
SESSION TWO

FOR TEACHERS ONLY
The University of the State of New York

REGENTS HIGH SCHOOL EXAMINATION

ENGLISH
Tuesday, January 28, 2003— 9:15 to 12:15 p.m., only

SCORING KEY AND RATING GUIDE

Mechanics of Rating

The following procedures are to be used for rating papers in the Comprehensive
Examination in English. More detailed directions for the organization of the rating
process and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring the Comprehensive Examination in English.

Scoring of Multiple-Choice Questions

Indicate by means of a checkmark each incorrect or omitted answer to multiple-
choice questions on the Session Two answer sheet; do not place a checkmark beside
a correct answer. Use only red ink or red pencil. In the box provided under each
part, record the number of questions the student answered correctly for that part.
Transfer the number of correct answers for the Part A multiple-choice questions to
the appropriate spaces in the box in the upper right corner of each student’s 
SESSION ONE answer sheet.

Session Two
Correct Answers

Part A
(1)  4
(2)  2
(3)  3
(4)  1
(5)  4
(6)  3
(7)  2
(8)  1
(9)  2

(10)  4 
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Rating of Essays

(1) Follow your school’s procedures for training for rating.  This process should include:
Introduction to the task—
• Raters read the task and summarize its purpose, audience, and format
• Raters read passage(s) and plan own response to task
• Raters share response plans and summarize expectations for student responses

Introduction to the rubric and anchor papers—
• Trainer reviews rubric with reference to the task
• Trainer reviews procedures for assigning scores
• Trainer leads review of each anchor paper and commentary

(Note: Anchor papers are ordered from high to low within each score level.)

Practice scoring individually—
• Raters score a set of five papers individually
• Trainer records scores and leads discussion until raters feel confident enough to move

on to actual scoring

(2) When actual rating begins, each rater should record his or her individual rating for a
student’s essay on the rating sheet provided, not directly on the student’s essay or
answer sheet.  Do not correct the student’s work by making insertions or changes of any
kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve
scores that differ by more than one point.  The scoring coordinator will be responsible
for coordinating the movement of papers, calculating a final score for each student’s
essay, and recording that information on the student’s answer paper for Session One,
and determining the student’s final score for the examination. The chart located at the
end of these scoring materials should be used for determining the final examination
score.
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Anchor Level 6 – A
Quality Commentary

The response:
Meaning Establishes a controlling idea that reveals an in-depth analysis of both texts (true friendship is

indeed an invaluable resource for use in battling the perplexing problems inherent in our
uncertain world) and makes insightful connections between that idea and each text. For Passage
I, evidence of the resource of friendship is seen in the response’s observation that on closer
inspection, however, we see why the narrator is cautioning his friend. In Passage II, the
response notes that Damon and Pythias are true symbols of loyalty and friendship.

Development Develops ideas clearly and fully, elaborating on the idea in Passage I that the world may be
outwardly … attractive, but is actually quite different. Discussion of the admonition used by the
author strengthens this idea. The response describes the deep friendship of Damon and Pythias
and the difficult problems that they face, effectively using relevant and specific evidence from
Passage II. The discussion of literary techniques is relevant and specific, making appropriate
references to simile in Passage I, and theme and symbolism in Passage II.

Organization Maintains a focus on the power of true friendship to overcome the difficulties of the world.
Coherence is maintained not only through skillful use of conventional transitions (After reading
both works, After all, Another simile), but also through more subtle means such as pronoun
reference (This admonition) and concise paraphrasing (Unable to prove his innocence to the
tyrant and Not only does Dionysius pardon the pair).

Language Use Uses language that is stylistically sophisticated, precise, and engaging throughout (navigate the
waters of our uncertain lives). A formal tone and sophisticated vocabulary (perplexing,
implores, transpires) reveal an awareness of both audience and purpose.

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated
language and use of quoted material.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Anchor Level 6 – B
Quality Commentary

The response:
Meaning Reveals an in-depth analysis of both texts by establishing a two-pronged controlling idea (True

friendship has the power to protect as well as to engender change), and makes insightful
connections between that idea and each text. In analyzing the poem, the response notes
insightfully that the narrator seeks psychological protection from the falseness of the world. In
the myth, friendship is described as having the power to change even the hardest and most
intransigent of hearts.

Development Develops ideas clearly and fully, drawing on the author’s use of simile in Passage I to describe
the true friend as a sole provider of support, one who will help with the struggles of daily
existence. The response notes use of symbolism in Passage II to elaborate on the idea of
friendship as a catalyst for change (the heart of Dionysius softens and he exonerates Pythias).

Organization Maintains the focus established by the controlling idea, and exhibits a logical and coherent
structure through the skillful use of pronoun reference (These relationships and those
conditions) and repetition (friendship has the power to protect and seeks psychological
protection).

Language Use Uses language that is stylistically sophisticated, precise, and engaging throughout, as seen in the
well-chosen vocabulary (intrinsic, succor, engender). The response demonstrates an awareness
of both audience and purpose (The two passages demonstrate the power of friendship … to
protect the psyche and to produce change in those who observe its strength).

Conventions Demonstrates control of the conventions with essentially no errors, even with the sustained use
of sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.



Part A — Practice Paper – AAnchor Paper – Part A—Level 5 – A

[10]



Part A — Practice Paper – AAnchor Paper – Part A—Level 5 – A
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[12]

Anchor Level 5 – A
Quality Commentary

The response:
Meaning Reveals a thorough understanding of both texts by establishing a controlling idea that true

friendship helps us to survive the elements of the world, which ultimately expands into the
realization that friendship can actually change the world. The response makes clear connections
between the unpromising world of both passages and the ability of friendship to produce
dramatic results.

Development Develops ideas clearly and consistently through most of the response. The discussion of
Passage II seems to develop the change in Dionysius, while abbreviating the narrative of
Damon and Pythias. Discussion of appropriate literary elements such as imagery in Passage I
and characterization of Dionysius (it would take an enormous amount of power to make
Dionysius do something kind) in Passage II contributes to the relevance and specificity of the
response.

Organization Maintains the focus on the power of friendship to produce dramatic results. The response is
connected by appropriate transitions (In line three, In line seven, This suggests, also conveys,
Through the description) creating cohesion. However, the concluding paragraph seems to
emphasize technique (largely through imagery and through the use of characterization) rather
than the controlling idea.

Language Use Is stylistically sophisticated, using well-chosen vocabulary throughout (take the time to
rationalize, unpromising world, This metamorphosis). Complex structures are well controlled
and sentences are varied to enhance meaning (The answer is quite simple).

Conventions Demonstrates control of the conventions with essentially no errors, while exhibiting a fluid use
of both commas and quotation marks.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
stronger in language use and conventions.



Part A — Practice Paper – AAnchor Paper – Part A—Level 5 – B
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Part A — Practice Paper – AAnchor Paper – Part A—Level 5 – B
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Part A — Practice Paper – AAnchor Paper – Part A—Level 5 – B
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[16]

Anchor Level 5 – B
Quality Commentary

The response:
Meaning Reveals a thorough understanding of the texts by establishing the theme of loyalty in both

passages, and implying that friendship is most powerful in dark times. The response makes
implicit connections between this idea and the ideas in each text.

Development Develops ideas clearly and consistently, discussing literary elements such as theme, tone,
rhyming, and characterization (In lines 6 through 9 the narrator … carrys a sombre tone. This
tone illustrates the power of friendship in dark times and This makes for a strong structure and
further enables the author to illustrate the second [u]nifying theme of strength of friendship in
times of darkness). An abrupt conclusion detracts somewhat from an otherwise well-developed
response.

Organization Maintains the focus on friendship in times of darkness. The response exhibits a logical sequence
of ideas through use of appropriate transitions (Also, this quote, Thus), and repetition (the theme
is best supported by characterization … Damon and Pythias are characterized as paragons).

Language Use Uses language that is generally fluent (This characterization enables a contrast), but efforts at
sophistication sometimes result in a lack of precision (Also, some literary techniques are used
to convey the idea fore mentioned). Sentence structure and length are varied, contributing to an
even rhythm.

Conventions Demonstrates partial control, exhibiting errors in spelling (strengh, carrys, sombre, ryming,
herd, innosent). These errors do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in meaning and conventions.



Part A — Practice Paper – AAnchor Paper – Part A—Level 5 – C
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Part A — Practice Paper – AAnchor Paper – Part A—Level 5 – C

[18]
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Anchor Level 5 – C
Quality Commentary

The response:
Meaning Reveals a generally thorough understanding of both texts by establishing the controlling idea

that friendship can improve life. The response makes some explicit connections between the
controlling idea and ideas from each text referring to friendship as a powerful resource in our
confusing world and describing friendship’s life-changing effect on the tyrant Dionysius.

Development Develops some ideas more fully than others with reference to relevant evidence from and
specific connections with the texts. However, the analysis of tone, theme, simile, repetition and
metaphor in Passage I seems clearer than the discussion of irony and the implied discussion of
theme in Passage II.

Organization Maintains a clear and appropriate focus established by the controlling idea. The response
exhibits a logical sequence of ideas from the introduction to discussions of each passage with
appropriate transitions (In addition, Finally, Thus), but the insightful conclusion is somewhat
abrupt.

Language Use Uses language that is generally fluent and original (in an effort to convey the magnitude of the
world’s current situation and The inclusion of the word “ignorant” solidifies this idea).
Sentence structures are varied to control rhythm and pacing. A formal academic tone
demonstrates a clear awareness of audience and purpose.

Conventions Demonstrates control of the conventions, exhibiting only one spelling error (repitition) and an
occasional omission of commas when using complex sentence constructions.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in development and organization.



Part A — Practice Paper – AAnchor Paper – Part A—Level 4 – A
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Part A — Practice Paper – AAnchor Paper – Part A—Level 4 – A
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Part A — Practice Paper – AAnchor Paper – Part A—Level 4 – A

[22]

Anchor Level 4 – A
Quality Commentary

The response:
Meaning Establishes a controlling idea that shows a basic understanding of both texts (The true meaning

of friendship is when two people are there for eachother no matter what). The response
connects this idea with Passage I (What the narrator is asking his friend … make the friendship
last through all of the hardships that may come). However, all other connections are made on
the subject of trust. The response contrasts the view of friendship in the texts (The poem has a
very somber and negative viewpoint, while the myth celebrates friendship and all it has to
offer).

Development Develops some ideas more fully than others, stressing the importance of trust more than other
concepts. There are several suggestions of the use of literary elements, but these are generally
neither clearly identified nor specifically developed.

Organization Maintains a clear and appropriate focus through much of the response. However, the logical
sequence of ideas is interrupted by inconsistencies (This poem shows the reality of friendship
which is no better than racism or backstabbing and In the poem friendship is thrown around,
like a ball).

Language Use Uses appropriate language generally, occasionally making effective use of sentence structure
(The world and what it does not have are being compared to a friendship and what it needs to
survie). Attempts to vary sentence structures are unevenly successful as in paragraph 3.

Conventions Demonstrates partial control, exhibiting frequent errors in spelling (Pythais, perposterous,
excede, their for “there,” visable), proofreading (They came Syracuse, had be accused, orded,
persuad, comeback, Eacho), and comma omissions that generally do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.



Part A — Practice Paper – AAnchor Paper – Part A—Level 4 – B
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Part A — Practice Paper – AAnchor Paper – Part A—Level 4 – B
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Anchor Level 4 – B
Quality Commentary

The response:
Meaning Establishes a controlling idea regarding the overwhelming feeling of true friendship that shows

a basic, and somewhat confused, understanding of the texts. The response makes implicit
connections between the controlling idea and Passage I (friends have to stick together) and
Passage II (references to the friendship of Damon and Pythias and its ultimate effect upon the
king).

Development Develops ideas briefly, using some evidence from the texts as well as several references to
literary elements and devices such as description, irony, and simile. Some of the discussion of
these many literary elements is undeveloped or confusing (this is ironic because why would he
do this for his friend).

Organization Maintains a clear and appropriate focus on the feeling that comes from friendship. The concept
of friendship is introduced by simple transitions, consisting of identifications of each genre. The
conclusion refers to the initial focus on the power of friendship (The feeling of knowing you
always have someone there for you is a great feeling that comes from friendship).

Language Use Uses language that is generally appropriate (The first passage, a poem, uses many literary
elements to show the power of true friendship), but sometimes colloquial (much stuff). There is
some awareness of audience and purpose, but efforts to vary sentence length for effect are
sometimes ineffective (At the end, the king realized how much friendship Damon and Pythias
had for each other that he let Pythias go).

Conventions Demonstrates partial control, exhibiting occasional errors in capitalization (passage I and
passage II and And), omission of quotation marks, and errors in tense sequence that do not
hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker
in development.



Part A — Practice Paper – AAnchor Paper – Part A—Level 4 – C

[25]



Part A — Practice Paper – AAnchor Paper – Part A—Level 4 – C

[26]



Part A — Practice Paper – AAnchor Paper – Part A—Level 4 – C

[27]



[28]

Anchor Level 4 – C
Quality Commentary

The response:
Meaning Shows a basic understanding of the texts, but fails to establish a controlling idea. The response

states that the texts reinforce the power of true friendship and asks What better than your friend
to trust, but otherwise seems to discuss the texts separately, without clear connections.

Development Develops some ideas more fully than others, observing that the world is not all it appears to be,
and offering specific evidence from the poem to support this view. The response states that
Damon had faith in his friend and was sure he would return, and supports this with a quote.
However, there is no specific reference to literary elements, beyond plot summary.

Organization Maintains a focus on the idea of friendship in a difficult world (The world puts so many things
before our eyes). Appropriate transitions (In the poem, In the myth, Finally) help to establish a
logical sequence of ideas throughout the response.

Language Use Uses appropriate language generally (One could say from personal experience, that this is all a
lie), but exhibits uneven success with sentence variation and sometimes lacks fluency (the
speaker tells its friend, The world’s purity is that these people, Some are brought to be honest
people, The world is beautiful land wise and in terms of some people).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (backrounds, hipcrits,
ujustly, unbveallable), proofreading (two friend and eachother), apostrophe use (the Kings
heart), capitalization (passage one and passage 2), agreement (makes one risk their own life),
and usage (bidded farewell) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker
in meaning and language use.



Part A — Practice Paper – AAnchor Paper – Part A—Level 3 – A
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Part A — Practice Paper – AAnchor Paper – Part A—Level 3 – A
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Anchor Level 3 – A
Quality Commentary

The response:
Meaning Establishes a controlling idea about friendship based on the phrase be there for one another, but

connections to the texts are few and superficial (The author illustrates these problems in the
poem and They were close companions and were devoted to one another).

Development Develops ideas briefly, using some evidence from the text (The author doesn’t lie about the
problems of the world and the king was moved with pity and pardoned both lives). The
response, however, tends to reiterate generalizations as in the opening paragraph. The response
cites illustrations of discrimination, prejudice, and persecution, not specifically included in the
text. For Passage II, the response includes the unsupported observation they didn’t always agree
with each other in a vague plot summary.

Organization Establishes, but fails to maintain, a focus on the meaning of true friendship. The response
introduces the topic of friends who will be there for you, then cites examples of the problems of
the world. A discussion of Passage II better maintains the focus through the story of Damon and
Pythias, but lapses into irrelevant observations (they were soulmates). The response concludes
with further generalization (Everyone should have someone who can fulfill the meaning of a
true friend).

Language Use Uses appropriate language in general, but sometimes includes cliches (at the drop of a dime),
contractions, and colloquialisms (be there for you and  like it is). The response includes
awkward wording (They were higher than just best friends) and ineffective repetition (truly
defines the power of true friendship).

Conventions Demonstrates partial control, with errors in comma use (between, Damon), agreement (a person
… they, someone … they, Both authors … illustrates), pronoun use (me … you and I … you),
and usage (like it is) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in language use and conventions.



Part A — Practice Paper – AAnchor Paper – Part A—Level 3 – B
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Part A — Practice Paper – AAnchor Paper – Part A—Level 3 – B

[33]

Anchor Level 3 – B
Quality Commentary

The response:
Meaning Establishes a controlling idea that shows a basic understanding of the texts (In a friendship as

time goes by very often the strangth of that friendship is tested); however, connections between
the controlling idea and Passage I are not supportable (a poem which said how much devotion
friend can have towards one enother if the friendship is true. The author is saying how nothing,
no matter how strong it is can break up a true friendship).

Development Develops ideas briefly, drawing some unjustified conclusions (If things such as the ones listed
in the poem can break up a friendship then it wasn’t strong enough to begin with). The
response’s vague reference to symbolism is the only reference to literary elements.

Organization Establishes, but fails to maintain, an appropriate focus on how true friendship is often tested by
time. The response exhibits a rudimentary structure of introduction, first passage, second
passage, and conclusion. The conclusion seems to be a clichéd statement of opinion (Friends
should always be Respected & loved. Imagine how it would be without them around).

Language Use Relies on basic vocabulary, with some awareness of audience and purpose. Longer sentences
exhibit uneven success (As time passes & the friendship is proven to be more & more stronger
the people would end up doing almost anything for eachother). Use of the ampersand adds to a
tone of informality.

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (enother and Pythasis),
comma use, capitalization (Respected), and grammar (more & more stronger) that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions.



Anchor Paper – Part A—Level 3 – C

[34]



Part A — Practice Paper – AAnchor Paper – Part A—Level 3 – C
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Anchor Level 3 – C
Quality Commentary

The response:
Meaning Establishes a controlling idea that shows a basic understanding of both texts (In both passages,

the authors show how friends stay with one another through their situations), but the brief
analysis of Passage I (he startes off by saying how the world is a great place but towards the
end he shows the negatives but no matter happens, himself and friend will always be together),
is unsupported by the text.

Development Uses some evidence from the text, but plot summary of Passage II dominates the body of the
response. The analysis mentions irony, but the reference is confusing (The irony … was
something that no one knew would happen). The response twice mentions the tone of
faithfulness, and incorrectly states that the tone the author of Passage I uses is hopeful.

Organization Fails to maintain an appropriate focus, especially while attempting to give examples of a
hopeful tone and a tone of faithfulness. The organizational structure is rudimentary, consisting
of a brief introduction, two body paragraphs, and a short conclusion.

Language Use Relies on basic vocabulary, with some awareness of audience and purpose. The response
exhibits uneven success in varying sentence structure (The reason is because when Pythias is
accused of the crime and when he wants to live for a couple of hours, Damon takes his place
and Damon goes and greets him). Several contractions and some colloquial language (show up)
contribute to an informal tone.

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (startes, committ, Rite),
use of the apostrophe, tense sequence (his friend had to take his place. When this happens
Pythias leaves), and the use of a double negative (He didnt like no one) that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions.



Part A — Practice Paper – AAnchor Paper – Part A—Level 2 – A

[36]



[37]

Anchor Level 2 – A
Quality Commentary

The response:
Meaning Conveys an incomplete understanding of the texts, and fails to establish a substantive

controlling idea. The response’s only allusion to Passage I is in both passages they implied That
being friends is One of the best Joys in the world.

Development Is largely undeveloped hinting at ideas (We see in the story of Damon and pythias that
friendship can even superseed death and evil). There are no references to specific literary
elements.

Organization Lacks both focus and a clear organizational pattern, a possible result of the overall brevity of
the response. The response presents a brief outline of the myth, and concludes with a vague
statement (friendship is one of the most important things in life).

Language Use Uses language that is imprecise (There friend was so great that they were role model’s to the
rest of the town). The shortness of the response approaches a minimum for the reliable
assessment of language use.

Conventions Demonstrates emerging control, exhibiting errors in spelling (superseed, Threw for “through,”
there for “their”) and capitalization (One, Joys, Joy, pythias) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in conventions.



Part A — Practice Paper – AAnchor Paper – Part A—Level 2 – B

[38]



Part A — Practice Paper – AAnchor Paper – Part A—Level 2 – B

[39]

Anchor Level 2 – B
Quality Commentary

The response:
Meaning Conveys incomplete evidence of textual understanding. The response provides one long

sentence in paragraph 2 addressing the poem, but is otherwise a personal response.

Development Is vague in the single sentence which mentions a text (the author quotes the true meaning of
friendship). The response contains no mention of specific literary elements from either text.

Organization Suggests a focus on friendship, not clearly related to the texts. The response mentions
disagreement among friends, friendly advice, and the nostalgia of friendship, all tangential to
the task.

Language Use Uses language that is sometimes imprecise and unsuitable for the purpose (A friend is not just a
person who is fun to hang around with, or have fun with and We come to establish a thought of
love for one another).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (there for “their,”
grammer, Freinds), punctuation (its for “it’s”), grammar (Such devotion and nobility is most
honoring), agreement, and usage (like for “as”) that sometimes hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in conventions.



Part A — Practice Paper – AAnchor Paper – Part A—Level 2 – C

[40]



Part A — Practice Paper – AAnchor Paper – Part A—Level 2 – C

[41]

Anchor Level 2 – C
Quality Commentary

The response:
Meaning Conveys an incomplete understanding of Passage II, and does not discuss Passage I. The

confused controlling idea (The power of true friendship is/and/or should be one of great
lengths) seems to be supported by the statement that one friend was willing to dye for his best
friend.

Development Is largely undeveloped, relying on basic and somewhat confused plot summary (And then would
want to die in his friend’s place so his friend could be free). There is a repetition of ideas (One
would risk his life so his friend, who would be executed could say goodbye to people that he
loved). The response makes no reference to literary elements.

Organization Suggests a focus on the self-sacrifice of true friendship by using the evidence from Passage II
that one would risk his life for a friend. The response lacks further organization in that it simply
continues to repeat the story of Damon and Pythias. That friendship should be one of great
lengths, is unconnected to the details cited. The response lacks a conclusion.

Language Use Uses language that is imprecise (They both care so much too each other) and repetitive. The
response connects ideas by using that he, that much, that Pythais, and decided that with little
awareness of sentence structure or variety.

Conventions Demonstrates a lack of control, with frequent errors in spelling (exuted, Pythais, care for
“cared”, too for “to”) and punctuation (slashes, parentheses, and commas) that sometimes
hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.



Part A — Practice Paper – AAnchor Paper – Part A—Level 1 – A

[42]

Anchor Level 1– A
Quality Commentary

The response:
Meaning Provides minimal evidence of textual understanding, making the general observation that

freindship is a powerfull thing. There are no connections to the texts or references to the
specific ideas within them.

Development Is minimal. The response lists several qualities of friendship (trust, companionship, and loyalty
for one another) with no further development.

Organization Suggests a focus on the power of friendship (go to the extreme for another), but presents too
little material to establish any true organizational structure.

Language Use Is minimal. Except for one fragment (Having trust … for one another), the statements are
simple and clear, but too brief to make assessment of language use reliable.

Conventions Exhibits frequent errors in spelling (freindship, freind, powerfull), even in an abbreviated
response, but the minimal length makes assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1, although it is somewhat
stronger in organization.



Part A — Practice Paper – AAnchor Paper – Part A—Level 1 – B

[43]

Anchor Level 1– B
Quality Commentary

The response:
Meaning Provides minimal evidence of textual understanding. The personal response suggests the idea of

real Power in good friendships, but makes only one brief and incorrect reference to the texts
(The pome shows how you can lose frinds).

Development Is minimal, with no evidence of analysis beyond personal life experience (I have a lot of
Frinds). The response uses no evidence from the passages to support the opinions stated.

Organization Suggests some organization using a specific example (like get you through through tough
times) to support the value of friends.

Language Use Is minimal. The response exhibits little awareness of sentence structure, moving from simple
structures to possible run-ons or fragments. At times the language approaches incoherence (YA I
have a lot of Frinds).

Conventions Is minimal, with frequent errors in spelling. The brevity of the response makes assessment of
conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1, although it is somewhat
stronger in organization.



Part A — Practice Paper – A
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Part A — Practice Paper – A
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Part A — Practice Paper – B
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Part A — Practice Paper – B
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Part A — Practice Paper – C
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Part A — Practice Paper – C
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Part A — Practice Paper – D
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Part A — Practice Paper – D
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Part A — Practice Paper – E
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Part A — Practice Paper – E
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Part A — Practice Paper – E

[54]



[55]

Practice Paper A–Score Level 3
Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in organization.

Practice Paper B–Score Level 5
Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
stronger in conventions and weaker in development.

Practice Paper C–Score Level 4
Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper D–Score Level 2
Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in organization.

Practice Paper E–Score Level 4
Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker
in meaning.
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Anchor Level 6 – A
Quality Commentary

The response:
Meaning Provides an interpretation of the critical lens that is faithful to the complexity of the statement,

stating that characters rarely act solely on emotion and that other factors can also have a deep
impact on characters’ actions. The response uses the criteria to make insightful analysis of
Twain’s The Adventures of Huckleberry Finn and Miller’s The Crucible, discussing issues of
morality and personal responsibility.

Development Develops ideas clearly and fully, effectively using a wide range of relevant evidence from both
texts in discussing the way the literary elements of symbolism, setting, characterization, and
theme function to support the idea that factors other than emotion influence characters’ actions.
The response addresses theme in Twain’s work, asserting that even … emotions, imprinted from
one’s upbringing, in the end do not determine how one will act, and in The Crucible, noting that
the trials boiled the people down to their essences, allowing true characters to be seen.

Organization Maintains the focus established by the critical lens, organizing with topic sentences that each tie
a literary element to the idea that factors other than emotion influence the characters. The
response contrasts the larger setting of each work and its negative effects on character actions
with the actions of individual characters (Huck Finn and John Proctor) who are influenced by
reasoned, righteous consciences to resist the pressures of their environments. Transitions are
used skillfully both within paragraphs (even more, Conversely, Thus), and in topic sentences
(similarly, also, Finally).

Language Use Is stylistically sophisticated, using language that is precise and engaging (Huck’s emotions
tempt him, most certainly plagued by fear, go to the gallows with a pure purpose, revealed her
stone heart). The response varies the structure and length of sentences (Lacking an education
and plagued with a superstitious mind, Huck finds himself … struggling and Huck also
struggles … in his friendship with an escaped slave, Jim).

Conventions Demonstrates control of the conventions with essentially no errors.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Anchor Level 6 – B
Quality Commentary

The response:
Meaning Provides an interpretation of the critical lens that is faithful to the complexity of the statement,

asserting that great authors, in building believable, multi dimensional characters … place
emotions in conflict with reason, clearly establishing the criteria for insightful analysis of
Hamlet and Macbeth.

Development Develops the conflict between reason and emotion clearly and fully, making effective use of a
wide range of specific, relevant evidence, though the concept of creating believable characters
is not explicitly addressed. The response establishes that Hamlet’s use of reason to verify
Claudius as his father’s murderer is hindered by his desire to avenge his father’s death, and that
when Macbeth tries to apply reason to the Witches’ prophecies, his reason conflicts with his
ambition. The response makes use of characterization to discuss melancholy prince Hamlet and
power-hungry Thane Macbeth through analysis of the way each character reacts to his situation
(Hamlet is unable to establish a reasonable course of action and Macbeth’s reason leads him
down the path of continual misinterpretation and murder).

Organization Maintains the focus on the characters’ attempts to apply reason in situations charged with
emotion. The response exhibits a logical structure, organizing each paragraph by showing each
character’s reasoning process and its ultimate failure in the face of emotion. The response uses
appropriate devices and transitions skillfully, structuring Hamlet’s reasoning in repetitions that
unify the process and using transitional words (Similarly and Here) to strengthen the coherence
of the Macbeth discussion.

Language Use Is stylistically sophisticated, using language that is precise and engaging (sequence of events
resulting in his father’s demise), and skillfully incorporates language from the play texts,
although there are occasional awkward phrases (to verify the veracity and The reason of the two
characters). The response varies the structure and length of sentences to enhance meaning (He
wants to know if and why his mother … has conspired with his uncle.… He reasons that lust is a
contributing factor).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (multi
dimensional), use of quotation marks, and commas (mother whom he loves and by his wife who
convinces Macbeth) only when using sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker
in conventions.
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Anchor Level 5 – A
Quality Commentary

The response:
Meaning Provides a thoughtful interpretation of the critical lens (human emotions such as love, sadness,

and greed … can impact the actions of the characters), that clearly establishes the criteria for
analysis. The response uses the criteria to make a clear and reasoned analysis of Romeo and
Juliet (Shakespeare gives us a window into the emotions of several characters) and Sister
Carrie (love is also a major emotion of the characters).

Development Develops ideas clearly and consistently from Romeo and Juliet with reference to asides and
soliloquies which explain Romeo’s feelings for Juliet, and other references to Juliet’s actions,
indicating similar emotions (both of these suicides were not motivated by necessity, but by
emotion). The response asserts that Carrie, the protagonist, is similarly motivated by love, and
that the actions of Hurstwood are also prompted by emotions. Characterization is illustrated
through the discussion of emotions in each text.

Organization Maintains a focus on patterns of emotional response and their impact on actions. The response
exhibits a logical sequence of ideas, beginning each text discussion with literary elements, then
discussing the emotions felt by the characters. The impact of emotions on actions concludes
each discussion. Coherence is strengthened by the effective use of transitions (For example,
also, Obviously, Shortly before, However, Both).

Language Use Uses language that is fluent and original (Romeo is … overcome by the apparent loss of his
beloved), with evident awareness of audience and purpose (Hurstwood’s actions … are clearly
motivated by feeling, not by thought). The response varies predominantly compound and
complex sentences to control rhythm and pacing.

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (aggree),
punctuation (Both Carrie and Hurstwood’s actions), word omission, and grammar (There are
several plays and novels, including Romeo and Juliet by William Shakespeare and Sister Carrie
by Theodore Dreiser, illustrate the depth) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in conventions.
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Anchor Level 5 – B
Quality Commentary

The response:
Meaning Provides a thoughtful interpretation of the critical lens (a character’s feelings, not his or her

ability to think logically, are what encourage a character to succeed at achieving his or her
goals) that clearly establishes the criteria for analysis. The response uses the criteria to make a
clear and reasoned analysis of The Great Gatsby, where Gatsby illustrates the power of love and
desire, and The Heart is a Lonely Hunter (Singer … is motivated by the power of compassion).

Development Develops ideas clearly and consistently, using specific evidence from both texts (the “power of
emotion” is ultimately what motivated Gatsby to try to win Daisy’s heart and Singer’s love of
music motivates Mick to succeed). The response examines characterization in each work,
including Gatsby’s pursuit of the American dream for Daisy’s sake and Singer’s compassion …
through his encounters with three characters.

Organization Maintains the focus on how characters’ feelings encourage them to succeed. The response
exhibits a logical sequence of ideas, first presenting specific emotions from each work, then
illustrating the role of these emotions in motivating characters to achieve their goals. The
response demonstrates effective use of transitions (while, Both, In the beginning, Even though,
A first example, A second example, A final example) throughout the discussion.

Language Use Uses language that is fluent and original with evident awareness of audience and purpose (In
the beginning of the novel, readers are made aware of the fact that Gatsby moved into a
mansion to be close to his ex-girlfriend, Daisy Buchanan, who lives across the water). The
response varies structure and length of sentences, using compound and complex sentences to
control rhythm and pacing.

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (recieving),
punctuation (John Singer, the main character shows great compassion), and grammar (the
power of feelings are illustrated and pronoun references) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in conventions.
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Anchor Level 5 – C
Quality Commentary

The response:
Meaning Provides a thoughtful interpretation of the critical lens (By showing the strength of emotions, an

author can create real characters in real-life situations) and clearly establishes the criteria for
analysis (characters may act impulsively and listen to their hearts rather than their heads). The
response uses the criteria to analyze Huckleberry Finn (his devotion … is stronger than his
reason) and One Flew Over the Cuckoo’s Nest (His emotions … lead him to abandoning all
reason).

Development Develops the idea of characters motivated by emotion clearly and consistently (Huck is helping
Jim escape … knowing in his heart that what he’s doing is right and McMurphy acts very
unreasonably … because he believes so strongly in his effort). The response includes specific
examples of conflict, theme, irony, characterization, and symbolism, though McMurphy as a
Christ figure remains undeveloped.

Organization Maintains the focus on characters whose feelings override reason. The response exhibits a
logical sequence of ideas, using literary elements in each textual discussion to connect evidence
to the critical lens. Appropriate transitions (While, also, Another, In the end) and a strong
concluding paragraph sustain the response’s focus.

Language Use Uses language that is fluent and original (It bothers him to see how the Nurse controls and
manipulates the patients, and how they never laugh), with evident awareness of audience and
purpose. The response varies the structure and length of sentences, using many simple
sentences with compound verbs or objects, and a variety of complex and compound sentences.

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (Cukoo’s,
Kessey, lobatamy) and grammar (Huck’s decision to do morally right and a tense shift in the
conclusion) only when using sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.
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Anchor Level 4 – A
Quality Commentary

The response:
Meaning Provides a reasonable interpretation of the critical lens, explaining emotion drives a character

to do what it does and that the outcome of the action may not be good but if the emotion is there
… the Character will go through with what ever it set out to do. The response makes an implicit
connection between motivation and a negative outcome in a reference to the Montagues and
Capulets in Romeo and Juliet, and more explicit connections in later discussion of the play and
of Frankenstein.

Development Develops some ideas more fully than others. The response alludes to themes of love and hatred
in Romeo and Juliet and fear and love in Frankenstein, each supported by plot fragments.
Romeo and Juliet’s families are described as motivated by hate for one another, and the young
lovers as emotionaly motivated by Love. In Frankenstein, Victor is described as satisfying his id
when he creates the Monster, and then showing fear and love for his family (He wants to
protect them … and dose not want them to know the truth).

Organization Maintains a clear and appropriate focus on the emotions motivating the characters’ actions. The
response exhibits a logical sequence of ideas, with each text’s discussion first stating the
emotions involved, then giving specific examples of these emotions’ effects on actions. The
response’s conclusion weakens coherence.

Language Use Uses appropriate language, that is occasionally awkward (had no logicaly reason and They
were in love and that what cause them to kill themselves) with some awareness of audience and
purpose. The response occasionally makes effective use of sentence structure or length (Love
can motivate a person to do crazy, dangerous and unreasonable things).

Conventions Demonstrates partial control, exhibiting errors in spelling (reffering, Frankinstine, hatered,
secreatly, marrage, continueing, stabbes, closeing), punctuation (“Romeo and Juliet” by
William Shakespear is and Romeo thinking that his beloved Juliet is dead drinks poison to kill
himself, Juliet seeing Romeo dead), capitalization (Love and Monster), and verb tense (if he get
caught and he is determine) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4 – B
Quality Commentary

The response:
Meaning Provides a reasonable interpretation of the critical lens, stating that human emotion does control

what or how a person may feel and It can be an emotion that drives a person to do or be almost
anything. The response makes implicit connections between the criteria and the chosen texts,
Romeo and Juliet (Romeo kills himself out of … Love) and Macbeth (Lady Macbeth goes insane
because of her guilt and … kills her self in the end).

Development Develops ideas clearly and consistently, showing how the emotions of love, guilt, greed, and
revenge motivate the people in the two plays. References to specific evidence show the
consequences of Romeo and Juliet’s love (Romeo falls in love with Juliet and Juliet … ends up
killing herself for her love of romeo) and of Macbeth’s guilt (Macbeth kills the great King
duncan. … It makes him go insane and eventually go on a killing spree).

Organization Maintains a clear and appropriate focus on how human emotion drives people. The response
exhibits a logical sequence of ideas, first discussing emotions of characters and then providing
evidence of how emotions eventually drive the characters to their deaths. The discussion of
Romeo and Juliet lacks chronology of events.

Language Use Uses language that is generally appropriate but occasionally imprecise (novels, These families,
eachother strictly a no, see alot more different human emotion) with some awareness of
audience (In these 2 plays … we see). The response exhibits some attempt to vary sentence
structure or length for effect, but with uneven success (Macbeth sees the ghost … whom which
he had orded killed).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (To novels, fued, Its there
emotions, satified), punctuation (missing commas), capitalization (duncan), grammar (a
emotion, these emotion, we seen), and usage (his emotion of love to Juliet and pronoun use) that
do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
stronger in development and weaker in language use.
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Anchor Level 4 – C
Quality Commentary

The response:
Meaning Provides a simple interpretation of the critical lens, asserting, in a close paraphrase of the lens,

that what motivates characters is their feelings and not what their thinking. The response makes
superficial connections between this criterion and the chosen texts, Macbeth (Maubeth was
killed because his emotions were in control) and A Streetcar Named Desire (Blanche … lets her
emotions run her life).

Development Develops some ideas more fully than others, explaining that Macbeth is so motivated by
ambition and greed that he kills several people to whom he had once been loyal. The response
examines Blanche’s character in much less detail, indicating she is so depressed she feels like
she has to lie about everything and that she is always so upset. Although characterization is
relevant to each discussion, setting is only mentioned.

Organization Maintains a clear and appropriate focus on actions of characters who are motivated by emotion,
not reason. The response exhibits a logical sequence of ideas, first explaining Macbeth’s, then
Blanche’s actions, and concluding that they are based on feelings. Though the response uses
some appropriate transitions (For an example, Consenquently, Another example) internal
consistency is limited by use of first with no succeeding ordinal numbers and this all depends
on how you go about it.

Language Use Uses generally appropriate language with occasional imprecision (novels and Macbeth gets told
by) and some awareness of audience and purpose (Macbeth fits this quotation). Attempts to
vary sentence structure or length for effect are unevenly successful (when she is asked to have a
drink she’ll act like she only drinks one drink the most).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (Shakesphere, Tennesse,
appartment), punctuation (killing his best friend attempting to kill), and grammar (be interpret
as, feelings … is, their are, Macbeth get) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker
in meaning and language use.
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Anchor Level 3 – A
Quality Commentary

The response:
Meaning Provides a simple interpretation of the critical lens that suggests some criteria for analysis

(When characters express certain emotions it helps the reader to become one with the
character). The response makes superficial connections to Smith’s A Tree Grows in Brooklyn
and Sapphire’s Push.

Development Develops ideas briefly, using some evidence from the texts (The character hated her father so
much she wanted him dead and She decribed her ordeals of standing on lines for hours), though
most references are vague (characters are not named and no context is provided from either
work). The response relies primarily on plot summary, with one reference to diction (by using
strong words like hate and disgust), and a repetition of the critical lens interpretation.

Organization Maintains a clear and appropriate focus on how characters’ emotions help readers to understand
characters’ motivations. The response exhibits a logical sequence of ideas, beginning with an
interpretation of the critical lens, followed by two body paragraphs which describe emotions
felt by a character in each work. The conclusion, while reiterating the critical lens
interpretation, introduces a digression about readers taking a story more seriously if given the
emotions of only one character.

Language Use Relies on basic vocabulary (When the readers got through with these books) with occasional
imprecision (emotions are used greatly and Two stories that agree with this statement are), but
exhibits awareness of audience and purpose (The reader would have a closer bond with the
character). Attempts to vary sentence structure or length for effect meet with uneven success.

Conventions Demonstrates emerging control, exhibiting errors in spelling (haterd), grammar (most likely to
be used then reasoning, When character use emotions, The character express her emotion, The
two story help the reader), and usage (emotions of lost, angry and hatred) that occasionally
hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in organization.
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Anchor Level 3 – B
Quality Commentary

The response:
Meaning Provides a simple interpretation of the critical lens (all literature shows peoples feelings and

peoples feelings (emotions), not reasen, motivate characters). The response makes superficial
connections to Poe’s “The Raven” and “The Fall of the House of Usher.”

Development Develops ideas briefly, using some evidence from the texts. The response relies primarily on
plot summary, making only a brief connection to the critical lens for each work (The narrator
gets very angry … and his emotions make him go crazy and emotions overcome him and he
goes crazy). Although the response identifies setting and point of view, only the discussions of
the narrators are connected to the critical lens interpretation. The response contains references
to the text which are vague (the last half of the third paragraph) or unjustified (Larane and At
the end he kills himself).

Organization Establishes, but fails to maintain, a focus on emotion as the primary motivation for characters’
actions in literature. The response exhibits a rudimentary structure of an introductory paragraph,
a body paragraph for each work, and a conclusion, but the body paragraphs focus on plot
summary and literary elements, and the conclusion includes an inconsistency (it’s easier to
understand a story if you know what the characters emotions are).

Language Use Relies on basic vocabulary, using the same term to describe the emotional reactions of both
characters, and asserting that these stories use a lot of emotion. The response exhibits some
attempts to vary sentence structure and length, but most sentences are simple (In the Raven by
Edgar Allen Poe the narrator is morning over the loss of Larane and The setting is in the
narrators house, in the den) and some incomplete (The setting in and around The House of
Usher).

Conventions Demonstrates partial control, exhibiting errors in spelling (aslo, writen, flys, replys),
punctuation (apostrophe), and grammar (indefinite pronoun references for it, which and them)
that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions.
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Anchor Level 3 – C
Quality Commentary

The response:
Meaning Provides a simple interpretation of the critical lens, asserting that a piece of literature that uses

emotion strongly will be great, it is emotion that makes a character act the way they do. The
response makes superficial connections to the texts of Romeo and Juliet and Macbeth.

Development Develops ideas briefly, alluding to characterization and referring to emotions in each play
(Shakesphere had Romeo’s love for Juliet so emotional that they were willing to die for each
other and Shakesphere had Macbeth so greedy, selfish, and paranoid that his emotions were
driving him to kill anyone that was a threat to him).

Organization Establishes, but fails to maintain an appropriate focus on great literature. The response exhibits
a rudimentary structure, with an introduction, and two body paragraphs each focusing on
emotion driving a character’s actions. The conclusion then shifts focus, first describing
Shakesphere as a master at using emotion, then giving a personal opinion about emotion in
literature.

Language Use Relies on basic vocabulary, with little awareness of audience, some repetition (emotion and
emotional), and awkward phrasing (Two works that I have read that could interpret what this
lense means). The response exhibits some attempts to vary sentence structure or length for
effect, but with uneven success.

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (hatrered) and
punctuation (that uses emotion strongly will be great, it is emotion; to make the characters act
real, without emotion and just reason it would not be; Shakesphere was … using emotion in his
literature, all of his literature is famous for his use of emotion) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities.
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Anchor Level 2 – A
Quality Commentary

The response:
Meaning Provides a confused interpretation of the critical lens, asserting that life is like a group of

emotion that’s in a literture book. The response alludes to the critical lens, but does not use it to
analyze The Crucible. The response also mentions Fences.

Development Is largely undeveloped. The response hints at ideas in The Crucible (This story deals with witch
being done on young children in the village), but references to the text are vague (a literture
book in which shows proper emotion is the “Crucible” and story of manking and dealing with
different matters).

Organization Lacks an appropriate focus, but suggests some organization, with an opening paragraph making
a vague comment about evey day matters, followed by a list of characters from one chosen text.
The response begins a final paragraph, which is incomplete.

Language Use Uses language that is imprecise or unsuitable for the audience or purpose (This book was dealt
with a true life story). The response reveals little awareness of how to use sentences to achieve
an effect, using awkward structures and repetitive language (real and several forms of deal).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (literture, Abigal,
Tetubia) and punctuation (to be true that’s because; “Crucible”.; Rev. Parris - Betty; in the
village A second) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in conventions.
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Anchor Level 2 – B
Quality Commentary

The response:
Meaning Provides an incomplete interpretation of the critical lens, stating that all characters think by

their emotion no by their reason. The response alludes to the critical lens, but does not use it to
analyze the chosen texts, The Piano Lesson and Fences, by August Wilson.

Development Is largely undeveloped, hinting at ideas in Fences (he wanted to become a baseball player …
but he didn’t make it far just because he was Black), but other references to the text are
irrelevant (has two son one sone Lymon the othe was name Cory).

Organization Lacks an appropriate focus, but suggests some organization with an introductory paragraph, a
reference to the critical lens, and a paragraph discussing one text.

Language Use Uses language that is imprecise (because from two works of Literature and play baseball on
street home). The response reveals little awareness of how to use sentences to achieve an effect
(He had show you that the characters had motivate by their emotion).

Conventions Demonstrates a lack of control, exhibiting frequent errors in punctuation and grammar that
hinder comprehension (most of the second paragraph and the end of the third paragraph).

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.
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Anchor Level 2 – C
Quality Commentary

The response:
Meaning Provides a confused interpretation of the critical lens, first equating emotion with imagination,

and then confusing imagination and motivation. The response makes superficial connections to
the chosen texts, Romeo and Juliet and Hamlet.

Development Is largely undeveloped, hinting at ideas (Remeo must amagen that Julliet had died and Hamlit
had to imagine that his fauther was murderd by his unkel), but references to the text are vague
(they had to use there emounition for when they wornt togeather) or unjustified (Hamlit’s
amagonation leads him to bleave his fouthir is dead).

Organization Lacks an appropriate focus but suggests some organization, with a paragraph addressing the
critical lens, discussions of each chosen work, and a concluding paragraph. The response’s
conclusion is inconsistent with the rest of the discussion, suggesting that imagination can lead
in either a positive or negative direction.

Language Use Uses language that is imprecise (bouth book the caratores had to use there emagation and In
Hamlit had to imagine) or unsuitable for the audience or purpose. The response reveals little
awareness of how to use sentences to achieve an effect (By using your imaginitive you alow
your brain to let loos. And creat new ideas).

Conventions Demonstrates a lack of control, exhibiting frequent errors that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.
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Anchor Level 1 – A
Quality Commentary

The response:
Meaning Provides a simple interpretation of the critical lens (I believe that literature shows us the power

of emotion because its very inspirational). The response contains no reference to any text.

Development Is minimal. The response fails to apply the lens to any works of literature.

Organization Lacks an appropriate focus on discussing the power of emotion in specific works of literature,
but suggests some organization, with a brief introduction, body, and conclusion.

Language Use Uses appropriate language that is sometimes original (Literature is the essance of expressing
feelings) and occasionally imprecise (her statement makes sence and can be tested and come
through as a true statement). The response exhibits some attempt to vary sentence structure, but
with uneven success.

Conventions Demonstrates partial control, exhibiting occasional errors in spelling and punctuation (Its
emotion that motivates). These errors do not hinder comprehension.

Conclusion: Although the response fits criteria for Levels 1, 2, 3, and 4, it remains at Level 1
because it makes no reference to any specific texts.
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Anchor Level 1 – B
Quality Commentary

The response:
Meaning Provides an incomplete interpretation of the critical lens (I agree with it and is true about

power). The response reflects no analysis of Romeo and Juliet and minimal analysis of Lord of
the Flies.

Development Is minimal, with no evidence of development.

Organization Shows no focus or organization, with disconnected references to Characters in literature,
Lessons, Theme, setting, and point of view taken from the prompt.

Language Use Is minimal, with no complete sentences and language that is incoherent (many time isn’t relly
their moving).

Conventions Is minimal making assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1, although it is somewhat
stronger in meaning.



Part B — Practice Paper – A

[103]



Part B — Practice Paper – A

[104]



Part B — Practice Paper – A

[105]



Part B — Practice Paper – B

[106]



Part B — Practice Paper – B

[107]



Part B — Practice Paper – B

[108]



Part B — Practice Paper – C

[109]



Part B — Practice Paper – D

[110]



Part B — Practice Paper – D

[111]



Part B — Practice Paper – E

[112]



[113]

 Practice Paper A–Score Level 4
Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper B–Score Level 5
Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
stronger in development.

Practice Paper C–Score Level 2
Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in conventions.

Practice Paper D–Score Level 4
Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
stronger in organization.

Practice Paper E–Score Level 3
Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker
in meaning and language.
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Regents Comprehensive Examination in English
Map to Learning Standards

Key Ideas Part of Test
Listening and writing for
information and understanding

Session One – Part A

Reading and writing for
information and understanding

Session One – Part B

Reading and writing for literary
response

Session Two – Part A

Reading and writing for critical
analysis and evaluation

Session Two – Part B
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