
SESSION TWO

FOR TEACHERS ONLY
The University of the State of New York

REGENTS HIGH SCHOOL EXAMINATION

ENGLISH
Tuesday, January 27, 2004— 9:15 a.m. to 12:15 p.m., only

SCORING KEY AND RATING GUIDE

Mechanics of Rating

The following procedures are to be used for rating papers in the Comprehensive
Examination in English. More detailed directions for the organization of the rating
process and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring the Comprehensive Examination in English.

Scoring of Multiple-Choice Questions

Indicate by means of a checkmark each incorrect or omitted answer to multiple-
choice questions on the Session Two answer sheet; do not place a checkmark beside
a correct answer. Use only red ink or red pencil. In the box provided under each
part, record the number of questions the student answered correctly for that part.
Transfer the number of correct answers for the Part A multiple-choice questions to
the appropriate spaces in the box in the upper right corner of each student’s 
SESSION ONE answer sheet.

Session Two
Correct Answers

Part A
(1)  3
(2)  1
(3)  4
(4)  2
(5)  1
(6)  3
(7)  1
(8)  3
(9)  2

(10)  4 
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Rating of Essays

(1) Follow your school’s procedures for training for rating.  This process should include:
Introduction to the task—
• Raters read the task and summarize its purpose, audience, and format
• Raters read passage(s) and plan own response to task
• Raters share response plans and summarize expectations for student responses

Introduction to the rubric and anchor papers—
• Trainer reviews rubric with reference to the task
• Trainer reviews procedures for assigning scores
• Trainer leads review of each anchor paper and commentary

(Note: Anchor papers are ordered from high to low within each score level.)

Practice scoring individually—
• Raters score a set of five papers individually
• Trainer records scores and leads discussion until raters feel confident enough to move

on to actual scoring

(2) When actual rating begins, each rater should record his or her individual rating for a
student’s essay on the rating sheet provided, not directly on the student’s essay or
answer sheet.  Do not correct the student’s work by making insertions or changes of any
kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve
scores that differ by more than one point.  The scoring coordinator will be responsible
for coordinating the movement of papers, calculating a final score for each student’s
essay, and recording that information on the student’s answer paper for Session One,
and determining the student’s final score for the examination. The chart located at the
end of these scoring materials should be used for determining the final examination
score.
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Anchor Level 6 – A
Quality Commentary

The response:
Meaning Reveals an in-depth analysis of both texts by establishing a sophisticated controlling idea (The

transition process emerges … come to understand and accept) and making insightful
connections between this idea and each text. For both passages, the response describes the
departure of a child, which triggers memories and causes parental agitation that is replaced with
a kind of acceptance.

Development Develops ideas clearly and fully. The response elaborates upon the idea of parent-child
separation in Passage I by emphasizing the details associated with cleaning out Rachael’s room.
As layers are removed, the parents share with the reader a wide range of emotions. In Passage
II, the response describes the complexity of the mother’s emotion as she prepares for her
daughter’s imminent departure. Appropriate literary elements such as point of view, tone and
metaphor are used to further develop the analysis.

Organization Maintains the focus on the difficulty of coping with the departure of a child. The response
logically discusses each passage as it relates to the controlling idea, and skillfully ties the two
together in the conclusion. Transitional phrases (another major element, also demonstrates, In
this case) add to the overall coherence.

Language Use Uses language that is stylistically sophisticated, precise, and engaging (emergence into
adulthood and long-forgotten events). Long sentences are skillfully controlled (As they
gradually, sometimes painfully … of poignant memories). Varied sentence lengths enhance
meaning.

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated
language.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Anchor Level 6 – B
Quality Commentary

The response:
Meaning Reveals an in-depth analysis of both texts, establishing the controlling idea that transitions can

be both complex and stressful for parents and are best evaluated in retrospect. The response
makes insightful connections to the emotional emptiness of the father and the emotional loss of
the mother.

Development Develops ideas clearly and fully. The response uses details to create a picture of each girl
(“long-handled net”) and (“bright tree frog”) and the emotional effect each recalled picture has
on the parent (recalls time shared and as important as “food or air”). Literary devices such as
plot, humor, narration, and imagery are skillfully integrated into the discussion.

Organization Maintains the focus on emotional stresses [created] as children are transitioned into the world.
The response exhibits a logical and coherent structure, arranging Rachael’s accumulated objects
in Passage I from the typical to those of ever increasing emotional value to her father, and then
contrasts this discussion with the comparisons used in the poem (like blood) to discuss the
emotional void felt by the mother. Transitions are skillfully used (Early in the passage and but
soon).

Language Use Uses language that is stylistically sophisticated (ushering, camouflaged, emotional void,
transitioned) throughout. Statements using parallel structures (total dependence … to the
independence and the reader is overwhelmed … the parents are overwhelmed) enhance
meaning.

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (Rachel’s,
pendant for “pennant,” morning for “mourning”), agreement, and punctuation when using
sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker
in conventions.
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Anchor Level 5 – A
Quality Commentary

The response:
Meaning Establishes a controlling idea that reveals an in-depth analysis of both texts, stating that

physical distances are hard to overcome and that love for one another … will help us survive.
The response makes insightful connections as the father is moved by all the pieces of his
daughters life and the mother is similarly affected as she recalls physical images of her
daughter.

Development Develops ideas clearly and consistently, using relevant details from the texts to discuss the
great love for their children the parents have and the deep sadness the children’s leaving causes
(he sees all the pieces of his daughters life … and realizes how much he will miss her and
depressed at … loosing her daughter). The response incorporates literary elements of tone,
exaggeration, contrast, and figurative language in the discussion of the essay, while sensory
imagery and figurative language are employed in discussing the poem (the mother compares
her love for her daughter with the blood in her heart).

Organization Maintains the focus on how a child’s transition through life greatly effects their parents.  The
response exhibits a logical and coherent sequence, skillfully using transitions to compare the
father’s realization of his daughter’s loss (At first, As he and his wife, however) to the
corresponding feelings of the mother in the poem (respectively, Similarly, Each parent) and to
contrast a discussion of literary elements of the passages (For example, In contrast, Then).

Language Use Uses language that is generally fluent and original (the mother’s depressed notion of losing the
child), with evident awareness of audience and purpose (As we grow older, we often separate
from those we love). Long complex sentences are occasionally awkward (For example, while
the father speaks … to effect him).

Conventions Demonstrates control of conventions, exhibiting errors in punctuation (daughters presence),
agreement (Each parent remember the little things about their child), and proofreading (effects
for “affects”).

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
stronger in meaning and organization.
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Anchor Level 5 – B
Quality Commentary

The response:
Meaning Reveals a thorough understanding of both texts by establishing the controlling idea that a child

leaving home creates both mixed and changing emotional responses. The response makes clear
connections between this idea and specific examples from each passage. The response describes
the father’s tough mindedness turning to drippy sentimentality and the narrator’s anxiety about
her daughter’s departure.

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from
both texts. The response draws upon the author’s use of symbolism (books, Barbies, games, and
even a horse shoe) and point of view in Passage I; and simile (“like food or air”), description
(“brown hair … dark pupils”), and point of view in Passage II to develop the controlling idea.

Organization Maintains the focus established by the controlling idea. The response discusses each passage
following a logical progression from the narrator’s initial response to final acceptance of the
situation. The lack of a formal conclusion detracts from overall coherence.

Language Use Uses language that is fluent and original, exhibiting evident awareness of audience and purpose.
Varied sentence structure and length control rhythm and pacing (The mother worries because
she fears it will be a challenge to live without her daughter).

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated
language.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
stronger in conventions.

Anchor Paper – Part A—Level 5 – B
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Anchor Paper – Part A—Level 5 – C

Anchor Level 5 – C
Quality Commentary

The response:
Meaning  Reveals a thorough understanding of both texts through the controlling idea that time creates

transitions which are difficult … to accept. The response makes clear connections between this
idea and examples from the passages in which both the father and mother experience the
difficulty of separation from their daughters.

Development Develops some ideas more fully than others. The response documents the use of symbols such
as the steam rising, which shows separation, and the garbage truck removing the old to make
room for the new. However, other references to imagery, irony, and many literary devices are
unsupported. How the mother comes to an understanding or how the father comes to accept the
fact that life goes on is unclear.

Organization Maintains the focus on the difficulty of accepting life’s changes. Each body paragraph opens
with a theme statement and ends with the narrator’s acceptance of change, but transitions are
lacking. The conclusion does not evolve logically from the response, weakening organization.

Language Use Uses language that is generally appropriate (towards the end of the essay … the narrator comes
to accept the fact that life goes on) but occasionally awkward (true meaning, the free world, a
main symbol). The response occasionally makes use of effective sentence structures (“Time
flies” is an expression we hear all the time).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (separates)
and agreement (someone … their and child … their).

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in development and language use.
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Anchor Level 4 – A
Quality Commentary

The response:
Meaning Shows a basic understanding of both texts by establishing a controlling idea that life is changed

when a child is gone. Connections between the controlling idea and the texts are implied. The
analysis of Passage I states that things won’t be the same without their daughter, while for
Passage II the response implies that life has changed for the mother, but she will always have
her daughter’s love.

Development Develops some ideas more fully than others. Both passages rely on the use of quoted material to
develop the controlling idea. The response refers to the emotions of the parents in Passage I as
they are moving down through the layers and ends with a discussion of symbolism (In the line
… the daughter). The analysis of Passage II implying the use of simile and metaphor by the
narrator to convey the feelings of the mother is less well developed.

Organization Maintains an appropriate focus on the surprise of life’s transitions. The passages are linked in
the conclusion (Both literary works … away from home). A lack of appropriate transitional
devices detracts somewhat from the coherence of the response.

Language Use Uses language that is generally appropriate, with some awareness of audience and purpose
(springing upon you when you least expect it), but occasionally imprecise (departured for
“departed” and assumably for “presumably”). Sentence length and variety are generally
effective.

Conventions Demonstrates partial control of the conventions, exhibiting occasional errors in spelling
(symbolizim and reminises), comma use (watching the parents and Room” the reader), and
usage (springing upon you when you least expect it and Of course … came too quick).

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4 – B
Quality Commentary

The response:
Meaning Establishes a controlling idea that shows a basic understanding of both texts, asserting that

growing up or moving away, can be … hard for parents to accept. The response implicitly
connects this idea to the parents in Passage I who get sentimental as they clean out Rachael’s
room and realize how much they will miss her and to the mother in Passage II by describing the
importance of the daughter to her mother, thus making it difficult to let her go.

Development Develops some ideas more fully than others. In discussing Passage I, the response briefly
summarizes the situation, but makes unsupported generalizations (They know that … let their
child go). The response refers to the importance of point of view and briefly alludes to the
humorous tone (The author also exagerates … lines 15 to 18). Point of view is also emphasized
in discussing Passage II, along with symbolism, used to show the daughter’s importance.

Organization Maintains an appropriate focus on the difficulty of parents accepting their child’s departure.
The response logically discusses this difficulty in each passage, using separate paragraphs and
an effective transition. However, a weak transition to the conclusion (So in conclusion)
diminishes the overall coherence of the response.

Language Use Uses generally appropriate language that is occasionally flawed (in a humorous ways and literal
techniques). Sentence length and structure are varied and occasionally effective.

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (exxagerates), punctuation
(In the first passage … her room, In the beginning … will miss her, daughters behavior,
mothers feelings), and usage (They clothe, feed, and raise you … your own life). These errors do
not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.



Part A — Practice Paper – AAnchor Paper – Part A—Level 4 – C

[28]



[29]

Anchor Paper – Part A—Level 4 – C

Anchor Level 4 – C
Quality Commentary

The response:
Meaning Establishes a controlling idea that shows a basic understanding of both texts, stating that the

authors … convey life’s transitions as emotional yet inevitable. Connections between the
controlling idea and the texts are generally implied, leaving the reader to decide what emotion
is evoked in Passage I, and why the daughter’s leaving is inevitable in Passage II.

Development Develops ideas briefly, using some evidence from the texts. The analysis of Passage I relies
mainly on quotes which are meant to illustrate the extensive imagery and symbolism used by the
author. Discussion of Passage II is based on identification of simile and metaphor and provides
little analysis.

Organization Maintains a clear and appropriate focus on accepting that [children] … are growing up is a
huge transition in the life of a parent. The response’s organization relies primarily on the
author’s use of literary elements (extensive imagery, symbolism, simile, metaphor) in portraying
the emotional impact of letting go of children.

Language Use Uses appropriate language which is sometimes original (Life is not one unified event).
Sentences are generally simple and declarative (The author uses … of this event), with
occasional attempts to vary length and complexity.

Conventions Demonstrates control of the conventions, exhibiting occasional errors that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker
in development and somewhat stronger in conventions.
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Anchor Level 3 – A
Quality Commentary

The response:
Meaning Shows a basic understanding of the texts. The response establishes the idea that a child’s

moving out of a parent’s house is difficult for the parent, but connections to the text are limited
to assertions that parents feel a sense of regret and sadness.

Development Develops ideas briefly, relying primarily on plot summary with little evidence from the texts to
support generalizations. The response uses one quote from Passage II (“I feel … parting
forever”) to support the idea of sadness. The response makes no reference to literary elements
or techniques.

Organization Establishes and attempts to maintain a focus on parental disappointment. The response displays
a rudimentary structure, but little attempt is made to connect ideas and passages. The weakly
stated controlling idea (It might be easier for you than it is for your parents) makes maintaining
a clear focus difficult.

Language Use Relies on basic vocabulary with little awareness of audience (Though for you … for your
parents). The response exhibits awkward phrases (to much memories), imprecise language
(bare for “bear,” stuff, bunch), and sentence fragments (like moving out of your parents house).

Conventions Demonstrates partial control of the conventions, exhibiting errors in spelling (begining,
memorie, saddness), comma usage (on they and life but), and usage (Though for you). These
errors do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions.
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Anchor Level 3 – B
Quality Commentary

The response:
Meaning Establishes a controlling idea that shows a basic understanding of both texts, stating that

transitions are tough on everyone involved. The response makes few connections between the
controlling idea and Passage I, expecting the reader to infer the effect of the transition on the
father. The connection made to Passage II is superficial (make her transition seem that much
tougher).

Development Develops ideas briefly, using some evidence from Passage I (For eighteen years Rachael had
rat-packed everything in her room), but no specific evidence from Passage II. References made
to the pathos in Passage I and to the abstract ideas and images in Passage II are vague and
unsupported.

Organization Establishes, but fails to maintain, a focus on the effect of transitions. The response suggests that
the daughter’s leaving has had an emotional effect on her parents (symbols of … the life they
used to live), but the one sentence discussion of Passage II is marred by its brevity. The
response has no conclusion.

Language Use Uses appropriate language, with occasional lapses (in the life, to invoke his emotion to the
reader, to make his piece … emotionally involved), and exhibits some awareness of audience
and purpose. The response occasionally makes effective use of sentence structure and length.

Conventions Demonstrates partial control, exhibiting occasional errors in punctuation (life, but are; life she
left; and therefore make), grammar (who for “whom,” the youth are, author … their) that do not
hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in language use and conventions.
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Anchor Level 3 – C
Quality Commentary

The response:
Meaning Conveys a confused understanding of the texts, claiming that changes control our lives and

lead us to the paths we choose to follow. The response lacks a clear controlling idea, making
references to the texts somewhat unclear. The idea that the kids become parents themselves is
not supported by the texts.

Development Is largely undeveloped. The response makes a brief reference to the poem (we see how … for a
child), but leaves the idea undeveloped. References from Passage I, though more abundant, are
vague (she goes from … on her walls). The response makes no specific reference to literary
elements or techniques.

Organization Establishes, but fails to maintain, an appropriate focus. The response fails to maintain the focus
that changes control our lives. The response attempts to describe events from the passages, but
ideas are unconnected. The conclusion alters the focus (no one can avoid going through lifes
transitions).

Language Use Relies on basic vocabulary with little awareness of audience (you don’t even realize and you
just have to experience it). The response uses imprecise language (ours for “hours,” to all ours,
there for “their”). Attempts at complex sentences sometimes result in awkwardness (According
to the … for a child).

Conventions Demonstrates emerging control, exhibiting errors in punctuation (mothers stomach, then of
course the, theres), paragraphing, and grammar (one … they). These errors occasionally hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker
in meaning and development.
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Anchor Level 2 – A
Quality Commentary

The response:
Meaning Conveys a confused and incomplete understanding of the texts, stating that life’s transitions are

different between Passage I … and Passage II, then suggesting that the difference is in point of
views. This idea, however, is not connected to either passage. The response confusedly
identifies Passage II as a story of a girl … about when she is growing up to now.

Development Is incomplete and largely undeveloped. The response relies primarily on inaccurate plot
summary of Passage I (she comes home see her old room … she is happy) and on vague and
sometimes unjustified references to Passage II (It all about when she did her things like playing
and in threw the seasons).

Organization Suggests some organization with an introductory paragraph, a paragraph about Passage I, and
one about Passage II. Transitions are simple (In Passage I … In passage II). The lack of a
conclusion further weakens organization.

Language Use Relies on basic vocabulary that is sometimes imprecise (There two different point of views and
threw for “through”) with little awareness of audience or purpose. The response exhibits some
attempt to vary sentence structure with uneven success (While Rachael relizes … so she is a
clerk in a store).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (relizes), punctuation
(Passage I Excavating Rachael’s Room, Passage II High School Senior, home see … gone but
… there and), and grammar (point of views, thing) that occasionally hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in language use and conventions.
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Anchor Level 2 – B
Quality Commentary

The response:
Meaning Establishes a controlling idea that shows a basic understanding of the texts, stating that both

passages present life transitions and the consequence’s that come along. The response makes
superficial connections between the controlling idea and the texts, concluding that the parents in
Passage I think they are missing out, and the mother in Passage II is missing all the things she
use to admire about her daughter. The response’s focus on the daughter in Passage II conveys
an incomplete understanding of the text.

Development Is largely incomplete, hinting at ideas which are sometimes supported by inexact quotes (“The
night of her first date” and Her cheek-brown hair) and unsupported references to the text
(shows … the different event’s that made her unique). The response makes no reference to
literary elements or techniques.

Organization Establishes a focus on life transitions and their consequence’s for parents, but loses focus in
paragraph 3, switching to a focus on transition … to a young adult and then switching back to
her mother’s feelings. The response exhibits a rudimentary structure but lacks a conclusion.

Language Use Uses language that is often imprecise (life take’s you through many stage’s in life) and
unsuitable for the audience and purpose (thats a road they must get pass). The response reveals
little awareness of how to use sentences to achieve an effect, employing both fragments and
run-on constructions.

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (havn’t and thou),
punctuation (As you get older life, over come other’s, parents house, has left her the love still),
and grammar (could of did better, just been hatch, she use to) that make comprehension
difficult.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in meaning and organization.
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Anchor Level 2 – C
Quality Commentary

The response:
Meaning Conveys a confused understanding of the texts. While the response attempts to establish a

controlling idea (Both passage means almost the same thing), the connection is based on a
misinterpretation of the texts, especially of Passage II (the young girl talk about her past
seventeen years).

Development Is incomplete, relying on inaccurate statements about the texts (She loves looking for a bright
tree-frog in the dark), mistaken assumptions (Rachael was moving to boston for college), and
unjustified interpretations (she left her room clean as it was).

Organization Lacks an appropriate focus, but suggests some organization by linking the introduction and the
conclusion (almost the same thing) and attempting to link the two passages (I the second
passage it talk about another young girl).

Language Use Uses language that is often imprecise (about a young girl who was eighteeth birthday near by
and Her past seventeen years ago in her room was very fun) or taken directly from the text (She
loves the music and the animals and summer cumulus above her bed). Attempts at sentence
variety are frequently unsuccessful (But in both passage … her leaving for college).

Conventions Demonstrates a lack of control, exhibiting frequent errors in capitalization (because In passage
and boston) and grammar (it talk, girl who move, passage talk, he wish, difference between her
leaving for college) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.



Part A — Practice Paper – AAnchor Paper – Part A—Level 1 – A
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Anchor Level 1 – A
Quality Commentary

The response:
Meaning Provides minimal evidence of textual understanding. The response makes no reference to

Passage II, and provides only unrelated personal observations about Passage I (I could relate to
it so much).

Development Is minimal, with no evidence of development beyond opinion (I could picture my self being in
the characters place and I like how the writer) and an unfounded reference to run on words.

Organization Shows no focus or organization.
Language Use Is minimal.
Conventions Is minimal, making assessment of the conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1 in all qualities.



Part A — Practice Paper – AAnchor Paper – Part A—Level 1 – B
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Anchor Level 1 – B
Quality Commentary

The response:
Meaning Provides no evidence of textual understanding, making only a single reference to the task (Life

is a big transition) and no specific references to either text.
Development Is largely undeveloped, relying on generalities about the parent-child relationship (You begin in

your mothers stomach, you are taken care of, You are slowly … gaining independence, During
adolescence you begin to branch off) with no references to the texts.

Organization Lacks an appropriate focus, but suggests some organization. The response follows a
chronological sequence, discussing the parent and child relationship as it evolves over time
(When you are born, As you grow up, During adolescence).

Language Use Relies on basic vocabulary, with little awareness of audience and no awareness of purpose. The
response exhibits some attempt to vary sentence structure, but with uneven success (Going to
parks, playing catch).

Conventions Demonstrates partial control, exhibiting occasional errors in punctuation (mothers stomach and
As you grow up you) that do not hinder comprehension.

Conclusion: Although the response fits criteria for Levels 1, 2, 3 and 4, it remains at Level 1
because it makes no reference to either text.
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Part A — Practice Paper – C
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Part A — Practice Paper – E
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Practice Paper A–Score Level 3
Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in language use and conventions.

Practice Paper B–Score Level 5
Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in development.

Practice Paper C–Score Level 4
Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
stronger in language use.

Practice Paper D–Score Level 2
Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in language use and conventions.

Practice Paper E–Score Level 4
Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker
in development.
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Anchor Level 6 – A
Quality Commentary

The response:
Meaning Provides an interpretation of the critical lens that is faithful to the complexity of the statement

by pointing out that Norris is stressing that an interaction of literary elements results in an
“interesting” tale. The response uses this criteria to make an insightful analysis of the chosen
texts, The Adventures of Huckleberry Finn, by Mark Twain, and The Chosen, by Chaim Potok.

Development Develops ideas clearly and fully. The response makes effective use of a wide range of relevant
and specific evidence to illustrate how the authors integrate elements such as plot and conflict
(plot of a youth fleeing his abusive father and conflict between a religious career and a secular
one) with setting (the South prior to the Civil War and the Williamsburg section of Brooklyn …
during World WarII) to create a unique work.

Organization Maintains a focus on the idea that all elements combined, not just setting, give significance to a
work. The response exhibits a logical and coherent structure with each paragraph reinforcing
the focus as it relates to the text, moving from introduction to textual discussion to summation.
Coherence is strengthened through the skillful use of transitions (On closer examination, From
these, From … Jim, Likewise).

Language Use Is stylistically sophisticated, using language that is precise and engaging (an interaction of
literary elements results in an “interesting” tale), with a notable sense of voice (On closer
examination, one concludes). The response varies structure and length of sentences to enhance
meaning (The novel focuses on these two boys and their fathers).

Conventions Demonstrates control of the conventions with essentially no errors, even when using
sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Anchor Level 6 – B
Quality Commentary

The response:
Meaning Provides an interpretation faithful to the complexity of the critical lens, disagreeing by

declaring that in literature we find characters that are so well drawn that were they to be
transported into a different setting but confronted with a similar problem they would still react
in a similar fashion. The response uses this criteria to make an insightful analysis of Nathaniel
Hawthorne’s The Scarlet Letter and Herman Melville’s Moby Dick.

Development Develops ideas clearly and fully, making use of a wide range of relevant and specific evidence
(Hester raises her daughter and the entire crew is lost). The response shows that symbols from
the texts denote both character (Ahab represents the evil of vengeance) and circumstance (an
“A” symbolic of the crime), and a discussion of characterization and setting is used to
demonstrate the universality of the experiences of Hester (strength of character would allow
her to triumph over adversity in any setting) and of Ahab (Were Ahab transported into another
setting, his monomania would result in equally disastrous consequences).

Organization Maintains the focus by disagreeing with the idea that the details an author inserts into his work,
primarily of setting, add to the interest of the story, but a change in these details might render
the tale meaningless. The response exhibits a logical and coherent structure by refuting Norris’
statement and then demonstrating with each text how the situation of the story can easily fit into
a different setting. The skillful use of transitions (One such character; Though this novel;
Similar, though less heroic) further strengthens coherence.

Language Use Is stylistically sophisticated, using language that is precise and engaging (History is legion with
leaders who drag their followers into ill-advised circumstances of danger and death), with a
notable sense of voice and awareness of audience and purpose. The response varies sentence
structure and length to enhance meaning.

Conventions Demonstrates control of the conventions, exhibiting occasional errors in punctuation (In this
tale the whale represents the good of nature while Ahab and Eventually good conquers evil).

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker
in conventions.
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Anchor Level 5 – A
Quality Commentary

The response:
Meaning Provides a thoughtful interpretation of the critical lens that establishes the criteria for analysis

by agreeing with the quotation (if setting changes, the story changes and it would be hard to
imagine certain stories in different locations). The response uses the criteria to make a clear and
reasoned analysis of the chosen texts, William Shakespeare’s Romeo and Juliet and Harper
Lee’s To Kill a Mockingbird.

Development Develops ideas clearly and consistently, using references to setting (a time period lacking
reliable forms of communication and modern medicines and The choice of a small, Southern
town just emerging from the Great Depression), plot events (Romeo … is banished and the
children have gone to church), and characterization (Jem’s sorrow at the discovery that adults
don’t always do the right thing).

Organization Maintains the focus on the importance of setting. The response exhibits a logical sequence of
ideas, with each body paragraph connected to the established criteria. Further coherence is
achieved through the use of transitions (One story, Another setting, In both works).

Language Use Uses language that is fluent and original (a potion to simulate death and Scout’s prevention of a
lynching attempt by the Cunninghams), with evident awareness of audience and purpose. The
response varies structure and length of sentences to control rhythm and pacing (A different time
and/or place would require other plot adjustments, and it difinitely would not be the same
story).

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated
language.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
stronger in conventions.
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Anchor Level 5 – B
Quality Commentary

The response:
Meaning Provides a thoughtful interpretation of the critical lens by asking can a great story be told set in

a variety of places and still retain its relevance and potency and answering affirmatively. The
response uses the criteria to make a clear and reasoned analysis of the chosen texts, Ayn Rand’s
The Fountainhead and William Shakespeare’s Romeo and Juliet.

Development Develops ideas clearly, with reference to literary elements in Rand’s novel (characterization of
Howard Roark and Dominique is what gives this story its majesty and The theme … that man is
an end in himself), and in Shakespeare’s play (The pathos of this pair of star crossed lovers and
The beautifull metaphors and similes … are capable of interesting readers regardless of their
setting).

Organization Maintains the focus established by the critical lens by identifying elements that are more
important than setting. The response exhibits a logical sequence of ideas, with each body
paragraph connecting specific details to elements considered more vital than setting. Coherence
is further strengthened through the use of appropriate transitions (One novel, A second literary
selection, These two stories).

Language Use Uses language that is generally fluent and original (the vision of man as a heroic being and The
conflict between the Capulet and Montague families is not limited to any land), with an
occasional omission (have an inherent wich they can carry and a classic story of and loss). The
response varies structure and length of sentences to control rhythm and pacing (The best stories
are the ones … in their own towns).

Conventions Demonstrates partial control of the conventions, exhibiting occasional errors in spelling
(malicous and Shakespear), punctuation (its majesty not the setting, Roarks … love, Wynand the
newspaper man), and grammar (can people can understand and can take exist) that do not
hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in conventions.
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Anchor Level 5 – C
Quality Commentary

The response:
Meaning Provides a thoughtful interpretation of the critical lens (the same type of event can be placed in

two different settings and still be interesting and redeeming) that clearly establishes the criteria
for analysis. The response uses this criteria to make a clear and reasoned analysis of Joseph
Conrad’s “Heart of Darkness” and James Dickey’s Deliverance.

Development Develops some ideas more fully than others, providing specific details of Marlow’s recognition
of the darkness within himself (a sort of kinship with the primative people and he feels he is
Kurtz’s shadow), but is less specific about Gentry’s experience (becomes the hillbillies he
viewed as unattractively primative and He associates himself with the snake). The response
contains minor inaccuracies (early twentieth century).

Organization Maintains the focus on being able to tell the same story in two different setting and still give it
meaning and intrigue. The response exhibits a logical sequence of ideas, focusing the
discussion of each text on the motive, the journey, the encounter with darkness, and the
transformation of the main character. The conclusion reiterates the critical lens, further
strengthening the response’s coherence.

Language Use Uses language that is fluent and sometimes original (affirms Ed’s reversion), with evident
awareness of audience and purpose (the reader is able to draw paralells). The response varies
structure and length of sentences to control rhythm and pacing (While set in two completely
different time periods … they are able to tell the same basic tale … he will revert to it).

Conventions Demonstrates control of the conventions, exhibiting errors in spelling (relavance,
“Diliverance,” barabian, foilage), punctuation (Aboard the boat Marlow begins), and grammar
(the man he is gone to fetch and have never encounter) when using sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in development.
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Anchor Level 4 – A
Quality Commentary

The response:
Meaning Provides a thoughtful interpretation of the critical lens, suggesting that if the settings of The

Scarlet Letter and The Lord of the Flies were changed spatially or chronologically … the story
would have been drastically different. The response makes implicit connections between the
criteria and the texts, Lord of the Flies, by William Golding, and The Scarlet Letter, by
Nathaniel Hawthorne.

Development Develops some ideas more fully than others. The response discusses Golding’s setting more
fully, alluding to theme (that the boys were from England was important, because … the boys
turn savage, expelling all they knew of civilized behavior). Hawthorne’s work is discussed less
fully, suggesting that because Hawthorne … based it in Puritan time that is what–made his
story plausible, and concluding that if the story were set in the eighteen hundreds … the story
would have changed dramatically.

Organization Maintains a clear and appropriate focus on the importance of setting.  The response exhibits a
logical sequence of ideas, but occasionally lapses into speculation (there is no way the book
would have been any good and readers would turn away and find something else to read).

Language Use Uses language that is generally fluent and appropriate, but occasionally colloquial (totally off
and stinks), with some awareness of audience and purpose (I have found, through reading, that
setting is so important). The response occasionally makes effective use of sentence structure  or
length (That is what made Golding’s book work).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (charictarization and
concieved) and punctuation (time is the setting, if it had been different) that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
stronger in meaning.
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Anchor Level 4 – B
Quality Commentary

The response:
Meaning Provides a reasonable interpretation of the critical lens by suggesting that a story can be told at

different times or places and still make sense. The response makes implicit connections between
the criteria and the chosen texts, William Shakespeare’s Romeo and Juliet and Arthur Miller’s
The Crucible.

Development Develops some ideas more fully than others. The response explains that Romeo and Juliet is not
ridiculous in another location by first stating the story has been retold and revised, then
mentioning West Side Story (Two kids from different parts of town fall in love which stirs up
great controversy). The discussion of The Crucible is less specific, first examining plot (People
who were honest … were put on trial for being a witch), then comparing the work to what
happened … during the time of Jesus.

Organization Maintains a clear and appropriate focus on stories that endure despite changes in setting. The
response exhibits a logical sequence of ideas, with each paragraph restating the interpretation of
the critical lens followed by supporting evidence, although the discussion of The Crucible uses
historical events which predate the Salem witchcraft trials by many centuries.

Language Use Uses appropriate language that is generally fluent (“Romeo and Juliet” is a love story that has
been retold), but occasionally awkward (One does not have to be in the one situation that
Shakespeare had them in), with some awareness of audience and purpose (when using the
appropriate literature, an interpretation … can be supported).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (intrepet and loyality),
punctuation (Jesus, himself, died for the cause), and grammar (things can happen in some
location and the story line be interesting) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4 – C
Quality Commentary

The response:
Meaning Provides a reasonable interpretation of the critical lens by suggesting that many stories have

themes, such as love or enduring adversity, that supersede setting. The response disagrees with
the critical lens, and makes implicit connections to F. Scott Fitzgerald’s The Great Gatsby and
Janet Fitch’s White Oleander by recognizing their universal themes.

Development Develops ideas briefly, suggesting that the theme of The Great Gatsby (a story of unrequited
love, and the extremes people can be driven to to attain love) could have … taken place in …
Hollywood, or … Paris. The response presents a similar idea about White Oleander’s theme (a
story of loss and love in present times), stating that the message of self-empowerment and
indepence does not change.

Organization Maintains a clear and appropriate focus on the importance of theme over setting. The response
exhibits a logical sequence of ideas, progressing from a disagreement with the lens through an
examination of each work’s themes, and concluding with a reiteration that it is the theme of a
story that really matters, not the location.

Language Use Uses appropriate language that is occasionally repetitive (because of the location where they
took place), with some awareness of audience and purpose (The Great Gatsby … is a prime
example of my opinion). The response exhibits some attempt to vary sentence length
(Throughout the years there have been many stories … adversity), but with uneven success.

Conventions Demonstrates partial control, exhibiting occasional errors in spelling, punctuation (No matter,
what the setting), and grammar (if the setting was changed) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker
in development.
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Anchor Level 3 – A
Quality Commentary

The response:
Meaning Provides a simple interpretation of the critical lens (a story that took place 5000 years ago and

was intresting, and made sense would be rediculous in todays world). The response makes
superficial connections between the criteria and the chosen texts, The Hobbit and The Old Man
and the Sea.

Development Develops ideas briefly, citing settings of Middle Earth and Cuba, but evidence is primarily brief
plot summary (He’s almost a nobody at the begining of the book and by the end is a famous
hero and The book Old Man And the Sea … is a story about an old mans battle with a fish). The
response vaguely refers to symbolism (which probably represents his life).

Organization Maintains a focus that stories would be different in different settings. The response exhibits a
rudimentary structure, which includes some inconsistencies and irrelevancies, stating that if
Hemingway’s novel were to take place in present day united States it would sound ridiculous
Because of are retirment plans and Social Securities it could never happen, but later contradicts
this statement by saying the work would make sense in other settings.

Language Use Relies on basic vocabulary, with some awareness of audience and purpose (I agree with this
idea and two works of literature that support my argument are). The response exhibits some
attempt to vary sentence structure, but with uneven success (final sentence).

Conventions Demonstrates partial control, exhibiting errors in spelling (intresting and fantisy), punctuation
(saying for example a story and The main character Biblo Bagins is), and capitalization (Middle
earth and cuba) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in organization and conventions.
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Anchor Level 3 – B
Quality Commentary

The response:
Meaning Provides a simple interpretation of the critical lens by agreeing with and later paraphrasing it (A

story must have they type of conditions needed to carry out the story). The response makes
superficial connections to the texts, Things Fall Apart and The Crucible.

Development Develops ideas briefly, using some evidence from Things Fall Apart (The tribe was … where
there are much fertile soil) to support the idea that if this same story was to be told haveing a
setting in a place like New York City it would be ridiculous. The response relies primarily on
brief plot summary, although references to The Crucible are vague (With out the forrest there
would be no where for them to perform there witch craft).

Organization Maintains a focus on how setting influences a storyline. The response exhibits a logical
sequence of ideas by first stating and agreeing with the critical lens, then attempting to discuss
and relate evidence to a modern setting, and finally, returning to the lens and interpretation. The
response uses basic transitions (If this same story and My other work).

Language Use Relies on basic vocabulary that is sometimes imprecise (Two words of literature and find out
weather a person is) with some awareness of purpose (I agree with this statement). The
response exhibits some attempt to vary sentence structure, but with uneven success (Location of
the story was just right for the needs and even to carry out tradition which was the yarm feast
which was celebrated with the yarm which they grew).

Conventions Demonstrates emerging control, exhibiting frequent errors in spelling (Crusible, Massetuset,
witth), punctuation (a boy named Okonkwo who grew up in a tribe, which), paragraphing,
capitalization (Things fall Apart and the Crusible), and grammar (words … which helps me … is
and grew and harvest many) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in organization and somewhat weaker in development.
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Anchor Level 3 – C
Quality Commentary

The response:
Meaning Provides a simple interpretation of the critical lens, stating that story’s are given a certain

setting for a reason. The response makes superficial connections between the criteria and the
chosen texts, Of Mice and Men and Romeo and Juliet.

Development Is largely undeveloped, hinting at ideas (Beliefs, actions, dress, speech in another time or place
would ruin the piice). The response makes vague references to setting (takes place in the
country side and R+J is set in history) and contains assertions which are unjustified (Many
Actions taken by the charecters would be seen as illegal and immoral in another Setting).

Organization Establishes, but fails to maintain an appropriate focus on the idea that a difference in setting
would indeed be ridiculous. The response exhibits a rudimentary structure with an introduction,
separate paragraphs focusing on the texts, and a conclusion.

Language Use Relies on basic vocabulary with some awareness of purpose (I agree with statement). The
response exhibits some attempt to vary sentence structure, but with uneven success (A change
in this would leave the story feeling odd and out of place). Repetitious phrasing exists
throughout the response.

Conventions Demonstrates partial control, exhibiting errors in spelling (Storys and Shakespere), punctuation
(on Mice and Men the and been given jobs the story), and capitalization (there they stay) that do
not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker
in development and somewhat stronger in conventions.
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Anchor Level 2 – A
Quality Commentary

The response:
Meaning Provides a confused interpretation of the critical lens (My inpretation … is that you have the

same story and then the story goes to two different locations, then the story changes). The
response alludes to the critical lens, but does not use it to analyze Animal Farm or MacBeth.

Development Is largely undeveloped, hinting at ideas, but references to the text are vague (the animals take
over and perform the same duties as the humans and MacBeth … really didn’t make sense) or
irrelevant (which is just ridiculous and would not happen in real-life).

Organization Lacks an appropriate focus, but suggests some organization. The response has an introductory
paragraph, brief references to two texts, and a concluding paragraph. The response makes
occasional use of transitions (Two works, The second work, In conclusion).

Language Use Uses language that is imprecise (If you have a story and it’s going good, is one Animal Farm
and second MacBeth, to change the location would not make sense). The response reveals little
awareness of how to use sentences to achieve an effect.

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (storys), punctuation (You
have the same story. setting), capitalization (ridiculous. that), and grammar (Two works … fits
the quote and the story was taken place) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in conventions.
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Anchor Level 2 – B
Quality Commentary

The response:
Meaning Provides a confused interpretation of the critical lens (I think this means that a story can take

place in a certain setting only once & not twice). The response alludes to the critical lens but
does not use it to analyze Hamlet by William Shakespeare.

Development Is largely undeveloped, hinting at ideas, saying that the second story just wouldn’t be the same
… in a different setting. The response addresses only one text, and the references are vague or
irrelevant (the setting is in Denmark and Hamlet wouldn’t be the prince of Denmark, he would
be called something else).

Organization Lacks an appropriate focus but suggests some organization by introducing criteria and adding
one paragraph mentioning Hamlet.

Language Use Uses language that is imprecise and unsuitable for the audience or purpose (because the second
story, no one would want to read it). The response exhibits little awareness of how to use
sentences to achieve an effect (paragraph 2 contains one run-on sentence).

Conventions Demonstrates partial control, exhibiting occasional errors in punctuation (In Hamlet by William
Shakespeare) and grammar (if it was) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in conventions.
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Anchor Level 2 – C
Quality Commentary

The response:
Meaning Provides a confused interpretation of the critical lens (it means when you fight you use your own

territory). The response alludes to the critical lens but does not use it to analyze All Quiet on the
Western Front and Hiroshima.

Development Is largely undeveloped. The response hints at ideas (Alls quit on the Western front is a good
example of having an advantage because of having your own territories and when the bomb hit
people flocked to the same place the church), but references to the text are vague and repetitive
(many people died because they didn’t know their territories).

Organization Lacks an appropriate focus, but suggests some organization. The response is divided into
paragraphs and contains a simplistic introduction and conclusion.

Language Use Uses language that is imprecise and reveals little awareness of how to use sentences to achieve
an effect (Frank Noris quoted that phrase and did a well to do job expressing everything that
needed to be said in two sentences).

Conventions Demonstrates emerging control, exhibiting errors in spelling (loccation, intersting, rediculous,
help full), punctuation (Hiroshima, when), and grammar (What does the phrase … means) that
hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in conventions.
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Anchor Level 1 – A
Quality Commentary

The response:
Meaning Provides a simple interpretation of the critical lens by agreeing with it, stating things do happen

in certain places … but for the same thing to happen but not the same way or location would be
crazy. The response makes no reference to any specific texts.

Development Is minimal. The response reiterates a personal interpretation of the critical lens, but does not
apply the lens to works of literature.

Organization Suggests a focus (I agree with this statement), but lacks organization.
Language Use Relies on basic vocabulary with little awareness of audience or purpose. The response reveals

little awareness of how to use sentences to achieve an effect.
Conventions Demonstrates emerging control, exhibiting occasional errors in punctuation (because, things

and that, something) and capitalization (This critical lens, how could that Have happen, to
avoid the situation told) that hinder comprehension.

Conclusion: Although the response fits criteria for Levels 1, 2, and 3, it remains at Level 1
because it makes no reference to specific texts.
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Anchor Level 1 – B #46012
Quality Commentary

The response:
Meaning Does not refer to the critical lens. The response mentions two works of literature, The Outsiders

and MacBeth, but contains no analysis of the chosen texts.
Development Is minimal, relying on a vague reference to each work [he can’t not live good (Pony Boy) and

McBeth had some many problem].
Organization Shows no focus or organization.
Language Use Is minimal, using language that is often incoherent (which is you suppose to be their for her

wife of McBeth and Killing in both people have lived for years).
Conventions Is minimal, making assessment of conventions unreliable.
Conclusion: Overall, the response best fits the criteria for Level 1 in all qualities.
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Practice Paper A–Score Level 2
Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in language use and conventions.

Practice Paper B–Score Level 4
Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker
in language use.

Practice Paper C–Score Level 3
Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker
in language use.

Practice Paper D–Score Level 5
Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
stronger in conventions.

Practice Paper E–Score Level 4
Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker
in development.
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Regents Comprehensive Examination in English
Map to Learning Standards

Key Ideas Part of Test
Listening and writing for
information and understanding

Session One – Part A

Reading and writing for
information and understanding

Session One – Part B

Reading and writing for literary
response

Session Two – Part A

Reading and writing for critical
analysis and evaluation

Session Two – Part B
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