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Introduction

The Pearson Edexcel International GCSE in Greek (First Language) consists
of two externally-examined papers: Paper 1, 4GK1/1: Reading, Summary
and Grammar, 60% of the qualification, and Paper 2, 4GK1/2: Writing, 40%
of the qualification. There are ten topic areas tested across both papers and
new test types have been introduced, in addition to extended writing
responses, which test summary, comprehension and grammar skills. This
was the first summer that this new specification was examined and
awarded.

Paper 4GK1/01, Reading, Summary and Grammar is externally assessed
over a period of 2 hours and 15 minutes. Total marks for this paper are 75.
The content of this unit is informed by the following topic areas:

A. Youth matters
B. Education
C. Media
D. Culture
E. Sport and leisure

F. Travel and tourism

G. Business, work and employment

H. Environment

I. Health

J. Technology

4GKO01 Paper 1 consists of three parts.

In Part 1: Reading students are required to convey their understanding of
written Greek through a series of reading tasks and in response to two texts
found in a special extracts booklet. They have to answer four questions on
each text and then compare the two texts, stylistically but also in terms of
how they position themselves in relation to a certain topic. Candidates
must be able to demonstrate the following skills:

e Read and respond to material from a variety of sources
e Scan for specific information

e Interpret and infer explicit and implicit meaning, including writers’
thoughts, feelings and ideas

e Understand and analyse how writers create effect
e Select and use relevant evidence from the text to support their answer

e Make comparisons between texts



In Part 2: Summary, students are required to demonstrate their ability to
summarise a short text by writing four main points clearly.

Part 3: Grammar assesses the students’ understanding of grammatical
usage in a series of exercises. Candidates are expected to demonstrate their
awareness of the rules of grammar and of the relationships between parts
of speech in a text and apply the conventions of grammar in order to
produce and manipulate content pertinently and accurately.

The students who sat this new examination performed well in some sections
and tasks of this paper, whereas in some others there was noticeable room
for improvement, particularly in relation to the organisation and linking of
ideas, spelling and the orderly presentation of writing, whether this comes
in the form of continuous/extended writing or short answers in Greek.

A small number of students wrote overtly and unnecessarily long responses
in Parts 1 and 2. These responses often contained digression, repetition and
marred the performance of otherwise able students.

Part One: Reading

Candidates are advised to allocate approximately 1 hour and 15 minutes to
Part One, which is worth a total of 49 marks. They must read two text
extracts and answer all questions. The following objectives are assessed.

— Read and understand a range of texts, selecting and interpreting
information, ideas and Opinions (AO1)

— Understand how the writer uses techniques to create effect (AO1)
— Compare and contrast information (A01).

This year’s students performed particularly well in questions 1-3 and 5-7,
whereas performance in questions 4, 8 and 9, which required extensive
responses ranged in quality. Detailed comments are as follows:

Question 1

This was worth 1 mark and was a rather straightforward recall question. The
vast majority of students gained one mark. Those who did not, answered by
copying from the text verbatim, without the necessary manipulation and
rephrasing, as required by the rubric.

Question 2

This was worth 2 marks and required the processing of information in the
student’s own words, substantiated with a short quotation from the extract.
The quotation ought to be indicated with the appropriate punctuation
marks.

Many students performed well and provided opinion with appropriate
substantiation. Patterns of errors related to answers which instead of
indicating how the parents’ attitude affected the children, wrote about how
the parents behaved (kavouve kpITikn). Such answers were incomplete, as



they did not go the extra step of indicating how this behaviour affected the
children. Other patterns of unsuccessful performance related to the answers
which gave the exact same answer for the two aspects required (also
relevant for questions 3b, 6 and 7b). For example, the answer “n
OUMMNEPIPOPA TWV YoviwV gunodilel Tnv avantuén Tou naidiou”, which is a
direct quotation from the text, cannot also serve as the opinion offered by
the student, only as the supporting evidence. One cannot earn two marks
for the exact same sentence. In questions which require a quotation from
the text (“va TekunpiwoeTe TNV anavtnon oag”), the quotation can only fulfil
one requirement and can therefore only earn one mark. The student’s own
interpretation of the meaning in a particular paragraph, ought to be
expressed succinctly and in the student’s own words. In this particular case,
a fully correct response would be along the lines of: o1 yoveig, w¢g auoTnpoi
KPITEC, ennpealouv apvnTika Ta naidid. Auto gaiveral and Tn ¢pAaAcn oTo
KEIPUEVO, «N CUMNEPIPOPA TWV Yoviwv eunodilel TNV avantuén Tou naidious.

An additional caveat relates to the length of the answers. It was
counterproductive on the part of certain students to answer with whole
paragraphs of repetitive narrative, writing in additional sheets and often
with no indication that their answers continue in additional sheets (stopping
mid-sentence in the space provided). Supporting quotations should also be
exact and succinct, maybe a phrase and certainly not whole paragraphs that
left it to the examiner to tease out the correct evidence. Such answers did
not gain full marks.

Question 3

This question was worth 4 marks. 3 (a) required that students scan the text
to locate the correct information and relay it in their own words, identifying
precisely how children ought to choose a sport that is appropriate. Most
students performed successfully and provided the correct details. In 3(b)
students were asked to provide the appropriate explanation as to why older
children are better at team sports and back it up with the correct quotation.

A pattern of confusion emerged in relation to the difference between
providing information in the students’ own words and supporting evidence
by quoting from the text. Questions which require “AenTouépeieg ano To
Keigevo” cannot be answered with quotations, but instead “ue dika oag
Aoyia”. The few patterns of errors based answers in 3 (a) on direct
guotations, rather than their own words, and were unsuccessful in gaining
marks. Those who gained only one mark in 3 (b), provided a quotation that
served two purposes: the student’s own opinion and the supporting example
from the text (please see details in question 2, above).

Question 4

Question 4 invites students to identify and explain how the writers of the
texts use discourse and various techniques (linguistic or structural) to
create effect. This question may start with ‘Explain how the writer



presents...” and requires that the students use evidence from the text to
support their answer. Structural and linguistic techniques include cohesive
devices such as transitional phrases, linking words and subordinate clauses,
paragraphing, use of connectives, repetition, alliteration, extended
metaphor, personification, simile, oxymoron etc.

Questions 4 and 8 carry 10 marks each and each answer is marked
according to specific criteria. A good response must offer a perceptive and
analytical explanation of how the writer uses linguistic and structural
techniques to create effect and must be accompanied by evidence from the
text that fully supports the point being made. The indicative responses in
the MS illustrate the characteristics of a good response that could gain
marks from the top band of the response mark grid.

An answer that identifies a technique but fails to explain how this creates
effect, and what type of effect, is incomplete. The most common pattern of
unsatisfactory performance related to precisely this: a list-like, overtly long
piece that identified the use of certain tenses and moods without explaining
why or how such use provokes and gives rise to a certain response on the
part of the reader. Certain basic observations such as “O Mapivocg
xpnoiponolei Tov EveoTwTa yia va avagepbei oto napov” did not contribute
very much to a clear explanation about how the writer creates effect. In
addition, many times the evidence selected was chosen haphazardly and
could not support the statement made. For example, in the phrase “O
Mapivog xpnoipgonolei Tov EveoTwTa yia va dwaoel diaxpovikoTnTa, n.X. «va
oKke@TOUNE, va anodwoel» “, the student wrongly equated the subjunctive
with a tense.

A large number of students could not identify basic parts of speech:
“kaTaoTpoika “,” unodoveTikO” were often referred to as nouns. There was
confusion between verb persons, tense and mood. For example, the
statement “o Mapivoc xpnoiponolei B’ evikd npoowno”, which does not mean
very much in and of itself, was often substantiated with evidence from the
text that included a different verb person, e.g. “unopei va anodwosl
KaAUTepa”. The use of the subjunctive was often referred to as the use of
subjunctive tense. In addition, it was quite disheartening to see so many
students write without knowledge or indifference to the conventions of good
spelling and effective organisation of ideas. Even though linguistic
structures in themselves are not directly tested in this question, a clear and
convincing explanation that provides evidence of native competence of
Greek necessitates knowledge and application of accurate grammar
throughout.

A small number of students had secure knowledge in Greek as a first
language and wrote a clear and detailed explanation of how the writer
created effect and controlled discourse through linguistic and structural
techniques. They provided appropriate and appropriately cited evidence that
fully supported the points being made. These students supported the
identification of a linguistic technique with explanation of its effect and
provided appropriate substantiation. For example, “o Mapivog xpnoiponolei



€NiBeTa, PNATA KAl ENIPPNMATA HE APVNTIKEC CUVONAWOEIC YIA VA PAg MNeiosl
yla Toug KIvOUvoug nou KpUBovTal nNicw and Yia CUYKEKPINEVN CUMNEPIPOP],
n.X. ‘Kakég (ouvnBeieg)’, ‘kaTaoTpoPika (anoteAéopara)’, ‘noAu auoTtnpd’,
‘epnodilel’”

Question 5

This was worth 1 mark and was a rather straightforward recall question. The
vast majority of students gained one mark. Those who did not, answered by
copying from the text verbatim, without the necessary manipulation and
rephrasing, as required by the rubric.

Question 6

This was worth 2 marks and required the processing of information in the
student’s own words, substantiated with a short quotation from the extract.
The quotation ought to be indicated with the appropriate punctuation
marks.

Many students performed well and provided opinion with appropriate
substantiation. Patterns of errors related to answers which instead of
indicating how the athlete felt about her role in the team, they wrote about
how she herself benefits from being in a team, e.g. “€pabe va ekTipyd T™n
ouvepyaaoia».

Other patterns of unsuccessful performance related to the answers which
gave the exact same answer for the two aspects required, a pattern also
relevant for questions 2, 3(b) and 7(b). For example, the answer “av
anoTuUxel n opdada, TOTE anoTuyXavw Ki eyw”, which is a direct quotation
from the text, cannot also serve as the opinion offered by the student, only
as the supporting evidence. One cannot earn two marks for providing the
exact same sentence to address two requirements. In questions which
require a quotation from the text (“va TekunpiwoeTe TNV anavrtnon oag”),
the quotation can only fulfil one requirement and can therefore only earn
one mark. The student’s own interpretation of the meaning in a particular
paragraph, ought to be expressed succinctly and in the student’s own
words. In this particular case, one correct response would be along the lines
of: “n aBARTpIa viwBel Nw¢ o pOAOC TNG €ival va unooTnpilel TNV €niTuXia TNG
opadac Tng”.

An additional caveat relates to the length of the answers. It was
counterproductive on the part of certain students to answer with whole
paragraphs of repetitive narrative, writing in additional sheets and often
with no indication that their answers continue in additional sheets (stopping
mid-sentence in the space provided). Supporting quotations should also be
exact and succinct, maybe a phrase, certainly not whole paragraphs, that
left it to the examiner to tease out the correct evidence. Such answers did
not gain full marks.



Question 7

This question was worth 4 marks. 7 (a) required that students scan the text
to locate the correct information as to how young athletes can achieve
success and relay it in their own words (e.g. “HEow NoAUwPNC Nponovnong
Kal guvexoug npoonabeiag”).

Most students performed successfully and provided the correct details in
7(a). A pattern of errors emerged in relation to the difference between
providing information in the students’ own words and supporting evidence
by quoting from the text. Questions which require “AenTopépeieg ano To
Keipevo” cannot be answered with quotations, but instead “ue dika oag
Aoyia”. The few patterns of errors based answers in 7(a) on direct
quotations, rather than their own words, and were unsuccessful in gaining
full marks.

In 7(b) students were asked to explain how the benefits that an athlete
enjoys can prove to be useful in their life in general. Those who gained only
one mark in 7 (b) provided a quotation that served two purposes:
expressing the student’s own opinion (albeit not in their own words) and the
supporting example from the text (please see details in question 2, above).

Question 8

Question 8, like question 4, invites students to identify and explain how the
writers of the texts use discourse and various techniques (linguistic or
structural) to create effect. This question may start with ‘Explain how the
writer presents...” and requires that the students use evidence from the text
to support their answer. Structural and linguistic techniques include
cohesive devices such as transitional phrases, linking words and subordinate
clauses, paragraphing, use of connectives, repetition, alliteration, extended
metaphor, personification, simile, oxymoron etc.

Questions 4 and 8 carry 10 marks each and each answer is marked
according to specific criteria. A good response must offer a perceptive and
analytical explanation of how the writer uses linguistic and structural
techniques to create effect and must be accompanied by evidence from the
text that fully supports the point being made. The indicative responses in
the MS illustrate the characteristics of a good response, that could gain
marks from the top bands of the response mark grid.

An answer that identifies a technique but fails to explain how this creates
effect and what type of effect is incomplete. The most common pattern of
unsatisfactory performance related to precisely this: a list-like, overtly long
piece that identified the use of certain tenses and moods without explaining
why or how such use provokes and gives rise to a certain response on the
part of the reader. Certain basic observations such as “H didonun abAnTpIa
xpnoigonoigi Tov AdpioTo yia va avagepBbei oto napeABov” did not contribute
very much to a clear explanation about how the writer creates effect. In
addition, many times the evidence selected was not appropriate to the
statement made. For example, the answer “H didonun abAnTpia



aneuBuveTal aTo KoIVO XpnoipgonolmwvTac To B’ nAnBuvTikd Npocwno, n.x.
«pabaiveig va ekTigac», fails to notice that a) the example does not
illustrate the use of second person plural and b) the use of the second
person here is used to generate an occurrence that is used as universal fact
in an impersonal way, similar to the one conveyed through the use of a
third person singular in English (e.g. “one learns to respect...”)

In addition, a pattern of performance that showed indifference to the
conventions of good spelling and effective organisation of ideas was evident
in this exercise also. Even though linguistic structures in themselves are not
directly tested in this question, a clear and convincing explanation that
provides evidence of native competence of Greek necessitates knowledge
and application of accurate grammar throughout.

A small number of students had secure knowledge in Greek as a First
Language and wrote a clear and detailed explanation of how the writer
created effect and controlled discourse through linguistic and structural
techniques and provided appropriate and appropriately cited evidence that
fully supported the points being made. These students supported the
identification of a linguistic technique with explanation of its effect and
provided appropriate substantiation. For example, “H xprjon Tou npwTtou
gVikoU Npoownou npoodidel 0To NEPIEXOPEVO TOU KEIMEVOU TN BapuTnTa Kal
TNV auBevTia TNG NPOCWNIKNG EUNEIpiag, N onoia anoTeA&i anTr anodeiEn Twv
BETIKWV NOU anokopilel kanolog anod Tov abAnTiopo. M.x «ypriyopa £uabax»,
«gnaba va akoAoubw»" .

Question 9

In question 9 students are required to compare the two texts in the extract
booklet in part one. The question will ask students to compare. The
questions may start with ‘Compare how the writers...” or ‘Compare the
writers’...". For example, ‘Na OuyKpivETE TOUG TPOMOUC UE TOUG OMoioug Td
duUo keipeva xelpiovral To Bepa Tou aBAnTiopgoU». Then they invite students
to ‘Use evidence from the two texts to support your answer’, ‘Na svtoniosTe
oTa Keipeva AEEEIC I @PACEIC NOU TEKKNPIWVOUV TNV anavTnon oag’.

One type of response to this question could be structured by writing about
the first point - for example, the first writer’s impressions and stylistic
techniques and devices- in the first half and then use a connective and, in
the second half, write about the second point - for example the second
writer’s impressions and discourse features.

A more sophisticated answer would compare the two texts point by point
throughout, either in terms of the commonalities between the two writers or
in terms of the differences.

A good response provides a balanced account of the similarities and
differences between the two texts, supported by apt analysis and
appropriate evidence.



The indicative responses in the MS illustrate the characteristics of a good
response that could gain marks from the top bands of the response mark
grid.

Performance in this question was generally satisfactory. Most responses
considered a range of comparison between the texts, more often than not in
relation to what was said, rather than how it was said and what it meant. A
pattern of incomplete answers treated comparisons as follows: “>T0 npwTo
KEiMEVO 0 Mapivog pag Agsl nwg o aBAnNTIONOG oTnpilel TNV avanTu&n Tou
naidioy, evw oTo JeUTEPO KEeIPEVO N aBAATPIa Pac A€l NwWC HEoA ano Tov
abAnTIoNO viveoal kaAUTepog avBpwnod.”. This statement, as true as it may
be, does not consider the comparison in an informed way and does not
attribute to it an explanation of what is meant by that. A comparison
requires a critical framing and an explanation of the ideas behind the
statements cited. In this case, a more successful answer would have framed
the reference as follows: “Kal ol dUo €I1dikoi avapEpovTal oTa opEAN Tou
abAnTiopou, Ox1 JOVO O OXEON ME TNV UYEIA Kal TNV KAAR CWUATIKN
KaTtaoTaaon, aAAd KUpiwG 0€ oxEQN WE TV avanTuén cwoToU XapakTnpa Kal
KOIVWVIKWV ) ouvaiodnuaTtikwy de€loThTwy Kal agiwv. MNa napadsiypa...”.

In this question, just as in questions 4 and 8 earlier, a balanced and clear
account necessitates knowledge and application of language competences
and writing cohesive devices, good linking between ideas and unambiguous
language.

Part Two: Summary

The text to be summarised in this question is between 340-360 words and
requires a summary of 100-150 words. The text may be taken from any
source - journalistic prose or fiction - but it will contain clearly identifiable
main points. It is expected that students will write four main points and be
marked on their understanding of the text and on their ability to write
clearly. Candidates are advised to allocate approximately 30 minutes to
Part Two.

There is a total of 6 marks for this section.
Question 10

Performance was good and many students identified at least 3 points clearly
and unambiguously. Please refer to the MS for the indicative content
required, in order to achieve marks from the higher bands of the
assessment criteria.

A pattern of unsatisfactory performance related to the following:

e Failure to summarise information without copying whole chunks of
text

e Unsatisfactory use of linking and organisation skills, which rendered
the identification of discrete main points obscure and ambiguous

e All-inclusive answers that conveyed too much information that may
have been true but not relevant for the purposes of this question



e Summaries that were so long that could no longer be considered
summaries.

Part Three: Grammar

This section includes two 10-mark questions, each assessing different
grammar skills. In exercises 11 and 12 students are required to
demonstrate their understanding of grammatical usage in a series of
exercises. In particular, they are required to

° show their awareness of the rules of grammar, in order to
demonstrate their understanding of textual features, the relationships
between parts of speech in a text

° demonstrate understanding of content

° apply the conventions of grammar in order to produce and
manipulate content pertinently and accurately

Candidates are advised to allocate approximately 30 minutes to Part Three
and are required to answer all questions.

Question 11

In question 11 students read sentences that have been isolated from the
texts in the extracts booklet. Students then transform and recast the
sentence using the word in brackets. Please refer to the MS for indicative
content.

Each sentence in question 11 has a prompt (in brackets) which must be
used as cited. Students cannot change/adapt the prompt. Transformation
exercises are a common feature in language testing as they invite learners
to consciously manipulate language patterns, demonstrating their
awareness of structures. Transformation exercises can focus on
manipulating structures and/or producing new vocabulary that alters the
syntax of the sentence. What is important is that the prompt must be used
as is.

Performance in this question was satisfactory, with many students scoring
more than half of the marks available. Patterns of unsatisfactory responses
related to the following:

° Absence of the position of the stress and wrong spelling that
indicated weak grasp of the rules of grammatical inflections

° Changes in the prompt

° Elliptical responses that left out whole chunks of sentence and failed
to indicate changes that had to take place in the parts left out. When a
student chooses to leave a sentence unfinished, the examiner’s
understanding is that the rest of the sentence will read exactly as it was
stated in the exercise. For example: In 11 (1), the response «'OTav ol TAIVieC
ouvd£ovTal HE TIC KOIVWVIKEG a&iec kal anaitioeic...” was marked as wrong
because the ellipsis assumed that the remaining phrase would be exactly as



it appeared in the original exercise (including the now superfluous “kai”),
which made the whole response syntactically wrong.

Question 12

In question 12 students were asked to read a whole text of 80-100 words
and then conjugate the verbs in the gaps, in the appropriate tense. In the
text, the missing words were replaced by (a) - (1) and were listed
underneath with an example that set the tone and time frame of the piece.

Performance in this section ranged from average to satisfactory.
Unfortunately, many students did not possess the level required to perform
at a high level of competence.

Patterns of unsatisfactory responses related to the following:

o Inflectional spelling that was inaccurate and showed poor
knowledge of grammar. For example: npoc@EpwvTag,
napakoAouBeicav, avayvwpioTh

. Changes in the voice in which the verb was given. For example,
unoypappioTnke (unoypappilw), avayvwpioesl (avayvwpilopar)
o Changes in the sequences of tenses that rendered the text

confusing. For example: “napakoAouBouv” (12 B) cannot be
correct, because of the prior “€dwoav” (napadsiypa).

Conclusive remarks

All in all, performance in this examination series was satisfactory.

In general, teachers and students who embark on teaching and studying
this qualification should take note of the following advice:

J ensure that there are plenty of opportunities for the students to
practise reading and responding to unseen passages under timed
conditions

J be aware of the different assessment objectives to ensure that the

focus of the questions and the answers relate to the specification
requirements

. highlight the supporting evidence and relevant lines for questions
2, 3b, 6 and 7b in the Extracts Booklet and offer the opinion that
is reinforced by these quotations in their own words

o answer questions 1, 3a, 5 and 7 a, as far as possible, in the
students’ own words

o write succinctly and without continuing on extra paper in
questions, 1-3, 5-7 and 10 in particular, and a far as possible

o consider the effects of language and structure features within the

context of the given extract in questions 4 and 8, rather than
offering generic explanations of the type, “the present tense is
employed to express current action”

o make a range of comparative points in Question 9 and link
elements such as content, theme, tone, purpose, narrative voice,



language; points should be balanced across both texts and
supported with relevant quotations or textual references

o quotations ought to be indicated with the appropriate punctuation
marks

o aim for structured, accurate and cohesive and complete pieces of
writing in question 4, 8, 9 and 10

. allow time to proof-read writing responses in order to achieve the
highest possible degree of accuracy

J read all instructions carefully

. attempt every question

o indicate the position of the stress, where needed; this is not
optional
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