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The last page of this booklet is the answer sheet for the multiple-choice
questions. Fold the last page along the perforations and, slowly and carefully, tear
off the answer sheet. Then fill in the heading of your answer sheet. Now circle
“Session One” and fill in the heading of each page of your essay booklet.

This session of the examination has two parts. Part A tests listening skills; you
are to answer all six multiple-choice questions and write a response, as directed.
For Part B, you are to answer all ten multiple-choice questions and write a
response, as directed.

When you have completed this session of the examination, you must sign the
statement printed at the end of the answer sheet, indicating that you had no
unlawful knowledge of the questions or answers prior to the session and that you
have neither given nor received assistance in answering any of the questions
during the session. Your answer sheet cannot be accepted if you fail to sign this
declaration.

The use of any communications device is strictly prohibited when taking this
examination. If you use any communications device, no matter how briefly, your
examination will be invalidated and no score will be calculated for you.

SESSION ONE
COMPREHENSIVE ENGLISH 
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Part A
Overview: For this part of the test, you will listen to an account about United States currency, answer some
multiple-choice questions, and write a response based on the situation described below. You will hear the
account twice. You may take notes on the next page anytime you wish during the readings.

The Situation: Your social studies class is studying the international
monetary system. You have been assigned to report on the evolution of the
United States dollar. In preparation for writing your report, listen to an
account by Daniel Gross. Then use relevant information from the account
to write your report.

Your Task: Write a report for your social studies class in which you discuss the evolution of
the United States dollar. 

Guidelines:
Be sure to
• Tell your audience what they need to know about the evolution of the United States

dollar
• Use specific, accurate, and relevant information from the account to support your

discussion
• Use a tone and level of language appropriate for a report for a social studies class
• Organize your ideas in a logical and coherent manner
• Indicate any words taken directly from the account by using quotation marks or

referring to the speaker
• Follow the conventions of standard written English



NOTES
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DO NOT TURN THIS PAGE UNTIL YOU ARE TOLD TO DO SO.



1 The speaker refers to the United States dollar as
“ancient” in order to stress the dollar’s
(1) symbolic value
(2) frequent changes
(3) universal acceptance
(4) long life

2 What did early settlers of the New World use as
currency?
(1) quarters (3) paper money
(2) common items (4) land

3 A problem with the currencies printed by banks
during the nineteenth century was that these
dollars were
(1) unequally valued
(2) redeemable for gold
(3) rapidly devalued
(4) replaced by coins

4 The federal government gained the exclusive
right to print money during
(1) the Revolutionary War
(2) the Civil War
(3) World War I
(4) World War II 

5 The two-dollar bill and the Susan B. Anthony
coin are noted in order to stress the dollar’s
(1) positive image
(2) difficulty to counterfeit
(3) green and black color
(4) resistance to change

6 The predominant organizational pattern of the
account is
(1) cause and effect
(2) order of importance
(3) chronological order
(4) spatial order
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Multiple-Choice Questions

Directions (1–6): Use your notes to answer the following questions about the passage read to you. Select the best
suggested answer and write its number in the space provided on the answer sheet. The questions may help you think
about ideas and information you might use in your writing. You may return to these questions anytime you wish.

After you have finished these questions, turn back to page 2. Review The
Situation and read Your Task and the Guidelines. Use scrap paper to plan
your response. Then write your response in Part A, beginning on page 1 of
your essay booklet. After you finish your response for Part A, go to page 5
of your examination booklet and complete Part B.
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Part B
Directions: Read the text and study the graph on the following pages, answer the multiple-choice questions,
and write a response based on the situation described below. You may use the margins to take notes as you read
and scrap paper to plan your response.

The Situation: The student council in your school is organizing a volunteer
program, matching student volunteers with individuals and community
organizations in need of assistance. You have been asked to write an article
for your school newspaper encouraging students to volunteer by describing
the trend toward student volunteerism and the benefits of such programs
for both recipients and volunteers.

Your Task: Using relevant information from both documents, write an article for your
school newspaper in which you encourage students to volunteer by describing the trend
toward teen volunteerism and the benefits of such programs for both recipients and
volunteers.

Guidelines:
Be sure to
• Tell your audience what they need to know about the trend toward teen

volunteerism and the benefits of such programs for both recipients and volunteers
• Use specific, accurate, and relevant information from the text and the graph to

support your discussion
• Use a tone and level of language appropriate for an article for your school

newspaper
• Organize your ideas in a logical and coherent manner
• Indicate any words taken directly from the text by using quotation marks or

referring to the author
• Follow the conventions of standard written English
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Volunteerism’s new face

…Volunteering has become a significant part of teen culture. Fifty-nine
percent of 12- to 17-year-olds said they’d volunteered in the past year, according
to a 1996 study by the Independent Sector, the most recent national study on
teen volunteering habits available. In a fall 1999 teen-age marketing and lifestyles
study done by the marketing firm Teenage Research Unlimited, six in 10 teens
said that volunteering was “in.”

“A lot of people think we’re this big community of bad kids, and half [of] us
aren’t like that at all,” says Clara, a freshman at Grant High School. “This is one
way to prove that.”

It is, for many teens, the new norm, a given, reinforced by the community
service requirements that many schools now require to graduate, and the
increase of service learning — which combines classroom lessons with volunteer
projects — in many school curricula.

Teen music reflects and celebrates the trend: The Backstreet Boys lend the
name of their song “Larger than Life,” and free concert tickets, to a contest
promoting public service. Rage Against the Machine’s album “The Battle of Los
Angeles,” full of calls to action and celebrations of activism, debuts at the top of
the billboard charts, selling 430,000 copies in one week. The album’s CD-liner
notes explain how to contact or get involved with groups such as Rock for Choice
and Women Alive. Hip-hop artist Lauryn Hill tucks information about her
nonprofit, The Refugee Project, in the liner notes of her album “The
Miseducation of Lauryn Hill.”

“It’s part of the culture now,” says Clayton Miller, 16, a junior at Lincoln High
School who, along with his twin brother, Greg, has traveled to Mexico to help
build homes for the needy and helped shop for groceries for Portland-area people
who couldn’t get to the store.

“It’s kind of like learning how to read,” Greg says. “When you are taught how
to help others, it begins to come naturally after a while.”

Teens say they are far from being passive drones, just going through the
motions of required service. They acknowledge without judgment that there are
a fair number of résumé padders and kids just serving their time who make up
the volunteer numbers. But young people and those who work with them say
what’s interesting about teens right now is how many are choosing to do
community service work beyond what is required of them, driving the trend and
changing the way teen volunteers are viewed.

A couple of years ago, volunteers from the AmeriCorps program going into
Portland-area high schools and middle schools to help coordinate service learning
projects began noticing something: A lot of kids were approaching them after
class, wanting to learn more about volunteering. The kids wanted to find out what
they could do outside of school, where they could go for more information….

More than a decade ago, some foretold the increase in teen volunteerism. In
their 1991 book “Generations,” William Strauss and Neil Howe predicted that
this generation of teens would be civic-oriented. “Teen peer leaders will express
a growing interest in community affairs and a growing enthusiasm for collective
action,” they wrote.

In the four years following that prediction, the number of volunteers grew by
7 percent, from 12.4 million teens to 13.3 million, according to the 1996
Independent Sector study.

The number of schools involving students in community service has increased
dramatically in the last decade, according to a 1999 U.S. Department of
Education survey.
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In 1984, 27 percent of high schools said they had students participating in
community service. In 1999, 83 percent said they did, according to the study.
Nearly half of the schools surveyed in 1999 said service learning was part of their
curriculum.

And students are taking volunteering beyond the classroom in increasing
numbers if you look at the service organizations teens choose. Membership in
Key Club, an after-school service club for high-schoolers sponsored by the
Kiwanis Club, has increased steadily for the past three years. Two years ago, there
were 196,000 members. Now there are 205,000, according to the national
organization.

At Grant High School the Octagon Club, a community service club sponsored
by the Optimist Society of Lloyd Center, has grown from four members six years
ago to more than 50 members this year. It’s now one of the largest Octagon Clubs
in the country. For one of its projects, students feed the homeless two times a
month at Grace Memorial Episcopal Church. So many students were showing up
that they had more help than they could use, says adviser John Mears.

A lot of teens are interested in doing volunteer work that is different from
projects many teens may have done in the past, says Megan Buscho, a 15-year-old
sophomore who helped set up the Youth Involvement Center at Cleveland High
school and helps other students find volunteer opportunities that fit their interests.

“A lot of kids aren’t interested in the usual kinds of volunteer opportunities
like serving people in a soup kitchen,” she says. “They’re more interested in doing
things that get to the root of the problem, like finding out what gets people in the
soup kitchen in the first place and preventing that.”

Some of what’s behind this is teens’ realization that they may not be able to
vote, says Buscho. “But we can affect change before then. By getting out there
and volunteering, adults can see what we are thinking about, what we care about,
and we can influence how adults think about young people.”

While teens such as Clara Ard are aware that volunteering is one way to mend
the negative stereotypes adults may harbor about their generation, what’s
drawing them out to rainy riverbanks on the weekends or moving them to set a
table for seniors goes beyond that, teens say.

Some perceive volunteering as a way to give back to their community. “The
seniors at our church pray for our youth group regularly,” Ard says, “and I think
it’s important to thank them.”

It is a chance for teens to exercise their values — whether it’s their religious
convictions, political motivations or sense of social justice. Volunteering is a way
for them to be connected to something larger.

“Helping others makes me feel so good,” says Josi Henderson, 18, a senior at
Grant. “I really feel like my day isn’t complete without practicing some act of
kindness.” She credits her volunteer experiences in high school with helping her
decide what she wants to do with her life. She wants to major in speech pathology
in college and, afterward, join the Peace Corps. “I really want to devote my life
to helping others,” she says.

“I think our generation is changing the definition of what it means to be a
good citizen,” Buscho says. “It used to be that being a good citizen was about
patriotism and being true to your country. Now the definition is: Know what’s
going on in your country, be involved, and then you can change things. Through
volunteering, we can start doing things about the issues that affect us.”

— Inara Verzemnieks
excerpted from “Volunteerism’s new face”

The Oregonian, December 25, 1999
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Benefits Gained *

I learned to be
helpful and kind.

0.0% 20.0% 40.0% 60.0% 80.0%

Importance of benefits gained from teen volunteering – 1996 and 1992

Source: (adapted) Independent Sector, 2000

I learned to respect others.

100.0%

I learned how to get along with
and relate to others.

I gained satisfaction
from helping others.

I learned to understand people
who are different than me.

I understand more
about good citizenship.

I understand more about how
voluntary organizations work.

I’m more aware about
programs in my community.

I explored or learned
about career options.

I did better in school/my
grades improved.

I’ve developed new
career goals.

95.6%
74.7%

93.2%
75.0%

91.5%
73.9%

90.2%
74.2%

85.2%
66.7%

83.3%
66.8%

81.3%
63.8%

70.1%
56.0%

67.0%
52.8%

64.3%
41.8%

61.6%
43.6%

1992

1996

* Based on the percentage of respondents who
stated that a specific benefit was “Very
important” or “Somewhat important”.

GRAPH

* Based on the percentage of respondents who
stated that a specific benefit was “Very 
important” or “Somewhat important.”
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Multiple-Choice Questions

Directions (7–16): Select the best suggested answer to each question and write its number in the space
provided on the answer sheet. The questions may help you think about ideas and information you might want
to use in your writing. You may return to these questions anytime you wish.

7 In lines 7 through 9 Clara indicates that by doing
volunteer work, teens can prove that they are
(1) competitive (3) intelligent
(2) skilled (4) respectable

8 According to the writer, volunteering for social
causes has been promoted by
(1) highway signs
(2) nonprofit organizations
(3) musical celebrities
(4) political leaders

9 “It’s part of the culture now” (line 23) refers to
the growth of
(1) helping needy people
(2) performing benefit concerts
(3) mentoring young artists
(4) traveling to Mexico

10 As used in line 29, “passive drones” most nearly
means people who
(1) eliminate resistance (3) use caution
(2) avoid work (4) accept challenge

11 The prediction of an increase in the civic
orientation of teens (line 41) is supported by
(1) personal interviews
(2) expert testimonials
(3) studies and surveys
(4) questions and answers

12 As used in line 74, getting to “the root of the
problem” most nearly means discovering the
problem’s
(1) origin (3) solution
(2) effects (4) frequency

13 Students who are too young to vote see
volunteering as a way to demonstrate their
(1) independence (3) beliefs
(2) talents (4) education

14 The experience of Josi Henderson (lines 90
through 95) is most likely included to
demonstrate that student volunteer work may
lead to
(1) finding hobbies
(2) discovering a vocation
(3) building a résumé
(4) developing friendships

15 According to the graph, the greatest increase in
benefit between 1992 and 1996 was in
(1) getting along with and relating to others
(2) understanding about good citizenship
(3) exploring or learning about career options
(4) improving academically

16 According to the graph, for 1996 which benefit
was most important to teen volunteers?
(1) respecting others
(2) gaining satisfaction from helping
(3) understanding differences
(4) being aware of community

After you have finished these questions, turn to page 5. Review The Situation
and read Your Task and the Guidelines. Use scrap paper to plan your response.
Then write your response to Part B, beginning on page 7 of your essay booklet.





1 _______ 7 _______

2 _______ 8 _______

3 _______ 9 _______

4 _______ 10 _______

5 _______ 11 _______

6 _______ 12 _______

13 _______

14 _______

15 _______

16 _______
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ANSWER SHEET

Student  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . Sex: ■■ Male ■■ Female

School  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . Grade  . . . . . . . . . . . . Teacher  . . . . . . . . . . . . . . . . . . . .

Write your answers to the multiple-choice questions for Part A and Part B on this answer sheet.

Your essay responses for Part A and Part B should be written in the essay booklet.

I do hereby affirm, at the close of this examination, that I had no unlawful knowledge of the questions or answers prior to the examination and
that I have neither given nor received assistance in answering any of the questions during the examination.

____________________________________________________________
Signature
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HAND IN THIS ANSWER SHEET WITH YOUR ESSAY BOOKLET, 
SCRAP PAPER, AND EXAMINATION BOOKLET.

Session One – Essay A   ________
Essay B   ________

Session Two – Essay A   ________
Essay B   ________

Total Essay Score

Session One – 
A–Multiple Choice   ________
B–Multiple Choice   ________

Session Two – 
A–Multiple Choice   ________

Total Multiple Choice

Final Score

Part A Part B
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