
SESSION TWO

FOR TEACHERS ONLY
The University of the State of New York

REGENTS HIGH SCHOOL EXAMINATION

ENGLISH
Wednesday, August 14, 2002— 8:30 to 11:30 a.m., only

SCORING KEY AND RATING GUIDE

Mechanics of Rating

The following procedures are to be used for rating papers in the Comprehensive
Examination in English. More detailed directions for the organization of the rating
process and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring the Comprehensive Examination in English.

Scoring of Multiple-Choice Questions

Indicate by means of a checkmark each incorrect or omitted answer to multiple-
choice questions on the Session Two answer sheet; do not place a checkmark beside
a correct answer. Use only red ink or red pencil. In the box provided under each
part, record the number of questions the student answered correctly for that part.
Transfer the number of correct answers for the Part A multiple-choice questions to
the appropriate spaces in the box in the upper right corner of each student’s 
SESSION ONE answer sheet.

Session Two
Correct Answers

Part A
(1)  4
(2)  3
(3)  2
(4)  1
(5)  1
(6)  3
(7)  3
(8)  4
(9)  1

(10)  4 
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Rating of Essays

(1) Follow your school’s procedures for training for rating.  This process should include:
Introduction to the task—
• Raters read the task and summarize its purpose, audience, and format
• Raters read passage(s) and plan own response to task
• Raters share response plans and summarize expectations for student responses

Introduction to the rubric and anchor papers—
• Trainer reviews rubric with reference to the task
• Trainer reviews procedures for assigning scores
• Trainer leads review of each anchor paper and commentary

(Note: Anchor papers are ordered from high to low within each score level.)

Practice scoring individually—
• Raters score a set of five papers individually
• Trainer records scores and leads discussion until raters feel confident enough to move

on to actual scoring

(2) When actual rating begins, each rater should record his or her individual rating for a
student’s essay on the rating sheet provided, not directly on the student’s essay or
answer sheet.  Do not correct the student’s work by making insertions or changes of any
kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve
scores that differ by more than one point.  The scoring coordinator will be responsible
for coordinating the movement of papers, calculating a final score for each student’s
essay, and recording that information on the student’s answer paper for Session One,
and determining the student’s final score for the examination. The chart located at the
end of these scoring materials should be used for determining the final examination
score.
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Anchor Level 6–A
Quality Commentary

The response:
Meaning Establishes a controlling idea regarding the conflicting concepts of time that reveals an

in-depth analysis of both texts. The response proposes that since the rhythmic patterns
of natural time are lost to the modern world, we should foster a return to this way of
measuring our lifetimes. Insightful connections and evidence from both texts are used
to illustrate the problems of mechanical time (Tension ensued ... time lost it’s simple
flow and natural time cannot be stored in our watches), thus creating a harsh society in
which we have blocked out nature.

Development Develops ideas clearly and fully, using a wide range of evidence to support the idea of
the ill-effects of mechanical time. The response chronicles the boy’s happiness in time
... too massive to measure through his adult dependence on clocks and back to his
knowing times by the sunrise and feeding patterns of birds. The writer continually
reinforces his ideas by using literary techniques embedded in the analysis (a metaphor
for the strain his lifestyle put on his heart) and the dismal tone of the words chosen to
show his disdain for clocks.

Organization Maintains the focus established by the controlling idea and exhibits a logical and
coherent structure by observing that both texts deal with the values of natural time. The
response then proceeds to elements specific to each text, concluding with a restatement
of the controlling idea (Both authors recognize rhythms in nature, which are our true
time). Effective transitions (But as he aged; The author of Passage II also sees; Today,
he sees) create coherence.

Language Use Uses language that is stylistically sophisticated, precise, and engaging throughout
(recounting his fear, mechanical measures, cites many differences, where our shining
stars perform). Complex structures are well-controlled and often rhythmically parallel.

Conventions Demonstrates control of the conventions. Although there is a lack of a referent for he
begins, the transposing of letters in gauge and mantle, and the misuse of it’s, the
response uses both sophisticated language and quoted material with only occasional
errors.

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker
in conventions.
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Anchor Level 6–B
Quality Commentary

The response:
Meaning Establishes a controlling idea that reveals an in-depth analysis of both texts (All of

these schemes for dealing with time are pointless and self-destructive according to the
authors). The response makes insightful connections between this idea and the texts
(He … has the luxury, because of this retrospective point of view, to recognize the
mistakes he committed living by the clock).

Development Develops ideas clearly and consistently, noting the author’s use of imagery in
describing a child’s life, and more specifically pointing to the figurative language that
urbanism has destroyed the ancient sense of time. The response emphasizes several
key ideas: that the child had his own unique system, that the texts are a call to abandon
clock time, and that modern people have lost touch with their lives.

Organization Maintains the focus established by the controlling idea (People of the modern world
are “wholly unconscious” of the time of day, night, season, and monthly rhythm). The
response consistently employs appropriate transitions (While the author of Passage I
… the author of Passage II) to provide logical and coherent structure.

Language Use Is stylistically sophisticated, using language that is precise and engaging with a notable
awareness of audience and purpose (He is recounting to the reader from a time long
past). The response varies sentence structure and length. Occasional awkwardness (The
expounding … serves as a warning) does not detract from the overall clarity.

Conventions Demonstrates control of the conventions with essentially no errors in the use of
sophisticated language. A missing quotation mark (consciousness) and an error in case
(child life) are errors in proofreading.

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker
in development.



Part  A — Practice Paper – AAnchor Paper – Part A—Level 5 – A
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Part  A — Practice Paper – AAnchor Paper – Part A—Level 5 – A
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Part  A — Practice Paper – AAnchor Paper – Part A—Level 5 – A

Anchor Level 5-A
Quality Commentary

The response:
Meaning Establishes a controlling idea that reveals a thorough understanding of both texts

(Humanity is losing touch with nature). The response clearly connects this idea to each
text, noting from the autobiography that as the author got older and began working,
time wasn’t about nature’s schedule and from the essay that we have become unaware
of simple things, such as sunrise, noon, and sunset.

Development Develops ideas clearly and consistently, supporting the controlling idea by citing, for
Passage I, the author’s evolving sense of time and, for Passage II, the author's
contrasting of preindustrial and modern concepts of time. Examples of theme, point of
view, and irony are woven into the response.

Organization Exhibits a logical and coherent structure by stating the controlling idea clearly in the
introduction, maintaining the focus in the references cited from the two passages, and
synthesizing the idea in the concluding paragraph (Basically … we are slowly turning
humanity away from appreciation for nature, and pushing it towards a world run by
clocks we have created).

Language Use Uses language that is fluent and original (break the chains of man-made time).
Complex sentences are skillfully interwoven with shorter structures to control rhythm
and pacing.

Conventions Demonstrates control of the conventions, exhibiting only occasional errors in
punctuation (comma omissions), capitalization, and usage (phrases for “phases” and
the abrupt change to second person in the final sentence) that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
stronger in organization.

[14]



Part  A — Practice Paper – AAnchor Paper – Part A—Level 5 – B
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[17]

Anchor Level 5–B
Quality Commentary

The response:
Meaning Establishes a controlling idea that reveals a thorough understanding of both texts (we

are losing touch with nature as we rely more and more on machine time). The response
connects the controlling idea to each text (The narrator in Passage I experienced
nature’s time and man’s time during his life and The beginning of each passage
discusses natural, or cosmic, time, while the latter part of each shows the effect of
“man-made” time).

Development Develops ideas clearly and consistently (Nature’s measurements convey a relaxed way
of thinking, a way connected to the outdoors and longer periods of time). The response
recognizes the use of metaphor in Passage I and irony in Passage II (when it points out
that those who create artificial time after a while become ignorant of natural time).

Organization Maintains an appropriate focus, exhibiting a logical sequence of ideas through the use
of appropriate transitions (Both Passage I and Passage II suggest different methods of
time measurement and Passage II takes a similar approach). The response’s
conclusion employs a limited, personal example, but maintains the established focus.

Language Use Uses generally appropriate language with lapses into informality (because we rise
early and rush around on school days). The response demonstrates some awareness of
audience and purpose, and varies sentence structure and length for effective rhythm
and pacing.

Conventions Demonstrates control of the conventions, exhibiting occasional errors in usage
(mindset) and punctuation.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in language use.
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Anchor Level 5-C
Quality Commentary

The response:
Meaning Establishes a controlling idea that shows a basic understanding of both texts (Man-

made time is something that is needed in a man-made world, but outside … natural
time is all that exists. Machine-made time is superficial). The response makes implicit
connections between the controlling idea and ideas in each text.

Development Develops some ideas more fully than others. For Passage I, the response discusses the
changes from the natural time of youth, to machine-made time of adulthood and back
to natural time of old age. The discussion of Passage II results in assertions
unsupported by the text (Without man, nature's time would still flow).

Organization Maintains the focus on natural versus man-made time introduced in the opening
paragraph, clarified in paragraph 2 (the author … had joined the oppressed masses of a
society aware only of artificial, machine-made time), and reiterated in the conclusion
(attempts of industrialization to suppress nature).

Language Use Uses language that is fluent and original with evident awareness of audience and
purpose (This watch allowed the author to follow a meticulous schedule of machine-
made time). The response generally varies structure and length of sentences to control
rhythm and pacing. The response contains one fragment.

Conventions Demonstrates control of the conventions, exhibiting occasional errors only when using
sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in meaning and development.
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Anchor Level 4-A
Quality Commentary

The response:
Meaning Establishes a controlling idea that shows a basic understanding of both texts (Some

people rely on time which is manipulated by man and others follow a "natural
schedule"), making implicit connections to each text (He did not like the sound of the
alarm clock and Industrialism required man-made time).

Development Develops some ideas more fully than others, using specific details (nature is a clock)
to support the ideas in Passage I and implying the use of literary techniques such as
symbolism and comparison. The analysis of Passage II incorporates few details from
the text and creates the unclear notion that we do not know anything about “natural,
cosmic time.”

Organization Maintains a clear and appropriate focus on measuring time. Ideas are logically
sequenced with effective transitions (Similar to the way and The only difference is).
However, the conclusion that personality type controls the way we measure time is
unsupported by the texts.

Language Use Uses generally appropriate language, but contains some imprecision (we are too
conservative) and informality (laid back). The response makes occasional use of
effective sentence structures, but some simple sentences are ineffective (The author
compares it to “an invisible river”).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (untangible for
“intangible”), commas, and agreement (these ways be natural) that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.



Part  A — Practice Paper – AAnchor Paper – Part A—Level 4 – B
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Anchor Level 4-B
Quality Commentary

The response:
Meaning Establishes a controlling idea that shows a basic understanding of both texts (Natural

time and “man-made” time are seemingly the same yet different. Both passages
discuss the difference). Although the response initially exhibits confusion (something
so unknown by humans that there are many ideas about it), it does make implicit
connections between the controlling idea and the ideas in each text (nature as a way to
tell time and our constellations are becoming "outlined in neon tubes").

Development Develops some ideas more fully than others, making references to the happiness of the
narrator of Passage I (the happiness of his childhood. When he used nature … to tell
time and when he became older … "man-made" time … caused him great stress). The
analysis of Passage II contrasts the way in which preindustrial man and modern man
measured time. Both discussions cite specific examples of literary techniques.

Organization Maintains a clear and appropriate focus on the differences between natural time and
man-made time. The response concludes that both authors are showing signs of regret
that our ways are becoming further disengaged from nature, providing a somewhat
narrow view of the controlling idea.

Language Use Uses generally appropriate language with some awareness of audience and purpose
(Both passages discuss the difference). The response occasionally makes effective use
of sentence structure and length (The only way he could truly be content was to follow
the time that he knew made him happy).

Conventions Demonstrates partial control, exhibiting occasional errors in comma use, capitalization,
and agreement (Following hectic schedules cause stress) that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4-C
Quality Commentary

The response:
Meaning Establishes a controlling idea that shows a basic understanding of both passages (Time

is told now by hours … no longer … by the altitude of the sun). The response makes
implicit connections to both texts (Nature was his watch and Now, nature is
overlooked).

Development Develops some ideas more fully than others, relying on an extensive summary of
Passage I. In discussing Passage II, the response refers to preindustrial man’s focus on
nature in determining time versus modern man’s ignoring natural time in favor of
clocks. Though symbolism, irony, and figurative language are mentioned, only the
metaphoric use of water and wind is discussed as symbolism.

Organization Establishes an appropriate focus, contrasting nature’s time and man-made time. The
discussion of each passage closely follows the text. The conclusion attempts to return
to the focus with little effect (Nature … most probably gives a different view on life).

Language Use Uses appropriate language with some awareness of purpose and audience (The
passages provided … illustrate this idea). The response occasionally makes effective
use of sentence structure and length, although it is sometimes wordy (As a teacher his
watch was important as a result of lectures that had to be made at certain hours),
awkward (After so many tight schedules, they were now becoming memories), and
idiomatic (and so on and somewhat man-made).

Conventions Demonstrates partial control, exhibiting errors in spelling (then  for “than”),
punctuation, agreement (It would most probably gives), and pronoun use that do not
hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker
in organization.
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Anchor Level 3–A
Quality Commentary

The response:
Meaning Establishes a controlling idea that shows a basic understanding of the texts (we as

humans have divided it into seconds, minutes, hours … Yet, time is expressed in nature
by sunrise, sun set, noon). The response’s connections between this idea and the texts
are limited to noting that each text discusses natural time and man’s time.

Development Develops ideas briefly, using some evidence from the texts (With the point of view of a
child the author shows the feelings of natural time, later as an adult he shows that all
he ever does is worry about the time). Other references to the texts are repetitive,
especially in the discussion of child versus man in Passage I. The response makes no
mention of literary elements.

Organization Establishes, but fails to maintain, an appropriate focus on the difference between time
in nature and human time. The response repeats its ideas and concludes with an attempt
to return to the focus (Both authors feel there is a diffrence between what time was
ages ago and to todays world that depends on measured time).

Language Use Uses generally appropriate language with some awareness of audience and purpose (In
both passages there is the individual authors expressions of both natural and man-
made time). Attempts to vary sentence structure are unevenly successful (The
“artificial time” he speeks of is the measured clock and other things like train arrives
and departures and two run-on sentences).

Conventions Demonstrates emerging control, exhibiting frequent errors in spelling (effects for
“affects,” artifical, speeks, diffrence), apostrophe use (authors expressions, thoughts of
a child mind, todays world), hyphenation (man made time), and agreement (natural
time are things like sunrise) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in language use.



Part  A — Practice Paper – AAnchor Paper – Part A—Level 3 – B
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Anchor Level 3–B
Quality Commentary

The response:
Meaning Conveys an incomplete and confused understanding of the texts. References to the

texts are unconnected to the controlling idea (we are most dependent on time).
Development Develops ideas briefly, using some evidence from the text, including reference to

similes in Passage I and a metaphor in Passage II. The response describes and
paraphrases the texts. Some paraphrasing is inaccurate (time was something constant
like water, but invisible like wind).

Organization Exhibits a rudimentary structure, including an introduction, discussion of Passage I and
Passage II, and an unrelated conclusion. A weak controlling idea contributes to an
overall lack of focus in the response.

Language Use Relies on basic vocabulary with little awareness of audience or purpose (both describe
an importance of time). Attempts to vary sentence structure are unevenly successful,
sometimes producing fragments or run-ons (Narration is used in this passage, the
writer tells us his thoughts without using characters).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (negetivety and
throught), capitalization (First passage), and hyphenation (man made) that do not
hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker
in meaning and somewhat stronger in conventions.



Part  A — Practice Paper – AAnchor Paper – Part A—Level 3 – C

[34]
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Anchor Level 3–C
Quality Commentary

The response:
Meaning Conveys an incomplete and somewhat confused understanding of the texts. A vague

controlling idea (Time is used in everyday life) is unconnected to the texts.
Development Develops ideas briefly, using some evidence from the texts (Even though time is not a

necesity to the boy he uses it everyday). The response relies on text summary and
paraphrasing (summer equals lazy and detached autumn equals sad, winter equals
shrill and cold and spring equals life’s awakening) and quotes inaccurately from
Passage I (he was a clockwatcher”). References are made to the sun, moon, and
seasons as symbols used for timekeeping. The term irony is used, but the reference is
unclear. The response includes an irrelevant mention of the poem “Thanatopsis”.

Organization Exhibits a rudimentary structure, consisting of a brief introduction and discussions of
Passage I and Passage II. The conclusion uses theme in an attempt to establish a focus
(The theme is that nature can be used as a method of telling time).

Language Use Relies generally on basic vocabulary (This means he didn't need a watch) with some
awareness of audience and purpose. Attempts to vary sentences meet with uneven
success (They need to know the exact time not just a vacinity of time). Simple sentences
predominate.

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (necesity,
everyday for “every day,” vacinity), punctuation, capitalization (Preindustrialized), and
agreement (teacher … They) that do not hinder comprehension.

Conclusion:  Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions and somewhat weaker in meaning.



Part  A — Practice Paper – AAnchor Paper – Part A—Level 2 – A
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[37]

Anchor Level 2–A
Quality Commentary

The response:
Meaning Conveys a confused and incomplete understanding of the text, reiterating parts of the

autobiography about the father’s alarm clock and learning how to tell time, but only
hinting at the very complicated … nature of time. The response develops no controlling
idea about the evidence cited.

Development Is largely undeveloped, hinting at ideas (Nature plays a very big part in time). Much of
the response consists of quoted text (“My day started in the early morning …  these
didn’t matter”). The response includes no reference to literary elements and no analysis
of Passage II.

Organization Suggests a focus (Nature of time is a very complicated but interesting situation), but
lacks organization mixing references to nature with references to the father’s watch.
An attempt at conclusion (They both fit togeather very well) is unrelated to previously
cited evidence.

Language Use Relies on basic vocabulary with little awareness of audience or purpose (The guy in
this is using nature as a way to tell time). Sentences lack control and variety, moving
from simple declarative statements to uneven attempts at more complicated
constructions.

Conventions Demonstrates emerging control, exhibiting errors in spelling (togeather and tought)
and possessives (natures for “nature’s”) that do not hinder comprehension.

Conclusion:  Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in language use and conventions.



Part  A — Practice Paper – AAnchor Paper – Part A—Level 2 – B
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Part  A — Practice Paper – AAnchor Paper – Part A—Level 2 – B
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Anchor Level 2–B
Quality Commentary

The response:
Meaning Conveys a confused understanding of the texts (he and his mother used to sat on the

matel and to him clock was like a moving train). Though references to time are made,
connections to the vague controlling idea (time have a great impact on life) are few.

Development Is incomplete. References to the texts are paraphrased from the first half of each
passage. Paragraph 4 unsuccessfully attempts to connect figurative language to the
controlling idea (it helps to convey people).

Organization Lacks an appropriate focus, but exhibits a rudimentary structure. A brief introduction is
followed by discussions of Passage I, Passage II, and a literary element. The response
ends with a vague concluding sentence.

Language Use Uses language that is imprecise (at first he had never use a watch any time he had to
go different places he would divided time by his self starting early in the morning and
stopped at when sun goes down), revealing little awareness of how to use sentences to
achieve effect.

Conventions Demonstrates a lack of control exhibiting frequent errors in spelling (matel,
actknowledge, atifical), punctuation, capitalization (initial word in a sentence, Explain,
Storm Clouds), and use of affixes (noun plural and verb tense) that make
comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in organization.



Part  A — Practice Paper – AAnchor Paper – Part A—Level 2 – C

[40]

Anchor Level 2–C
Quality Commentary

The response:
Meaning Conveys an incomplete understanding of the texts and task. The response restates

details (he did not need a watch to tell and clock time helps you to know the time for
work), but does not establish connections between these excerpts.

Development Is minimal but hints at the idea that natural time (his time pieces were the rain, wind,
and the seasons) and mechanical time (goes by secounds, and minutes) are in conflict.
The writer addresses only one text.

Organization Lacks an appropriate focus, but suggests a chronological organizational pattern based
on child’s time and clock time.

Language Use Uses language that is largely unsuitable for the audience and purpose (he would watch
and he would know). The response reveals no awareness of how to use sentences for
effect (he would watch the sky he would know what time it was). There is occasional
incoherence as in you can know what time to reach to work for.

Conventions Demonstrates a lack of control with frequent errors in spelling (narrarator and
Secounds), capitalization (Which), punctuation, and word omission (to tell he would)
that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat weaker
in development.



Part  A — Practice Paper – AAnchor Paper – Part A—Level 1 – A

[41]

Anchor Level 1–A
Quality Commentary

The response:
Meaning Provides minimal evidence of textual understanding. The response makes no

connections between the texts or among ideas presented in the texts, exhibiting only a
few unrelated and unsupported observations.

Development Is minimal with no evidence of development beyond a few general and somewhat
personal comments about time.

Organization The response shows no focus or organization. A potential focus for the response
(Especially if you live in an urban area, in my opinion, time should not be taken as
nothing) is not developed in the two brief paragraphs.

Language Use Is minimal, using language that is imprecise (In many of our lives, time is very
precious to some) or partly incoherent (the narrator speaks of time as a waste, or for
that much a watch accurate time).

Conventions Is minimal, making assessment of the conventions largely unreliable.
Conclusion: Overall, the response best fits the criteria for Level 1 in all qualities.



Part  A — Practice Paper – AAnchor Paper – Part A—Level 1 – B

[42]

Anchor Level 1–B
Quality Commentary

The response:
Meaning Provides minimal evidence of textual understanding, paraphrasing from the

autobiography. The hint that time could be a problem (made noise) and being glad he
didn’t have to hear it is unconnected to the subsequent discussion of the father’s alarm
clock.

Development Is minimal with no evidence of development. The response simply begins to describe
the two clocks and the father’s actions. There is no evidence of analysis beyond the
first two paragraphs of Passage I.

Organization Shows no focus, but suggests an organizational pattern around the topic of time, as
exemplified by the discussion of clocks.

Language Use Is minimal, but exhibits a degree of complexity in the clausal structure of the
statements (When he was a little boy, an alarm clock that he set, Then he would get
up). The brevity of the response makes accurate assessment of language unreliable.

Conventions Is minimal, making assessment of conventions unreliable.
Conclusion: Overall, the response best fits the criteria for Level 1 in all qualities.
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Part  A — Practice Paper – B

[45]



Part  A — Practice Paper – C
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Part  A — Practice Paper – E
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[52]

Practice Paper A–Score Level 3
Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions.

Practice Paper B–Score Level 5
Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.

Practice Paper C–Score Level 2
Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in development.

Practice Paper D–Score Level 3
Conclusion: Overall, the response best fits the criteria for Level 3, although it somewhat stronger
in conventions.

Practice Paper E–Score Level 4
Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Paper – Part B—Level 6 – A

Anchor Level 6–A
Quality Commentary

The response:
Meaning Provides an interpretation of the critical lens that is faithful to its complexity

(Exploring a writer’s landscape … “wakes” readers to a new or more complex way of
viewing the world’s people). The response insightfully applies this criteria to Anthem,
which call[s] readers’ attention to the value of things perhaps taken for granted and
The Poisonwood Bible, which give[s] multiple views of … a clash of Christianity and
African Spiritualism.

Development Develops ideas clearly and fully, skillfully referring to point of view (puzzling use of
“we”), setting (post-apocalyptic society), symbolic irony, and theme (discovery of the
value of individuality) in Anthem and viewpoints, setting to drive the plot, and theme
(collisions of Nathan’s Christianity and African spirituality) in The Poisonwood Bible.

Organization Maintains a focus on the journey to wakefulness in a logical and coherent structure that
skillfully transitions between literary elements and components of plot (Anthem begins,
As the narrator continues, When, Although, As the chapters change) and between
works (Similarly). A strong conclusion reiterates the introductory focus, adding to the
response’s unity.

Language Use Is stylistically sophisticated, using language that is precise and engaging (Paralleling
the telling of the story is the “ice axe”) with a notable sense of voice (Kingsolver’s
novel and Rand’s novella wake readers, breaking the frozen sea inside). Varied
sentence structures and lengths enhance meaning.

Conventions Demonstrates control of the conventions with essentially no errors, even with
sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Anchor Paper – Part B—Level 6 – B

Anchor Level 6–B
Quality Commentary

The response:
Meaning Provides an interpretation of the critical lens that is faithful to its complexity (there is

no point in reading words unless they have the power to open our eyes) and clearly
establishes the criteria for analysis. The response uses the criteria to make insightful
analysis of Night (sharpening the awareness of readers toward the obscene injustice
that was the Holocaust) and The Lord of The Flies (enlightened the reader of the
potential for evil shadowing each man’s soul).

Development Develops ideas clearly and fully, making effective use of relevant and specific
evidence and appropriate literary elements from Night (first person perspective,
imagery … claustrophobic conditions, taste of the soup … mood, symbol … triumph of
hatred and evil over faith) and Lord of The Flies (set on a deserted island, plot … a
plane crash … strands them, characterized as an innocent boy who holds ideals of
democracy).

Organization Maintains a focus on opening a reader’s eyes. The response exhibits a logical and
coherent structure, skillfully employing a variety of transitions (Until, For example,
The first point, The second time, A similar task, If … then). The summary conclusion
reinforces the focus and further unifies the response.

Language Use Is stylistically sophisticated, using language that is precise (urine and sweat) and
engaging (vivid, detailed autobiography and web of words) with a notable sense of
voice (Simon fancies that the pig laughs at the absurd idea that the beast is a tangible
object, capable of being hunted and killed) and awareness of audience and purpose
(William Golding effectively teaches … of the potential for evil in all men).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in usage (fellow
colleague and the overtaking of evil) only when using sophisticated language.

Conclusion:  Overall, the response best fits the criteria for Level 6, although it is somewhat
weaker in conventions.
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Anchor Level 5–A
Quality Commentary

The response:
Meaning Provides a thoughtful interpretation of the critical lens, asserting that literary works

must invoke some deep feeling in the reader in order to justify their reading. The
response uses the criteria to make a clear and reasoned analysis of Macbeth and To Kill
a Mockingbird. Each analysis focuses on the literary elements used by the writers to
provoke the emotions of the reader.

Development Develops ideas clearly and consistently. The response uses relevant references to
characterization (Lady Macbeth is a the embodiment of evil), theme, and the use of
apostrophe and soliloquies (The fact that Macbeth is speaking about the dagger ...
illustrates the depth of his distress) in Shakespeare’s play, and to characterization,
theme (prejudice is evil and ugly), symbolism (Atticus stands ... as a symbol of
honesty), and point of view (childlike simplicity, innocence, and purity add ... an
element that an adult narrator could not) in Lee’s novel. Although the understanding
of point of view is accurate, the assumption that a nine-year-old is the novel’s sole
narrator is not.

Organization Maintains the focus on evok[ing] emotions in the reader. The response exhibits a
logical sequence of ideas, first naming a literary element, then providing a specific
reference from the work, and finally, connecting the example to the emotions which
might be aroused in the reader. Appropriate transitions (One of the strongest, As the
play unfolds, Another theme, It is also apparent) are used to enhance coherence.

Language Use Uses language that is fluent and original with evident awareness of audience and
purpose (to create an empathetic reader and to arouse the reader). The response
occasionally uses awkward or informal language (to more strongly feel, that you never
really know a person, This is made evident, to get at him), but continuously varies
structure and length of sentences to enhance meaning.

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling
(pasttime and aides), punctuation (Often through literature we can; Here also the
reader is; pasttime; For), grammar (the reader ... they), and usage (the apostrophe)
only when using sophisticated language.

Conclusion:  Overall, the response best fits the criteria for Level 5, although it is somewhat
stronger in language use.
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Anchor Level 5–B
Quality Commentary

The response:
Meaning Provides a thoughtful interpretation of the critical lens (What we read must get past the

walls we put up and teach us something about life). The response uses the criteria to
make a clear analysis of Steinbeck’s Of Mice and Men and Hinton’s That Was Then,
This Is Now, discussing the characters with whom the reader can identify and the ways
in which the experience can give the audience a strong and essential awakening.

Development Develops some ideas more fully than others. The response clearly examines the use of
foreshadowing in Of Mice and Men (Candy weeps because his dog was shot in the
back of the head by someone else and Steinbeck hits the audience with the harsh reality
of friendship ... as George shoots Lennie in the back of head). Although tone and mood
are mentioned in the discussion of That Was Then, This Is Now (tone makes everything
lead up to a change between them and The last scene in the novel is known for its
solemn, cold mood), the discussion relies heavily on plot summary.

Organization Maintains a focus on the way literature helps a reader grow from it and be a more
enlightened person. The response exhibits a logical sequence of ideas by presenting,
for each work, the main characters’ struggles and the connection of the reader to the
critical lens. Transitions (Throughout, however, In the end, also, Even though) further
strengthen coherence.

Language Use Uses language that is generally fluent, but sometimes colloquial (Byron calls the police
on Mark) or ambiguous (Lennie ... was George’s responsibility because he promised
his aunt he would look after him) with evident awareness of audience and purpose
(This clearly awakens the reader). The response varies structure and length of
sentences to control rhythm and pacing (It was not the easier choice, but it was the
right one).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling
(subte) and grammar (has to act quick and shifts in verb tense).

Conclusion:  Overall, the response best fits the criteria for Level 5, although it is somewhat
weaker in development and conventions.
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Anchor Level 5–C
Quality Commentary

The response:
Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the

criteria for analysis (We have to determine whether or not the book truly Gets to our
hearts and enables us to experience everything that the characters themselves are
going through). The response uses the criteria to make a clear and reasoned analysis of
the chosen texts, Jane Eyre and Hamlet, focusing on the characters’ feelings and the
readers’ reactions.

Development Develops ideas clearly and consistently. The response analyzes Bronte’s novel by
characterizing Jane Eyre as feeling fear, pain and suffering … alone and unloved.
Shakespeare’s play is examined using setting and mood (it took place mainly in their
castle and The dark atmosphere made us feel like we were almost living in a Medieval
Times), and the characterization of Hamlet as one who felt a sense of Lonliness and
fear.

Organization Maintains the focus on writers making people get deep into the story. The response
empathizes with characters’ reactions and feelings, using them as transitional devices
connecting each work to the critical lens (Throughout the entire story, I was Hamlet,
and was able to experience all the heartache that this poor man went through).

Language Use Uses appropriate language that is sometimes colloquial or awkward (With my heart
almost jumping out, I was able to live Jane Eyre; end up; met up with) with evident
awareness of purpose (I strongly feel that Franz Kafka was correct in saying that a
book has to reach us). The response occasionally makes effective use of sentence
structure or length (Although everyone assumed Hamlet to be a “mad man,” I did not
agree).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling
(Evidentally), punctuation (This statement made by Franz Kafka and Jane Eyre
written), capitalization, and grammar (an author ... they) that do not hinder
comprehension.

Conclusion:  Overall, the response best fits the criteria for Level 5, although it is somewhat
weaker in language use and conventions.
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Anchor Level 4-A
Quality Commentary

The response:
Meaning Provides a reasonable interpretation of the critical lens that establishes the criteria for

analysis (literature should teach us something). The response makes implicit
connections between this criteria and the message[s] in The Crucible (During times of
hysteria, people often get out of control) and in The Scarlet Letter (the truth is the only
way you can ever feel, in a sense, “free”).

Development Develops some ideas more fully than others, referring to theme in The Crucible
(history repeats itself, and we should learn from the past) and in The Scarlet Letter
(The theme of this novel is honesty), discussing the background of The Crucible and
offering a conjecture regarding the writing of The Scarlet Letter ([Hawthorne] was
related to Judge Hathorne). The response briefly presents specific evidence from The
Scarlet Letter (Rev. Dimmesdale kept a secret bottled up inside of him) and more fully
examines The Crucible, though the reference to dogs is inaccurate.

Organization Maintains a clear and appropriate focus on the message of each work. The response
exhibits a logical sequence of ideas, but lacks some internal consistency (H o w
ridiculous is it to imagine the people of Salem being witches? and Maybe there was a
different reason, but whatever the case, the theme is honesty).

Language Use Uses appropriate language with some awareness of purpose (both support Kafka’s
theory), but contains occasional redundancies (likeness and similarity and it consumed
him and ate away at him). The response occasionally makes effective use of sentence
structure (Even now, can we compare this to the discrimination against Muslims? The
answer would be yes).

Conventions Demonstrates partial control, exhibiting occasional errors in capitalization (Gallows
and Golden Retriever) and usage (it’s and the only person … that never admitted) that
do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4-B
Quality Commentary

The response:
Meaning Provides a reasonable interpretation of the critical lens as something that makes the

reader think about what they have read. The response makes connections between the
criteria and The Adventures of Huckleberry Finn (This book helped to stir people’s
feelings of the way that blacks were treated) and The Catcher in the Rye (The public
was surprised at the brashness … and also confused at the way [Holden] acted).

Development Develops some ideas more fully than others, stating that in Twain’s novel, the use of
language and characters enraged people, and that this characterization … made them
controversial. A young white boy in the South helping a black man escape. The ideas
that nothing like [Catcher in the Rye] had been seen before and that people were
shocked at the young Holden Caulfield are less specifically developed.

Organization Maintains an appropriate focus on literature that should tell us something or make us
aware of something. The response exhibits a logical sequence of ideas, first examining
how people’s feelings were stirred by the problems of Jim and Huck and by the
portrayal of Holden Caulfield, and then presenting information about characterization
and controversy in the texts. Although transitions (Throughout, Also, both, However)
are used, the response shows some internal inconsistency in the distribution of
information among paragraphs.

Language Use Uses appropriate language with some awareness of audience and purpose (angered the
readers). The response contains some awkward or imprecise phrases (develop into
friends and grow off of each other and stream of thought novel) and repetitions, but
occasionally makes effective use of sentence structure or length (Holden talked the
way a 16 year old would, and even had the bravado a 16 year old would until actually
confronted with a situation).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (acclamate,
Pency) and punctuation (The Adventures of Huckleberry Finn by Mark Twain;
Throughout the novel Jim; The Catcher in the Rye by J.D. Salinger was; he doesn’t
like the way society is, he couldn’t) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4-C
Quality Commentary

The response:
Meaning Provides a reasonable interpretation of the critical lens (literature must stir up a

reader’s emotions) that establishes the criteria for analysis. The response asserts that
Bastard Out of Carolina sparks emotions of anger and pity, and that Romeo and Juliet
makes people feel love and sadness.

Development Develops ideas briefly, using some evidence from the chosen texts. The response
asserts that Allison’s using Bone’s point of view … shows the reader how horrible
Bone’s life is, and that Romeo and Juliet contains a tradgic theme, vaguely referring to
death after death, which draws Romeo and Juliet farther apart.

Organization Maintains a clear and appropriate focus on sparking emotions within a reader. The
response exhibits a logical sequence of ideas. A brief introduction interprets the critical
lens. Each body paragraph examines the text from a single literary element and
specifically refers to the critical lens, strengthening the response’s coherence. The
concluding paragraph contains a personal comment (These two works of literature are
how literature should be written), somewhat weakening its effectiveness.

Language Use Uses generally appropriate language with some awareness of audience and purpose
(Literature should somehow touch the reader). The response occasionally makes
effective use of sentence structure (In the story, Bone lives in poverty and is abused
sexually and mentally by her step-father), but repeated language (love and sadness and
main character) is less effective.

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling
(tradgic) and pronoun reference (it) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker
in development and somewhat stronger in conventions.
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Anchor Level 3-A
Quality Commentary

The response:
Meaning Provides a simple interpretation of the critical lens, suggesting that a book should make

sense and make a reader realize something. The response makes connections between
the criteria and the chosen text, The Contender.

Development Develops ideas briefly, relying primarily on a plot summary (The kid worked as hard
as can be day in and day out. He went on a diet and had a certain workout he did
every day).

Organization Establishes a focus on a book that made me wake up. The response exhibits a
rudimentary structure of introduction, body, and conclusion, restating the critical lens,
summarizing the plot of The Contender, and stating the thematic realization.

Language Use Relies on basic vocabulary with some awareness of purpose (This book awoke me
because it made me realize how hard a person should work for their dreams). The
response attempts to vary sentence structure for effect, but with uneven success (I have
read many books that have made me wake up either if they were sports books or true
stories).

Conventions Demonstrates partial control, exhibiting errors in spelling (literaly, Bronxe,
proffesional, relized, leages, Whan), punctuation (“The Contender”; didnt; came true
When; Sometimes when reading stories wont make sense to you but sometimes when
you do read, the books will make sense), capitalization (In), grammar (dreams … it),
and usage (can make him and started of fighting) that do not hinder comprehension.

Conclusion: Although the response fits criteria for Levels 3 and 4, it remains at Level 3 because it
addresses only one text.
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Anchor Level 3-B
Quality Commentary

The response:
Meaning Provides a simple interpretation of the critical lens (a person must be interested in what

he or she is reading or else it will mean nothing to that person) that suggests some
criteria for analysis. The response makes superficial connections to Much Ado About
Nothing (secret, evil plots that created suspense) and to A Streetcar Named Desire
(This is how Tennessee Williams was able to grab readers’ attention).

Development Is largely undeveloped. Though characterization is mentioned, the evidence
connecting this element to the critical lens is limited to vague assertions (He also used
characterization to let the audience know what to expect from characters and He said
that Stanley was a very brutal looking man so the audience figures that he will be very
controlling and maybe even abusive).

Organization Establishes a focus on holding readers’ interest. The response interprets the critical lens
in a brief introductory paragraph, briefly discusses the chosen texts in two body
paragraphs, and concludes by attempting to return to the focus, but irrelevancies
(readers must also pick out books that interest them and everyone will be happy)
detract from unity.

Language Use Uses appropriate language with some awareness of audience and purpose (to make
works of literature interesting, authors must do certain things and the readers interpret
him as evil). The response interchanges the terms (play and book, and readers and
audience) and introduces sentences with conjunctions (So, But, And), thus weakening
the response’s formal tone.

Conventions Demonstrates control of the conventions, exhibiting occasional errors in punctuation
(In the play “Much Ado About Nothing” Shakespeare), agreement (books … it), and
usage (like) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in language use and conventions and somewhat weaker in development.



Part  B — Practice Paper – AAnchor Paper – Part B—Level 3 – C

[84]



Part  B — Practice Paper – AAnchor Paper – Part B—Level 3 – C

[85]

Anchor Level 3-C
Quality Commentary

The response:
Meaning Provides a simple interpretation of the critical lens (we should read literature that

intrests us) that suggests some criteria for analysis of Frankenstein and The Red Badge
of Courage. The response alludes to the critical lens, but does not use it to analyze the
chosen texts, instead connecting reading done by Mary Shelley to her novel, and
reading done by the main character to his actions in Crane’s novel.

Development Develops ideas briefly, using unjustified biographical information about Shelley and
inaccurate (The theme … was for Mary to create a creature) or irrelevant references to
the chosen texts (The setting … took place in London, The setting … took place on
battle fields, The author doesn’t use names to describe characters).

Organization Establishes, but fails to maintain, a focus on literature that is intresting. The response
exhibits a rudimentary structure that repeats the critical lens, provides an interpretation
and discussion of each work that is unrelated to the stated focus, and concludes with a
return to the initial focus.

Language Use Relies on basic vocabulary (I believe in the same thing) with some awareness of
audience and purpose (I think this critical lens means). The response exhibits some
attempt to vary sentence structure or length for effect, but with uneven success (The
boy read and heard about how soildiers of war all became heros and that is what
encouraged him to join the army).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (intrests and
Shelly), punctuation (ego’s, characters life, omitted commas and end punctuation),
tense sequence, and usage (changes in person, a women wrote, by there apperence)
that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in language use and somewhat weaker in meaning and development.



Part  B — Practice Paper – AAnchor Paper – Part B—Level 2 – A
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Anchor Level 2–A
Quality Commentary

The response:
Meaning Provides a simple interpretation of the critical lens that suggests some criteria for

analysis (to enjoy a book the book must reach up and pull the reader into the pages).
The response reflects minimal analysis of The Old Man and the Sea and mentions The
Lord of the Flies.

Development Is largely undeveloped in the paragraph about Hemingway’s novel (The way that he
gave the old man so many wise, and aged Qualities), hinting at ideas (Hemmingway
used great forms of characterization), but references to the text are vague (knowing
what it is like to fish in the opoan sea). The response makes no specific textual
references to Golding’s novel, asserting only that William golding used Great forms of
literiture to describe his plots of his books.

Organization Lacks an appropriate focus (a book will grab your attention and wont let go). The
response suggests some organization with an introductory paragraph interpreting the
critical lens, a paragraph mentioning each writer, and a concluding paragraph.

Language Use Uses language that is imprecise (2 Novels that acomplish this are; Old Man in the Sea;
They were all good. which is why his books were good). The response reveals little
awareness of how to use sentences to achieve an effect (Both of these Novels complete
what te quote is looking for).

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (Flys, earnest,
sence), punctuation, and capitalization (so many times both aurthors, willam golding
and Earnest Hemmingway have both done this is incredible) that make comprehension
difficult.

Conclusion:  Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in meaning and somewhat weaker in development.



Part  B — Practice Paper – AAnchor Paper – Part B—Level 2 – B

[88]

Anchor Level 2-B
Quality Commentary

The response:
Meaning Provides a confused interpretation of the critical lens (read the literature and give it a

try). The response alludes to the critical lens but does not use it to analyze the chosen
texts, All Quiet on the Western Front and All My Sons.

Development Is largely undeveloped. The response presents one generalization for All Quiet on the
Western Front (It was about how a soldier was telling about his expierience in the
war) and one for All My Sons (It was about How the Son committed suicide).

Organization Suggests a focus on one part of the established criteria. The response exhibits a
rudimentary structure with an introductory paragraph and two body paragraphs, which
each contain the statement I gave it a chance.

Language Use Uses language that is imprecise (It means it read the literature and It was about how a
soldier was telling about) and unsuitable for the audience (It’s not going to kill you).
The response reveals little awareness of how to use sentences to achieve an effect.

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (definately and
expierience), punctuation (In the story the Western Front by Maria Remesque. It was),
and capitalization (How the Son and Story) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in organization and conventions.



Part  B — Practice Paper – AAnchor Paper – Part B—Level 2 – C

[89]

Anchor Level 2-C
Quality Commentary

The response:
Meaning Provides a simple interpretation of the critical lens (a story should fire up your

imagination). The response reflects no analysis of the chosen texts, “The Neverending
Story” and “The Raven.”

Development Is minimal with no evidence of development.
Organization Suggests a focus on imaginative literature, but lacks organization. The response, after a

brief introduction, consists of five sentences involving different topics, including
personal suggestions (A good book should and The author should).

Language Use Uses language that is imprecise or unsuitable for the audience or purpose (fire up, on
the edge, something the author knows). The response reveals little awareness of how to
use sentences to achieve an effect.

Conventions Demonstrates a lack of control, exhibiting frequent errors in punctuation (I agree with
the statement, I think a story should) and grammar (works … leaves, the reader …
them, book … are, author … use their imagination) that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat weaker
in development.
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Anchor Level 1-A
Quality Commentary

The response:
Meaning Provides a simple interpretation of the critical lens (Reading is a wondeful experience

that I think eveybody should enjoy doing). The response has no analysis of specific
texts.

Development Is minimal with one repetitious idea (If you are reading a book you have to like what
you are reading).

Organization Suggests a focus on enjoying what one is reading. Without specific textual evidence,
assessment of organization is unreliable.

Language Use Relies on vocabulary that is generally basic (I agree with the statement), but is
occasionally imprecise (We have to have a bond between the book in order to love it
and undestand it emotional). The response reveals little awareness of how to use
sentences to achieve an effect.

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (dose) ,
punctuation (arent and missing quotation marks), and grammar (The saying the Kafka).
These errors do not hinder comprehension.

Conclusion: Although the response fits criteria for Levels 1, 2, 3 and 4, it remains at Level 1
because it makes no reference to specific texts.



Part  B — Practice Paper – AAnchor Paper – Part B—Level 1 – B

[92]

Anchor Level 1-B
Quality Commentary

The response:
Meaning Provides an incomplete interpretation of the critical lens (I disagree with the statement

as you have interpreted it). The response reflects no analysis of the chosen texts
(Romeo and Juliet and Moby Dick).

Development Is minimal, relying on one vague reference to each work (Romo and Juleet – Wake up),
and (Moby Dik – Sea).

Organization Shows no focus or organization.
Language Use Is minimal. The response uses language that is inappropriate. Most of the longer

sentence is copied from the prompt.
Conventions Is minimal, making assessment of conventions unreliable.
Conclusion: Overall, the response best fits the criteria for Level 1, although it is somewhat
stronger in meaning.
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Practice Paper A–Score Level 2
Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in meaning and conventions.

Practice Paper B–Score Level 5
Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in language use and conventions.

Practice Paper C–Score Level 3
Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in language use and conventions and somewhat weaker in development.

Practice Paper D–Score Level 2
Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in meaning and somewhat weaker in development.

Practice Paper E–Score Level 4
Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker
in language use.
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