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Mechanics of Rating

The following procedures are to be used for rating papers in the Comprehensive
Examination in English. More detailed directions for the organization of the rating
process and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring the Comprehensive Examination in English.

Scoring of Multiple-Choice Questions

Indicate by means of a checkmark each incorrect or omitted answer to multiple-
choice questions on the Session Two answer sheet; do not place a checkmark beside
a correct answer. Use only red ink or red pencil. In the box provided under each
part, record the number of questions the student answered correctly for that part.
Transfer the number of correct answers for the Part A multiple-choice questions to
the appropriate spaces in the box in the upper right corner of each student’s 
SESSION ONE answer sheet.

Session Two
Correct Answers

Part A
(1) 4
(2) 1
(3) 3
(4) 2
(5) 4
(6) 3
(7) 2
(8) 3
(9) 4
(10) 1
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Rating of Essays

(1) Follow your school’s procedures for training for rating.  This process should include:
Introduction to the task—
• Raters read the task and summarize its purpose, audience, and format
• Raters read passage(s) and plan own response to task
• Raters share response plans and summarize expectations for student responses

Introduction to the rubric and anchor papers—
• Trainer reviews rubric with reference to the task
• Trainer reviews procedures for assigning scores
• Trainer leads review of each anchor paper and commentary

(Note: Anchor papers are ordered from high to low within each score level.)

Practice scoring individually—
• Raters score a set of five papers individually
• Trainer records scores and leads discussion until raters feel confident enough to move

on to actual scoring

(2) When actual rating begins, each rater should record his or her individual rating for a
student’s essay on the rating sheet provided, not directly on the student’s essay or
answer sheet.  Do not correct the student’s work by making insertions or changes of any
kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve
scores that differ by more than one point.  The scoring coordinator will be responsible
for coordinating the movement of papers, calculating a final score for each student’s
essay, recording that information on the student’s answer paper for Session One, and
determining the student’s final score for the examination. The chart located at the end
of these scoring materials should be used for determining the final examination score.
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COMPREHENSIVE ENGLISH — SESSION TWO — continued





Part  A — Practice Paper – AAnchor Paper – Part A—Level 6 – A
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Part  A — Practice Paper – AAnchor Paper – Part A—Level 6 – A
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Anchor Level 6–A 
         Quality Commentary

The response:
Meaning Reveals an in-depth analysis of both texts by establishing a controlling idea that defines play

as using imagination to recreate something they truly loved. Although the response errs
slightly in identifying the setting of Passage II as the driveway, it makes insightful
connections between the controlling idea and the text, describing the girl in Passage I as a
lover of horses and Ben Adam in Passage II as one who loved the philosophy and culture of
his people.

Development Develops ideas clearly and fully, pointing out that both the girl and boy use natural objects
(a "horse" from willow wood and pebbles of the right type). The response identifies
appropriate literary elements from both texts: point of view, figurative language, and
metaphor in the poem; and symbolism, dialogue, and detail in the story.

Organization Exhibits a logical and coherent structure, discussing initially the similarities in both texts,
then moving to elements specific to each, and concluding with a restatement of the
controlling idea  ("The Centaur" and "The Pebble People," through each author's choice of
language and literary elements, illustrate that play is based on ideas and objects that arouse
love in those who play).

Language Use Uses language that is precise and sophisticated (places the boy's solitary play on his
grandparents' land, symbolically connecting the past and present). The response shows
awareness of audience and purpose (The author ... uses literary elements to convey the girl's
experience), and effective sentence structure enhances meaning.

Conventions Demonstrates control of conventions with essentially no errors, even with sophisticated
language.

Conclusion:  Overall, the response best fits the criteria for Level 6 in all qualities.



Part  A — Practice Paper – AAnchor Paper – Part A—Level 6 – B
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Part  A — Practice Paper – AAnchor Paper – Part A—Level 6 – B
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Part  A — Practice Paper – AAnchor Paper – Part A—Level 6 – B

[8]



[9]

Anchor Level 6–B  
      Quality                                                 Commentary

The response:
Meaning Reveals an in-depth analysis of both texts by establishing the controlling idea that play is a

celebration of life created by imagination. The response makes insightful connections to
each text, analyzing first the imaginative powers of the girl who turns a limb into a horse
and herself into "The Centaur”; then turning to the concentration of Ben Adam, who creates
a ceremonial game out of stones and a bucket. The response uses in-depth understanding of
the texts to make contrasts such as the one between the girl's imaginary role as a centaur
and her real world role as a daughter who must explain her soiled mouth to her mother.

Development Develops ideas clearly and fully, illustrating the controlling idea that each child created a
unique world through the use of imagination, and then reinforcing the vibrancy of these
worlds to the extent that the memory of that summer is still rich and vivid. The response
makes use of a wide range of specific evidence, including embedded quotations and literary
devices, such as the metaphorical title "The Centaur" and In this way, the pebbles were
personified.

Organization Maintains the focus established by the controlling idea within a logical and coherent
structure. The analysis of each text begins with an observation of how that text reveals play
as celebration and follows with textual evidence of the child's imagination. Coherence is
achieved through skillful use of transitions (First, Later, also, In this way).

Language Use Uses language that is stylistically sophisticated, precise and engaging throughout (subtle
view, glimpse the more conventional role, marked jars, lively images). Complex structures
are well-controlled and often parallel in phrasing (he, too, has left a conventional reality ...
for a more dramatic world, and using simple objects and a rich imagination).

Conventions Demonstrates control of the conventions, including punctuation of quotations and line
references, exhibiting only occasional errors in agreement (reader, we), punctuation (single
quotes and ellipses), and spelling (Adams). The response demonstrates correct use of
commas in all structures.

Conclusion:  Overall, the response best fits the criteria for Level 6 in all qualities.



Part  A — Practice Paper – AAnchor Paper – Part A—Level 5 – A
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Part  A — Practice Paper – AAnchor Paper – Part A—Level 5 – A

[11]



[12]

Anchor Level 5–A 
       Quality Commentary

The response:
Meaning Reveals a thorough understanding of both texts by establishing the controlling idea that

children use play to act out something important to them and that imagination is an
important part of play. The response clearly connects this idea to each text, noting that a
real horse is something that is very important to the girl in  the poem and that the boy in
the story uses imagination to act out a ritual that is important to him and his people.

Development Develops ideas clearly and consistently. Each passage is analyzed in terms of the
importance of the imaginary play; each analysis is supported with relevant examples of
visual and auditory imagery.

Organization Maintains a focus on play as something important that incorporates imagination. Ideas
are logically organized, following the pattern established in the opening paragraph
(importance of play, use of imagination, specific literary techniques). Coherence is
achieved through the use of referential words and phrases (these children, This occurs,
and The author of this passage, like the author of the poem).

Language Use Uses language that is generally fluent (Eventually, she imagines herself both rider and
horse), but sometimes less so (For such a young boy, when he plays, he plays
thoughtfully). Varied sentence structures are often used effectively. For example, the
opening sentences, a question and answer, help establish the controlling idea.

Conventions Demonstrates control of the conventions with essentially no errors.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
stronger in conventions.



Part  A — Practice Paper – AAnchor Paper – Part A—Level 5 – B
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Part  A — Practice Paper – AAnchor Paper – Part A—Level 5 – B
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Anchor Level 5–B 
    Quality Commentary

The response:
Meaning Reveals a thorough understanding of both texts by establishing the controlling idea that

imagination and creativity are essential parts of play. The response makes explicit
connections between this idea and each text by discussing the imaginative elements  in
each child's play. The girl uses her imagination to pretend that her dusty feet were hoofs
and that her hair was a horse's mane. The boy plays an innovative game of making the
rocks war dance.

Development Develops ideas clearly and consistently, elaborating on the controlling idea by describing
the imaginative play in each text. The response discusses the effect of narrative point of
view in both texts (third person ... helps us see exactly what he's doing and that ... he's also
very serious about his playing).

Organization Maintains a clear focus on the importance of imagination in play. Ideas are logically
sequenced, although inconsistencies occur. For example, the second paragraph begins with
a sentence about the importance of a child's innocence, but this idea is not further
addressed. The idea that imagination … helps a child develop into a successful adult
appears in the concluding paragraph without any previous mention.

Language Use Uses language that is appropriate but sometimes imprecise (to pass on time) or colloquial
(pretty impressive).

Conventions Demonstrates control of the conventions with few errors.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
weaker in organization and language.



Part  A — Practice Paper – AAnchor Paper – Part A—Level 5 – C
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Part  A — Practice Paper – AAnchor Paper – Part A—Level 5 – C
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Part  A — Practice Paper – AAnchor Paper – Part A—Level 5 – C
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Anchor Level 5–C  
         Quality                                                Commentary

The response:
Meaning Reveals a thorough understanding of both texts through the controlling idea that play is

something the child is proud of and that it is a child's way of living out events not present in
their own lives. The response explicitly connects this idea to the texts by comparing the
child's reality to imaginative play (since she does not own one of her own, she does her best
by pretending to ride) and discussing how each child exhibits pride (Ben is proud of his
games).

Development Generally develops ideas clearly and consistently, although the discussion of literary
elements is weakened by an unjustified reference to symbolism (the branch of the willow is
the symbol for the horse). The response illustrates the controlling idea of a child's pride in
play with appropriate references to the texts (the girl mentions "Rob Roy," the name of her
horse, showing she is not ashamed to have her mother know what she was playing and the
boy keeps the pebbles as a way for everyone to see them).

Organization Maintains a focus on the controlling idea, although that idea is not established immediately
and is not stated concisely. However, once established, the key ideas are restated (play is a
way to escape ordinary life and children are happy with the games ... and are not ashamed
of them at all). Each idea is then discussed separately. The response continues with a
discussion of literary elements and concludes with a summary of both writings. Transitional
devices are used appropriately (To some, Others, One of the major ideas, In fact, as well
as).

Language Use Uses language that is appropriate, sometimes fluent (a great dance competition in which
"tribal customs" will be honored and remembered), but sometimes imprecise (pass the time
away and Another idealism).

Conventions Demonstrates partial control, exhibiting a misspelling (weather for “whether”) and the
frequent omission of apostrophes in possessives (brothers knife and Bens free spirit). These
errors do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
weaker in language and conventions.



Part  A — Practice Paper – AAnchor Paper – Part A—Level 4 – A
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Anchor Paper – Part A—Level 4 – A
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Anchor Level 4–A
Quality Commentary

The response:
Meaning Establishes a controlling idea (the true meaning of play is seen in the vivid imaginations of

the children) that shows a basic understanding of both texts. The response implicitly
connects this idea to the texts, pointing out that each child’s play involves imagination (the
girl in the poem imagines riding through the hills and the boy’s imagination shows the
rocks dancing), but the idea of play’s true meaning is not further refined.

Development Develops some ideas more fully than others. The discussion of the poem describes the
imaginative elements of the girl’s play, but less fully develops the use of point of view as a
valuable tool in expressing the meaning of play. The discussion of the story touches upon,
but does not fully develop, ideas about characterization (that Ben’s ethnicity plays an
important role) and setting.

Organization Maintains a clear focus on play and imagination. Ideas are logically sequenced, with
specifics in each passage following an opening paragraph that introduces the idea of
imaginative play. Inconsistencies, occur, however. For example, the assertion that the girl
pretends to be on an adventure is followed by, but not clearly connected to, the textual
reference, “Rob Roy, he pulled some clover.”

Language Use Uses appropriate language. Attempts at sophistication sometimes result in imprecision
(deciphered from physical actions, the showing of dust exemplified her imagination,
placing them in a circular fashion).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (reminicing and
rememembers), comma usage, and the consistent omission of the apostrophe in childs.
These errors do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.



Part  A — Practice Paper – AAnchor Paper – Part A—Level 4 – B
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Part  A — Practice Paper – AAnchor Paper – Part A—Level 4 – B
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Anchor Level 4–B 
       Quality Commentary

The response:
Meaning Establishes a controlling idea that shows a basic understanding of both texts, though the

discussion  generalizes this idea to include the play of both adults and children, including
the idea that play creates a chance to get away from the problems and stresses of everyday
life that seems unrelated to the texts. The response carries this idea to Passage I where play
allows the girl to escape, but then in Passage II, asserts that play allows people to become
something they're not.

Development Develops some ideas more fully than others, emphasizing escape from life as the goal of
imagination. Other ideas are suggested (Ben's attitude towards play is also very
courageous and play is not always meaningless), but are not elaborated. The response
discusses the figurative language of the poem, as well as the irony of a serious purpose in
the play of Ben Adam.

Organization Maintains a clear and appropriate focus on play as a chance to escape the real world, but
this idea is inconsistent with Ben's ... tribal ritual ... that he admires and respects. The
conclusion returns to the initial focus.

Language Use Uses appropriate language with some awareness of purpose. Sentence length is varied for
effect and longer sentences are well controlled (In passages 1 and 2 both children ...
pretend to be something that they wish they were).

Conventions Demonstrates control of the conventions, exhibiting few errors. Material from "The Pebble
People " which refers specifically to Ben's prayers is not placed in quotation marks.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
weaker in meaning and stronger in conventions.



Part  A — Practice Paper – AAnchor Paper – Part A—Level 4 – C
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Part  A — Practice Paper – AAnchor Paper – Part A—Level 4 – C
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Anchor Level 4–C  
         Quality Commentary

The response:
Meaning Establishes a controlling idea, that children's play uses imagination to create roles, which

shows a basic understanding  of both texts. This idea is further refined by the observation
that the girl in the poem freely creates her role, while the boy in the short story opts to
emulate an actual event.

Development Develops some ideas more fully than others, referring to the symbolism of the centaur, but
incorporating no other literary elements into the analysis. The idea that Ben Adam was
imitating social traditions is more fully developed and supported, as with the textual
reference, "Ben Adam repeated the words of an uncle".  The response, however, makes little
reference to the actual narrative events from either passage.

Organization Establishes, but fails to maintain, a focus on the idea that play enables children to be
anything they want to be; and  go anywhere they want to go. The response focuses instead
on unrelated issues such as the centaur not being a centaur, and both children playing
alone. The response ends abruptly.

Language Use Uses appropriate language, especially in the opening paragraph, with evident awareness of
audience and purpose. The response occasionally uses sentence variety effectively (The
second passage ... is also symbolic), occasionally not (The young and innocent eight year
old protagonist, just as the little girl from the first passage the play occured while they were
alone).

Conventions Demonstrates partial control, with occasional errors in punctuation, spelling (occured,
maybe for “may be”), and agreement (them for “him”) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
weaker in organization.



Anchor Paper – Part A—Level 3 – A
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Anchor Level 3–A 
    Quality Commentary

The Response:
Meaning Establishes a controlling idea that shows a basic understanding of the texts. The response's

analysis suggests that the importance of play is for children to spend time by themselves
and have a good imagination, and also giving them ... creativity. The response makes few
strong connections to the texts.

Development Relies primarily on plot summary with additional ideas regarding the texts unsupported or
undeveloped (it kept her busy and It will teach them to be Independent). Discussion of
literary elements is not included in the development of the response.

Organization Fails to maintain an appropriate focus, caused in part by the general nature of the ideas put
forth (Play is very important for a child as indicated in Passages I and II). The response
exhibits a rudimentary structure, progressing from a statement of the value of child's play
to brief summaries of Passages I and II and concluding with a brief paragraph stating the
importance ... for children to ... have a good imagination.

Language Use Relies on basic language, with some awareness of audience and purpose. Attempts to vary
sentence structure are sometimes uneven (The Importance that this girl got to play alone
was It gave her a good imagination and it kept her busy).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (widiling, thier,
drumed) and use of the apostrophe (grandparents driveway) that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions.



Part  A — Practice Paper – AAnchor Paper – Part A—Level 3 – B
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Part  A — Practice Paper – AAnchor Paper – Part A—Level 3 – B
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Anchor Level 3–B
         Quality Commentary

The response:
Meaning Conveys a confused understanding of the texts, referring to these Poems and stating that

both characters are adolecsense ... when people usually play they at are at a younger age.
The response fails to establish a controlling idea, but makes the connection that they are
Playing make-belive.

Development Hints at ideas, but references to the texts are repetitive and unjustified. For example, the
word imagry is used four times, three of which equate imagery with imagining. The
response makes references to metaphors that occur in both texts (The auther uses
metephore comparing Pebbles and comparing People), but these are not developed
thoroughly.

Organization Fails to maintain an appropriate focus. The response exhibits a rudimentary structure by
briefly relating the texts to one another, discussing each text in order, and then concluding
with statements that relate the texts to one another.

Language Use Relies on basic vocabulary (the horse is really real), with some awareness of audience and
purpose. The response makes some attempt to vary sentence structure (The main idea of
these are that little children love to play when they are younger. They also Play make-
believe), but with little success.

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (board for “bored”,
adolecsense, imagry,  auther, imagening, metephors), capitalization (centaur), punctuation
(boy, ... Ben Adam is), and usage (make-believes) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
weaker in meaning and development and somewhat stronger in conventions.



Part  A — Practice Paper – AAnchor Paper – Part A—Level 3 – C
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Part  A — Practice Paper – AAnchor Paper – Part A—Level 3 – C
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Part  A — Practice Paper – AAnchor Paper – Part A—Level 3 – C

[32]

Anchor Level 3–C  
         Quality Commentary

The response:
Meaning Fails to establish a controlling idea beyond it is something the enjoy in there own way.

The response conveys a confused understanding of the texts literally interpreting the poem
and not mentioning drumming in summarizing the excerpt, though the relationship
between the poem’s title and content is mentioned.

Development Relies primarily on plot summary, particularly in the discussion of " The Pebble People."
The response does develop some ideas briefly (a mythological creature that was a horse
and a human). Characterization is mentioned, but seems to be confused with
characteristics.

Organization Lacks an appropriate focus, but exhibits a rudimentary structure by first considering the
texts together, then discussing each text, and finally concluding with mention of both texts
in the final paragraph.

Language Use Primarily relies on basic vocabulary (the writer describes herself and then compares herself
to how the horse is) with little awareness of audience and purpose. Attempts to vary
sentence structure are unevenly successful (In the excerpt from “The Pebble People” writer
talks about a boy named Ben Adams who enjoyed sitting outside and listen to the sounds
of the forest).

Conventions Demonstrates emerging control, exhibiting frequent errors in spelling (there for “their”,
playin, diffrent, parrallels, groves for “grooves”), capitalization, verb tense (who enjoyed
sitting outside and listen to the sounds), quotation marks, and commas that hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
weaker in meaning and somewhat stronger in language use.



Part  A — Practice Paper – AAnchor Paper – Part A—Level 2 –A
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[34]

Anchor Level 2–A  
         Quality Commentary

The response:
Meaning Conveys a confused and incomplete understanding of the text. The opening paragraph

suggests the controlling idea that the characters in the two passages has a very strong will
to play because it make them very happy, but the response offers few textual connections
to support this idea.

Development Is largely undeveloped with discussions of both passages relying upon ideas that are often
vague or unjustified (There is also a  conflict with himself  in the short passage because the
protagonist enjoy playing with pebbles). Attempts to incorporate discussion of literary
elements into the response are mostly unsuccessful.

Organization Establishes, but fails to maintain, a focus on play as a way to make one happy. The
response's rudimentary structure consists of a short introduction, followed by a somewhat
longer paragraph on Passage I, but only one vague line on Passage II and no conclusion.

Language Use Uses language that is often imprecise or unsuitable for the audience (Also has a strong
conflict with himself   because everyday when she was ten in the summer used to go ride a
fresh horse). The response demonstrates little awareness of how to use sentences to
achieve an effect.

Conventions Demonstrates emerging control, exhibiting frequent errors in spelling (wich and floopped),
agreement (This two passages has and the   protagonist  feel), punctuation (its), tense (has
enjoy), and usage that hinder comprehension somewhat.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in organization.



Part  A — Practice Paper – AAnchor Paper – Part A—Level 2 – B
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Anchor Level 2–B
         Quality Commentary

The response:
Meaning Conveys a confused and incomplete understanding of the texts, suggesting a controlling

idea that play can make you bring out your imangation and can be trun into reality. The
response makes few connections between this idea and the texts.

Development Is largely undeveloped, hinting at ideas about the use of imagination during play, but
making only vague, brief references to the texts (her imangation got her to become a
hourse and how her mother use to yell at her). The response makes no reference to use of
literary elements.

Organization Lacks an appropriate focus but suggests an organizational plan consisting of a brief
opening statement, two short paragraphs which basically summarize ideas from the texts,
and two brief concluding statements.

Language Use Uses language that is often imprecise or unsuitable (How he felt that the pebble were real
and wanted to pray all the others pebbles). Sentences are largely ineffective and often
flawed, bordering on incoherence (In alot of differents ways to have fun).

Conventions Demonstrates a lack of control, exhibiting numerous errors in spelling (imangation,
concluion, differents, rembering, charters for “characters”), agreement, proofreading, and
capitalization. These errors make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.



Part  A — Practice Paper – AAnchor Paper – Part A—Level 2 – C
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Part  A — Practice Paper – AAnchor Paper – Part A—Level 2 – C

[38]

Anchor Level 2–C 
         Quality Commentary

The response:
Meaning Provides minimal evidence of textual understanding, restating rather than analyzing the

two passages. From the poem, the response isolates the long tenth summer, but provides
more detail from Passage II, suggesting that the colored rocks represented traditionally
dress. The attempt to compare these passages is unsuccessful (the little girl had one 10th
memorial summer and Ben look as the pebbles traditional).

Development Is largely undeveloped, relying on restatements of one aspect of Passage I and a recreation
of the war dance from Passage II. There is no hint of an idea about play nor any awareness
of literary elements from either work.

Organization Lacks an appropriate focus but suggests some organization. The brief response progresses
from a discussion of the poem to the second passage, and then attempts to unify with the
conclusion the two story are a little difficult to compare.

Language Use Uses language that is imprecise and unclear (They both have a little destinstion in it).
Simple statements are often successful (He would talk to them and play with them), while
longer structures are run-on, as the one-sentence second paragraph, or awkward as the
statement the colors that the rocks had were meant for him that they were traditionally
dress. Some wording (and the pebbles with jump) is basically incoherent.

Conventions Demonstrates a lack of control, exhibiting errors in spelling (destinstion and who’s for
“whose”), punctuation, tense (like for “liked” and look for “looked”), and paragraph
division that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
weaker in meaning.



Part  A — Practice Paper – AAnchor Paper – Part A—Level 1 – A

[39]

Anchor Level 1–A 
    Quality                                        Commentary

The response:
Meaning Provides minimal evidence of textual understanding (In passage I someone is riding a

horse). The response begins to establish a controlling idea that play is essentially fun
which takes different forms, but does not develop this concept. The only attempt to make
textual connections is the statement that in each passage different things are fun to
different people.

Development Is minimal, with no evidence of development (It describes how they enjoyed it when she
or he went down by the old canal). Generalizations about play being fun and different are
not supported.

Organization Shows no focus or organization, but offers the generalization that everyone is different +
has different likes or dislikes.

Language Use Uses language that is generally imprecise (Play can come in many different forms). The
response uses only simple, direct statements and its brevity makes accurate assessment
unreliable.

Conventions Is minimal and partly illegible, making assessment of the conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1, although it is somewhat
stronger in language.



Part  A — Practice Paper – AAnchor Paper – Part A—Level 1 – B

[40]

Anchor Level 1–B   
          Quality Commentary

The response:
Meaning Provides no evidence of textual analysis. The response establishes the idea of the

importance of play in a cultural context (different People like different king of Play), but
the discussion makes no connections between the texts or references to the specific ideas
within them.

Development Is minimal. The response shows no evidence of development and simply states a few
unsupported comments about the idea of play as a cultural event.

Organization Lacks an appropriate focus but suggests some organization around the topic of play. The
potentially logical developmental pattern of what is good and what is bad is not developed
in the response.

Language Use Is often incoherent. Sentences are seriously flawed (that way is in our world have World
Cup Game because in that way we can know each other).

Conventions Is minimal, making assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1. Since the student writes only a
personal response and makes no reference to the texts, the response can be scored no higher
than a 1.



Part  A — Practice Paper – A
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Part  A — Practice Paper – B
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Part  A — Practice Paper – B
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Part  A — Practice Paper – C
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Part  A — Practice Paper – D
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Part  A — Practice Paper – E
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Part  A — Practice Paper – E

[47]

Practice Paper A – Score Level 3
Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
weaker in meaning.

Practice Paper B – Score Level 5
Conclusion: Overall, the response best fits the criteria for Level 5 although it is somewhat
weaker in development.

Practice Paper C – Score Level 2
Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.

Practice Paper D – Score Level 3
Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities.

Practice Paper E – Score Level 4
Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
weaker in development.





Part  A — Practice Paper – AAnchor Paper – Part B—Level 6 – A
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Part  B — Practice Paper – AAnchor Paper – Part B—Level 6 – A
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Part  B — Practice Paper – AAnchor Paper – Part B—Level 6 – A
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[52]

Anchor Level 6–A
Quality Commentary

The response:
Meaning Provides an interpretation of the critical lens that is faithful to the complexity of the

statement, asserting that American authors often have served as agents of change
regarding societal evils, thus motivating Americans to evaluate their beliefs and bringing
about major effects on American attitudes. The response insightfully applies the
interpretation to The Crucible and “The Other Foot” as protests against the evils of false
accusation and racism respectively.   

Development Develops ideas clearly and fully. The response uses historical reference (McCarthy’s
committee hearings), setting (Salem, Massachusetts … 1692), as well as plot (Abigail …
her followers … disrupt society and convict innocent people), characterization (Abigail’s
accusations cost Proctor his life), and theme (desire for power and recognition) to discuss
The Crucible; setting (the planet Mars), plot (a reverse-discrimination opportunity
scenario), and theme (aspects of man’s [racist] folly) are elaborated in “The Other Foot.”

Organization Maintains the focus on the authors’ protests against evils which threaten society and the
effect of their writing on the American consciousness. The response exhibits a logical and
coherent structure which sequences details within paragraphs, employs effective
transitions (Their protests, Two authors who, Bradbury at first shows, and Both), and
concludes with a paragraph which echoes and extends ideas presented in the first
paragraph.

Language Use Is stylistically sophisticated, using language that is precise (The parallels which could be
drawn between the two time periods, the motivations of the accusers, and the subsequent
results), engaging (American society was permeated by the fear that Communists would
take over the country), and has a notable sense of voice (Just as Abigail’s quest … was
unsuccessful … so, too, did Senator McCarthy ultimately lose; Just as Miller chooses …
so, too, does Bradley choose). Sentences of varied structure and length (Each, however,
took a stand) enhance meaning.

Conventions Demonstrates control of the conventions with essentially no errors, even with
sophisticated language.

Conclusion:  Overall, the response best fits the criteria for Level 6 in all qualities.



Part  B — Practice Paper – AAnchor Paper – Part B—Level 6 – B
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Part  B — Practice Paper – AAnchor Paper – Part B—Level 6 – B
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Part  B — Practice Paper – AAnchor Paper – Part B—Level 6 – B

[55]



[56]

Anchor Level 6–B
Quality Commentary

The response:
Meaning Provides an interpretation of the critical lens that is faithful to its complexity, first

asserting that literary works are commentaries on society and then pointing out that
authors use their voices to alert readers to society’s mistreatment of people. The response
analyzes To Kill a Mockingbird and The Scarlet Letter, concluding insightfully that
readers are the beneficiaries of these literary works since both Lee and Hawthorne have
provided them with more information to make knowledgeable choices.

Development Develops ideas clearly and fully, making specific and relevant references to the setting of
each work (the 1930’s South and Boston during the time of the Puritans) to frame the
injustice present (racial inequity and Puritan hypocrisy). The response refers to
characterization as the device which the authors use to illustrate their specific protests.

Organization Maintains the focus on those aspects of society with which Lee and Hawthorne disagree.
The response exhibits a logical and coherent structure by showing each author’s use of
contrast (contrasted hypocritical white adults … with the unbiased children and contrast
the strict, theocratic beliefs of Boston Puritans with those of Hester Prynne) through
characterization. The response is further unified by reference to the authors’ voices.

Language Use Is stylistically sophisticated, using language that is precise and engaging (clucked in
sympathy, a mysterious person surrounded by neighborhood legends, merciless attention
from grateful neighbors), revealing notable awareness of audience and purpose. Complex
sentence structure contributes  to a fluid rhythm and often enhances meaning (When
Tom is first pronounced guilty, and Jem cries in disbelief at the injustice, the reader hears
Lee’s voice protesting the racial discrimination).

Conventions Demonstrates control of the conventions with essentially no errors, even with
sophisticated language.

Conclusion:  Overall, the response best fits the criteria for Level 6 in all qualities.



Part  B — Practice Paper – AAnchor Paper – Part B—Level 5 – A
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Part  B — Practice Paper – AAnchor Paper – Part B—Level 5 – A
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[60]

Anchor Level 5–A
Quality Commentary

The response:
Meaning Provides a thoughtful interpretation of the critical lens, asserting that all literature has a

message, either indirectly, or blatantly protesting something. The response clearly
analyzes To Kill a Mockingbird and Of Mice and Men by referring to the characters in
each work through whom the authors reveal their views. Lee is protesting racial and
social prejudices as well as small-mindedness. Steinbeck protests the mistreatment and
hard life of a migrant worker.

Development Develops ideas clearly and consistently, referring to relevant, but unnamed, characters in
Lee’s work and to specific characters such as George, Lennie, and Crooks (mistakenly
identified as Bones) in Steinbeck’s work. The response makes general references to the
plots of both works (A kind, honorable family man is falsely convicted, and later killed,
because he is black and All of these pathetic souls bind together, more or less, and share
a dream of a home of their own) to illustrate the protest present in the works.

Organization Maintains the focus established by the critical lens that every author has a message to
impart. The response identifies Lee’s and Steinbeck’s works as ones whose messages are
hard to miss. This idea is reiterated in the conclusion (These two works are the most
obvious examples of a literary protest). The discussion of each work begins with a
somewhat annotated listing of characters and concludes with a statement of what each
author is protesting. The response ties the two works together in the conclusion
(Steinbeck and Lee protested the mistreatment of people).

Language Use Uses language which is fluent (denouncing, Prejudices abound, gossip is elevated, the
empty lives that surround the migrant workers) with evident awareness of audience and
purpose. The response varies structure and length of sentences to control rhythm and
pacing (Even the fact that Steinbeck chose the life of migrant workers is enough to
demonstrate his protesting of unnecessary human suffering, but he doesn’t stop at that).

Conventions Demonstrates partial control, exhibiting occasional errors in punctuation (indirectly, or
blatantly; helped, and cared for; minded-ness, is), subject-verb agreement (her view …
are fully expressed), and pronoun choice (mutt, who) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
weaker in conventions.



Part  B — Practice Paper – AAnchor Paper – Part B—Level 5 – B
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   Anchor Level 5–B
Quality Commentary

The response:
Meaning Provides a thoughtful interpretation of the critical lens, stating that every work of

literature conveys an idea against a certain subject. The response uses the criteria to
make a clear and reasoned analysis of The Adventures of Huckleberry Finn and Jubilee,
by first identifying the theme in each work and then analyzing the treatment of each
theme.

Development Develops ideas clearly and consistently with reference to relevant and specific evidence
about racial discrimination and violence. The response identifies man’s inhumanity to
man as the theme in Twain’s novel and analyzes both the Grangerford-Shepherdson feud
and slavery as thematic examples. The characterization  of Vyry exemplifies the theme
involving the violent acts of racial discrimination in Walker’s novel (Vyry’s conflict with
the Ku Klux Klan, in which her house is burned down … is representative).

Organization Maintains the focus established by the critical lens, indicating, for each work, the
author’s subject of protest: Twain’s distate for … Southern society and Walker’s
[standing] up against slavery and racial degradation. The response exhibits a logical
sequence of ideas through the use of appropriate transitions (Similarly, For example, On
the other hand).

Language Use Uses language that is appropriate, with some awareness of audience and purpose (Her
act of protest is part of the entire novels motif of the wretchedness of slavery). Rhythm
and pacing are controlled through variety in sentence length and structure, although
some word choices (contradict, implementing, tone), are less effective.

Conventions Demonstrates control of the conventions, exhibiting occasional errors in usage (protest of
slavery), punctuation (of helping Jim a runaway slave), and grammar (forgots) only when
using sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
weaker in language.



Part  B — Practice Paper – AAnchor Paper – Part B—Level 5 – C
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   Anchor Level 5–C
Quality Commentary

The response:
Meaning Provides a thoughtful interpretation of the critical lens, stating that Wright is saying that

every book is against something and authors present their ideas … perhaps swaying
people to have the same ideas.  The response provides a clear and reasoned analysis of
The Catcher in The Rye and Night by examining their protests.

Development Develops ideas clearly and consistently. The response identifies Salinger’s protest against
the imperfection of the adult world through the author’s use of flashback (Holden is …
telling back to the time when) and symbolism (the wall graffiti represents the world’s lack
of goodness), and Wiesel’s protest against genocide, using setting (humans burning in the
[concentration camp] oven) and point of view (he experienced it which is different from
somebody who didn’t). The statement about Mr. Spencer is unjustified.

Organization Maintains the focus that literature is a form of protest. The body paragraphs exhibit a
logical sequence of ideas  which first establish setting (institution and concentration
camps), then specify literary elements and examples, and conclude with explicit
statements of the protested subjects (adolescent confusion and genocide). The last two
lines reiterate the idea noted in the first paragraph. Transitions (also, When, both)
strengthen coherence.

Language Use Uses some appropriate language with awareness of audience and purpose (Many people
read author’s works and Wiesel is protesting … by showing the reader). The response
occasionally makes effective use of sentence structure or length (When Holden goes into
the museum where the tombs are and he sees the profanity written on the wall, he feels
as if the world will never be good and that nobody will ever be able to erase all the
profanities of the world), with some imprecision of language (telling back, things, big,
awfully).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in proofreading (a
institution), comma use (Holden’s younger sister Phoebe is characterized), apostrophe
use (whats wrong), and pronoun reference (people to feel how they feel by stating their
beliefs in their works).   

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
weaker in language.



Part  B — Practice Paper – AAnchor Paper – Part B—Level 4 – A
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Part  B — Practice Paper – AAnchor Paper – Part B—Level 4 – A

[69]

Anchor Level 4–A
Quality Commentary

The response:
Meaning Provides a reasonable interpretation of the critical lens by first restating Wright’s

contention that literature is protest.  The response then makes specific connections to the
critical lens by identifying Miller’s protest of the greediness and vengefullness of human
nature in The Crucible and Fitzgerald’s protest of the carelessness and the foolishness of
materialism in human nature in The Great Gatsby.

Development Develops some ideas more fully than others. The response identifies the setting of The
Crucible and makes general reference to Abigail’s accusations of people to obtain
something that she wants, mainly being attention and an unjustified reference to her
being “run” out of town. The response uses Tom’s affair with Myrtle to illustrate a theme
of The Great Gatsby (money can not buy you happiness)  and Daisy’s killing of Myrtle to
illustrate Daisy’s indifference toward others.

Organization Maintains a clear and appropriate focus on that which each author protests. Ideas are
logically sequenced, starting with Miller’s protest of human greed and vengefulness and
then expanding the definition to include materialism in Fitzgerald’s work. Consistency is
somewhat compromised by the personal observations made in the conclusion.

Language Use Uses language that is generally appropriate but sometimes awkward (malice actions) or
wordy (that is used as being in the nature of a protest). The response occasionally makes
effective use of sentence structure or length (The play characterizes the malicious
behaviors that people adopt when they want something).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (vilian and
vengefullness), proofreading (Gatby’s), and punctuation, (them She) that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.



Part  B — Practice Paper – AAnchor Paper – Part B—Level 4 – B
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Part  B — Practice Paper – AAnchor Paper – Part B—Level 4 – B
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Anchor Level 4–B
Quality Commentary

The response:
Meaning Provides a simple interpretation of the critical lens that suggests some criteria for analysis

(within every literary work, there is always a meaning or point of view that is made to the
reader. There are issues and main ideas discussed). The response makes implicit
connections to the novels The Adventures  of Huckleberry Finn and  The Color of Water
by identifying the themes of Twain’s work and the main point of McBride’s, and by using
setting to establish the conflict in each work.

Development Develops some ideas more fully than others, using some specific evidence from Twain’s
text (a black man trying to get away from the bondage he was placed in and a lost soul
running from an abusive relationship that he had with his father). The response relies on
general references to McBride’s work, less fully developing the effect of the setting and
the difficulties McBride experienced while growing up. Setting is established for each
work.

Organization Maintains a clear and appropriate focus on the issues presented in both works. Focus is
placed on Twain’s themes  of freedom and independence during Huck and Jim’s journey
together in search of freedom  and on McBride’s difficulties growing up as a black boy
with a white mother of Jewish decent. The response exhibits a logical sequence of ideas
which is interrupted by personal observation in the conclusion.

Language Use Uses appropriate language that is occasionally awkward (that would conclude as
reference), with some awareness of audience and purpose (A clear point … which
supports Wright’s quote). Attempts to vary sentences are sometimes effective (These two
characters were in search of ... throughout the book) and sometimes less so (McBride
recalled times ... his mother’s ethnic background).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (They’re were, Their
for “There”, decent), punctuation (“  The Adventures of Huckleberry Finn  ”; “The
Adventures of Huckleberry Finn,” was; and in this book, A runaway slave), proofreading
(boy name Huck), and agreement (The setting … were) that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
weaker in meaning.



Part  B — Practice Paper – AAnchor Paper – Part B—Level 4 – C
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Anchor Level 4–C
Quality Commentary

The response:
Meaning Provides a reasonable interpretation of the critical lens, stating that most works of

literature are a reflection of the authors views. The response makes specific connections
between Crane’s view of war and the experiences of the main character in The Red
Badge of Courage and between Golding’s view of an uncontrolled human hunting
instinct and the experiences of the characters in The Lord of the Flies.

Development Develops some ideas more fully than others, making specific reference to plot (Ralph was
chosen to be the leader … Jack wasn’t happy with that), theme (Humans should not have
the instinct … and glorify it), and characterization (He wanted to kill things … he wanted
to kill Ralph) in The Lord of the Flies. The details specific to The Red Badge of Courage (It
was so peaceful … There were rocks, trees, grass) are fewer and more general.

Organization Maintains a clear focus on authors’ use of their works to write in protest to what they see
as wrong and identifying what each author doesn’t believe in. The response exhibits a
logical sequence of ideas by referring to Crane’s use of setting and characterization to
show the horror of war, and then to Golding’s use of plot, characterization, and theme to
show his disgust for killing.

Language Use Uses appropriate language which is sometimes effective (enticing them with pig meat),
sometimes imprecise (Golding protested this by that little boys should not be hunting
other humans for real), and sometimes repetitive (nice looking … it was nice). The
response’s use of second person and symbols for “and”  and “with” detract from an
awareness of audience and purpose. Sentences vary but are occasionally awkward  or
unclear as with the final sentence.

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (desolite),
agreement (the author shows their protest), and punctuation that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
weaker in language.



Part  B — Practice Paper – AAnchor Paper – Part B—Level 3 – A

[76]



[77]

Anchor Level 3–A
Quality Commentary

The response:
Meaning Provides a simple interpretation of the critical lens, stating this means that in every form

of liturature the author is trying to protest something. The response makes superficial
connections to suicide in Ordinary People and to genocide in Night.

Development Develops ideas briefly, providing some evidence about suicide (Conrad’s attempts to kill
himself many times and his recollections of hospital experiences) and genocide (Mass
Murders and gas chambers), but the response relies primarily on plot summary in the
discussion of Night.

Organization Maintains a clear and appropriate focus on suicide and genocide as subjects of protest;
however, infrequent use of transitions limits coherence. The response exhibits a
rudimentary structure (introductory, body, and concluding paragraphs with topic
sentences), but includes irrelevant commentary (You have to think about the liturature to
figure out what type of protest which can be a challange).

Language Use Relies on basic vocabulary, with little awareness of audience (This book tells us) or
purpose. The response exhibits some attempt to vary sentence structure and length for
effect (Mass Murders, bylining the Jews up and shooting then and letting then fall in a pit
infront of the Whole camp, splitting the families up, and the gas chambers that they were
killed in), but with uneven success. Sentence fragments, awkward sentences, and word
choice errors (makes notes to and your problems are not worth killing ourselves over)
undermine language use.

Conventions Demonstrates emerging control, exhibiting occasional errors in capitalization (Whole),
punctuation (   Night  , written by Elie Wiesel I will explain), spelling (brutlal, throught,
refering), and spacing (bylining and infront) that hinder comprehension.

Conclusion:  Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in organization.



Part  B — Practice Paper – AAnchor Paper – Part B—Level 3 – B
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   Anchor Level 3–B
Quality Commentary

The response:
Meaning Provides a simple interpretation which agrees with the critical lens, suggesting that all

[literature] contains revenge, setting examples, or trying to get what they want. The
response makes superficial connections between the criteria and William Shakespeare’s
Hamlet, and alludes to the critical lens when describing the purpose of Lewis Carroll’s
Alice In Wonderland.

Development Develops ideas briefly, primarily using plot summary in the discussion of Hamlet
(Hamlet’s obligation was to get revenge for the death of his father). The response relies on
general statements that hint at ideas in Alice in Wonderland (a children’s book to teach
children morals and values) but references are vague (Alice’s actions set examples for
young readers).

Organization Establishes, but fails to maintain a focus on examples of literature … that is written as
protest. The response exhibits a rudimentary structure of an introductory paragraph, two
body paragraphs, and a conclusion.

Language Use Relies on basic vocabulary with little awareness of audience. The response uses some
imprecise language (He wanted to prevent his mother … from any harm or danger, his
uncle who is the king is guilty for convicting the crime of his father’s murder, “All
literatures are protest). The response exhibits some attempt to vary sentence structure for
effect, but with uneven success.

Conventions Demonstrates partial control, exhibiting occasional errors that do not hinder
comprehension (shows actions to fight for they believe in), and errors in subject-verb
agreement (The actions that the characters perform … shows … and teaches) and usage
(whether its comedy, tragedy, or romance).

Conclusion:  Overall, the response best fits the criteria for Level 3, although it is somewhat
weaker in development and language and stronger in conventions.



Part  B — Practice Paper – AAnchor Paper – Part B—Level 3 – C
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Part  B — Practice Paper – A

[81]

Anchor Paper – Part B—Level 3 – C

Anchor Level 3–C
Quality Commentary

The response:
Meaning Provides a simple interpretation of the critical lens, stating that all works of literature

need something to be against and expanding on this interpretation in the conclusion by
implying that protest makes a work interesting.  The response makes superficial
connections between this interpretation and the chosen texts, All Quiet on the Western
Front and The Great Gatsby.

Development Develops ideas briefly, by first identifying what each work protests (It Was Protesting War
and This book was in fact protesting love). Using theme, the response makes general
references to Remarque’s work though attributing its authorship to Remierez (its not
worth it to go to war to loose your life or your place in society). For Fitzgerald’s work, the
response implies a theme (love hurts, kills, Love is bad) but offers little support.

Organization Establishes but fails to maintain the focus that protest is needed in literature, showing
only that protest is present in literature. The response exhibits a rudimentary structure
with an introduction, two body paragraphs and a brief conclusion. Transition is present
between the body paragraphs (In addition to that Example, there’s also the book).

Language Use Relies on basic vocabulary with some language which is inappropriate for the audience
(when push comes to shove) though some awareness of audience and purpose is evident
(we all see that literature is protest). The response exhibits some attempt to vary sentence
structure, including a rhetorical question, but with uneven success (Something implied
that they are against, something to protest).

Conventions Demonstrates partial control, exhibiting occasional errors in punctuation (by: Erich; by: F.
Scott; However when; Shove She; protest, they), capitalization, spelling (its and loose),
and pronoun references (It was protesting it) that do not hinder comprehension.

Conclusion:  Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions and weaker in development.



Part  B — Practice Paper – AAnchor Paper – Part B—Level 2 – A
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[83]

Anchor Level 2–A
Quality Commentary

The response:
Meaning Provides a confused interpretation of the critical lens (all books ... are talked about)

which is not used to analyze the chosen texts, though protest is mentioned in the
discussion of both texts.

Development Is largely undeveloped, making a confused attempt at plot summary of both MacBeth,
which includes mentions of tradgey, and A Streetcar Named Desir, which had great
protest about this family.

Organization Lacks appropriate focus but has a rudimentary structure of introduction, two body
paragraphs, and a conclusion.

Language Use Uses language that is imprecise (The hole book is about him doing action to be king)
though partial quotes show some sense of purpose. The response exhibits some attempts
to vary sentence structure with little success (The husband interacted with the wifes sister
who wore sexy cloths).

Conventions Demonstrates a lack of control exhibiting frequent errors in spelling (litraturs, Shakspeer,
hole for “whole”, alot, cloths), capitalization (Husband), punctuation (wifes and missing
quotation marks), agreement (litraturs is), usage (proof for “prove”) and proofreading
oversights that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2.



Part  B — Practice Paper – AAnchor Paper – Part B—Level 2 – B
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Anchor Level 2–B
Quality Commentary

The response:
Meaning Provides an incomplete and somewhat confused interpretation of the critical lens, stating

in the conclusion that protest means that in book people have to make big chois in life.
While the response alludes to the critical lens (the anonymous work Go Ask Alice is said
to show alot of protest and protest is said to be seen in Terry MacMillan’s work Mama), it
is not used to analyze the texts.

Development Is largely undeveloped, hinting at connections between protest and the plot information
provided (she now realized that she was not old enough to live and be on her own, and
She went through alot of abuse … her live has ups and Downs and she had to make
changes).

Organization Suggests some focus and structure first agreeing with the critical lens, then naming two
works (Go Ask Alice and Mama), and making an internal transition from one work to the
next (And in novel Mama I Also saw protest). There is a one-sentence conclusion.

Language Use Relies on basic vocabulary with little awareness of audience and purpose (the two works
of literature that I can support my opinion with). The response reveals little awareness of
how to use sentences to achieve an effect.

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (liture, anoymous,
especolly, physcal, wich, sission), punctuation, capitalization, and paragraphing that
make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in language.



Part  B — Practice Paper – AAnchor Paper – Part B—Level 2 – C
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Part  B — Practice Paper – AAnchor Paper – Part B—Level 2 – C

[87]

Anchor Level 2–C
Quality Commentary

The response:
Meaning Provides a confused interpretation of the critical lens, suggesting first that it can be

related to the chosen works because they are both being protested, but does not use this
interpretation to analyze the chosen texts, Hannibal and “The Cat’s Eye,” by Margaret
Atwood. The response suggests the relation to the critical lens involves violence, fear,
and criticism.

Development Is largely undeveloped, hinting at ideas (it was too many storys about the blood and
Killing During WWII and Hanibal Lecter. He was crazy and killed many people), but
references to the text are vague (The novel [Hannibal] was protest becauze it was too
violent or it was more critized or some thing like it) and irrelevant (some people did like
the way they talk about the society or adress toward the society).   

Organization Lacks an appropriate focus, but suggests some organization, providing an introduction,
two body paragraphs, and a conclusion.

Language Use Uses language that is imprecise and unsuitable for audience and purpose (In the way that
the book was being protested was because and the book talked also about blood killing
and put it to a point it seemed real).  The response reveals little awareness of how to use
sentences to achieve an effect.

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (Lense, storys,
critized, alot), comma usage (Magaret at Wood short story writter), and punctuation (end
punctuation frequently missing ) that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.



Part  B — Practice Paper – AAnchor Paper – Part B—Level 1 – A
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Part  B — Practice Paper – AAnchor Paper – Part B—Level 1 – A

[89]

Anchor Level 1–A
Quality Commentary

The response:
Meaning Provides a simple interpretation of the critical lens by disagreeing with the quotation (Not

all leterature is protest … if all literature is protest, that means all the writers are going to
stop write novels, stories, and poems). The response includes no analysis of specific texts.

Development Is minimal, with no reference to specific texts. The response examines each statement of
the quotation and suggests that some of it [literature] will be protest but not all of them.

Organization Suggests a focus on the idea that there are literary works which are not works of protest,
but without specific textual evidence, assessment of organization is unreliable.

Language Use Uses language that is imprecise or unsuitable for audience or purpose (I think that the
statement is not good enough, so I am not agreeing with it). The response reveals little
awareness of how to use sentences to achieve an effect.   

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (dissaggree and
leterature), punctuation (lets and its), usage (write for “writing”), and word omissions that
hinder comprehension.

Conclusion: Although the response fits the criteria for Levels 1,2, and 3, it remains at Level
1 because it makes no reference to specific texts.



Part  B — Practice Paper – AAnchor Paper – Part B—Level 1 – B

[90]

Anchor Level 1–B
Quality Commentary

The response:
Meaning Provides an incomplete interpretation of the critical lens, stating that some books has

people that dont’ agree. The response reflects minimal analysis of the chosen texts, Of
Mice and Men and Macbeth.

Development Is minimal, with no evidence of development. The response’s one statement about Mice
or Men appears to contradict itself, and the remaining information mentions several
ambiguous elements.

Organization Shows no focus or organization.

Language Use Is minimal, using language that verges on incoherence (One good, one evil thats all I
remeber). The minimal length makes analysis unreliable.

Conventions Is minimal, making assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1, although it is somewhat
stronger in meaning.   



Part  B — Practice Paper – A
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Part  B — Practice Paper – A
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Part  B — Practice Paper – A
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Part  B — Practice Paper – B
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Part  B — Practice Paper – B

[95]



Part  B — Practice Paper – C

[96]



Part  B — Practice Paper – D
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Part  B — Practice Paper – D
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Part  B — Practice Paper – D

[99]



Part  B — Practice Paper – D

[100]



Part  B — Practice Paper – E

[101]



[102]

Practice Paper A–Score Level 4
Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
weaker in language.

Practice Paper B–Score Level 5
Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.

Practice Paper C–Score Level 2
Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in language use and conventions.

Practice Paper D–Score Level 5
Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
stronger in meaning.

Practice Paper E–Score Level 3
Conclusion: Overall, the response best fits the criteria for Level 3.
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