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DO NOT OPEN THIS EXAMINATION BOOKLET UNTIL THE SIGNAL IS GIVEN.

The last page of this booklet is the answer sheet for the multiple-choice ques-
tions. Fold the last page along the perforations and, slowly and carefully, tear off the
answer sheet. Then fill in the heading of your answer sheet. Now circle “Session Two”
and fill in the heading of each page of your essay booklet. 

This session of the examination has two parts. For Part A, you are to answer all
ten multiple-choice questions and write a response, as directed. For Part B, you are
to write a response, as directed.

When you have completed this session of the examination, you must sign the
statement printed at the end of the answer sheet, indicating that you had no unlawful
knowledge of the questions or answers prior to the session and that you have neither
given nor received assistance in answering any of the questions during the session.
Your answer sheet cannot be accepted if you fail to sign this declaration.

SESSION TWO
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Part A
Directions: Read the passages on the following pages (a poem and an essay). Write the number of the answer
to each multiple-choice question on your answer sheet. Then write the essay in your essay booklet as described
in Your Task. You may use the margins to take notes as you read and scrap paper to plan your response.

Your Task:

After you have read the passages and answered the multiple-choice questions,
write a unified essay about the influence of outside forces on personal growth.
In your essay, use ideas from both passages to establish a controlling idea
about the influence of outside forces on personal growth. Using evidence from
each passage, develop your controlling idea and show how the author uses spe-
cific literary elements or techniques to convey that idea.

Guidelines:

Be sure to
• Use ideas from both passages to establish a controlling idea about the influence of

outside forces on personal growth
• Use specific and relevant evidence from each passage to develop your controlling idea
• Show how each author uses specific literary elements (for example: theme, character-

ization, structure, point of view) or techniques (for example: symbolism, irony, figura-
tive language) to convey the controlling idea 

• Organize your ideas in a logical and coherent manner
• Use language that communicates ideas effectively
• Follow the conventions of standard written English
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Passage I

The bonsai tree
in the attractive pot
could have grown eighty feet tall
on the side of a mountain
till split by lightning.
But a gardener
carefully pruned it.
It is nine inches high.
Every day as he
whittles back the branches
the gardener croons,
It is your nature
to be small and cozy,
domestic and weak;
how lucky, little tree,
to have a pot to grow in.
With living creatures
one must begin very early
to dwarf their growth:
the bound feet,
the crippled brain,
the hair in curlers,
the hands you 
love to touch.

— Marge Piercy

5

10

15

20



Comp. Eng. — Session Two – Aug. ’00 [4]

Passage II

My daughter is an athlete. Nowadays, this statement won’t strike many par-
ents as unusual, but it does me. Until her freshman year in high school, Ann was
only marginally interested in sports of any kind. When she played, she didn’t
swing hard, often dropped the ball, and had an annoying habit of tittering on field
or court.

Indifference combined with another factor that did not bode well for a sports
career. Ann was growing up to be beautiful. By the eighth grade, nature and
orthodontics had produced a 5-foot 8-inch, 125-pound, brown-eyed beauty with
a wonderful smile. People told her, too. And, as many young women know, it is
considered a satisfactory accomplishment to be pretty and stay pretty. Then you
can simply sit still and enjoy the unconditional positive regard. Ann loved the
attention too, and didn’t consider it demeaning when she was awarded “Best
Hair,” female category, in the eighth-grade yearbook. 

So it came as a surprise when she became a jock. The first indication that ath-
letic indifference had ended came when she joined the high school cross-country
team. She signed up in early September and ran third for the team within three
days. Not only that. After one of those 3.1-mile races up hill and down dale on a
rainy November afternoon, Ann came home muddy and bedraggled. Her hair was
plastered to her head, and the mascara she had applied so carefully that morning
ran in dark circles under her eyes. This is it, I thought. Wait until Lady Astor sees
herself. But the kid with the best eighth-grade hair went on to finish the season
and subsequently letter in cross-country, soccer, basketball, and softball.

I love sports, she tells anyone who will listen. So do I, though my midlife quest
for a doctorate leaves me little time for either playing or watching. My love of
sports is bound up with the goals in my life and my hopes for my three daughters.
I have begun to hear the message of sports. It is very different from many mes-
sages that women receive about living, and I think it is good.

My husband, for example, talked to Ann differently when he realized that she
was a serious competitor and not just someone who wanted to get in shape so
she’d look good in a prom dress. Be aggressive, he’d advise. Go for the ball. Be
intense.

Be intense. She came in for some of the most scathing criticism from her dad,
when, during basketball season, her intensity waned. You’re pretending to play
hard, he said. You like it on the bench? Do you like to watch while your team-
mates play?

I would think, how is this kid reacting to such advice? For years, she’d been
told at home, at school, by countless advertisements, “Be quiet, Be good, Be still.”
When teachers reported that Ann was too talkative, not obedient enough, too
flighty. When I dressed her up in frilly dresses and admonished her not to get
dirty. When ideals of femininity are still, quiet, cool females in ads whose vacant-
ness passes for sophistication. How can any adolescent girl know what she’s up
against? Have you ever really noticed intensity? It is neither quiet nor good. And
it’s definitely not pretty.

In the end, her intensity revived. At half time, she’d look for her father, and
he would come out of the bleachers to discuss tough defense, finding the open
player, squaring up on her jump shot. I’d watch them at the edge of the court, a
tall man and a tall girl, talking about how to play.

Of course, I’m particularly sensitive at this point in my life to messages about
trying hard, being active, getting better through individual and team effort. Ann,
you could barely handle a basketball two years ago. Now you’re bringing the ball
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up against the press. Two defenders are after you. You must dribble, stop, pass.
We’re depending on you. We need you to help us. I wonder if my own paroxysms
of uncertainty would be eased had more people urged me—be active, go for it!

Not that dangers don’t lurk for the females of her generation. I occasionally
run this horror show in my own mental movie theater: an unctuous but handsome
lawyerlike drone of a young man spies my Ann. Hmmm, he says, unconsciously
to himself, good gene pool, and wouldn’t she go well with my BMW and the
condo? Then I see Ann with a great new hairdo kissing the drone goodbye-honey
and setting off to the nearest mall with splendid-looking children to spend money.

But the other night she came home from softball tryouts at 6 in the evening.
The dark circles under her eyes were from exhaustion, not makeup. I tried too
hard today, she says. I feel sick.

After she has revived, she explains. She wants to play a particular position.
There is competition for it. I can’t let anybody else get my spot, she says. I’ve got
to prove that I can do it. Later we find out that she has not gotten the much-
wanted third-base position, but she will start with the varsity team. My husband
talks about the machinations of coaches and tells her to keep trying. You’re doing
fine, he says. She gets that I-am-going-to-keep-trying look on her face. The 
horror-show vision of Ann fades.

Of course, Ann doesn’t realize the changes she has wrought, the power of her
self-definition. I’m an athlete, Ma, she tells me when I suggest participation in the
school play or the yearbook. But she has really caused us all to rethink our views
of existence: her younger sisters who consider sports a natural activity for females,
her father whose advocacy of women has increased, and me. Because when I
doubt my own abilities, I say to myself, Get intense, Margaret. Do you like to sit
on the bench?

And my intensity revives.
I am not suggesting that participation in sports is the answer for all young

women. It is not easy—the losing, jealousy, raw competition, and intense personal
criticism of performance.

And I don’t wish to imply that the sports scene is a morality play either. Girls’
sports can be funny. You can’t forget that out on that field are a bunch of people
who know the meaning of the word cute. During one game, I noticed that Ann
had a blue ribbon tied on her ponytail, and it dawned on me that every girl on the
team had an identical bow. Somehow I can’t picture the Celtics gathered in the
locker room of the Boston Garden agreeing to wear the same color sweatbands.

No, what has struck me, amazed me and made me hold my breath in wonder
and in hope is both the ideal of sport and the reality of a young girl not afraid to
do her best.

I watch her bringing the ball up the court. We yell encouragement from the
stands, though I know she doesn’t hear us. Her face is red with exertion, and her
body is concentrated on the task. She dribbles, draws the defense to her, passes,
runs. A teammate passes the ball back to her. They’ve beaten the press. She heads
toward the hoop. Her father watches her, her sisters watch her, I watch her. And
I think, drive, Ann, drive.

— Margaret A. Whitney
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Multiple-Choice Questions

Directions (1–10): Select the best suggested answer to each question and write its number in the space pro-
vided on the answer sheet. The questions may help you think about the ideas and information you might want
to use in your essay. You may return to these questions anytime you wish.

Passage I (the poem) — Questions 1–5 refer to
Passage I.

1 Lines 1 through 5 focus on what aspect of the
bonsai tree?
1 its vulnerability 3 its beauty
2 its history 4 its potential

2 In lines 12 through 24, the poet likens the bonsai
tree to
1 women 3 power
2 love 4 gardeners

3 In line 19, the word “dwarf ” most nearly means
1 celebrate 3 stunt
2 observe 4 evaluate

4 The narrator implies that the conditions
described in lines 20 through 24 are ones that
society
1 ridicules 3 discounts
2 imposes 4 criticizes

5 The short lines of the poem have the effect of
echoing the poem’s emphasis on
1 restriction 3 failure
2 youth 4 imperfection
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Passage II (the essay) — Questions 6–10 refer to
Passage II.

6 The author implies that her daughter’s interest in
athletics is inconsistent with her daughter’s
1 pride 3 accomplishments
2 hobbies 4 appearance

7 As used in line 12, the word “demeaning” most
nearly means
1 appropriate 3 surprising
2 belittling 4 outrageous

8 The phrase “Wait until Lady Astor sees herself ”
(lines 20 and 21) refers to the author’s assumption
that the physical effects of running would dimin-
ish her daughter’s
1 motivation 3 popularity
2 affection 4 indifference

9 What is “the message of sports” to which the
author alludes (line 26)?
1 Competition is unbecoming to women.
2 Competition between male athletes is more

pronounced than competition between female
athletes.

3 Participation in sports is more beneficial to
women than to men.

4 Participation in sports fosters values that are as
important to women as to men.

10 The author’s references to her own uncertainties
(lines 52 and 53 and lines 74 through 76) have the
effect of emphasizing
1 her husband’s intentions
2 her husband’s advocacy
3 Ann’s self-assurance
4 Ann’s skill

After you have finished these questions, turn to page 2. Review Your Task and the
Guidelines. Use scrap paper to plan your response. Then write your response to
Part A, beginning on page 1 in your essay booklet. After you finish your response for
Part A, go on to page 8 of your examination booklet and complete Part B.



Part B
Your Task:
Write a critical essay in which you discuss two works of literature you have read from the particular perspective
of the statement that is provided for you in the Critical Lens. In your essay, provide a valid interpretation of
the statement, agree or disagree with the statement as you have interpreted it, and support your opinion using
specific references to appropriate literary elements from the two works. You may use scrap paper to plan your
response. Write your essay in Part B, beginning on page 7 of your essay booklet.

Critical Lens:

“A story must be exceptional enough to justify its telling; 
it must have something more unusual to relate than the 
ordinary experience of every average man and woman.”

— Thomas Hardy
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Guidelines:
Be sure to
• Provide a valid interpretation of the critical lens that clearly establishes the criteria for

analysis
• Indicate whether you agree or disagree with the statement as you have interpreted it
• Choose two works you have read that you believe best support your opinion
• Use the criteria suggested by the critical lens to analyze the works you have chosen
• Avoid plot summary. Instead, use specific references to appropriate literary elements

(for example: theme, characterization, setting, point of view) to develop your analysis
• Organize your ideas in a unified and coherent manner
• Specify the titles and authors of the literature you choose
• Follow the conventions of standard written English
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ANSWER SHEET

Student  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . Sex: ■■ Male ■■ Female

School  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . Grade  . . . . . . . . . . . . Teacher  . . . . . . . . . . . . . . . . . . .

Write your answers to the multiple-choice questions for Part A on this answer sheet.

Part A

1 _______ 6 _______

2 _______ 7 _______

3 _______ 8 _______

4 _______ 9 _______

5 _______ 10 _______

Your essay responses for Part A and Part B should be written in the essay booklet.

I do hereby affirm, at the close of this examination, that I had no unlawful knowledge of the questions or answers prior to the examination and
that I have neither given nor received assistance in answering any of the questions during the examination.

____________________________________________________________
Signature

HAND IN THIS ANSWER SHEET WITH YOUR ESSAY BOOKLET, 
SCRAP PAPER, AND EXAMINATION BOOKLET.
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