basic understanding of both texts (Expectations set

by parents are usually never met by their chidren). The response makes implicit connections
between this idea and the texts (By characterizing each chid differnt it shows that the
expectations set by parents are rarly followed) but some connections are superficial.

Development Develops some ideas more fully than others. The response elaborates on characterization (The
older son is a Jock and His two daughter … drifted into their own genre’s) and point of view
(only his expectations matter) in Passage I, but discussions of setting and point of view in
Passage II and theme in both passages are briefly developed. Some references are unjustified
(Fegley helps his wife out).

Organization Maintains an appropriate focus on the effect of expectations. The organization relies primarily
on the authors’ use of certain literary elements. The response lacks internal consistency
combining discussions of literary elements for no apparent reason.

Language Use Uses appropriate language, with some awareness of audience and purpose (The last element
that we see used is theme), although some inaccuracy occurs (almost usually never and As a
child kids most likely). Attempts to vary sentence structure are occasionally successful (He sets
up … like himself).

Conventions Demonstrates emerging control, exhibiting frequent errors in spelling (chidren, dissapointment,
mathmatical puzzels, buisness, setteled) and punctuation (up they, out and, Jock” the, passage
a) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
weaker in conventions.
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Anchor Level 3 – A
Quality Commentary

The response:
Meaning Establishes a controlling idea (parental desire for successful children may come at the expense

of the child’s happiness) that shows a basic understanding of the texts. The response makes few
connections between the controlling idea and the texts, briefly describing Fegley’s dreams for
his sons in Passage I and the hopes of a father to one day leave his business to his son in
Passage II.

Development Develops ideas briefly, using some evidence from the texts. The response relies on a few plot
details (Fegley showered his … mathematical puzzles and a poem of a boy and his father) to
develop the controlling idea. The response makes no specific mention of literary elements.

Organization Establishes, but fails to maintain, an appropriate focus on parents thriving on their children’s
success (if someone steps in they way of their dream, it will make them work harder). The
response exhibits a rudimentary structure, discussing each passage in separate paragraphs;
however, ideas in the conclusion are either inconsistent with the response (Every person helds
… expectation for themself) or irrelevant (Dont do to others what you dont/didnt want done to
you!).

Language Use Relies on basic vocabulary that is at times imprecise (want for success and office of some sort)
or unsuitable for the audience (a sort of expectation for themself). The response exhibits uneven
success in varying sentence structure (Though he may … or successful and Passage II, a poem
… in the store).

Conventions Demonstrates partial control, exhibiting occasional errors in punctuation (childs happiness;
followed, and; Yet he; persons life), grammar (Every parent … their), and usage (Starting at a
young age) which do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions.
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Anchor Level 3 – B
Quality Commentary

The response:
Meaning Establishes a controlling idea that shows a basic understanding of the texts (Parents expect alot

… from thier child). Connections between the controlling idea and the texts are superficial (His
dad was afraid of him getting let down because his paintings earn’t good enough to be in a art
show and the author uses imagry … of the boy sitting on the desk, Looking at his daddy).

Development Develops ideas briefly, using some evidence from Passage I (As a young boy he wanted to
become an artist). However, the response relies on a simple and partially inaccurate plot
summary for Passage II. The response alludes to literary elements but does not fully explain
their use.

Organization Establishes an appropriate focus on parental expectations. The response displays a rudimentary
structure, consisting of an introduction, two body paragraphs, and a conclusion, but lack of
internal transitions detracts from coherence.

Language Use Relies on basic vocabulary that is sometimes imprecise (He is con cerned for his child … not
knowing what profesion to go out for), with little awareness of audience and purpose (Authors
from … passage one and … passage two both use specific literary elements … to portray these
“expectations”). The response exhibits some attempt to vary sentence structure, but with
uneven success (That so he won’t get his hopes up and get them trashed because of someone
saying no).

Conventions Demonstrates emerging control, exhibiting frequent errors in spelling (thier, earn’t, profetion,
pasage, technequis) and grammar (him getting let down, a art show, like he did) that may hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities.
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Anchor Paper – Part A—Level 3 – C

 Anchor Level 3 – C
Quality Commentary

The response:
Meaning Establishes a controlling idea that shows a basic understanding of the texts, stating that parents

are always there to help & support you. The response makes few superficial connections
between the controlling idea and the ideas in the text (He buys them numerous things and so he
can support his own family & when he has kids).

Development Is largely undeveloped, hinting at ideas. The response makes only vague references to the texts
(Fegley is simply try to guide his children into a better life then he has made for himself and He
is trying to get his child a job with him).

Organization Establishes, but fails to maintain, an appropriate focus on parental support.  The response
exhibits a rudimentary structure with the first sentence serving as an introduction. The passages
are discussed in the first two paragraphs followed by a general conclusion which is inconsistent
with the previous discussion.

Language Use Relies on basic vocabulary, with little awareness of audience (As you grow up). The response
attempts to vary sentence structure, but with uneven success (to pursuay them …but if their
heard desires that job, they just may, but parents will always help you do whats best).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (pursuay, heard,
auther), punctuation (doesnt, whats, case they), paragraphing, grammar (is simply try), and
usage (he keeps trying to coax him into working with him) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker
in development.
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Anchor Level 2 – A
Quality Commentary

The response:
Meaning Conveys a confused and incomplete understanding of the texts by attempting to establish a

controlling idea about what parental expectation is and how we can use it. The response makes
few connections to the texts, mentioning Fegley’s mother encouraging his creativity for Passage
I and Kenny’s different occupation for Passage II.

Development Is incomplete and largely undeveloped. The response relies on references that are vague (Kenny
and his life) and irrelevant material copied from the text (mobiles, which are … by air currents).

Organization Suggests a focus on parental expectations. The response suggests organization with an
introductory paragraph, separate paragraphs for each passage, and a one sentence conclusion.

Language Use Relies on language that is imprecise (they talk, they both where, occupation that he wants to do)
showing little awareness of audience (in my essay). The response reveals little awareness of
how to use sentences effectively (In Passage II is … and his life).

Conventions Demonstrates emerging control of the conventions, exhibiting occasional errors in spelling
(relie and awsome), punctuation (brother, they and conclusion the), and capitalization (His) that
sometimes hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in conventions.
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Anchor Level 2 – B
Quality Commentary

The response:
Meaning Conveys a confused understanding of the texts. The response attempts to establish a controlling

idea (parnets … don’t want you to be who you want to be), but makes few connections to this
idea, mentioning Fegley (forced his children to do chemistry) and incorrectly identifying Leo
(didn’t relly appreacate his fathers job).

Development Is incomplete and largely undeveloped. The response contains personal response and references
to the text that are unjustified (Fegley tried to influence his children too much and Leo didn’t
really appreacate his fathers job).

Organization Suggests a focus on parents who want their children to succeed. The response suggests some
organization with an introductory paragraph and brief statements about each passage.

Language Use Uses language that is imprecise and unsuitable for the audience and purpose (alot, kinda, there
old Pop). The response reveals little awareness of how to use sentences to achieve an effect
(And with Leo and his son was he… just like him).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (diffrences, parnets,
sucseed), punctuation (chemistry so, enough or, fathers job), and usage (he tried to force him to
… be just like him) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in conventions.
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 Anchor Level 2 – C
Quality Commentary

The response:
Meaning Conveys an confused understanding of the texts. While the response attempts to establish a

controlling idea (parents wants the kids to follow in thrir footsteps), it incorrectly states that
Fegley supports his kids being artists, and Kenny ends up leaving work to fight in the war.

Development Is incomplete and largely undeveloped, making references that are unjustified (He fallowes his
dream and It faills and When they want to be artist he decids to support them) though a
reference to irony is lucid.

Organization Suggests a focus in the first sentence and suggests some organization through paragraphing.
Language Use Uses language that is imprecise for the audience (no to be and acks like his father be when hes a

dad). The response reveals little awareness of how to use sentences to achieve an effect.
Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (fallowes, carrer, decids,

dose, acks), punctuation (father but and hes a dad), capitalization (and It faills and Irony),
grammar (they want be artist), and usage that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.
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Anchor Level 1 – A
Quality Commentary

The response:
Meaning Provides no evidence of textual understanding. The response exhibits only personal

observations (Alot of people have got it easy).
Development Is incomplete and largely undeveloped. The response refers to neither text and relies on

personal observations which are irrelevant (Although if I need … they’ll give it to me).
Organization Lacks an appropriate focus beyond the idea of parent Controll but suggests some organization

with an introduction, body, and conclusion.
Language Use Relies on basic vocabulary that is imprecise and unsuitable for the audience and purpose (alot,

got it easy, whatever). The response reveals little awareness of how to use sentences effectively
(My Parents idea … Donot wait up).

Conventions Demonstrates emerging control, exhibiting frequent errors in punctuation (read there, Parents
idea, go what) and capitalization (But, Time, Line) that sometimes hinder comprehension.

Conclusion: Although the response fits the criteria for Levels 1, 2, and 3, it remains at Level 1
because the response makes no reference to either text.



Anchor Paper – Part A—Level 1 – B
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Anchor Level 1 – B
Quality Commentary

The response:
Meaning Provides minimal evidence of textual understanding. The response makes only a general

reference to Passage 1 and 2.
Development Is minimal, providing only two complete sentences.
Organization Suggests a focus but presents too little material to evaluate organization.
Language Use Is minimal, making assessment of language use unreliable.
Conventions Is minimal, making assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1 in all qualities.
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Practice Paper A–Score Level 4
Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker
in meaning.

Practice Paper B–Score Level 3
Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions.

Practice Paper C–Score Level 5
Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.

Practice Paper D–Score Level 2
Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in conventions.

Practice Paper E–Score Level 4
Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.



[63]

S
E

S
S

IO
N

 T
W

O
 –

 P
A

R
T

 B
 –

 S
C

O
R

IN
G

 R
U

B
R

IC
R

E
A

D
IN

G
 A

N
D

 W
R

IT
IN

G
 F

O
R

 C
R

IT
IC

A
L

 A
N

A
L

Y
S

IS

Q
U

A
L

IT
Y

6
R

es
p

o
n

se
s 

at
 t

h
is

le
ve

l:

5
R

es
p

o
n

se
s 

at
 t

h
is

le
ve

l:

4
R

es
p

o
n

se
s 

at
 t

h
is

le
ve

l:

3
R

es
p

o
n

se
s 

at
 t

h
is

le
ve

l:

2
R

es
p

o
n

se
s 

at
 t

h
is

le
ve

l:

1
R

es
p

o
n

se
s 

at
 t

h
is

le
ve

l:

M
ea

n
in

g
: 

th
e 

ex
te

n
t 

to
w

h
ic

h
 t

h
e 

re
sp

o
n

se
ex

h
ib

it
s 

so
u

n
d

u
n

d
er

st
an

d
in

g
,

in
te

rp
re

ta
ti

o
n

, a
n

d
an

al
ys

is
 o

f 
th

e 
ta

sk
an

d
 t

ex
t(

s)

D
ev

el
o

p
m

en
t:

 t
h

e
ex

te
n

t 
to

 w
h

ic
h

 id
ea

s
ar

e 
el

ab
o

ra
te

d
 u

si
n

g
sp

ec
if

ic
 a

n
d

 r
el

ev
an

t
ev

id
en

ce
 f

ro
m

 t
h

e
te

xt
(s

)

O
rg

an
iz

at
io

n
: 

th
e

ex
te

n
t 

to
 w

h
ic

h
 t

h
e

re
sp

o
n

se
 e

xh
ib

it
s

d
ir

ec
ti

o
n

, s
h

ap
e,

 a
n

d
co

h
er

en
ce

L
an

g
u

ag
e 

U
se

: 
th

e
ex

te
n

t 
to

 w
h

ic
h

 t
h

e
re

sp
o

n
se

 r
ev

ea
ls

 a
n

aw
ar

en
es

s 
o

f 
au

d
ie

n
ce

an
d

 p
u

rp
o

se
 t

h
ro

u
g

h
ef

fe
ct

iv
e 

u
se

 o
f 

w
o

rd
s,

se
n

te
n

ce
  s

tr
u

ct
u

re
,

an
d

 s
en

te
n

ce
 v

ar
ie

ty

C
o

n
ve

n
ti

o
n

s:
 t

h
e

ex
te

n
t 

to
 w

h
ic

h
 t

h
e

re
sp

o
n

se
 e

xh
ib

it
s

co
n

ve
n

ti
o

n
al

 s
p

el
lin

g
,

p
u

n
ct

u
at

io
n

,
p

ar
ag

ra
p

h
in

g
,

ca
p

it
al

iz
at

io
n

,
g

ra
m

m
ar

, a
n

d
 u

sa
g

e

-p
ro

vi
de

 a
n 

in
te

rp
re

ta
tio

n
of

 th
e 

"c
rit

ic
al

 le
ns

" 
th

at
is

 fa
ith

fu
l t

o 
th

e
co

m
pl

ex
ity

 o
f t

he
st

at
em

en
t a

nd
 c

le
ar

ly
es

ta
bl

is
he

s 
th

e 
cr

ite
ria

fo
r 

an
al

ys
is

-u
se

 th
e 

cr
ite

ria
 to

 m
ak

e
in

si
gh

tfu
l a

na
ly

si
s 

of
 th

e
ch

os
en

 te
xt

s

-d
ev

el
op

 id
ea

s 
cl

ea
rly

an
d 

fu
lly

, m
ak

in
g

ef
fe

ct
iv

e 
us

e 
of

 a
  w

id
e

ra
ng

e 
of

 r
el

ev
an

t a
nd

sp
ec

ifi
c 

ev
id

en
ce

 a
nd

ap
pr

op
ria

te
 li

te
ra

ry
el

em
en

ts
 fr

om
 b

ot
h 

te
xt

s

-m
ai

nt
ai

n 
th

e 
fo

cu
s

es
ta

bl
is

he
d 

by
 th

e 
cr

iti
ca

l
le

ns
-e

xh
ib

it 
a 

lo
gi

ca
l a

nd
co

he
re

nt
 s

tr
uc

tu
re

th
ro

ug
h 

sk
ill

fu
l u

se
 o

f
ap

pr
op

ria
te

 d
ev

ic
es

 a
nd

tr
an

si
tio

ns

-a
re

 s
ty

lis
tic

al
ly

so
ph

is
tic

at
ed

, u
si

ng
la

ng
ua

ge
 th

at
 is

 p
re

ci
se

an
d 

en
ga

gi
ng

, w
ith

 a
no

ta
bl

e 
se

ns
e 

of
 v

oi
ce

an
d 

aw
ar

en
es

s 
of

au
di

en
ce

 a
nd

 p
ur

po
se

-v
ar

y 
st

ru
ct

ur
e 

an
d

le
ng

th
 o

f s
en

te
nc

es
 to

en
ha

nc
e 

m
ea

ni
ng

-d
em

on
st

ra
te

 c
on

tr
ol

 o
f

th
e 

co
nv

en
tio

ns
  w

ith
es

se
nt

ia
lly

 n
o 

er
ro

rs
,

ev
en

 w
ith

 s
op

hi
st

ic
at

ed
la

ng
ua

ge

-p
ro

vi
de

 a
 th

ou
gh

tfu
l

in
te

rp
re

ta
tio

n 
of

 th
e

"c
rit

ic
al

 le
ns

" 
th

at
 c

le
ar

ly
es

ta
bl

is
he

s 
th

e 
cr

ite
ria

fo
r 

an
al

ys
is

-u
se

 th
e 

cr
ite

ria
 to

 m
ak

e
a 

cl
ea

r 
an

d 
re

as
on

ed
an

al
ys

is
 o

f t
he

 c
ho

se
n

te
xt

s

-d
ev

el
op

 id
ea

s 
cl

ea
rly

an
d 

co
ns

is
te

nt
ly

, w
ith

re
fe

re
nc

e 
to

 r
el

ev
an

t a
nd

sp
ec

ifi
c 

ev
id

en
ce

 a
nd

ap
pr

op
ria

te
 li

te
ra

ry
el

em
en

ts
 fr

om
 b

ot
h 

te
xt

s

-m
ai

nt
ai

n 
th

e 
fo

cu
s

es
ta

bl
is

he
d 

by
 th

e 
cr

iti
ca

l
le

ns
-e

xh
ib

it 
a 

lo
gi

ca
l

se
qu

en
ce

 o
f i

de
as

th
ro

ug
h 

us
e 

of
ap

pr
op

ria
te

 d
ev

ic
es

 a
nd

tr
an

si
tio

ns

-u
se

 la
ng

ua
ge

 th
at

 is
flu

en
t a

nd
 o

rig
in

al
, w

ith
ev

id
en

t a
w

ar
en

es
s 

of
au

di
en

ce
 a

nd
 p

ur
po

se
-v

ar
y 

st
ru

ct
ur

e 
an

d
le

ng
th

 o
f s

en
te

nc
es

 to
co

nt
ro

l r
hy

th
m

 a
nd

pa
ci

ng

-d
em

on
st

ra
te

 c
on

tr
ol

 o
f

th
e 

co
nv

en
tio

ns
,

ex
hi

bi
tin

g 
oc

ca
si

on
al

er
ro

rs
 o

nl
y 

w
he

n 
us

in
g

so
ph

is
tic

at
ed

 la
ng

ua
ge

-p
ro

vi
de

 a
 r

ea
so

na
bl

e
in

te
rp

re
ta

tio
n 

of
 th

e
"c

rit
ic

al
 le

ns
" 

th
at

es
ta

bl
is

he
s 

th
e 

cr
ite

ria
fo

r 
an

al
ys

is
-m

ak
e 

im
pl

ic
it

co
nn

ec
tio

ns
 b

et
w

ee
n

cr
ite

ria
 a

nd
 th

e 
ch

os
en

te
xt

s

-d
ev

el
op

 s
om

e 
id

ea
s

m
or

e 
fu

lly
 th

an
 o

th
er

s,
w

ith
 r

ef
er

en
ce

 to
 s

pe
ci

fic
an

d 
re

le
va

nt
 e

vi
de

nc
e

an
d 

ap
pr

op
ria

te
 li

te
ra

ry
el

em
en

ts
 fr

om
 b

ot
h 

te
xt

s

-m
ai

nt
ai

n 
a 

cl
ea

r 
an

d
ap

pr
op

ria
te

 fo
cu

s
-e

xh
ib

it 
a 

lo
gi

ca
l

se
qu

en
ce

 o
f i

de
as

 b
ut

m
ay

 la
ck

 in
te

rn
al

co
ns

is
te

nc
y

-u
se

 a
pp

ro
pr

ia
te

la
ng

ua
ge

, w
ith

 s
om

e
aw

ar
en

es
s 

of
 a

ud
ie

nc
e

an
d 

pu
rp

os
e

-o
cc

as
io

na
lly

 m
ak

e
ef

fe
ct

iv
e 

us
e 

of
 s

en
te

nc
e

st
ru

ct
ur

e 
or

 le
ng

th

-d
em

on
st

ra
te

 p
ar

tia
l

co
nt

ro
l, 

ex
hi

bi
tin

g
oc

ca
si

on
al

 e
rr

or
s 

th
at

 d
o

no
t h

in
de

r
co

m
pr

eh
en

si
on

-p
ro

vi
de

 a
 s

im
pl

e
in

te
rp

re
ta

tio
n 

of
 th

e
"c

rit
ic

al
 le

ns
" 

th
at

su
gg

es
ts

 s
om

e 
cr

ite
ria

fo
r 

an
al

ys
is

-m
ak

e 
su

pe
rf

ic
ia

l
co

nn
ec

tio
ns

 b
et

w
ee

n 
th

e
cr

ite
ria

 a
nd

 th
e 

ch
os

en
te

xt
s

-d
ev

el
op

 id
ea

s 
br

ie
fly

,
us

in
g 

so
m

e 
ev

id
en

ce
fr

om
 th

e 
te

xt
-m

ay
 r

el
y 

pr
im

ar
ily

 o
n

pl
ot

 s
um

m
ar

y

-e
st

ab
lis

h,
 b

ut
 fa

il 
to

m
ai

nt
ai

n,
 a

n 
ap

pr
op

ria
te

fo
cu

s
- 

ex
hi

bi
t a

 r
ud

im
en

ta
ry

st
ru

ct
ur

e 
 b

ut
 m

ay
in

cl
ud

e 
so

m
e

in
co

ns
is

te
nc

ie
s 

or
irr

el
ev

an
ci

es

-r
el

y 
on

 b
as

ic
vo

ca
bu

la
ry

, w
ith

 li
ttl

e
aw

ar
en

es
s 

of
 a

ud
ie

nc
e

or
 p

ur
po

se
-e

xh
ib

it 
so

m
e 

at
te

m
pt

 to
va

ry
 s

en
te

nc
e 

st
ru

ct
ur

e
or

 le
ng

th
 fo

r 
ef

fe
ct

, b
ut

w
ith

 u
ne

ve
n 

su
cc

es
s

-d
em

on
st

ra
te

 e
m

er
gi

ng
co

nt
ro

l, 
ex

hi
bi

tin
g

oc
ca

si
on

al
 e

rr
or

s 
th

at
hi

nd
er

 c
om

pr
eh

en
si

on

-p
ro

vi
de

 a
 c

on
fu

se
d 

or
in

co
m

pl
et

e 
in

te
rp

re
ta

tio
n

of
 th

e 
"c

rit
ic

al
 le

ns
"

-m
ay

 a
llu

de
 to

 th
e

"c
rit

ic
al

 le
ns

" 
bu

t d
o 

no
t

us
e 

it 
to

 a
na

ly
ze

 th
e

ch
os

en
 te

xt
s

-a
re

 in
co

m
pl

et
e 

or
la

rg
el

y 
un

de
ve

lo
pe

d,
hi

nt
in

g 
at

 id
ea

s,
 b

ut
re

fe
re

nc
es

 to
 th

e 
te

xt
 a

re
va

gu
e,

 ir
re

le
va

nt
,

re
pe

tit
iv

e,
 o

r 
un

ju
st

ifi
ed

-la
ck

 a
n 

ap
pr

op
ria

te
fo

cu
s 

bu
t s

ug
ge

st
 s

om
e

or
ga

ni
za

tio
n,

 o
r 

su
gg

es
t

a 
fo

cu
s 

bu
t l

ac
k

or
ga

ni
za

tio
n

-u
se

 la
ng

ua
ge

 th
at

 is
im

pr
ec

is
e 

or
 u

ns
ui

ta
bl

e
fo

r 
th

e 
au

di
en

ce
 o

r
pu

rp
os

e
-r

ev
ea

l l
itt

le
 a

w
ar

en
es

s
of

 h
ow

 to
 u

se
 s

en
te

nc
es

to
 a

ch
ie

ve
 a

n 
ef

fe
ct

-d
em

on
st

ra
te

 a
 la

ck
 o

f
co

nt
ro

l, 
ex

hi
bi

tin
g

fr
eq

ue
nt

 e
rr

or
s 

th
at

 m
ak

e
co

m
pr

eh
en

si
on

 d
iff

ic
ul

t

-d
o 

no
t r

ef
er

 to
 th

e
"c

rit
ic

al
 le

ns
"

-r
ef

le
ct

 m
in

im
al

 o
r 

no
an

al
ys

is
 o

f t
he

 c
ho

se
n

te
xt

s

-a
re

 m
in

im
al

, w
ith

 n
o

ev
id

en
ce

 o
f d

ev
el

op
m

en
t

-s
ho

w
 n

o 
fo

cu
s 

or
or

ga
ni

za
tio

n

-a
re

 m
in

im
al

-u
se

 la
ng

ua
ge

 th
at

 is
in

co
he

re
nt

 o
r

in
ap

pr
op

ria
te

-a
re

 m
in

im
al

, m
ak

in
g

as
se

ss
m

en
t o

f
co

nv
en

tio
ns

 u
nr

el
ia

bl
e

-m
ay

 b
e 

ill
eg

ib
le

 o
r 

no
t

re
co

gn
iz

ab
le

 a
s 

E
ng

lis
h

• 
If

 t
h

e 
st

u
d

en
t 

ad
d

re
ss

es
 o

n
ly

 o
n

e 
te

xt
, t

h
e 

re
sp

o
n

se
 c

an
 b

e 
sc

o
re

d
 n

o
 h

ig
h

er
 t

h
an

 a
 3

.
• 

If
 t

h
e 

st
u

d
en

t 
 w

ri
te

s 
o

n
ly

 a
 p

er
so

n
al

 r
es

p
o

n
se

 a
n

d
 m

ak
es

 n
o

 r
ef

er
en

ce
 t

o
 t

h
e 

te
xt

(s
),

 t
h

e 
re

sp
o

n
se

 c
an

 b
e 

sc
o

re
d

 n
o

 h
ig

h
er

 t
h

an
 a

 1
.

• 
R

es
p

o
n

se
s 

to
ta

lly
 u

n
re

la
te

d
 t

o
 t

h
e 

to
p

ic
, i

lle
g

ib
le

, i
n

co
h

er
en

t,
 o

r 
b

la
n

k 
sh

o
u

ld
 b

e 
g

iv
en

 a
 0

.
• 

A
 r

es
p

o
n

se
 t

o
ta

lly
 c

o
p

ie
d

 f
ro

m
 t

h
e 

te
xt

(s
) 

w
it

h
 n

o
 o

ri
g

in
al

 s
tu

d
en

t 
w

ri
ti

n
g

 s
h

o
u

ld
 b

e 
sc

o
re

d
 a

 0
.



[64]

Anchor Paper – Part B—Level 6 – A



Anchor Paper – Part B—Level 6 – A

[65]



[66]

Anchor Paper – Part B—Level 6 – A

Anchor Level 6 – A
Quality Commentary

The response:
Meaning Provides an interpretation of the critical lens that is faithful to the complexity of the statement

and clearly establishes the criteria for analysis (It is not good, but evil that is foresworn to
failure, time and time again). The response uses the criteria to make insightful analysis of A
Separate Peace (Gene is not inherently evil—rather, he symbolizes the possibility for any
chance for redemption) and The Catcher in the Rye (For, life is inherently good, and in the end,
it wins out over death and the darkness which threatened to consume Holden).

Development Develops ideas clearly and consistently. The response makes reference to relevant evidence
from both texts (Despite Finny’s death, Gene’s inner good resurfaced and triumphed in the end
and However, Holden was never lost, not truly). The response integrates literary elements
(Finny is a symbol of life, energy, and the Savior, and his death is symbolic of Christ’s death on
the Cross and This theme of “darkest before the dawn” recurs in The Catcher in the Rye) into
the discussion.

Organization Maintains the focus established by the critical lens on good’s ultimate triumph. The response
exhibits a logical and coherent structure, with references in each paragraph to the struggles that
the characters undergo, followed by the triumph of good over evil. Coherence is further
strengthened through the use of appropriate transitions (However, At first glance, And yet).

Language Use Is stylistically sophisticated, using language that is precise and engaging (His characterization
as very introverted, quiet, jealous, and conniving all serve to enhance the reader’s dim view of
him). The response varies structure of sentences to enhance meaning (How often do we invoke
the names of loved ones or deities for protection?).

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated
language.

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker
in development.
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Anchor Level 6 – B
Quality Commentary

The response:
Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for

analysis (all goodness will inevitably be conquered). The response uses the criteria to make a
clear and reasoned analysis of the chosen texts (Through William Golding’s Lord of the Flies
and Elie Wiesel’s Night, the defeat of goodness and the dominant control of evil is apparent).

Development Develops ideas clearly and fully. The response makes effective use of a wide range of relevant
and specific evidence from both texts to discuss the defeat of goodness (The intellectual Piggy
is savagely smashed to death by Roger and Although Eliezer survived, his body lacked the
spirituality and emotion that compose life). The response integrates references to literary
elements (the symbol of evil, convinced Ralph to accept chaos or die).

Organization Maintains the focus established by the critical lens on evil’s dominating influence. The response
exhibits a logical and coherent structure with references in each paragraph to the savagery
humans can inflict on one another. Coherence is further strengthened through skillful use of
transitions (Evidently, Ironically, Ultimately).

Language Use Is stylistically sophisticated, using language that is precise and engaging (Slowly he is
desensitized emotionally). The response varies sentence length (After he is finally freed, he
gazes numbly at his reflection. Staring back is a skeleton) to enhance meaning.

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (minature),
only when using sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker
in meaning.
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Anchor Level 5 – A
Quality Commentary

The response:
Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for

analysis by agreeing with the quote using the first great piece of Western literature, the Bible, and
Jesus, the first tragic hero to make a clear and reasoned analysis of the chosen texts (Both One
Flew Over the Cuckoo’s Nest… and A Prayer for Owen Meany … use overt references and images
of Christ to create the typically good character, who is destined throughout the story to be
defeated).

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from both
texts (Billy Bibbit being the Judas character and his parents believe Owen was a “virgin birth”).
The response uses imagery implying the literary elements of characterization and theme (when
Randall is given electric shock therapy, he is described as being “crucified,” Owen plays the baby
Jesus in the annual Christmas pageant, Owen feels it is his destiny to die saving children).

Organization Maintains the focus established in the critical lens that McMurphy and Meany are tragic heroes
modeling Jesus. The response exhibits a logical and coherent structure, skillfully drawing parallels
showing how McMurphy helped others and then died, explaining how Meany did so, and
concluding that tragic heros on the model of Jesus … can bring hope for a better future. The
response skillfully uses comparisons (the Christ imagery in this novel is much more overt than)
and transitions (The Christ allusion is further propagated).

Language Use Uses language that is fluent and original (He instills the men with confidence and Owen’s
character is painted), with evident awareness of audience and purpose (I wholeheartedly agree,
We find out, we learn). The response varies sentence structure to control rhythm and pacing
(Randall … came to the asylum and changed the lives of all the inmates).

Conventions Demonstrates control of conventions with essentially no errors.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat higher in
organization and conventions.
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Anchor Level 5 – B
Quality Commentary

The response:
Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for

analysis by first agreeing with the lens (This … can be proven to be true), and eventually
pointing out that the world is a dark place. The response makes a clear and reasoned analysis of
Lord of the Flies (Ralph, and civilization, is the good represented in the book, and Jack’s
savageness is evil) and To Kill A Mockingbird (shows the flaws in mankind and good’s losing
battle).

Development Develops ideas clearly and consistently to support the dominance of evil in both works (the fire
is often not lit and Tom is innocent). The response uses appropriate literary elements from both
texts (The conch is by far the most prevalent symbol and The representative character of good
is the wise, kind, and intelligent Atticus Finch).

Organization Maintains the focus on the grim outlook on life established in the introduction. The response
exhibits a logical and coherent structure through skillful use of contrast in each text, with
parallel examples (Jack/Ralph, Atticus/Ewell, broken conch/biased trial), strong topic
sentences, and appropriate transitions (Again, characterization best portrays the defeat and
After the evidence and testimony, it is clear to the reader).

Language Use Uses language that is fluent and original (His opposite, the yin to Ralph’s yang, is Jack, the wild
symbol of unbound chaos), with evident awareness of audience and purpose (Through Percy’s,
Lee’s, and Golding’s eyes, the world is a dark place that is growing darker). The response
varies structure and length of sentences to control rhythm and pacing (Good is defeated).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (courtcase),
punctuation (humanities flaws), and grammar (tribe … shatter).

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
stronger in organization.
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Anchor Level 5 – C
Quality Commentary

The response:
Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for

analysis by disagreeing with the quote (Although the evil may prevail in some instances, the
good that is left will never be destroyed). The response uses the criteria to make a clear and
reasoned analysis of Hester Prynne from The Scarlet Letter and Jay Gatsby from The Great
Gatsby (they refused to be defeated).

Development Develops some ideas more fully than others. The response uses the literary elements of conflict
(man vs. society) and characterization (Both had an undying love and desire that is only natural
in human nature) to support a discussion that love represents goodness and will surpass evil.
Discussion of the outcomes of love’s pursuit for these characters is less developed (Gatsby, too,
refused to accept society’s wants tried anyway to win Daisy’s love).

Organization Maintains the focus established by rejecting the critical lens (the original good in nature …
cannot be defeated by evil). The response exhibits a logical sequence of ideas, first explaining
Hester Prynne’s struggles, and then Gatsby’s. The response makes skillful use of repetition
(Both had and Both refused) and transitions (Similar to and Like conflict, the characterization).

Language Use Uses language that is fluent and original (Hester is enveloped in an ongoing struggle). The
response varies sentence structure to control rhythm and pacing (However, Gatsby did not
recognize the falsity of her “love” and fell into a deady trap).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (prevelant),
punctuation (Society and Daisy herself would not allow), and grammar (goodness and purity
has) only when using sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in development.
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Anchor Level 4 – A
Quality Commentary

The response:
Meaning Provides a reasonable interpretation of the critical lens that establishes the criteria for analysis,

paraphrasing the lens (no matter what, good things are always going to be ruled over by bad)
and then disagreeing. The response makes implicit connections between the criteria and The
Secret Life of Bees (she had some troubles at home, but she did what she needed to escape) and
The Adventures of Huckleberry Finn (Huck escaping his abusive home-life was probably one of
the best things that ever happened to him).

Development Develops some ideas more fully than others. Discussions of characterization (father was a
drunk, very unreliable, and … always mad about something) are more specific for Huckleberry
Finn than for The Secret Life of Bees.

Organization Maintains a clear and appropriate focus on good things … destined to happen that won’t all be
defeated. The response exhibits a logical sequence of ideas (In the beginning and As you can
see) with frequent references to the critical lens but occasionally lacks internal consistency (Jim
being set free).

Language Use Uses appropriate language (heart-warming story and rite of passage), with some awareness of
audience and purpose. The response occasionally makes effective use of sentence structure (She
was allowed to live her life with these three women instead of with her abusive father) or length
(Huck had a rough life).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (enviroment) and
punctuation (great thing for both of them and it was not destined … for each other no matter
what happened) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4 – B
Quality Commentary

The response:
Meaning Provides a reasonable interpretation of the critical lens that establishes the criteria for analysis

(What this means is that some point of time good will lose). The response makes implicit
connections between the criteria and Night (good lost because the Nazi’s had killed so many
Jews) and Of Mice and Men (Lenne represented innocence and the good in people).

Development Develops some ideas more fully than others. The response develops the elements of theme
(good verses evil), setting (Aushwitz and a farm), imagery (the big dark clouds of ash coming
out the chimnies), and characterization (Lenne is a little slow and George … decides to take
Lenne under his wig) more fully than plot (At this time concentration camps was one of the
worst places on Earth).

Organization Maintains a clear and appropriate focus, defending the idea that evil will prevail. The response
exhibits a logical sequence of ideas, first presenting the evil events, then examining the literary
elements, and ending each paragraph with a sentence introducing the next paragraph’s topic.
Consistent use of transitions further strengthens the response (Among these, Once again, For
example).

Language Use Uses appropriate language, with some awareness of audience and purpose (Elie tells about the
horrific sights that he saw and experienced). The response occasionally makes effective use of
sentence structure (Elie’s main goal was to get out of the concentration camps alive).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (qoute, moto’s,
suffercates), punctuation (Yes I agree, Nazi’s, Ironically the hospital was), grammar (Two
books … is and as him and George are running), and usage (help eachother) that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.



Part B — Practice Paper – AAnchor Paper – Part B—Level 4 – C
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Anchor Level 4 – C
Quality Commentary

The response:
Meaning Provides a reasonable interpretation of the critical lens that establishes the criteria for analysis,

stating that when someone or something great happens … it is always defeated and this will
always be true. The response makes implicit connections between the criteria and The Crucible
(good people were hung and killed) and To Kill a Mockingbird (Atticus Finch trys to help
defend an innocent black man).

Development Develops some ideas more fully than others. The response specifically refers to characterization
(Abigail is a very greedy person and Atticus Finch defended a black man knowing he was not
going to win the case), irony (Abigal wanted … John for her self but … he ended up being
accused … and dead), and setting (Salem is a nice quiet town and during the time when blacks
were discriminated against). The discussion of plot is less specific.

Organization Maintains a clear and appropriate focus on good people who are defeated. The response exhibits
a logical sequence of ideas with a discussion of characters and situations from each text. The
response uses appropriate transitions (In The Crucible, Another, In this world) between
paragraphs and refers to the critical lens to conclude each paragraph.

Language Use Uses appropriate language, with some awareness of audience and purpose (I agree with Percy’s
statement). The response occasionally makes effective use of sentence structure or length (The
goodness of Atticus Finch clearly re shows Percy’s idea that “In this world goodness is
destined to be defeated”).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (Untill, Abigal, liturature)
and punctuation (Many people including John who and her self but in the end) that do not
hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 3 – A
Quality Commentary

The response:
Meaning Provides a simple interpretation of the critical lens that suggests some criteria for analysis (Both

books are people doing good things, but fail). The response makes superficial connections
between the criteria and the characters in the chosen texts, The Chocolate War (He continued to
do what he though was good to be beaten up in the end) and Romeo and Juliet (By their love
did they go against all odds and by their love did they die).

Development Develops ideas briefly, using some evidence from the texts. The response refers to the
difficulties Jerry and Romeo and Juliet experience (They used the power they had over the
school to make Jerry hated by everyone and One problem after another try to come between
them, but their love still stood strong), but relies primarily on plot summary.

Organization Establishes, but fails to maintain, an appropriate focus on the struggle faced by the characters.
The response exhibits a rudimentary structure but the conclusion is inconsistent (They did
things which seem to be good but were defeated due to their cause).

Language Use Relies on basic vocabulary, with little awareness of audience and purpose (The people from
these works of literature support the quote written by Walker Percy). The response exhibits
some attempt to vary sentence structure for effect, but with uneven success (By the goodness of
love they have for each other).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (though for “thought”, to
people, dispite), grammar (The poster … gave him an idea of what is happening to him), and
word omission (didn’t like Jerry was doing) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, athough it is somewhat
stronger in conventions.



Part B — Practice Paper – AAnchor Paper – Part B—Level 3 – B
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Anchor Paper – Part B—Level 3 – B
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Anchor Level 3 – B
Quality Commentary

The response:
Meaning Provides a confused interpretation of the critical lens, first stating the goodness is far away to be

defeated, then I agree, and then however in most cases good defeates evil. The response makes
superficial connections between the critical lens and The Crucible and Bless Me, Ultima (it is
just a question of who will be abel to srvive at the end).

Development Develops ideas briefly, using some evidence from the texts, mentioning theme (the people who
were acused, ratherd to die then cofess that they practisted witch cruft) in The Crucible and
characterization in Bless Me, Ultima (Ultima was very religious person and she strongle
believed in good and evil). The response relies primarily on plot summary.

Organization Establishes, but fails to maintain an appropriate focus. The response exhibits a rudimentary
structure, including inconsistencies between the two body paragraphs, which agree with the
critical lens, and the introductory and concluding paragraphs, which disagree.

Language Use Relies on basic vocabulary, with some awareness of purpose (All of us try our best). The
response reveals little awareness of how to use sentences to achieve an effect (One of the
characters … tried to kill her, however when she fought save her and her family she killed him
and afterword she past away too).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (Crusabl, Blass,
practsing), punctuation (forces, some and its for “it’s”), grammar, and usage (who were acuses,
the evil will defeated good, had the ability to the goodness) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions.



Part B — Practice Paper – AAnchor Paper – Part B—Level 3 – C
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Anchor Level 3 – C
Quality Commentary

The response:
Meaning Provides a simple interpretation of the critical lens that suggests some criteria for analysis (Evil

is always trying to find a way to come out on top). The response makes few connections
between the criteria and the chosen text (In the play Antigone, written by Sophocles, Creon tries
to elimante goodness, so that he can be a powerful leader).

Development Is incomplete. References to the text are vague (Creon wants praise and Antigone is a sweet girl
who wants to do what should’ve rightfully been done in the first place).

Organization Establishes, but fails to maintain, an appropriate focus on how evil is always trying to find a
way to come out on top. The response exhibits a rudimentary structure, beginning with a brief
interpretation of the critical lens, and ending with a paragraph devoted to Creon’s actions.

Language Use Relies on basic vocabulary, with some awareness of audience and purpose (Many works of
literature would support that). The response exhibits some attempt to vary sentence structure
for effect, but with uneven success (Creon, the King, claims her to have been a trader, and
sentences her to death).

Conventions Demonstrates partial control, exhibiting occasional errors in punctuation (Walker Percy has
once said, “In this world goodness is destined to be defeated,” Many works of literature) that
do not hinder comprehension.

Conclusion: Although the response fits criteria for Levels 2, 3 and 4, it remains at Level 3 because
the response addresses only one text.



Part B — Practice Paper – AAnchor Paper – Part B—Level 2 – A
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Anchor Level 2 – A
Quality Commentary

The response:
Meaning Provides an incomplete interpretation of the critical lens. The response alludes to the lens

(proving the quote) but does not use it to analyze Nilda and The Cool World.
Development Is largely undeveloped, hinting at the importance of characterization (a very Nice girl), mood

(sad), and setting (1960’s Bronx) in Nilda. The response includes vague references to the
setting (set of the cool world … brooklyn 1960’s - 1970’s) and plot of The Cool World (he
doesn’t get to buy the gun but he still kills angel by stabbing him).

Organization Lacks an appropriate focus but suggests some organization. The response restates the lens and
explains the problems faced by Nilda, whose family does not have enough money to Support
each other, and Duke, who wants everyone to respect him. A concluding sentence restates the
critical lens.

Language Use Relies on basic vocabulary that is occasionally imprecise (set and get to buy). The response
exhibits some attempt to vary sentences for effect, but with uneven success (The mood is sad
because … and … but … because … because … but).

Conventions Demonstrates partial control, exhibiting occasional errors in punctuation (its for “it’s”, gun but,
quote “In this world … be defeated by walker percy) and capitalization (brooklyn, duke, He)
that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in language use and conventions.



Part B — Practice Paper – AAnchor Paper – Part B—Level 2 – B
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Anchor Level 2 – B
Quality Commentary

The response:
Meaning Provides a simple interpretation of the critical lens (In the word evil wins most of the time but in

the long run good always comes out on top). The response makes superficial connections
between the lens and Macbeth and mentions The Scarlet Letter in the opening paragraph.

Development Is largely undeveloped, hinting at ideas (Macbeth represented good in very begging, but
became corrupted by the three witches). The response makes vague references to only one text
(Most of the time it was cold, dark, glumy, and rainy) as the setting for evil.

Organization Suggests a focus on evil defeating goodness and suggests organization with an introduction
followed by a body paragraph which contains concluding sentences (In the end goed trumps
over evil. Macbeth was killed).

Language Use Uses language that is imprecise and unsuitable for audience and purpose (kinda and trumps).
The response reveals little awareness of how to use sentences to achieve an effect (Like in the
books Macbeth and The Scarlet letter).

Conventions Demonstrates partial control, exhibiting errors in spelling (midevil, nobel ren, peasents,
Throught out) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in meaning and conventions.



Part B — Practice Paper – AAnchor Paper – Part B—Level 2 – C
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Anchor Level 2 – C
Quality Commentary

The response:
Meaning Provides a simple interpretation of the lens, first stating the world is being destroyed, and later

adding the idea that some people have the power to destroy the goodness of the world. The
response alludes to the critical lens, citing discrimination in Night and persecusion in Of Mice
and Men, but does not use it to analyze the texts.

Development Is incomplete and largely undeveloped, hinting at ideas (one of them had desability problems
and other peoples descriminade him and other conflec become a world war), but references to
the text are vague (religios isues and descrimination the juews are taked to a consentra tion
camp).

Organization Suggests a focus on evil destroying the world. The response exhibits a rudimentary structure,
referring to each work in a separate paragraph, defining the conflict in each case, and stating in
the final paragraph that evil people can destroy goodness.

Language Use Uses language that is imprecise (desapointed) and occasionally incoherent (Becase I roud
“Nithg” of “Elie”). The response reveals little awareness of how to use sentences to achieve an
effect (they into a persecusion only for desability of a person).

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (mine, Maise, Mane,
soport), punctuation, and grammar (I “Maise and Mane” oll start with twoo brothas) that make
comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in meaning.



Part B — Practice Paper – AAnchor Paper – Part B—Level 1 – A
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Anchor Level 1 – A
Quality Commentary

The response:
Meaning Provides a confused interpretation of the critical lens by first implying agreement that goodness

is defeated, and later stating the world has to have a balance, a balance of good and evil or a
balance of cats and dogs. The response makes no reference to any specific texts.

Development Is minimal, reiterating the idea that there must be balance in the world. The response provides
no development from literary texts, only personal ideas.

Organization Lacks an appropriate focus on the critical lens, but suggests some organization, supporting a
personal opinion through a series of examples (If there was just good then everyone would have
the same memories and A world with no balance would be like a pet with no owner), and
concluding by reiterating the opening paragraph.

Language Use Uses appropriate language, with some awareness of audience or purpose (others might have a
different interpretation of his quote but I strongly believe in mine). The response exhibits some
attempt to vary sentence structure, but with uneven success (If there wasn’t a balance people
would not be able to remember the good and bad memories they have had with their loved
ones).

Conventions Demonstrates partial control, exhibiting errors in punctuation (I believe that his quote has many
meanings but I can only think of one and If there was just good then) and grammar (At times it
might be great to not have someone but then there are times when they get very lonely) that do
not hinder comprehension.

Conclusion: Although the response fits criteria for Levels 1, 2, and 4, it remains at Level 1
because the response makes no reference to any text.



Part B — Practice Paper – AAnchor Paper – Part B—Level 1 – B

[104]

Anchor Level 1 – B
Quality Commentary

The response:
Meaning Does not refer to the critical lens. The response reflects minimal analysis of Spoon River

Anthology (In the cematary it was pomes and they were dead Without Wondring Why).
Development Is minimal, with no evidence of development. The response makes a vague reference to Spoon

River Anthology (I liked the mud on the “Spoon” “ river”).
Organization Shows no focus or organization.
Language Use Is minimal. The response uses language that is incoherent (12 children in 1 house haveing

pikniks two many didnt’ know or understand the.)
Conventions Is minimal, making assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1 in all qualities.



Part B — Practice Paper – A

[105]



[106]

Part B — Practice Paper – A
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Practice Paper A–Score Level 3
Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in organization and conventions.

Practice Paper B–Score Level 2 
Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in conventions.

Practice Paper C–Score Level 5
Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
stronger in organization.

Practice Paper D–Score Level 4
Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper E–Score Level 3
Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions.

Regents Comprehensive Examination in English
Map to Learning Standards

Key Ideas Part of Test
Listening and writing for
information and understanding

Session One – Part A

Reading and writing for
information and understanding

Session One – Part B

Reading and writing for literary
response

Session Two – Part A

Reading and writing for critical
analysis and evaluation

Session Two – Part B
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The Chart for Determining the Final Examination Score for the June 2005 Regents
Examination in Comprehensive English will be posted on the Department’s web site
http://www.emsc.nysed.gov/osa/ on Friday, June 17, 2005. Conversion charts provided
for previous administrations of the Regents Examination in Comprehensive English
must NOT be used to determine students’ final scores for this administration.


