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Practical support to help you deliver this Edexcel specification

Schemes of work
These schemes of work has been produced to help you implement this Edexcel specification. They are offered as examples of possible models that you should feel free to adapt to meet your needs and are not intended to be in any way prescriptive. It is in editable word format to make adaptation as easy as possible.
These schemes of work give guidance for:

· Content to be covered

· Approximate time to spend on different key themes

· Ideas for incorporating and developing the assessment skills related to each unit.

Suggested teaching time

This is based on a two year teaching course of five and a half terms with one and a half hours of history teaching each week. 

This would be a seventy week course with total teaching time of approximately 100 hours. The schemes suggest the following timescale for the different sections:

· Section A 20 hours for each of the two units: Total 40 hours.

· Section B 20 hours for the unit: Total 20 hours.

· Section C: 25 hours for the unit since it covers a longer period in time. Total 25 hours.

· Revision: 15 hours. 

Possible options for those with less teaching time

· 20 hours for Section C

· 10 hours for revision. 

Other course planning support

You will find other support for planning the course in the Teacher’s Guide. This is a free downloadable resource that you can access at www.edexcel.com/IGCSE2009.
Edexcel Subject Advisors

Edexcel has a team of specialist subject advisors available to help you with implementation of this specification. You can contact them by email or phone. 

Email:
HistorySubjectAdvisor@edexcelexperts.co.uk
Phone:
0844 576 0034

Edexcel additional support

· Ask the Expert — puts you in direct email contact with over 200 of our senior subject experts

· Edexcel’s community — these message boards are designed to enable you to access peer-to-peer support from fellow Edexcel teaching and delivery staff in schools and colleges.

Edexcel IGCSE History from 2009
Section A — Option A1: Development of a Nation: Unification of Italy, 1852-70
	Hours
	Key themes and contents coverage
	Learning outcomes
	Exemplar classroom activities
	Exemplar assessment activities

	5
	Cavour’s domestic policies

· Cavour’s financial and domestic reforms.

· Economic expansion.

· His policies to reduce the influence of the Church.
	To understand the changes brought in by Cavour to modernise Piedmont.
	Working in pairs produce a mind map which suummarise the main changes brought in by Cavour.
Class discussion on extent to which Cavour had modernised Piedmont.
	Categorising statements into causes, events and effects of Cavour’s domestic policies to develop understanding of effects.

	6
	The defeat of Austria

· Piedmont and the Crimean War.

· Orsini and Napoleon III.

· the Pact of Plombieres.

· defeat of Austria.

· French withdrawal.

· the Treaty of Villafranca.
	To identify how and why Napoleon III helped the process of Italian unification.
To understand the progress made in the years 1856-59.
	Time line of key events 1855-59 to help with chronology question.
Working in pairs draw up balance sheet of successes and shortcomings of events of 1858-59 for process of Italian unification
	Categorising statements into causes, events and effects to of war with Austria to develop understanding of effects.
Practice in ‘describe effect’ question.

Self and peer assessing effect question using mark scheme and levels.

	4
	Garibaldi

· Garibaldi’s motives for intervention in Naples.

· Sicily and the Thousand.

· Garibaldi’s invasion and successes in Sicily and Naples. 

· Proclamation of Kingdom of Italy.

· Includes reasons for Garbaldi’s success.


	To understand the key features of Garibaldi’s invasion of the two Sicilies.
To identify the reasons for his success.
	Mind mapping of causes/reasons for success of Garibaldi’s invasion on two Sicilies.
On mind map drawing lines showing links between some of reasons. Writing on links.


	Planning 8 mark causation question on reasons for Garibaldi’s success with aid of planning grid.

Writing 8 mark causation question.

Self and peer assess ‘causation’ essay using mark schemes.

	3
	The Papal States

· Garibaldi’s advance northwards to the Papal States. 

· Reaction of great powers and Cavour. 

· Intervention of Piedmont.


	To know the mixed reactions of Cavour to Garibaldi’s successes.
	Draw up a table comparing and contrasting the views of Garibaldi, Napoleon III and Cavour to:
· Garibaldi’s successes in two Sicilies

· Garibaldi’s advance on the Papal States.
	Using sources on developments 1858-62 to stimulate own knowledge.
Encourage students to underline key dates, events and people in source and then write more about them.
Planning answer to source and own knowledge question using planning grid. 
Peer assess plans.
Practice in writing source and own knowledge question.

	2
	Venice and Rome

· Piedmont and Austro-Prussian War and Venetia. 

· Piedmont and Franco-Prussian War and acquisition of Rome.
	To understand how Italy gained Venetia and Rome in the years 1866-70.
	Group activities:
· Draw up a time chart for Italian unification to cover the whole period

· Put together a mind map on A3 summarising the key events in the period 1852-70.

	Practice in writing source and own knowledge question.
Self and peer assess source and own knowledge question using mark schemes. Highlight use of source and knowledge.


Section A — Option A2: Development of a Nation: Unification of Germany, 1848-71
	Hours
	Key themes and contents coverage
	Learning outcomes
	Exemplar classroom activities
	Exemplar assessment activities

	4
	The importance of the 1848 Revolutions

· The key events of 1848-9 including the Frankfurt Assembly, Prussian support for a union of Germany, the opposition of Austria and the refusal of Frederick William of Prussia to become emperor. 

· Effects on German nationalism and liberalism.
· Also identify the factors which favoured and hindered unification.
	To understand why there was little progress in German Unification during these years.
To identify the obstacles to unification.
	In pairs draw up a balance sheet of the factors which favoured and hindered German unification.
Put together a mind map summarising the events of 1848-49 to prepare for describe question.
	Categorising statements into causes, events and effects of the 1848-49 Revolutions to develop understanding of effects.

	3
	Economic factors favouring unification

· The importance of the industrial development of Prussia and a national railway system. 

· The development of the Zollverein – Prussian leadership, wider membership and exclusion of Austria.
	To identify the economic developments which encouraged unification.
To understand the importance of the Zollverein.
	Write a paragraph explaining why economic developments favoured Prussia rather than Austria.
	Practice in ‘describe effect’ question on events of 1848-49 and economic factors
Self and peer assessing effect question using mark scheme and levels.

	2
	Bismarck’s aims and methods
· Bismarck’s determination to unite Germany under Prussian leadership and exclude Austria. 

· Use of diplomacy to isolate rivals and war ‘blood and iron’.

· Also the circumstances in which Bismarck became Minister-President of Prussia.
	To understand Bismarck’s aims in German unification
To identify his policy of Realpolitik.

	Using an extract from Bismarck’s ‘Blood and Iron’ speech, explain how Bismarck intended to create a united Germany.
	Planning 8 mark causation question on reasons for importance of Zollverein with aid of planning grid.
Writing 8 mark causation question.
Self and peer assess ‘causation’ essay using mark schemes.


	6
	Wars against Denmark and Austria
· Use of Schleswig-Holstein to provoke Denmark. 

· Defeat of Denmark and Convention of Gastein. 

· Diplomacy to isolate Austria and provoke. Sadowa and reasons for Prussian victory. 

· Treaty of Prague and establishment of North German Confederation.


	To understand the causes, events and results of the wars against Denmark and Austria.
To identify the reasons for Prussian success.
	In pairs produce two separate mind maps each showing the reasons for Prussian success in the two wars. On each mind map:
· Rank order the reasons clockwise beginning with the most important at 12.0. clock 

· Draw lines to show links between the reasons. Explain links along lines.


	Using sources on developments 1862-65 to stimulate own knowledge.
Encourage students to underline key dates, events and people in source and then write more about them.
Planning answer to source and own knowledge question using planning grid. 
Peer assess plans.
Practice in writing source and own knowledge question.

	5
	Franco-Prussian War

· Diplomacy to isolate France. 

· The Ems Telegram. Support of southern states. 

· Key events of the Franco-Prussian War. 

· Reasons for Prussian victory. 

· Treaty of Frankfurt and the Proclamation of the German Empire.
	To understand how Bismarck provoked war with France.
To identify the reasons for Prussian success
	Group tasks.
· Draw up a time chart for German unification to cover the whole period to assist with chronology question

· Put together a mind map on A3 summarising the key events in the period 1848-71


	Practice in writing source and own knowledge question.
Self and peer assess source and own knowledge question using mark schemes. Highlight use of source and knowledge.


Section A — Option A3: Development of Dictatorship: Germany, 1918-45
	Hours
	Key themes and contents coverage
	Learning outcomes
	Exemplar classroom activities
	Exemplar assessment activities

	5
	The establishment of the Weimar Republic and its early problems

· The German Revolution of 1918. 

· The strengths and weaknesses of the new Constitution. 

· Reactions to the Treaty of Versailles. 

· The Spartacist and Kapp uprisings. 

· French occupation of the Ruhr. 

· Causes and effects of hyperinflation.
	To understand the key problems facing the Weimar Republic in the years 1919-23 and how and why they were able to survive these problems.
	Working in pairs draw up a balance sheet of the successes and shortcomings of the Weimar Constitution.
In groups put together a mind map which summarises the key problems faced by the Weimar Republic in the years 1919-23. 
	Categorising statements into causes, events and effects of the Versailles Treaty and the hyperinflation of 1923 to develop understanding of effects.

	2
	The recovery of Germany, 1924-29

· The work of Stresemann. 

· Rentenmark, Dawes and Young Plan and the recovery of the German economy. 

· Successes abroad – League of Nations, Locarno Treaties and Kellogg-Briand Pact.

· How much recovery was there?

	To identify the key measures brought in by Stresemann in the years 1924-29 and evaluate their importance in the recovery of the Republic.
	Students summarise, in a chart, the main steps taken by Stresemann, 1924-29, and the main effects of these actions.

Students draw up a balance sheet of the successes and failures of the Weimar Republic 1923-29 and then try to assess how it did overall.
	Practice in ‘describe effect’ question on problems facing Weimar Republic 1919-23.
Self and peer assessing effect question using mark scheme and levels.

	5
	The rise of Hitler and the Nazis 

· Hitler and the German Workers’ Party. 

· Changes to the party 1920-22. 

· Causes, events and results of Munich Putsch, 1923. 

· Reorganisation of the Party, 1924-28. 

· Impact of Wall Street Crash. Nazi methods to win support. 

· Events of 1932 to January 1933.
· Need to know details of political developments from Bruning to Papen.
	To understand the impact of the Great Depression on Germany and identify the ways in which the Nazi Party exploited the economic and political problems to gain more support. 
	In pairs produce a mind maps showing the reasons for increased Nazi support in the years 1929-32. On the mind map:

· Rank order the reasons clockwise beginning with the most important at 12.0. clock 

· Draw lines to show links between the reasons. Explain links along lines.
	Planning 8 mark causation question on reasons growth in support for Nazi Party in the years 1929-32 with aid of planning grid.

Writing 8 mark causation question.

Self and peer assess ‘causation’ essay using mark schemes.

	5
	Life in Nazi Germany

· Setting up the Nazi dictatorship through the Reichstag Fire, Enabling Act, Night of the Long Knives, the police state and propaganda.

· Nazi policies towards women, the young, the Jews and the Churches. 

· Policies to reduce unemployment.
· Were Germans better or worse off under the Nazis?
	To understand how Hitler was able to remove opposition and establish a dictatorship of the Nazi Party in the years 1933-34. 
To identify the changes brought about by the Nazis in the lifestyles of the young, women and the Jews and in the position of the Protestant and Roman Catholic Churches.
	Students produce a time line to show the key developments in the removal of opposition in the years 1933-34.
Divide the class into four groups. Each group given one of the following to research and produce a presentation to explain the degree of change under the Nazis for Women, Jews, the young and the Churches.

Each student summarises the presentations by producing a table showing the changes for each group in the years 1933-39.
	Using sources on key features of Nazi Germany 1933-39 to stimulate own knowledge.

Encourage students to underline key dates, events and people in source and then write more about them.

Planning answer to source and own knowledge question using planning grid.  Peer assess plans.

Practice in writing source and own knowledge question.

	3
	The impact of the Second World War on Germany

· Nazi policies towards the Jews including ghettos, death squads and the Final Solution.

· The German Home Front and the growth of opposition to Hitler.

· Defeat and Hitler’s death.
	To know the effects of the Second World War on Nazi policies towards the Jews and on the home front in Germany. 
To identify the reasons for Hitler’s downfall and death. 
	Group tasks.

· Draw up a time chart for Germany to cover the whole period to assist with chronology question.
· Put together a mind map on A3 summarising the key events in the period 1918-45.

	Practice in writing source and own knowledge question.

Self and peer assess source and own knowledge question using mark schemes. Highlight use of source and knowledge.


Section A — Option A4: Development of Dictatorship: Italy, 1918-43
	Hours
	Key themes and contents coverage
	Learning outcomes
	Exemplar classroom activities
	Exemplar assessment activities

	5
	Post war discontent in Italy

· Weaknesses of the Italian system of government. 

· Italian discontent with the Versailles Peace Settlement. 

· The growth of socialism. 

· Failure of Italian governments, 1919-22.


	To understand the main political, economic, social and religious reasons for discontent in Italy in the years after the First World War.
	In pairs produce a mind map showing the main reasons for discontent in Italy in the years 1919-22.
	Categorising statements into causes, events and effects of post war Italian discontent develop understanding of effects.

	4
	Growing support for Fascism, 1919-22

· Mussolini and the formation of the Fascist Party, its aims and organization.

·  Fascist activities 1919-22. 

· The March on Rome.
	To identify the key features of the Fascist Party in the years 1919-22 and to know why there was increased support for Mussolini during this period.
To understand the importance of the March on Rome in Mussolini’s rise to power.
	Students draw up a fact file about Mussolini and the Fascist Party in the years 1919-22.
Give five reasons why there was increased support for the Fascists in the years 1919-22.
Write a paragraph explaining the importance of the March on Rome.
	Practice in ‘describe effect’ question on growing support for Fascism.
Self and peer assessing effect question using mark scheme and levels.

	4
	The founding of the Fascist state under Mussolini

· The Fascist dictatorship – the one-party state.

· The electoral law of 1923

· The murder of Matteoti

· Censorship and the police state. 


	To understand the methods used by Mussolini to establish a dictatorship of the Fascist Party especially the removal of opposition.
	Students produce a grid showing the main methods used by Mussolini to establish his Fascist State. 
· Key factor on left hand side

· Brief explanation on right hand side.
	Planning 8 mark causation question on reasons why Mussolini came to power in 1922 with aid of planning grid.

Writing 8 mark causation question.

Self and peer assess ‘causation’ essay using mark schemes.

	4
	Domestic policy and life in Fascist Italy

· The Lateran Treaty and the Corporate State. 

· Mussolini’s economic policies including the Battles of Wheat and Lira. 

· The Battle of Births 

· Control of the youth.


	To understand the key achievements of the Fascist state in the years 1924-39, especially the various battles and the Lateran Treaty. 
To evaluate Fascist successes and failures during these years.
	In pairs produce a balance sheet of the successes and failures of Mussolini’s domestic policies.
· Sketch a set of scales

· Successes on left hand side

· Failures on right hand side


	Using sources on key features of Fascist Italy to stimulate own knowledge.

Encourage students to underline key dates, events and people in source and then write more about them.

Planning answer to source and own knowledge question using planning grid. 

Peer assess plans.

Practice in writing source and own knowledge question.

	3
	The impact of the Second World War on Italy

· Entry in 1940. 

· Effects of war on home front. 

· Growth of opposition and German occupation. 

· Puppet ruler and circumstances leading to his death.
	To identify the effects of the Second World War on Italy and understand the reasons for Mussolini’s downfall and death. 
	Group tasks.

· Draw up a time chart for Italy to cover the whole period to assist with chronology question

· Put together a mind map on A3 summarising the key events in the period 1918-43.

	Practice in writing source and own knowledge question.

Self and peer assess source and own knowledge question using mark schemes. Highlight use of source and knowledge.


Section A — Option A5: Russia: Autocracy and Revolt, 1881-1914
	Hours
	Key themes and contents coverage
	Learning outcomes
	Exemplar classroom activities
	Exemplar assessment activities

	3
	The reign of Alexander III
· Impact of assassination of Alexander II. Alexander III and reaction.

· Restoration of autocracy, censorship.

· The policy of Russification.
	To understand why Alexander III restored autocracy and the key features of his reign.
	In pairs students produce a mind map showing the key features of the reign of Alexander III.
	Categorising statements into causes, events and effects policies of Alexander III develop understanding of effects.

	5
	Problems facing Nicholas II, 1894-1905
· Weaknesses of Nicholas as Tsar. 

· Problems of peasants, town workers and subject nationalities. 

· Include the shortcomings of autocracy, role of secret policy and the role of the Orthodox Church.

	To identify the main reasons for discontent in Russia in the early years of the reign of Nicholas II.
To understand the weaknesses of Nicholas II as a Tsar and his failure to carry out reform.
	Students produce a grid  showing the different groups (workers, peasants, ethnic groups) and reasons for discontent.
Students imagine they are an adviser to the Tsar. Write a memo to the Tsar in 1904 explaining reasons for discontent and actions he should take to reduce this discontent. 
	Practice in ‘describe effect’ question on problems facing Nicholas II.
Self and peer assessing effect question using mark scheme and levels.

	5
	The 1905 Revolution

· The Russo-Japanese War (1904-5).

· Bloody Sunday (January 1905). 

· Key events of 1905 Revolution. 

· The October Manifesto and reasons why Nicholas survived.


	To understand the causes, events and results of the 1905 Revolution.
To identify why Nicholas II was able to survive the Revolution.

To know the importance of the October Manifesto.
	Students produce a flow chart showing the causes, events and results of the 1905 Revolution.

Students produce the front page of an opposition newspaper about the events of Bloody Sunday – including a catchy headline.
	Planning 8 mark causation questions on reasons for 1905 Revolution with aid of planning grid.

Writing 8 mark causation question.

Self and peer assess ‘causation’ essay using mark schemes.



	3
	The Dumas and Stolypin

· The attitude of Nicholas to the first three dumas. 

· Stolypin’s policy of repression and land reform. 

· The Lena Goldfield strike.
	To understand why the first three dumas were shortlived.
To identify the importance of Stolypin’s reforms for the peasants.

To know why there was widespread discontent in the years before 1914, especially the importance of the Lena Goldfield Strike.
	In pairs, students produce a balance sheet to show achievements and failures for the key developments in Russia in 1906-14.

Students prepare for a class discussion on whether Nicholas II was stronger or weaker in 1914 than he had been in 1905. 


	Using sources on key features of Stolypin’s policies and the dumas to stimulate own knowledge.

Encourage students to underline key dates, events and people in source and then write more about them.

Planning answer to source and own knowledge question using planning grid. 

Peer assess plans.

Practice in writing source and own knowledge question.

	4
	The growth of opposition to Tsarist rule

· Emergence of opposition groups including the Constitutional Democrats (Cadets), Octobrists, Social Revolutionary Party and Social Democrats. 

· Split in Social Democrats – Mensheviks and Bolsheviks.

· Awareness of the early developments in the Bolshevik Party, 1903-14, especially the leadership of Lenin.
	To identify the key features of opposition groups in Russia in the years before 1914.
To understand the importance of the split in the Social Democratic Party in 1903 and the early developments in the Bolshevik Party.
	Divide class into groups. Each group has to research an opposition group and produce a poster and brief presentation giving the key features and aims of that group.

Further group tasks.

· Draw up a time chart for Russia to cover the whole period to assist with chronology question.
· Put together a mind map on A3 summarising the key events in the period 1881-1914.

	Practice in writing source and own knowledge question.

Self and peer assess source and own knowledge question using mark schemes. Highlight use of source and knowledge.


Section A — Option A6: Russia: Dictatorship and Conflict, 1924-53
	Hours
	Key themes and contents coverage
	Learning outcomes
	Exemplar classroom activities
	Exemplar assessment activities

	3
	The leadership struggle, 1924-28

· The rivals for the leadership. Including Stalin, Trotsky, Kamenev, Zkinoviev and Bukharin

· Strengths and weaknesses of Stalin and Trotsky. 

· Stalin’s steps to power, 1924-28.
	To identify the claims of the five rivals for the leadership.

To understand how and why Stalin was successful in the leadership contest.
To know his key actions in the years 1924-28.
	Group task:
· Give each group one of leadership rivals.
· Have to prepare presentation promoting leadership claims of that rival.
· Class vote on who should succeed Lenin.
Individual task – draw up table showing strengths and weaknesses of Stalin and Trotsky.
	Categorising statements into causes, events and effects the leadership struggle develop understanding of effects.

	6
	Five Year Plans and collectivisation 

· Stalin’s economic aims. 

· Key features of industrialization including Gosplan, five year plans, Stakhanovites, living and working conditions. 

· Reasons for and nature of collectivization. 

· Opposition and removal of kulaks. 

· Success and failures of economic policies.
· Also include role of women.

	To understand the reasons for, key features and effects of collectivisation.
To understand the reasons for, key features and effects of industrialisation.
To evaluate the impact of Stalin’s economic policies on the Soviet Union.
	Paired task. Draw up a table showing the successes and failures of collectivisation.
Individual task. Prepare a grid showing the key features of the different five year plans.
	Practice in ‘describe effect’ question effects of collectivisation.
Self and peer assessing effect question using mark scheme and levels.

	5
	Purges and show trials

· Reasons for purges including murder of Kirov. 

· Key features of purges of 1930s. 

· Impact on Soviet Union. 

· Reasons for and features of Show Trials.
	To identify the reasons for the purges.
To understand which groups were purged and the effects on Stalin and the Soviet Union.
To know the key features of the Show Trials.
	Group task. Put together two mind maps 
· The first shows the reasons for the purges

· The second shows the effects of the purges

On each mind map

· Rank order the reasons/effects clockwise beginning with the most important at 12.0. clock 

· Draw lines to show links between the reasons/effects. Explain links along lines.
	Planning 8 mark causation questions on reasons for purges with aid of planning grid.

Writing 8 mark causation question.

Self and peer assess ‘causation’ essay using mark schemes.

	3
	Cult of personality and revision of history

· Reasons for and methods of cult of history. 

· Censorship, propaganda, control of education.

· The Soviet interpretation of history.


	To understand the methods by which Stalin controlled the Soviet Union.
To identify the key features of the Cult of Personality.
To know how Stalin used propaganda, education and the revision of history to strengthen his dictatorship.
	Divide class into groups. Give each group one of the following to research:
· Cult of personality

· Censorship and propaganda

· Control of education

· Soviet interpretation in history

Each groups gives a brief presentation on their topic:
· Explaining its key features

· Ratings its importance in Stalin’s control of the Soviet Union on a scale of 1-5 with 5 being highest
	Using sources on key features of cult of personality to stimulate own knowledge.

Encourage students to underline key dates, events and people in source and then write more about them.

Planning answer to source and own knowledge question using planning grid.
Peer assess plans.

Practice in writing source and own knowledge question.

	3
	The impact of the Second World War 

· Early German success, 1941-2.

· Reasons for the revival of the Soviet Union under Stalin. Stalin’s popularity. 

· Post war purges and Stalin’s death.
	To identify the reasons for early German success and later Soviet recovery.
To evaluate the importance of Stalin’s leadership in the recovery of the Soviet Union.
To understand the key features of Stalin’s later years. 
	Group tasks:
· Draw up a time chart for Russia to cover the whole period to assist with chronology question.
· Put together a mind map on A3 summarising the key events in the period 1924-53.
· Class discussion on the achievements and shortcomings of Stalin’s rule.
	Practice in writing source and own knowledge question.

Self and peer assess source and own knowledge question using mark schemes. Highlight use of source and knowledge.


Section A — Option A7: A Divided Union: Depression and Recovery in the USA, 1929-45
	Hours
	Key themes and contents coverage
	Learning outcomes
	Exemplar classroom activities
	Exemplar assessment activities

	4
	The Wall Street Crash

· Long term and immediate reasons for the Wall Street Crash especially speculation, weaknesses in US economy. This requires an understanding of the weaknesses of the US economy before 1929.
· The events of October 1929. 

· The immediate effects of the Crash (this means the immediate aftermath).
	To identify the long term and more immediate reasons for the Wall Street Crash. 
To understand the immediate effects of the Crash especially on US banking system.
	Paired task to produce a flow chart showing the long term and immediate reasons for the Wall Street Crash.
Individual task. Produce a front page US newspaper for the day after Black Thursday. This should include a catchy headline.
	Categorising statements into causes, events and effects the Wall Street Crash develop understanding of effects.

	4
	The Depression and the policies of Hoover

· The economic and social effects of the Depression. This includes rural and urban.
· Attitude and policies of Hoover including Hoovervilles and the Bonus Marchers. 

· Attempts to reduce the effects of unemployment.
	To identify the effects of the Depression in the years 1929-32 on both rural and urban areas.
To understand the measures brought in by Hoover and evaluate their impact on the Depression. 
	Divide the class into two to prepare a debate on the achievements of Hoover
· One half to prepare evidence that Hoover was successful
· Other half to prepare evidence that he was a failure.

Individual task. On a set of scales write Hoover’s successes on the left and failures on the right. 
	Practice in ‘describe effect’ question effects of Hoover’s policies.
Self and peer assessing effect question using mark scheme and levels.

	6
	Roosevelt and the New Deal

· Reasons for Roosevelt’s success in 1932 Presidential Election campaign. 

· Main features of New Deal. The Hundred Days, fireside chats, banking reform. 

· Alphabet Agencies.

· The Second New Deal.

· Students should be aware of Roosevelt’s second presidential victory of 1936
	To identify the reasons for Roosevelt’s success in the 1932 presidential election campaign.
To understand and evaluate the key measures of the First and Second New Deal.
	Individual task. Produce a grid to show the main measures of the New Deal. The grid should include its date, key features, success and failures. 
	Planning 8 mark causation questions on reasons for New Deal with aid of planning grid.

Writing 8 mark causation question.

Self and peer assess ‘causation’ essay using mark schemes.


	3
	Reactions to the New Deal

· Opposition to the New Deal, especially Supreme Court, Republicans, Huey Long and Dr Francis Townsend. Students should be aware of Roosevelt’s attempts to change the Supreme Court.
· Successes and failures of the New Deal.


	To know the reasons for opposition to the New Deal.
To evaluate the nature and effects of this opposition.
	Group task. Give each group a different feature of opposition to the New Deal including
· The Republicans

· Supreme Court

· Huey Long

· Frances Townsend.
Prepare a brief presentation on why they opposed the New Deal and a rating from 1-5 of how serious a threat they posed (five being the most serious).
	Using sources on key features of the New Deal and opposition to stimulate own knowledge.

Encourage students to underline key dates, events and people in source and then write more about them.

Planning answer to source and own knowledge question using planning grid. 

Peer assess plans.

Practice in writing source and own knowledge question.

	3
	The impact of war on the USA

· Reason for economic growth.

· The treatment of Japanese Americans and black Americans.

· The contribution of women.
	To understand the impact of the Second World War on the US economy.
To identify the changes brought about by the Second World War on the position of women, black Americans and Japanese Americans.
	Paired task. Research the impact of the Second World War on 

· Women

· Black Americans

· Japanese Americans.

Produce a grid showing the benefits and shortcomings. Make a decision on which group benefited the most.

Group tasks.

· Draw up a time chart for USA to cover the whole period to assist with chronology question.
· Put together a mind map on A3 summarising the key events in the period 1929-45.
· Class discussion on the achievements and shortcomings of Stalin’s rule.

	Practice in writing source and own knowledge question.

Self and peer assess source and own knowledge question using mark schemes. Highlight use of source and knowledge.


Section A — Option A8: A Divided Union: Civil Rights in the USA, 1945-74
	Hours
	Key themes and contents coverage
	Learning outcomes
	Exemplar classroom activities
	Exemplar assessment activities

	3
	McCarthyism and the Red Scare

· Reasons for the Red Scare. including the Cold War, 1945-50.

· Students will need awareness of key developments such as Truman Doctrine, Marshall Plan, Berlin Crisis and Korea.

· Hiss and Rosenberg cases.

· The HUAC and the Hollywood Ten. 

· The methods used by McCarthy and the growth of opposition. This includes the reasons for McCarthy’s downfall.
	To identify the key reasons for the development of the Red Scare in the USA in the years after 1945.
To understand the key features of McCarthyism including why he emerged, his methods, reasons for his fall and his effect on US society.
	Paired task. Draw up a mind map to show the reasons for the growth of the Red Scare in the USA in the late 1940s and early 1950s. 

· Rank order the reasons clockwise beginning with the most important at 12.0. clock 

· Draw lines to show links between the reasons. Explain links along lines.

Group task. Draw up a series of questions and answers to ‘hot seat’ McCarthy. Role play the hot seat activity in the form of a McCarthy interrogation.
	Categorising statements into causes, events and effects of McCarthyism develop understanding of effects.

	4
	Civil Rights in the 1950s

· Segregation and discrimination. 

· Key events and importance of Brown v Topeka (1954), Montgomery Bus Boycott (1955) and Little Rock (1957).
	To understand the key features of Brown v Topeka, Montgomery and Little Rock.
To evaluate their impact on the civil rights movement.
	Group task. Give each group one of the key events of the 1950s:
· Brown v Topeka

· Montgomery

· Little Rock

Each group has to produce a three minute television news report on their chosen event. This should include its key features and effects.
Individual task. Draw up a grid to show the three key events of the 1950s. The grid should include

· Date and key events

· What the event achieved for civil rights

· Rating 1-5 for its importance in civil rights movement with 5 being highest.

	Practice in ‘describe effect’ question effects of the key events in civil rights in the 1950s.
Self and peer assessing effect question using mark scheme and levels.

	5
	The impact of Martin Luther King and Black Power

· Freedom riders sit-ins and voting rights. 

· The methods and activities of Martin Luther King. This includes the Washington & Birmingham Peace Marches, Selma and the Voting Rights Campaign.

· Civil Rights legislation of 1960s. 

· Malcolm X and Nation of Islam. 

· Reasons for growth of Black Power. 

· Race riots and the Black Panther movement. 
	To understand the key features of the civil rights movement of the early 1960s especially freedom riders, sit-ins, the peace marches, Selma and the voting rights campaign.
To identify the different features of the Black Power Movement and the influence of Malcolm X.
	Group task. Each group to research the career and achievements of MLK and Malcolm X and prepare a ‘hot seat’ for each leader. Preparations should include questions and answers. Class role play ‘hot seating’ the two leaders. 
Paired task. Put together a grid comparing the aims, methods and achievements of Martin Luther King and the Black Power Movement. 

Individual task. Draw up a summary chart/balance sheet to show the progress or lack of progress in black civil rights by the end of the 1960s. 
	Planning 8 mark causation questions the reasons for the emergence of the Black Power Movement with aid of planning grid.

Writing 8 mark causation question.

Self and peer assess ‘causation’ essay using mark schemes.

	5
	Protest movements: students, women and anti-Vietnam

· General reasons for growth of protest movements.

· The student movement and links to war in Vietnam, Students for Democratic Society and ‘hippies’. 

· Students should be aware of events at Kent State University in 1970.
· Betty Friedan, Eleanor Roosevelt, NOW, women’s liberation movement, abortion and Phyllis Schafly.
	To identify the reasons for, key features and achievements of the student movement of the 1960s.

To understand the significance of the Vietnam War.
To know the reasons for, features and achievements of the women’s movement including opposition to its aims.
	Paired task. To produce a two sided summary of the key features of the student and women’s movements. This should be using two of the following methods:
· A grid/table

· A mind map

· Bullet points

· Picture/story board.
	Using sources on key features of the protest movements of the 1960s to stimulate own knowledge.

Encourage students to underline key dates, events and people in source and then write more about them.

Planning answer to source and own knowledge question using planning grid.
Peer assess plans.

Practice in writing source and own knowledge question.

	3
	Nixon and Watergate

· Reasons for and key features of the Watergate scandal. 

· Impact on Nixon and US politics. 

· New laws. This means to reduce powers of President.
	To understand the key developments in the Watergate Scandal.
To identify its impact on Nixon, US society and the powers of the presidency.
	Individual task. Put together flow chart showing key developments in the Watergate Scandal. 

Group tasks.

· Draw up a time chart for USA to cover the whole period to assist with chronology question

· Put together a mind map on A3 summarising the key events in the period 1945-74.
	Practice in writing source and own knowledge question.

Self and peer assess source and own knowledge question using mark schemes. Highlight use of source and knowledge.


Section A — Option A9: A World Divided: International Relations Between the Wars, 1919-39
	Hours
	Key themes and contents coverage
	Learning outcomes
	Exemplar classroom activities
	Exemplar assessment activities

	4
	The Versailles Settlement

· The aims of the Big Three. 

· Key terms of the treaties of Versailles, St Germain, Sevres, Trianon and Neuilly. 

· Reactions to the peace treaties.
	To identify the different aims of Clemenceau, Wilson and Lloyd George and how they impacted on the peace treaties.
To understand the key terms of each of the peace treaties.
To know the reactions to the peace settlement especially in Germany to the Treaty of Versailles.
	Group task. Each group has to research the aims of the Big Three and the terms of the Treaty of Versailles. Complete a grid showing:
· The aims of the Big Three

· The areas of difference

· Which terms were influenced by the Big Three.
Role play in groups of three. Each group member is an adviser to one of the Big Three. An imaginary meeting between the three advisers before Versailles trying to work out possible terms for the Treaty of Versailles. Can they produce a more long-lasting peace?
	Categorising statements into causes, events and effects of the peace treaties to develop understanding of effects.

	2
	International cooperation in the 1920s

· International disarmament, especially the Washington Conferences. 

· The Locarno Treaties and the Kellogg-Briand Pact.

· Students will need some awareness of the successes and failures of the League of Nations in the 1920s.
	To understand the key features of international cooperation in the 1920s.
To be aware of the successes and failures of the League of Nations in the 1920s.
	Individual task. Draw up a balance sheet to show the achievements and limitations of international cooperation in the 1920s. This should include some of the achievements and failures of the League of Nations. 

	Practice in ‘describe effect’ question effects of the peace treaties.
Self and peer assessing effect question using mark scheme and levels.

	4
	The breakdown of cooperation in the early 1930s

· Impact of the World Depression.

· The emergence of the dictators.

· The Japanese invasion of Manchuria. 

· Failure of the Disarmament Conference, 1932-33.
	To identify the reasons for the breakdown in international cooperation in the years 1929-33.
To understand the causes, events and results of the Manchurian Crisis.
To know why the Disarmament Conference failed.
	Group task. To produce a mind map showing the reasons for the breakdown of cooperation in the years 1929-33. 
· Rank order the reasons clockwise beginning with the most important at 12.0. clock 

· Draw lines to show links between the reasons. Explain links along lines.


	Planning 8 mark causation questions the reasons for the breakdown in international cooperation with aid of planning grid.

Writing 8 mark causation question.

Self and peer assess ‘causation’ essay using mark schemes.

	6
	Appeasement, 1933-39

· Reasons for appeasement.

· Italian invasion of Abyssinia (1935). 

· Rhineland (1936).

· Austria (March 1938).

· The Sudetenland Crisis and the Munich Conference.

· Students should be aware of the Anglo-German Naval Treaty and the collapse of the Stresa Front and the Rome-Berlin Axis.
	To understand the meaning of and arguments for and against the policy of appeasement.
To identify the key features of the Abyssinian Crisis, German occupation of the Rhineland, the Anschluss and the Sudetenland Crisis.
	Class debate on appeasement. Students work in pairs preparing arguments for and against the policy of appeasement. Class debate/discussion to follow.
Group task. Each group represents the League of Nations and has to decide on what action to take in response to the key developments of 1933-38 including Abyssinia, Rhineland, German rearmament, Anschluss and the Sudetenland Crisis. Their actions must reflect realities of the time but also to try to prevent present and future aggression 
	Using sources on key features of appeasement and the events of 1933-39 to stimulate own knowledge.

Encourage students to underline key dates, events and people in source and then write more about them.

Planning answer to source and own knowledge question using planning grid. 

Peer assess plans.

Practice in writing source and own knowledge question.

	4
	Reasons for the outbreak of the Second World War

· German occupation of Czechoslovakia (March 1939).

· Anglo-French support for Poland.

· Nazi-Soviet Pact (August 1939).

· German invasion of Poland, weaknesses of appeasement.
· Students should be aware of the Pact of Steel.
	To identify the reasons for the outbreak of war including the German occupation of Prague and invasion of Poland.
To understand the reasons for and importance of the Nazi-Soviet Pact of August 1939.
	Paired task. Draw up a balance sheet of the achievements and shortcomings of appeasement using a set of scales with

· Achievements on the left

· Shortcomings on the right

Give a final verdict on the significance of appeasement.

Group tasks.

· Draw up a time chart for International Relations to cover the whole period to assist with chronology question.
· Put together a mind map on A3 summarising the key events in the period 1919-39.

	Practice in writing source and own knowledge question.

Self and peer assess source and own knowledge question using mark schemes. Highlight use of source and knowledge.


Section A — Option A10: A World Divided: Superpower Relations 1945-62
	Hours
	Key themes and contents coverage
	Learning outcomes
	Exemplar classroom activities
	Exemplar assessment activities

	4
	Reasons for the Cold War

· Long-term rivalry between Soviet Union and West. 

· Differences during the Second World War and at Yalta and Potsdam. 

· Soviet Union and Eastern Europe. 

· Attitude of Truman.
· Students should be aware of the ideological differences between capitalism and communism.
	To identify the long term and more immediate reasons for the Cold War including ideological differences, problems during the Second World War and the two peace conferences of 1945. 
To understand the different views of the two sides about the start of the Cold War.
	Group task to produce a mind map showing the main reasons for the Cold War:
· Rank order the reasons clockwise beginning with the most important at 12.0. clock 

· Draw lines to show links between the reasons. Explain links along lines.

Working in pairs prepare role play/presentation to compare Soviet/communist views to USA/capitalist views on the Early Cold War leading to a class discussion about who was most responsible for the Cold War.
	Categorising statements into causes, events and effects of breakdown in relations between the Soviet Union and the USA to develop understanding of effects.

	5
	Early developments in the Cold War, 1945-49

· Soviet expansion in Eastern Europe. 

· Truman Doctrine and Marshall Plan. 

· Differences over Germany. 

· Causes, events and results of the Berlin Crisis (1948-9). 

· Setting up of NATO.
· Students should be aware of developments in China and the Soviet testing of the atomic bomb.

	To understand the key developments in the Cold War in the years 1945-49 including Soviet expansion, the Truman Doctrine and the Marshall Plan.
To identify the causes, events and results of the Berlin Crisis.
	Individual task. To produce a flow chart showing the main developments in the Cold War in the years 1945-49. 
Paired task – produce two different newspaper front page headlines for the start of the Berlin Crisis – the day after Stalin blocked off access to West Berlin

· For a British or US newspaper

· For a Soviet newspaper.
	Practice in ‘describe effect’ question effects of Berlin Crisis.

Self and peer assessing effect question using mark scheme and levels.

	4
	The Cold War in the 1950s

· Korean War.

· Khrushchev and peaceful co-existence.

· The Warsaw Pact. 

· Causes, events and results of Hungarian uprising. 
	To understand the key developments in the Cold War in the 1950s especially the Korean War and the causes, events and results of the Hungarian Uprising. 
To identify the change in Soviet policy under Khrushchev.
	Paired task. Summarise the key developments in this period using one of the following methods:
· Mind map

· Bullet points

· Picture/story board


	Planning 8 mark causation questions the reasons for the Hungarian Crisis with aid of planning grid.

Writing 8 mark causation question.

Self and peer assess ‘causation’ essay using mark schemes.

	3
	The Berlin Crisis of 1961

· U2 incident (1960). 

· Reasons for construction of Berlin Wall.

· Students should be aware of more long term factors and the failure of a negotiated settlement

· Its effects on relations between East and West and on Germany.


	To identify the significance of the U2 incident.
To understand the causes, events and results of the construction of the Berlin Wall.
	Group tasks. Each group given a grid which has the main crises of 1945-61 including the Berlin Crisis 1948-49, Hungarian Uprising, the U2 Crisis and the Berlin Wall Crisis 

· Carried out further research on each crisis

· Decide which was the most serious giving each a rating of 1-5 with 5 being the highest

· Give a presentation to the rest of the class explaining their decisions.

Paired task. Produce two different headlines for the day after the building of the Berlin Wall

· One for East Berlin

· One for West Berlin.
	Using sources on key features of the Berlin Wall and Cuban Missiles Crisis to stimulate own knowledge.

Encourage students to underline key dates, events and people in source and then write more about them.

Planning answer to source and own knowledge question using planning grid. 
Peer assess plans.
Practice in writing source and own knowledge question.

	4
	The Cuban Missiles Crisis

· Castro and relations with USA and Soviet Union.

· Bay of Pigs. 

· Kennedy and missile sites. 

· Key events of crisis (this includes how it was eventually resolved)
· Impact on East-West relations (this means the immediate effects more especially the hot-line).
	To understand the long term and more immediate reasons for the Cuban Missiles Crisis.
To identify the key events of the crisis in 1962.

To understand the immediate effects of the Crisis on relations between East and West. 
	Individual task. Produce a flow chart showing the main events of the Cuban Missiles Crisis. 

Group tasks.

· Draw up a time chart for International Relations to cover the whole period to assist with chronology question.
· Put together a mind map on A3 summarising the key events in the period 1945-62.

	Practice in writing source and own knowledge question.

Self and peer assess source and own knowledge question using mark schemes. Highlight use of source and knowledge.


Section B — Option B1: The French Revolution, 1789-94
	Hours
	Key themes and contents coverage
	Learning outcomes
	Exemplar classroom activities
	Exemplar assessment activities

	4
	Long-term causes of the Revolution 

· The Enlightenment.

· American War of Independence.

· The Three Estates and taxation. 

· The attitude of the monarchy.
	To identify the long term factors which brought about the French Revolution and evaluate their significance.
	Group task. Each group to research the four long term causes of the French Revolution. 

· Prioritise the importance of each reason.
· Give a presentation explaining each reason and giving their judgement on the importance of each factor.
	Developing inference skills by matching inferences to sources using illustrative sources on long term causes of the Revolution.
Practice in answering inference questions.

Self and peer assess inference answers.

	3
	Short-term causes of the Revolution 

· Financial problems.

· The policies of Calonne and Brienne.

· Poor harvests.

· The Assembly of Notables
	To understand the short term reasons for the French Revolution especially the financial problems of the monarchy.
	Paired task. Choose one of the following methods to summarise the short term causes of the French Revolution
· Mind map

· Bullet points

· Sketch

· Picture or story board.
	Develop cross reference skills. Students underline or highlight areas of support between two supports using sources on the long and short term causes of the Revolution.
Students underline areas of difference/challenge between two sources.

Use of judgement words or phrases to assess extent of support.

	4
	The events of 1789

· The Estates General. 

· The Tennis Court Oath.

· The storming of the Bastille.

· The Grand Peur.
· The Jacobins and  the National Assembly.
	To know the immediate events which sparked the Revolution. 
To evaluate the importance of the storming of the Bastille.
	Individual task. Produce a flow chart showing the main developments of 1789. 

Paired task. Investigate the significance of the storming of the Bastille using contemporary accounts and illustrations. 

In groups students produce a mind map which summarises the main long term, short term and immediate causes of the French Revolution. 


	Students plan answers to cross referencing question using sources on the causes of the French Revolution. Peer assessment of plan.

Practice in answering cross referencing question.

Self and peer assess cross referencing answers.

	2
	Developments, 1789-92

· Changes brought about by the National Assembly.

· The new Constitution.

· The Edict of Fraternity.

· The outbreak of war.


	To identify the key developments in the years 1789-92 including the New Constitution and the factors which led to the outbreak of war.
	Individual task. Summarise the key developments 1789-92 using a storyboard or cartoon on one side of A4.
	Planning an answer to the synthesis question using a planning grid using sources on the causes of the French Revolution and developments 1789-92.
Categorising the sources to support and challenge the view, using details from the sources.

Using the sources to stimulate own knowledge supporting and challenging the view.

Peer assessment of plan.

	4
	Convention and terror

· The National Convention.

· The execution of Louis XVI.

· The Committee of Public Safety. 

· Robespierre and the Terror.
	To understand why the French Revolution led to a period of Terror.
To understand the key features of the period of Terror. 

To identify the role of Robespierre in the Terror.
	The teacher reads out a contemporary account of the execution of Louis XVI to stimulate questioning from students. 

Paired task. To research the reasons for the execution of Louis XVI and examine the arguments for and against followed by a class debate on whether he should have been executed.
	Practice in answering the synthesis question.

Peer assessment and feedback of the synthesis question.

	3
	The fall of Robespierre

· Reasons for downfall of Robespierre and his execution. 

· Achievements of the Revolution 1789-94 (this should include achievements and shortcomings).
	To identify the reasons for the fall of Robespierre.
To evaluate the achievements and shortcomings of the French Revolution in the years 1789-94
	Group tasks:
· Put together a mind map on A3 summarising the key events in the period 1789-94.
· Put together a balance sheet of the achievements and shortcomings of the French Revolution using a set of scales with the achievements on the left and the shortcomings on the right. 


	Practice in answering three source questions in timed conditions.

Peer assessment and feedback. 


Section B — Option B2: The First World War, 1914-18
	Hours
	Key themes and contents coverage
	Learning outcomes
	Exemplar classroom activities
	Exemplar assessment activities

	3
	The Schlieffen Plan

· The Schlieffen Plan and why it failed. 

· Arrival and activities of BEF. 

· Belgian resistance. 

· Battle of the Marne and the race for the sea. This includes the First Battle of Ypres

· Winter 1914-15 and trenches.
	To understand the Schlieffen Plan.
To identify the reasons for the failure of the Schlieffen Plan.

To understand the key events of August-December 1914 on the Western Front. 
	Paired research on the Schlieffen Plan to work out
· What the plan needed to succeed

· The strengths and weaknesses of the plan.
In pairs students compare two maps – one showing the plan and the other the events of August-September 1914. They have to work out what changes took place. 

Individual task. Produce a flow chart to show the main events of August-December 1914.


	Developing inference skills by matching inferences to sources using illustrative sources the events of 1914.
Practice in answering inference questions.

Self and peer assess inference answers.

	4
	Deadlock on the Western Front

· The trench system.

· Life in the trenches.

· New weapons and methods.

· Reasons for deadlock.


	To understand the key features of the trench system and how it developed in the years 1915-17.
To identify conditions in the trenches.
To understand the new weapons and methods and their effectiveness.
To identify the reasons for stalemate.

	Group task. To research the new weapons and methods developed on the Western Front including artillery, gas, tanks, flame throwers and the creeping barrage. 
· Produce a grid showing each weapon and how it was used

· Give a rating 1-5 on its effectiveness with 5 being the highest

· A class presentation explaining these ratings.
	Develop cross reference skills. Students underline or highlight areas of support between two supports using sources on the events of 1914 and the trench system.
Students underline areas of difference/challenge between two sources.

Use of judgement words or phrases to assess extent of support.

	3
	Gallipoli

· Reasons for the Gallipoli campaign. 

· Failure of the Dardanelles campaign. 

· Gallipoli landings, deadlock and life in trenches. 

· Reasons for failure of campaign. 

· Evacuation.
	To identify the reasons for the Gallipoli campaign and why it failed.
To understand the landings and conditions in Gallipoli.
	Individual task. Produce a mind map showing the reasons for the failure of the Gallipoli campaign. 
· Rank order the reasons clockwise beginning with the most important at 12.0. clock 

· Draw lines to show links between the reasons. Explain links along lines.


	Students plan answers to cross referencing question using sources on the trench system and Gallipoli. Peer assessment of plan.

Practice in answering cross referencing question.

Self and peer assess cross referencing answers.

	3
	The Somme and Passchendaele

· Reasons for the Somme. This includes reasons for launching Third Battle of Ypres 

· The first day of the Somme. 

· Key features of Somme and Passchendaele. 

· Successes and failures. 

· Responsibility of Haig. 
	To identify the reasons for each of the battles.
To understand the key features of each battle.
To evaluate the role of Haig in each battle.
To identify the results of each battle.
	Paired task. To research Haig’s role in the Battles of Somme and Passchendaele using contemporary and later sources. Was he ‘the Butcher’?
· One student investigate arguments for Haig

· The other the arguments against.

A class discussion on Haig. 

Individual task. Produce a balance sheet for the Battles of the Somme and Passchendaele to show their achievements and shortcomings. Were they both total failures?
	Planning an answer to the synthesis question using a planning grid using sources on Gallipoli, the Somme and Passchendaele.
Categorising the sources to support and challenge the view, using details from the sources.

Using the sources to stimulate own knowledge supporting and challenging the view.
Peer assessment of plan.

	4
	The War at Sea

· German threat to Britain in North Sea. German raids.

· Heligoland Bight, Dogger Bank and Jutland. 

· The U-Boat threat.

· The Lusitania.

· Anti U boat measures.
· Students will need to know the effects of the British blockade of Germany
	To understand the key events in the North Sea 1914-18 including Jutland and the British blockade.
To evaluate the results of Jutland.
To identify the threat posed by the U-Boats.

To understand the measures brought in to deal with the U-boat threat.
	Paired research on the Battle of Jutland especially the results of the battle. Put together two different front page headlines for the day after the battle
· A German newspaper

· A British newspaper.
Individual task. Produce a grid showing the main  measures used to deal with the U-Boat threat including Q-boats, the Dover Barrage, raids on the German coast and the convoy system. Give ratings 1-5 for the significance of each measure. 
	Practice in answering the synthesis question.

Peer assessment and feedback of the synthesis question.

	3
	The defeat of Germany

· US entry into war. 

· The Ludendorff spring offensives (1918). 

· The Allied drive to victory (July-November 1918).

· Revolution in Germany. 

· Reasons for German defeat.
	To identify the reasons for and importance of the US entry.
To understand the reasons for the Ludendorff Offensives and their effect on  the German armed forces.
To identify the reasons for German defeat in 1918 including the Allied counter-offensives and the revolution in Germany.
	Group task. Put together a mind map on A3 summarising the key events of 1918 including US entry, the Ludendorff Offensives, the Allied Drive to victory and revolution in Germany. 

	Practice in answering three source questions in timed conditions.

Peer assessment and feedback. 


Section B — Option B3: Russia in Revolution, 1914-24
	Hours
	Key themes and contents coverage
	Learning outcomes
	Exemplar classroom activities
	Exemplar assessment activities

	6
	Successes and failures of the First World War

· Background on Russia before 1914.

· An awareness of growth of opposition, peasants, town workers, subject nationalities and weaknesses Nicholas II.
· Russian defeats on the Eastern Front, 1914-16. 

· Economic, social and political effects of war on Russia. 

· Influence of Rasputin. 

· Impact of winter of 1916-17.
	To understand the growth of opposition to the Tsar in the years before 1914.

To identify the political, economic, social and military effects of the war on Russia.
To evaluate the influence of Rasputin on the Royal Family.
	Group task. To produce a mind map which summarises the main effects of the First World War on Russia. This should include:
· Political

· Economic

· Social

· Military

On mind map show links between effects. Write the link on the connecting line. 

Teacher reads contemporary account of the murder of Rasputin followed by student questioning and individual research on the importance of Rasputin. 
	Developing inference skills by matching inferences to sources using illustrative sources the impact of the First World War on Russia.
Practice in answering inference questions.

Self and peer assess inference answers.

	2
	The February Revolution

· Immediate causes of February Revolution, especially events in Petrograd. 

· Abdication of Tsar. 

· Setting up of Provisional Government.


	To understand the long term, short term and immediate reasons for the February Revolution.
To understand the key events which led to the abdication of the Tsar.
	Individual task. Produce a flow chart to show the key events of the February Revolution of 1917. 
Paired task. Produce a grid summarising the causes of the February Revolution of 1917. The grid should include:
· Long term factors especially the effects of the war

· The winter of 1916-17

· The immediate factors in February 1917
	Develop cross reference skills. Students underline or highlight areas of support between two supports using sources on the February Revolution.
Students underline areas of difference/challenge between two sources.

Use of judgement words or phrases to assess extent of support.



	3
	The Bolshevik seizure of power

· Weaknesses and mistakes of Provisional Government. 

· Activities of Lenin and the Bolsheviks. 

· Awareness of Lenin’s activities and development of Bolshevik Party in the years before 1917.
· July Days and Kornilov Revolt. 

· Planning of Trotsky. 

· Key events.
	To identify the weaknesses and mistakes of the PG.
To understand and evaluate the importance of the PG, the Kornilov Revolt, Lenin and Trotsky in the Bolshevik takeover.
To identify the key events of the Bolshevik takeover.
	Group task 

Research and evaluate the importance of each of the following in the Bolshevik takeover of October 1917

· The mistakes of the PG

· The Kornilov Revolt

· Trotsky

· Lenin

Give each a rating of 1-5 with 5 being the highest. Give a presentation to the class explaining the part

Played by each and their importance 

Paired task. Produce a detailed time line summarizing the key events of 1917. 
	Students plan answers to cross referencing question using sources on the February Revolution and the events of 1917. Peer assessment of plan.

Practice in answering cross referencing question.

Self and peer assess cross referencing answers.

	5
	Civil War

· Bolshevik consolidation in power. 

· Decrees, Constituent Assembly and Treaty of Brest-Litovsk. 

· Two sides in Civil War. 

· Key events.

· Reasons for Bolshevik victory.

· Awareness of the execution of the Tsar and his family


	To understand Lenin’s policies towards the Constituent Assembly and the peace with Germany.
To identify the reasons for Bolshevik success in the Civil War especially Red strengths and White weaknesses.
	Individual task. Investigate Lenin’s policies towards
· The Constituent Assembly

· The Treaty of Brest-Litovsk

Draw up a balance sheet showing the pros and cons of each.
Paired task. Produce a grid summarizing the two main reasons for Bolshevik  success in the Civil War

· Bolshevik strengths

· White weaknesses.

	Planning an answer to the synthesis question using a planning grid using sources on the events of 1917 and the Civil War.
Categorising the sources to support and challenge the view, using details from the sources.

Using the sources to stimulate own knowledge supporting and challenging the view.
Peer assessment of plan.

	2
	War Communism

· Reasons for and effects of War Communism. 

· The Kronstadt Mutiny.
	To understand the key features of War Communism.
To identify its effects and reasons for widespread opposition.
To understand the causes, events and results of the Kornilov Revolt.
	Individual task. Choose one of the following methods to summarise the key features of War Communism:
· Mind map

· Bullet points

· Story/picture/cartoon board.
	Practice in answering the synthesis question.

Peer assessment and feedback of the synthesis question.

	2
	New Economic Policy (NEP)

· Reasons for and effects of NEP. 

· Opposition to the new policy. 

· Death of Lenin.
· Awareness of the Lenin Cult 
	To understand the reasons for and features of the NEP.
To identify the varied reactions to the NEP.
To know about the death of Lenin and the ‘Lenin Cult’ which followed.
	Groups of three. Each group investigates the NEP and produces an interview with each of the following who explain their attitude to War Communism and the introduction of the NEP
· A town worker

· A peasant

· A leading member of the communist party.

Group task. Hot seating Lenin. Each group has to produce questions they would like to ask Lenin together with his answers. Role play with students acting the part of Lenin and his interviewer. 
	Practice in answering three source questions in timed conditions.

Peer assessment and feedback. 


Section B — Option B4: The USA, 1917-29
	Hours
	Key themes and contents coverage
	Learning outcomes
	Exemplar classroom activities
	Exemplar assessment activities

	2
	The impact of the First World War on the USA

· Economic benefits. Isolationism. 

· Attitudes to Versailles settlement and the League of Nations. 

· Protectionist policies.
	To understand the impact of the First World War on the US economy.
To identify the effects of the First World War and attitudes to foreign policy and isolationism.
	Paired task. Produce a mind map showing the effects of the First World War on the USA
· Rank order the reasons clockwise beginning with the most important at 12.0. clock 

· Draw lines to show links between the reasons. Explain links along lines.
	Developing inference skills by matching inferences to sources using illustrative sources the impact of the First World War on the USA.
Practice in answering inference questions.
Self and peer assess inference answers.

	2
	Immigration

· Attitudes to immigration. 

· Policies to restrict immigration. 

· Sacco and Vanzetti Case.
	To identify the reasons for changes in attitudes to immigration in the years after the First World War.
To understand the key features of the new immigration policies.

To identify the evidence for and against Sacco and Vanzetti.
	Individual task. Produce a grid which compares attitudes to immigration before and after the First World War, clearing showing the key developments and the changes that took place. 
Paired task. Research the  Sacco and Vanzetti Case. 

· One student act as defence counsellor and put together evidence in their favour

· The other student act as prosecution and collect evidence against them.
Role play a mock trial. 
	Develop cross reference skills. Students underline or highlight areas of support between two supports using sources on immigration.
Students underline areas of difference/challenge between two sources.

Use of judgement words or phrases to assess extent of support.

	4
	Prohibition and gangsterism

· Reasons for introduction of prohibition. 

· Reasons for failure of prohibition. 

· Organised crime including Al Capone.
	To identify the reasons for the introduction of Prohibition
To understand why this policy failed.
To understand the key features of the growth of organised crime and to evaluate the influence of Capone.

	Individual task. Summarise the key features of Prohibition using one of the following methods:
· Mind map

· Bullets

· Story board

Individual task. Research the career of Al Capone and produce a fact file. 


	Students plan answers to cross referencing question using sources on immigration and Prohibition. Peer assessment of plan.

Practice in answering cross referencing question.

Self and peer assess cross referencing answers.

	4
	Mass production and the stock market boom

· Reasons for economic boom of 1920s. 

· Henry Ford and mass production. 

· The popularity of the stock market. 

· Problems in farming. 


	To identify the reasons for economic growth in the 1920s.
To evaluate the impact of Henry Ford.
To understand the problems of farming in the 1920s.
	Paired task. Research and evaluate the importance of the reasons for economic growth giving each a rating of 1-5 with 5 being the highest. Explain each rating. 

Group task. Hot seat Henry Ford
· Research Ford’s career and achievements

· Put together a series of questions and answers

· Role play the ‘hot seating’ with one student as Ford and another as the interviewer.
	Planning an answer to the synthesis question using a planning grid using sources on Prohibition and mass production.
Categorising the sources to support and challenge the view, using details from the sources.

Using the sources to stimulate own knowledge supporting and challenging the view.
Peer assessment of plan.

	5
	The Roaring Twenties

· The changing position of women including the flappers.

· Leisure industry, cinema, Jazz, dancing, sport, radio, advertising and motoring.

· Morals and the ‘Monkey Trial’. 
	To understand the key features of the Roaring Twenties especially entertainment, leisure and sport.
To identify changes in the position of women.
To understand the importance of the ‘Monkey Trial’.
	Group task. Each group is given one of the following features of the Roaring Twenties
· Changes in role of women

· The cinema, radio and Jazz

· Sport

· Advertising

Research each feature for whole class presentation which should include Power Point. 

Paired task. Produce two newspaper headlines the day after the Monkey Trial decision.

· One in support

· One against.
	Practice in answering the synthesis question.

Peer assessment and feedback of the synthesis question.

	3
	The position of black Americans
· The Jim Crow Laws, segregation and discrimination. 

· The Ku Klux Klan.

· An awareness of developments in the position of black Americans and the KKK in the years before 1919
	To understand the activities of the KKK.
To identify the position of black Americans at the start of the 1920s and the changes that had occurred by the end of the decade.
	The teacher reads a contemporary account of the activities of the KKK e.g. a lynching. This is followed by student questions written on post-it-notes. The teacher decides on two or three questions about the KKK. In pairs the students research the KKK and try to answer these questions followed by a class discussion on the KKK and attitudes to black Americans. 
	Practice in answering three source questions in timed conditions.

Peer assessment and feedback. 


Section B — Option B5: Colonial Rule and the Nationalist Challenge in India, 1919-47
	Hours
	Key themes and contents coverage
	Learning outcomes
	Exemplar classroom activities
	Exemplar assessment activities

	4
	The Rowlatt Acts, Amritsar and the Government of India Act, 1919

· Impact of First World War on India.

· Terms of and reactions to Rowlatt Acts and the Government of India Act (1919). 

· Causes, events and significance of Amritsar.
· An awareness of key developments in the years before 1919 especially the growth of the independence movement
	To understand the key features of the Rowlatt and Government of India Acts. 
To identify the reasons for and effects of the Amritsar Massacre.
	Group task. To investigate the Amritsar Massacre through:
· Hot seating General Dyer. Putting together questions and answers. Role play the hot seat activity.

· Put together two newspaper headlines the day after the massacre – one from the British and the other from the Indian viewpoint.
	Developing inference skills by matching inferences to sources using illustrative sources the Rowlatt Acts and the Amritsar Massacre.
Practice in answering inference questions.

Self and peer assess inference answers.

	3
	Gandhi and Congress, 1917-29

· Gandhi and his aims and methods.

· Civil disobedience. 

· Attitude to British, Muslims and untouchables.
	To understand the aims and methods of Gandhi and the Congress Party.
To identify the activities of Gandhi and the reaction of the British authorities.
	Individual task. Research the early life and career of Gandhi in the years before 1917. Put together a fact file summarising his career and showing how and why he became involved in the independence movement.
Paired task. Using a cartoon strip or story board summarise Gandhi’s methods of civil disobedience and the reactions of the authorities.
	Develop cross reference skills. Students underline or highlight areas of support between two supports using sources on Rowlatt Acts, Amritsar and the activities of Gandhi.
Students underline areas of difference/challenge between two sources.

Use of judgement words or phrases to assess extent of support.



	3
	Key developments in the 1930s

· Simon Commission.

· Salt March.

· Round Table Conferences.

· Government of India Act (1935).

· Jinnah and Muslim League.
	To identify the key developments in the years 1930-39 and their effects on India and British policy.
To understand the differences between Jinnah and Gandhi.
	Individual task. Produce a flow chart summarizing the key developments in India in the 1930s. 
Paired task. Produce a grid comparing and contrasting the two different leaders and their parties

· Gandhi

· Jinnah
	Students plan answers to cross referencing question using sources on Gandhi and the 1930s. Peer assessment of plan.

Practice in answering cross referencing question.

Self and peer assess cross referencing answers.

	3
	The Impact of the Second World War on India

· Gandhi and Jinnah and attitudes to Second World War. 

· Cripps Mission. 

· ‘Quit India’ campaign. 

· Chandra Bose.


	To understand the impact on India of the Cripps Mission, Quit India and Chandra Bose.
To identify the differing policies and reactions of Gandhi and Jinnah.
	Individual task. Summarise using one of the following methods the key developments during the Second World War:
· Time line

· Bullet points

· A spider diagram

· A cartoon strip
	Planning an answer to the synthesis question using a planning grid using sources on the 1930s and the impact of the Second World War.
Categorising the sources to support and challenge the view, using details from the sources.

Using the sources to stimulate own knowledge supporting and challenging the view.

Peer assessment of plan.

	3
	The growth of communal violence, 1946-47

· Attitude and problems of Labour Government. 

· Muslim/Hindu differences and clashes. 

· Demand for Pakistan.
	To understand the post war developments in India and the reaction of the Attlee Labour Government.
To identify the reasons for and effects of communal violence.

	Paired task. Produce a time line which summarises the key developments in India in the years 1919-47. Highlight in different colours those events which have
· Hindered

· Furthered

the movement for independence.
	Practice in answering the synthesis question.

Peer assessment and feedback of the synthesis question.

	4
	Independence and partition

· British decision to withdraw. 

· Work of Mountbatten. 

· British solution of partition. 

· Further communal violence.
	To understand the reasons for the British decision to withdraw.
To identify the role of Mountbatten in the British withdrawal.
To identify the reasons for and effects of partition.
	Group tasks. Produce a mind map summarizing the long term, short term and immediate reasons for Indian independence on one side of A3 using a variety of colours
· Rank order the reasons clockwise beginning with the most important at 12.0. clock 

· Draw lines to show links between the reasons. Explain links along lines.

Evaluate the role played by the following individuals in the achievement of independence, giving each a rating of 1-5 with 5 being the highest.

· Gandhi

· Jinnah

· Chandra Bose

· Mountbatten
	Practice in answering three source questions in timed conditions.
Peer assessment and feedback. 


Section B — Option B6: The Fall of Communism in Europe, 1979-91
	Hours
	Key themes and contents coverage
	Learning outcomes
	Exemplar classroom activities
	Exemplar assessment activities

	4
	Solidarity movement in Poland

· Polish opposition to Soviet control. 

· Leadership Lech Walesa. 

· Key events and influence of Solidarity 1980-87. 

· Success of Solidarity 1989-90.
	To understand the reasons for, key features and achievements of the Solidarity Movement. 
To identify the part played by Lech Walesa in the Movement.
	Paired task. Produce a flow chart for the Solidarity Movement and its impact on Poland in the years 1980-90. Using two different coloured highlighters
· One colour highlight events which brought progress

· Different colour highlight events which had the opposite effect.
	Developing inference skills by matching inferences to sources using illustrative sources on the Solidarity Movement.
Practice in answering inference questions.

Self and peer assess inference answers.

	2
	Economic problems of the Soviet Union

· Overspending due to invasion Afghanistan, arms race and Cold War. 

· Inefficiency of Soviet industry and agriculture.  

· Absenteeism, drunkenness. 

· Stagnation under Brezhnev.
· Awareness of the short rule of Brezhnev’s successors.
	To identify and prioritise the economic facing the Soviet Union in the years 1980-85.
	Individual task. Produce a mind map summarising the economic problems facing the Soviet Union 
· Rank order the problems clockwise beginning with the most important at 12.0. clock 

· Draw lines to show links between the changes. Explain links along lines.


	Develop cross reference skills. Students underline or highlight areas of support between two supports using sources on the Solidarity Movement and the economic problems of the Soviet Union.
Students underline areas of difference/challenge between two sources.

Use of judgement words or phrases to assess extent of support.

	4
	The policies of Gorbachev

· Gorbachev’s aims and methods. 

· Perestroika and glasnost in Soviet Union. 

· ‘Sinatra’ Doctrine in Eastern Europe. 

· Awareness of reasons for failure and effects of perestroika and glasnost.
	To understand the new policies of perestroika and glasnost and why they failed.
To identify the ‘Sinatra’ Doctrine and its impact on Eastern Europe.
	Group task to ‘hot seat’ Gorbachev. Each group
· Research career and achievements of Gorbachev

· Produce questions and answers

· Carry out a role play with volunteers as Gorbachev and the interviewer

Individual task. Write a newspaper epitaph for Gorbachev. 


	Students plan answers to cross referencing question using sources on the policies of Gorbachev. Peer assessment of plan.

Practice in answering cross referencing question.

Self and peer assess cross referencing answers.

	3
	Developments in Eastern Europe 1988-90

· Key developments in Hungary.

· Key developments in Romania.

· Key developments in Bulgaria. 

· Awareness of the break up of the Soviet Union 1989-91.
	To identify the key developments in 
· Hungary

· Rumania

· Bulgaria

in the years 1988-90.
To understand the reasons for and features of the break up of the Soviet Union. 
	Group task. Each group to research developments in
· Hungary

· Romania

· Bulgaria

Produce an A3 grid which compares the developments in the three countries showing similarities and differences.
	Planning an answer to the synthesis question using a planning grid using sources on the policies of Gorbachev and the developments in Eastern Europe.

Categorising the sources to support and challenge the view, using details from the sources.

Using the sources to stimulate own knowledge supporting and challenging the view.

Peer assessment of plan.

	4
	The Velvet Revolution in Czechoslovakia

· Influence of Gorbachev’s policies and visit (1987). 

· Growth of opposition to Soviet and communist rule, 1987-89. 

· Events in Prague in January 1989. 

· Gorbachev and changes in Czech government.
	To identify the key features of the ‘Velvet Revolution’ in Czechoslovakia in the years 1988-89.
	Group task. Each group has been asked to prepare a news report on the Velvet Revolution (maximum 5 minutes).
· Research the key developments

· Put together a script for the news report

· Role play the news report. This could include imaginary interviews with eyewitnesses.
	Practice in answering the synthesis question.

Peer assessment and feedback of the synthesis question.

	3
	The reunification of Germany

· Growth of opposition in East Germany to communism and Soviet control in the years 1987-89. 

· Key events in autumn 1989. Pulling down the wall. 

· Reasons for reunification in 1990.
	To identify the key features of the pulling down of the Berlin Wall.
To understand the reasons for the reunification of Germany. 
	Paired task. Produce two newspaper headlines
· One in East Berlin

· One in West Berlin

the day after the dismantling of the Berlin Wall.
Group task. Produce a detailed time chart showing the key developments in Eastern Europe and the Soviet Union in the years 1988-90.
	Practice in answering three source questions in timed conditions.

Peer assessment and feedback. 


Section C — Option C1: Revolution and Change in Europe, 1789-1848
	Hours
	Key themes and contents coverage
	Learning outcomes
	Exemplar classroom activities
	Exemplar assessment activities

	4
	The impact of the French Revolution on Europe

· The political effects of the French Revolutionary and Napoleonic Wars. 

· Changes in Italy and Germany. 

· The Quadruple Alliance and the defeat of Napoleon.
	To understand the impact of events in France on Europe.
To identify the changes it brought to Italy and Germany.
To understand the reasons for the defeat of Napoleon.

	Paired task. Compare the impact of the French Revolution on Italy Germany. Put together a grid which
· Explains the developments in each country

· Shows similarities and differences.
	Developing inference skills by matching inferences to sources using sources on the impact of the French Revolution.
Practice in answering inference questions on sources on the impact of the French Revolution.

Self and peer assess inference answers.

	6
	Changes brought about by the Vienna Settlement and the Congress System

· Key aims of the Great Powers at the Vienna Settlement and its main terms. 

· Meaning and aims of Congress System. 

· Successes and failures of peace time congresses, 1818-23. 

· Alexander I and Holy Alliance.
	To identify the different aims of the Great Powers at Vienna.
To understand the key changes brought about by the Vienna Settlement.
To understand the key features of the Congress System and why it failed
	Group task. Put together a mind map to show the key changes brought about by the Vienna Settlement 
· Rank order the changes clockwise beginning with the most important at 12.0. clock 

· Draw lines to show links between the changes. Explain links along lines.

· Add the names of the Great Power which most influenced each change.

	Give students key features of the changes brought about the Vienna Settlement but in the wrong order. Have to place in the correct sequence and show links between features. Develop importance of sequencing.

Give students imprecise or brief key features – of the Congress System and have to improve using more precise and dev eloped knowledge.

	5
	The impact of the Greek Revolt

· Long term and immediate reasons for the Greek Revolt. 

· Reasons for and importance of intervention of Great Powers and Mehemet Ali. 

· The Russo-Turkish War and Greek independence.
	To identify the long term and immediate reasons for the Greek War of Independence.
To understand the key features of the Greek War.

To identify the significance of great power intervention.
	Individual task. Put together a flow chart to show the key features of the Greek Revolt in the years 1822-30 and the intervention of the Great Powers.
· Highlight intervention which furthered Greek independence in one colour

· Highlight intervention which hindered independence in a different colour.
	Planning 7 mark key features question on the Congress System or Greek Revolt with aid of planning grid. Include links words and phrases. Peer assess grid.

Writing 7 mark causation question.

Self and peer assess ‘key features’ essay using mark schemes.

	5
	The Belgian War on Independence

· The growth of opposition in Belgium to the union with Holland. 

· Reasons for and the importance of Great Power intervention in the years after 1830. 

· Key events of the struggle for independence. 

· The Treaty of London.
	To identify the long term and immediate reasons for the Belgian War of Independence.
To understand the key features of the Belgian War.
To identify the significance of great power intervention.
	Individual task. Summarise the key features of the Belgian War of Independence using one of the following:
· A mind map

· Bullet points

· A flow chart

· Story board.
	Developing understanding of change. Students have to classify statements on the Belgian War of Independence showing change and continuity.

Develop understanding of degree of change. Students classify statements in rank order from greatest to least.

	5
	The revolutions of 1848

· Long term causes including the growth of nationalism and liberalism. 

· Key features of the revolutions in Germany, Italy, France, Austria and Hungary. 

· Significance of the revolutions.
	To understand the causes, events and results of revolutions in Germany, France, Italy, Austria and Hungary.
To identify the significance of these revolutions.
	Group task. Each group given a different country including Germany, Italy, France, Austria & Hungary
· Research the causes, events and results

· Make judgements on the extent of change using scale 1-5 with 5 highest

· Presentation to class.
Paired task. Put together a time lime for the whole period 1789-1848. On the time line
· Plot the key developments

· Highlight change in one colour

· Highlight continuity in a different colour.
	Individual or paired planning of scaffolding essay using planning grid on Belgian War of Independence or the revolutions of 1848. Peer assess plan.

Practice in writing scaffolding essay.
Peer or self assess homework using mark schemes and levels.


Section C — Option C2: The changing nature of warfare, 1803-1905
	Hours
	Key themes and contents coverage
	Learning outcomes
	Exemplar classroom activities
	Exemplar assessment activities

	3
	Warfare at the beginning of the nineteenth century

· Tactics and weapon at the beginning of the nineteenth century.

· Armies and navies. 

· Awareness of key developments in the second half of the eighteenth century.
	To understand the key features in tactics and weaponry of land and sea warfare at the beginning of the nineteenth century.
	Paired task. To produce a grid summarising the key features of warfare at the beginning of the nineteenth century including
· Land warfare

· Sea warfare


	Developing inference skills by matching inferences to sources using sources on warfare at the beginning of the nineteenth century.
Practice in answering inference questions on sources on warfare at the beginning of the nineteenth century.

Self and peer assess inference answers.

	7
	Changes in land and sea warfare during the Napoleonic Wars

· Significance of key Napoleonic Campaigns including Ulm and Austerlitz, Peninsular Campaign and guerrilla warfare, Russian Campaign and Waterloo.

· Importance of Trafalgar.
	To identify the key developments in land warfare brought about by the Napoleonic War including the effects of Ulm, Austerlitz, the Peninsular and Russian Campaigns and Waterloo.
To understand the changes in sea warfare brought about by the Battle of Trafalgar.
	Group task. Give each group a different feature of the Napoleonic Campaigns including Ulm and Austerlitz, the Peninsular Campaign, the Russian Campaign, Waterloo and Trafalgar. 
· Research the campaign/battle

· Explain its key features and significance both in the Napoleonic Wars and in the changing nature of warfare

· Give a presentation to the rest of the class. 
Individual task. Summarise the key developments that took place in warfare in the years 1803-15.
	Give students key features of the changes in land and sea warfare during the Napoleonic Wars but in the wrong order. Have to place in the correct sequence and show links between features. Develop importance of sequencing.

Give students imprecise or brief key features – land and sea warfare during the Napoleonic Wars and have to improve using more precise and dev eloped knowledge.

	5
	Changing methods of land warfare, 1815-1905

· Key developments including lessons of Crimean War, Prussian Wars of unification (1862-71) and British colonial conflicts (Afghanistan and Boer Wars).

· New tactics, weaponry (needlegun) and methods.


	To understand the key developments in land warfare brought about by the Crimean War, the Prussian Wars of unification and the British colonial conflicts. 
To identify changes in weaponry and tactics in the years 1815-1905.
	Group task. Each group to produce a mind map on A3 summarising the key developments in land warfare brought about by
· The Crimean War

· The Prussian Wars of Independence

· British Colonial conflicts

· New tactics and weaponry.
	Planning 7 mark key features question on changing methods of land warfare 1815-1905 with aid of planning grid. Include links words and phrases. Peer assess grid.

Writing 7 mark causation question.

Self and peer assess ‘key features’ essay using mark schemes.

	5
	Changing methods of sea warfare, 1815-1905

· Developments in warships more especially change from sail to steam power and from wood to iron ships. 

· Improvements in weaponry especially new breech loading guns and the emergence of underwater torpedoes. 

· Lessons Russo-Japanese War.
	To identify the key changes in warships and weaponry in naval warfare in the years 1815-1905.
To understand the lessons of the Russo-Japanese War.
	Individual task. Using one of the following methods show the key developments and changes in sea warfare in the years 1815-1905
· Flow chart

· Time line

· Bullet points

· Cartoon strip or story board.
	Developing understanding of change. Students have to classify statements on changing methods of sea warfare 1815-1905showing change and continuity.

Develop understanding of degree of change. Students classify statements in rank order from greatest to least.

	5
	Warfare at the beginning of the twentieth century

· On land developments in heavy artillery and machine guns. 

· Large conscript armies. 

· At sea, the importance of the battleship, emergence of the submarine and the development of the dreadnought.
	To identify the key features of land and sea warfare at the beginning of the twentieth century
To understand the importance of the dreadnought in naval warfare.
	Group task. Produce a time line on A3 for the years 1803 to 1905 to show the key developments in land and sea warfare. Show the significance of these developments by highlighting each in one of three different colours:
· Very significant red

· Quite significant blue

· Little significance green.

	Individual or paired planning of scaffolding essay using planning grid on changing methods of land and or sea warfare 1815-1905. Peer assess plan.

Practice in writing scaffolding essay.
Peer or self assess homework using mark schemes and levels.


Section C — Option C3: Changes in Medicine, c1845-c1945
	Hours
	Key themes and contents coverage
	Learning outcomes
	Exemplar classroom activities
	Exemplar assessment activities

	4
	Medical knowledge and understanding in the mid-nineteenth century

· Lack of understanding of causes of disease. 

· Dangers in surgery. 

· Attitudes to women and medicine, nursing, anaesthetics and public health provision. 

· Impact of cholera.
· Awareness of the miasma theory.
	To identify the key problems in medicine in the mid nineteenth century in the understanding of the causes of disease, surgery, attitudes to women and public health. 
	Individual task. Using only sketches and/or cartoons summarise the main features of medicine in the mid nineteenth century including understanding the causes of disease, dangers in surgery, attitudes to women and public health. 
	Developing inference skills by matching inferences to sources using sources on medicine in the mid nineteenth century.
Practice in answering inference questions on sources on medicine in the mid nineteenth century.
Self and peer assess inference answers.

	7
	Changes in surgery and in understanding the causes of disease

· Work of Pasteur, Lister, Koch, Ehrlich. 

· Fleming, Florey and Chain. 

· Importance of penicillin. 

· Awareness of developments in anaesthetics.

	To understand the work of Pasteur, Lister, Koch, Fleming, Florey and Chain in changing the understanding and treatment of the causes of disease.
To identify key developments in the use of anaesthetics. 
	Group task. 

Each group to research the work of the key individuals including Pasteur, Koch, Ehrlich, Fleming, Florey/Chain.
Produce a grid on A3 summarising the changes brought about by each individual. 

Make a judgement on the importance of these changes on a scale of 1-5 with 5 being the highest. 

Give a group presentation to the rest of the class. 

Class discussion on the ratings given.

	Give students key features of the changes in surgery and understanding of the causes of disease but in the wrong order. Have to place in the correct sequence and show links between features. Develop importance of sequencing.

Give students imprecise or brief key features of changes in surgery and the understanding of the causes of disease and have to improve using more precise and dev eloped knowledge.

	5
	Changes in hospital treatment and the role of women in medicine

· Florence Nightingale and Scutari. 

· Changes and improvements in nursing. 

· Elizabeth Garrett and progress of women in medicine. 

· Improvements in hospitals. 

· Work of Lister.
	To understand the importance of the careers of Florence Nightingale and Elizabeth Garrett.
To identify key developments in nursing.

To understand the importance of the work of Lister.
	Paired task. Each pair to research the work of Florence Nightingale and prepare a series of questions and answers for a ‘hot seating’ role play. One student to be the interviewer and the other Florence Nightingale.
Individual task. Produce a flow chart showing the main changes in the role of women in medicine in the years 1845-1945. Use different colours for changes in nursing and doctors.
	Planning 7 mark key features question changes in hospital treatment with aid of planning grid. Include links words and phrases. Peer assess grid.

Writing 7 mark causation question.

Self and peer assess ‘key features’ essay using mark schemes.

	5
	Developments in public health provision

· Chadwick and Snow and public health reform. 

· Changes in public health provision in the later nineteenth century. 

· Liberal measures 1905-11.
	To identify the importance of the work of Chadwick and Snow.
To understand the key changes in public health provision in the second half of the nineteenth century.
To identify the key changes brought in by the Liberal Governments of 1905-14.
	Individual task. Using a storyboard or cartoon strip show the contribution made by Chadwick and Snow to public health reform. 
Paired task. Produce a mind map showing the main changes in public health provision brought in by the Liberals in the years 1905-14

· Rank order the changes clockwise beginning with the most important at 12.0. clock 

· Draw lines to show links between the changes. Explain links along lines.

	Developing understanding of change. Students have to classify statements on changes in public health provision showing change and continuity.

Develop understanding of degree of change. Students classify statements in rank order from greatest to least.

	4
	The importance of the two world wars in bringing about change

· Importance of First World War for women and medicine, surgery, X-rays, blood transfusion and fighting infection. 

· Importance of Second World War for development of penicillin, treatment of burns and skin grafts, blood transfusion and public health.
	To identify the key developments in medicine brought about by the First and Second World Wars.
	Paired task to research and produce a grid which compares the impact of the two world wars and  answers the following question. ‘Which of the two world wars brought about the greatest changes in medicine? 

Group task. To produce a summary on one side of A3 to show the main changes that took place in medicine in the years 1845-1945. This could be
· A mind map

· A grid

· A time line.
	Individual or paired planning of scaffolding essay using planning grid on changes brought about by the two world wars. Peer assess plan.

Practice in writing scaffolding essay. 

Peer or self assess homework using mark schemes and levels.


Section C — Option C4: The Changing Role of International Organisations: the League and the UN, 1919-2000
	Hours
	Key themes and contents coverage
	Learning outcomes
	Exemplar classroom activities
	Exemplar assessment activities

	3
	The creation and aims of the League and the UN

· Woodrow Wilson and the setting up of the League. 

· The Covenant of the League of Nations. 

· Setting up of the UN and the UN Charter. 
	To identify the aims of the League and the UN.
To understand the events leading to the setting up of the two organisations.
	Individual task. Research the creation and aims of the two organisations. 
· What similarities are there in both areas?

· What differences?
	Developing inference skills by matching inferences to sources using sources on the creation and aims of the League & the UN.
Practice in answering inference questions using sources on the creation and aims of the League and the UN.
Self and peer assess inference answers.

	3
	Similarities and differences in the organisation of the League and the UN

· For the League, the General Assembly, Council, Secretariat, League agencies and commissions and membership in 1920.

· For the UN the General Assembly and Security Council, secretariat, secretary-general, UN peacekeeping forces, Human Rights Commission and UN agencies and membership in 1945.
	To understand the similarities and differences in the organisation of the League and the UN.
	Paired task. Put together a grid which compares and contrasts the organisation of the League and the UN. The grid should include similarities and differences in the secretariat, leadership, agencies, Assembly etc. 
On your grid write an answer to the following question:

Did the League or the UN have the more effective organisation? Give reasons for your decision.
	Give students key features of the organization of the League and the UN but in the wrong order. Have to place in the correct sequence and show links between features. Develop importance of sequencing.

Give students imprecise or brief key features of the League and the UN have to improve using more precise and dev eloped knowledge.

	6
	Changes in the work of League and UN agencies

· For the League the work of the Refugee and Health Organisations, the Mandates Commission and the Disarmament Commission. 

· For the UN, WHO, ILO, FAO, UNESCO and UNICEF.
	To identify the work of key agencies of the League.
To understand the work of key agencies of the UN
	Group task. Give each group the UN agencies – WHO, ILO, FAO, UNESCO or UNICEF. Research the work of the agencies. Produce a mind map on A3 to show the work of each of the agencies

· Rank order the agencies clockwise beginning with the most important at 12.0. clock 

· Draw lines to show links between the work of the agencies. Explain links along lines.


	Planning 7 mark key features question changes in the work of the League and UN agencies with aid of planning grid. Include links words and phrases. Peer assess grid.

Writing 7 mark causation question.

Self and peer assess ‘key features’ essay using mark schemes.



	6
	Successes of the League and UN

· Successes of the League include the Aaland Islands (1920), Upper Silesia (1921), the Greek-Bulgarian War (1925), the Refugee and Drugs Committee. 

· For the UN, Korean War (1950-53), the Suez Crisis (1956), the Congo (1960-64), the Gulf War (1991) and Mozambique (1990-94).

· Other case studies may be used for both organizations.
	To identify successes of the League especially in the 1920s.
To understand successes of the UN especially Korea, Suez, the Congo and the Gulf War.
	Individual task. Put together a time line for the successes of the League of Nations in the 1920s. Your time line should include a brief explanation of each success.

Group task. Give each group one case study of a UN success e.g. Korean War, Suez Crisis, Congo, Gulf War or Mozambique

· Research the case study
· Make a judgement about the extent of UN success using a scale of 1-5 with 5 being the highest

· Make a presentation to the rest of the class justifying the group decision.

	Developing understanding of change. Students have to classify statements on the successes of the League and the UN showing change and continuity.

Develop understanding of degree of change. Students classify statements in rank order from greatest to least.

	7
	Weaknesses of the peacekeeping roles of the League and UN, 1919-2000

· The general weaknesses of the League and the UN. 

· For the League failures over Corfu (1923), Manchuria (1931-33) and Abyssinia (1934-36). 

· For the UN, Palestine (l947-48), Hungarian uprising (1956), the Lebanon (1975-87), Somalia (1991) and Bosnia (1995). 

· Other case studies may be used for both organizations.
	To identify weaknesses in the League.
To identify weaknesses in the UN.
To understand case studies of the failure of the League.
To understand case studies of the failure of the UN.
	Individual task. Research the weaknesses of the League and the UN and summarise on one side of A4. Using two different highlighters
· In one colour highlight similar weaknesses

· In another colour different weaknesses

Paired task. Study o one of the failures of the League and one of the failuref of the UN 

· Research the case studies

· Make a judgement about the extent of each failure using a scale of 1-5 with 5 being the highest

Make a presentation to the rest of the class justifying your decisions.
	Individual or paired planning of scaffolding essay using planning grid on the failures of the League and the UN. Peer assess plan.

Practice in writing scaffolding essay. 

Peer or self assess homework using mark schemes and levels.


Section C — Option C5: Conflict, Crisis and Change: The Middle East,  c1919-c1973
	Hours
	Key themes and contents coverage
	Learning outcomes
	Exemplar classroom activities
	Exemplar assessment activities

	6
	Build up of tension in Palestine, 1919-47

· The Balfour Declaration. Jewish immigration.

· Awareness of reaction of Palestinians

· Clashes between Jews and Palestinians. 

· The Peel Commission. 

· Arab and Jewish terrorist activities. 

· King David Hotel.
	To understand the build of tension in Palestine in the years after 1919 brought about by the Balfour Declaration, Jewish immigration and the Peel Commission.
To identify the impact of Arab and Jewish terrorist activities in the 1940s.
	Paired task.  Hot seating.

· Prepare a series of questions and answers to ask a Palestinian Arab and a recent Jewish immigrant to Palestine in 1947
· Carry out a role play with one student as interviewer and the other as the Palestinian Arab.

· Carry out a second role play and swap roles. 
	Developing inference skills by matching inferences to sources using sources on build up of tension 1919-47.
Practice in answering inference questions using sources on the build up of tension 1919-47.
Self and peer assess inference answers.

	5
	The creation of Israel and the war of 1948-9

· Britain hands over problem to UN. 

· Awareness of British motives

· UN partition plan. 

· Britain pulls out. 

· First Arab-Israeli War.

· Reason for Israeli victory. 

· Flood of Jewish refugees. 

· Support of USA.

	To understand the reasons for the British withdrawal from Israel.
To identify the developments which led to the creation of Israel and the reaction of its Arab neighbours.
To understand US support for Israel.
	Group task. To produce a mind map showing the long and short term reasons for the eventual creation of Israel. 
· Rank order the reasons clockwise beginning with the most important at 12.0. clock 

· Draw lines to show links between the reasons. Explain links along lines.

Paired task. Produce two different newspaper headlines showing reactions to the creation of Israel

· One in the Arab world

· Other in the USA.
	Give students key features of the build up of tension 1919-47 and the creation of Israel 1948-49 but in the wrong order. Have to place in the correct sequence and show links between features. Develop importance of sequencing.

Give students imprecise or brief key features of the build up of tension 1919-47 and the creation of Israel 1948-49 have to improve using more precise and dev eloped knowledge.

	4
	The Suez Crisis

· Nasser’s motives for nationalization of Suez Canal. 

· Joint British, French, Israeli attack. 

· UN action and attitude Superpowers. 

· Anglo-French withdrawal. 

· Israeli gains.
	To understand the causes, events and results of the Suez Crisis of 1956.
To identify the effects of the Crisis on the countries involved especially Britain, France, Israel, Egypt, the USA and the Soviet Union.
	Individual task. Produce a flow chart showing the causes, events and results of the Suez Crisis. 
Pair task. What effects did the Suez Crisis have on:
· The USA

· Britain and France

· Israel

· Egypt

· The Soviet Union

Produce a grid explaining the outcome of the crisis for each of these countries and give each a rating of 1-5 with 5 being very beneficial. 
	Planning 7 mark key features question on the Suez Crisis  with aid of planning grid. Include links words and phrases. Peer assess grid.

Writing 7 mark causation question.

Self and peer assess ‘key features’ essay using mark schemes.

	7
	The Arab-Israeli conflicts of 1967 and 1973

· Nasser and Arab aims v Israel. 

· Israeli attack on Arab neighbours in 1967. 

· Events of Six Day War. Israeli gains. 

· Reasons for Israeli success. 

· Arab attack on Israel on Yom Kippur (1973).

· Reasons for early Arab success and eventual Israeli recovery.

	To understand the causes, events and results of the 1967 war. 
To understand the causes, events and results of the 1973 war. 

To identify reasons for Israeli success in 1967 and 1973.
	Individual task. Using two of the following methods summarise the key features of the wars of 1967 and 1973

· Mind map

· Bullet points

· Cartoon strip

· Story board

Paired task. Compare and contrast the wars of 1967 and 1973 in causes, events, results and reasons for outcome. 
	Developing understanding of change. Students have to classify statements on the Arab Israeli conflicts of 1967 and 1973 showing change and continuity.

Develop understanding of degree of change. Students classify statements in rank order from greatest to least.

	3
	Superpower involvement in the Middle East

· Reasons for and examples of US support for Israel. 

· Reasons for and examples of Soviet support for Arab countries. 

· Impact of the Cold War and events in Middle East.
	To identify reasons for and examples of Soviet and US involvement in the Middle East.
To understand the impact of Superpower rivalry in the Middle East on the Cold War.
	Group task. Produce a timeline on A3 showing the key developments in the Middle East in the years 1919-73. 

· Highlight any events which brought about a significant turning point in the history of this area. 
· Include a brief explanation of Soviet or US involvement.
	Individual or paired planning of scaffolding essay using planning grid on the Arab-Israeli conflicts of 1967 and 1973 and Superpower involvement. Peer assess plan.

Practice in writing scaffolding essay.
Peer or self assess homework using mark schemes and levels.


Section C — Option C6: Conflict, Crisis and Change: China, c1934-c1989
	Hours
	Key themes and contents coverage
	Learning outcomes
	Exemplar classroom activities
	Exemplar assessment activities

	7
	The triumph of Mao and the CCP, 1934-49

· The events and importance of the Long March (1934-35). 

· War with Japan (1937-45) – the role of the CCP, especially the Red Army, and the limitations of Kuomintang. 

· The reasons for the success of the Mao and the CCP in the Civil War of 1945-49.
· An awareness of developments before 1934 more especially the Northern Expedition, the Shanghai Massacres and the attitude of the Kuomintang to the CCP
	To identify the key features and importance of the Long March. 
To understand the role of the CCP in the war with Japan and the limitations of the Kuomintang.

To identify the reasons for the success of Mao and the CCP in the civil war of 1945-49.
	Group task. Put together a news report of no more than 5 minutes for TV or the radio on the key features of the Long March. 
· Thoroughly research the reasons for, key events and results of the March

· Put together a script for the report. This could include Power Point and imaginary eyewitness interviews

· Role play the news report.

Paired task. Research the Civil War 1945-49 and the reasons for the success of the CCP. Produce a grid showing

· The strengths of the CCP

· The weaknesses of the Kuomintang.
	Developing inference skills by matching inferences to sources using sources on the triumph of Mao and the CCP.
Practice in answering inference questions using sources on the triumph of Mao and the CCP.
Self and peer assess inference answers.

	8
	Change under Mao, 1949-63

· Changes in agriculture and industry including the first five year plan, attack on landlords, the Agrarian Reform Law and collectives. 

· The Hundred Flowers Campaign. 

· The key features of the Great Leap Forward.
	To identify the key changes in industry and agriculture brought in by Mao in the years after 1949.
To identify the motives for and effects of the Hundred Flowers Campaign. 

To understand the reasons for, key features and effects of the Great Leap Forward.
	Group task. A mind map on A3 showing the key changes under Mao in the years 1949-63
· Rank order the changes clockwise beginning with the most important at 12.0. clock 

· Draw lines to show links between the changes. Explain links along lines

Paired task. Hot seating. 

· Prepare a series of questions/answers on Mao

· Hot seat Mao with one student acting as the interviewer and the other as Mao
Individual task. Produce a balance sheet of the achievements and shortcomings of change under Mao 1949-63. Draw a set of scales. Put the achievements/successes on the left and the shortcomings/failures on the right. What conclusions can you make from your balance sheet?
	Give students key features of the triumph of Mao and the CCP and changes under Mao but in the wrong order. Have to place in the correct sequence and show links between features. Develop importance of sequencing.

Give students imprecise or brief key features of the triumph of Mao and the CCP and changes under Mao have to improve using more precise and dev eloped knowledge.

	4
	The impact of the Cultural Revolution

· Mao’s motives for the Cultural Revolution. 

· Key features of the Cultural Revolution. 

· Its impact on China and the position of Mao.


	To identify Mao’s motives for the Cultural Revolution. 
To understand the key features and effects of the Cultural Revolution.
	Individual task. Put together a flow chart showing the key features of the Cultural Revolution including its causes, key events and its effects on China

	Planning 7 mark key features question on the impact of the Cultural Revolution with aid of planning grid. Include links words and phrases. Peer assess grid.

Writing 7 mark causation question.

Self and peer assess ‘key features’ essay using mark schemes.

	3
	Change under Deng Xiaoping

· Changes under Deng in education, birth control, agriculture and industry. 

· Emergence of privatization and westernization. 

· Treatment of ‘Gang of Four’.
	To identify the key changes under Deng. 
To understand the reasons for and effects of the treatment of the ‘Gang of Four’
	Individual task. Summarise the main changes under Deng using two of the following methods:
· Bullet points

· Story board

· Cartoon strip

· Mind map
	Developing understanding of change. Students have to classify statements on the changes under Deng Xiaoping showing change and continuity.

Develop understanding of degree of change. Students classify statements in rank order from greatest to least.

	3
	The development of the Democracy Movement

· Origins of Democracy Movement (1979). 

· Support of university students from 1986. 

· Features and aims. 

· Reaction of Deng. 

· Tiananmen Square, 1989.  
	To identify the reasons for the emergence of, support for and features of the Democracy Movement.
To understand the reaction of Deng.
To understand the events at Tiananmen Square and their effects on the Democracy Movement.
	Paired task. Put together two sets of headlines the day after Tiananmen Square
· The official CCP headlines

· From a Western (British or US) newspaper

Group task. Put together a time line on A3 showing key developments and changes in China in the years 1934-89. Highlight any important turning points in the history of China.
	Individual or paired planning of scaffolding essay using planning grid on the changes under Deng Xiaoping and the Democracy Movement. Peer assess plan.

Practice in writing scaffolding essay. 

Peer or self assess homework using mark schemes and levels.


Section C — Option C7: Change in Africa: from Colonialism to Independence, 1945-2000
	Hours
	Key themes and contents coverage
	Learning outcomes
	Exemplar classroom activities
	Exemplar assessment activities

	3
	The impact of the Second World War

· Weakening of colonial powers and strengthening of nationalism in many African states. 

· Pressures from USA and UN.

· Awareness post war developments especially MacMillan’s ‘Wind of Change’ speech
	To identify the impact of the Second World War on independence movements in Africa. 
To understand the influence of the USA and the UN on independence movements in Africa and the end of colonialism.
	Individual task. Produce a mind map which shows the general reasons for the growth of independence movements in Africa in the years during and after the Second World War 
· Rank order the reasons clockwise beginning with the most important at 12.0. clock 

· Draw lines to show links between the reasons. Explain links along lines


	Developing inference skills by matching inferences to sources using sources on the impact of the Second World War.
Practice in answering inference questions using sources on the impact of the Second World War.

Self and peer assess inference answers.

	7
	Independence movements in East and West Africa

· West Africa – independence movements in Gold Coast (Ghana) and Nigeria.

· The achievements of Nkrumah. 

· In East Africa, independence movements in Kenya, Tanzanyika (Tanzania) and Uganda. 

· The achievements of Kenyatta, Nyerere and Amin.
	To identify the reasons for and key features of independence movements in Ghana, Nigeria, Kenya, Uganda and Tanganyika.
To understand the career and achievements of Nkrumah, Kenyatta, Amin and Nyerere.
	Group task. Each group given one of the following countries – Ghana, Gold Coast, Kenya, Tanzania and Uganda
· Research reasons for and events leading to independence

· Give whole class presentation. Could use Power Point.
Paired task. Hot seating. Each pair given a different African leader including Nkrumah, Kenyatta, Nyerere and Amin

· Research career and achievement

· Prepare questions and answers

· Carry out hot seat with one student as interviewer and the other as the African leader.
	Give students key features of  the independence movements in West and East Africa but in the wrong order. Have to place in the correct sequence and show links between features. Develop importance of sequencing.

Give students imprecise or brief key features of the independence movements in West and East Africa have to improve using more precise and dev eloped knowledge.

	4
	Changes in the Congo

· Reasons for Belgian withdrawal and subsequent Civil War. 

· UN intervention and its effects. 

· The achievements of Mobutu.
	To u8nderstand key developments in Congo in the early 1960s. 
To identify the reasons for and impact of UN intervention.
	Individual task. Produce a flow chart showing the key developments in the Congo in the 1960s.
· Highlight in green when UN intervention improved the situation

· Highlight in red any developments which worsened the situation.
	Planning 7 mark key features question on changes in the Congo with aid of planning grid. Include links words and phrases. Peer assess grid.

Writing 7 mark causation question.

Self and peer assess ‘key features’ essay using mark schemes.

	4
	Independence movements in North Africa

· Independence movements in Algeria and Tunisia and reasons for French withdrawal. 

· The achievements of Habib Bourguiba and Ben Bella.  


	To identify the reasons for and key features of independence movements in Algeria and Tunisia.
To understand the career and achievements of Bourguiba and Ben Bella.
	Paired task. Compare developments in Algeria and Tunisia before and after independence. Prepare a grid showing similarities and differences in
· The reasons for independence

· The events leading to independence

· The achievements of Bourguiba and Ben Bella.
	Developing understanding of change. Students have to classify statements on changes in the Congo showing change and continuity.

Develop understanding of degree of change. Students classify statements in rank order from greatest to least.

	7
	South Africa and the end of apartheid

· The Nationalist Party and the system of apartheid. 

· Awareness of Sharpeville and Biko

· Support for and opposition to apartheid at home and abroad. 

· Changes in apartheid under Botha. 

· The role of Nelson Mandela, the ANC and de Klerk in the end of apartheid.
	To identify the key features of apartheid.

To understand the key developments in the 1980s and early 1990s which led to the end of apartheid. 

To identify the career and achievements of Mandela and his role in ending apartheid.  
	Paired task. Draw a sketch of a black South Africa. Label the sketch with the key features of apartheid.

Individual task. Research the career and achievements of Nelson Mandela. Write a paragraph for a book on famous people of the twentieth century.

Group task. Produce a mind map showing the main reasons for the apartheid in South Africa. 
Class discussion on the reasons for the end of apartheid. 
	Individual or paired planning of scaffolding essay using planning grid on South Africa and the end of apartheid. Peer assess plan.

Practice in writing scaffolding essay. 

Peer or self assess homework using mark schemes and levels.


Section C — Option C8: The Changing Nature of Warfare, c1936-c2003
	Hours
	Key themes and contents coverage
	Learning outcomes
	Exemplar classroom activities
	Exemplar assessment activities

	3
	Warfare at the end of the First World War

· Developments on land – gas, tanks and heavy artillery. 

· Emergence of submarine and military aircraft – fighter and bomber planes. 

Awareness of the impact of trench warfare 
	To identify key developments in warfare during the First World War on land, sea and in the air.

To understand the impact of trench warfare.
	Group task. To research and give a presentation on the key changes in warfare during the First World War including tanks, gas, trench warfare, the submarine, anti U –boat measures and developments in air warfare. This could include the use of Power Point. Give a rating of 1-5 for the importance of each development with 5 being the highest. 
	Developing inference skills by matching inferences to sources using sources developments during the First World War.
Practice in answering inference questions using sources on the impact of the Second World War.

Self and peer assess inference answers.

	8
	Changing methods of land warfare

· Blitzkrieg in Poland, Western Europe and the Soviet Union. 

· Amphibious operations such as D-Day. 

· The importance of Arab-Israeli conflicts and First Gulf War. 

· Guerrilla warfare especially in Vietnam.
· Awareness of use of guerilla warfare in Afghanistan in 1980s. Other case studies could be used.
	To identify the key features of Blitzkrieg and the reasons for its early success in the West but later failure against the Soviet Union. 
To understand the key features of the D-Day landings.

To understand developments in land warfare after the Second World War especially in the Arab-Israeli and Gulf Wars.

To identify the key features of guerrilla tactics and how they changed warfare with reference to conflicts in Vietnam and Afghanistan.

	Individual task. Using one of the following methods show the key features of Blitzkrieg
· Mind map

· Annotated sketch

· Storyboard

Paired task. Produce two maps to show the reasons for the early success and later failure of Blitzkrieg warfare. On each mind map
· Rank order the reasons clockwise beginning with the most important at 12.0. clock 

· Draw lines to show links between the reasons. Explain links along lines.
Individual task. Annotate a sketch of a guerrilla fighter with the features of guerrilla warfare


	Give students key features of  the changing nature of land warfare but in the wrong order. Have to place in the correct sequence and show links between features. Develop importance of sequencing.

Give students imprecise or brief key features of the changing nature of land warfare have to improve using more precise and dev eloped knowledge.

	7
	Changing methods of sea and aerial warfare

· The Battle of the Atlantic and developments in U-Boat warfare. 

· The development of the aircraft carrier and its importance in the War in the Pacific, 1941-45 and the Falkland Wars.

· Nuclear submarines. 

· The Battle of Britain, the Blitz, V weapons and allied bombing of Germany. 

· Importance of aircraft in Arab-Israeli Wars and first Gulf War.
	To identify the key features of changes in sea warfare during and after the Second World War especially in submarine warfare and the use of aircraft carriers.
To understand the importance of air warfare during the Second World War with reference to the Blitz, Battle of Britain and the  Allied bombing of Germany.
To identify changes in air warfare in Arab-Israeli conflicts and the First Gulf War. 
	Individual task. Produce a grid showing the main methods used by the Allies in the Battle of the Atlantic. The grid should include.
· An explanation of the method

· A rating of 1-5 for its effectiveness against U-boats with 5 being the highest

· An explanation for the rating

Paired task. Produce a mind map to summarise the key developments in air warfare during and after the Second World War including the Battle of Britain, the Blitz, the Allied bombing of Germany, the Arab-Israeli Wars and the first Gulf War.
	Planning 7 mark key features question on changing methods of sea and aerial warfare with aid of planning grid. Include links words and phrases. Peer assess grid.

Writing 7 mark causation question.

Self and peer assess ‘key features’ essay using mark schemes.

	4
	The development of atomic and nuclear weapons

· Reasons for dropping of atom bombs in 1945.

· Key developments in nuclear warfare, especially the arms race, 1945-90 and development of weapons of mass destruction.

· MAD theory and attempts at arms limitation.
	To identify the reasons for the use of the atomic bombs on Japan in 1945.
To understand the key developments in nuclear warfare in the years after 1945

To identify attempts to limit nuclear weapons.
To understand why there has not been a nuclear war.
	Paired task. Prepare a debate on the use of the atomic bombs against Japan.

· One student prepare arguments in favour

· One student prepare arguments against

A class debate to follow

Individual task. Produce a time line to show the key developments in atomic and nuclear weapons in the years 1945-90. 
· Highlight in red developments which could lead to even greater mass destruction

· Highlight in green attempts to limit the development or manufacture of weapons of mass destruction. 


	Developing understanding of change. Students have to classify statements on the development of atomic and nuclear weapons showing change and continuity.

Develop understanding of degree of change. Students classify statements in rank order from greatest to least.

	3
	Warfare at the beginning of the twenty-first century

· Importance of conventional warfare. 

· Impact of terrorism. 

· High tech warfare.
· Awareness of key features of Second Gulf War
	To understand the nature of warfare at the beginning of the twenty-first century.
	Group task. To summarise on one side of A3 the key developments in warfare in the years 1936-2003. 

· Use different colours for air, war, land and nuclear warfare. 
· Show links between developments in these different areas.
	Individual or paired planning of scaffolding essay using planning grid on the development of atomic and nuclear weapons and warfare at the beginning of the twenty-first century. Peer assess plan.

Practice in writing scaffolding essay. 

Peer or self assess homework using mark schemes and levels.
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