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Introduction

The candidates who sat this examination performed extremely well in light of the disruption 
to teaching and learning they will have experienced throughout 2020, 2021 and, in some 
cases, 2022.

Many candidates produced substantial, high-quality answers for the extended writing 
questions (9, 11 and 22b). They are to be congratulated for showing such resilience during a 
very difficult period of study.

In line with previous series, there was evidence this year of generally good:

time management (most candidates finished the entire paper, with the majority 
completing satisfactory responses for the extended writing questions 9, 11 and 22b)
focus on question key words (with some exceptions, which are discussed below)
use of the Sources Booklet.

The number of candidates sitting this examination has doubled since the last time a normal 
examination series took place in 2019. As a result, examiners reported evidence of an even 
wider range of international contexts appearing in question 1, which deals the Citizenship 
Community Action Project. Very interesting projects had been carried out by students based 
in Bermuda, Sierra Leone, Turkey and many more countries.

Given the turbulent times we are living through, it was not surprising to see candidates 
drawing on this year’s media headlines in their answers. Many students wrote about the 
conflict in Ukraine and the ongoing challenges of pandemic management. There were 
frequent references to so-called “culture wars” in the USA and important global movements 
rooted in concerns with social justice, diversity and identity.
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Question 1

1a This first sub-part of the Citizenship Community Action Project assessment (Section A) was 
well-answered by the vast majority of candidates. Typically, candidates explained their use of 
surveys, interviews and/or carefully selected secondary data sources. A minority of 
candidates were unable to distinguish between facts and views, though. They described the 
questions they had asked and the internet sites they had visited but did not explain how 
people’s views were extracted from these data sources. Instead, they wrote about facts they 
had discovered, such as the amount of pollution in the oceans. Most candidates who 
answered correctly produced a developed answer, demonstrating the candidates in general 
have a good understanding of how much information they need to write in order to be 
awarded full marks.

1b Many excellent responses were seen to this question. Candidates provided detailed 
accounts of particular local issues such as the pollution of beaches or local food shortages. 
Other themes included care for refugees, cyber-bullying and sanitation issues. Candidates 
scoring full marks were able to provide specific details and data as opposed to generalised 
accounts. In the second part of this question, candidates scoring full marks typically 
identified at least one detailed theme, such as human rights, and explained some of what 
they had learned as part of their course, for example by mentioning the Universal 
Declaration of Human Rights. Candidates gaining fewer marks usually did so on account of 
the highly generalised answers they provided.

1c For many candidates this was the hardest of the four questions dealing with the 
Community Action Project. Many candidates, when asked about possible improvement, 
wrote about superficial improvements such as increasing the number of people interviewed, 
or presenting the results to another school in addition to their own school. In other words, 
they explained that the action would be improved simply by increasing its scale. This can be a 
difficult point (‘bigger is better’) to develop for the award of full marks, however. In contrast, 
candidates scoring full marks on this question usually provided a far more specific and 
thoughtful possible means of improvement. For example, some candidates suggested that 
they might have sought out a representative from a non-governmental organisation to 
provide an additional contrasting viewpoint. Writing about a possible additional strand of 
research or advocacy is more likely to yield a high-scoring answer than saying it would be 
good to talk to more people.

1d High-scoring responses to this question typically revealed good insight and empathy on 
the part of candidates. Many wrote at length about how a particular group of people, such as 
the homeless or victims of cyber-bullying, benefited from the completion of the Community 
Action. The part of the answer dealing with personal benefits provided candidates with an 
opportunity to make a wide range of suggestions, ranging from improved organisation 
through to heightened understanding of other people’s views.
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This high scoring response gains very close to full marks overall. The 
first part is well focused on ways of finding out about people’s views 
(as opposed to researching purely factual information). A strong focus 
is maintained subsequently, although the candidate does not quite 
reach full marks in two of the subsections. There are minor areas 
where a little additional information might have been included in order 
to place the mark awarded even higher within the level.
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Question 8

This question was well-answered by the many candidates who were able to use Source A to 
extract information about fishing boats and litter on beaches. Some candidates developed 
the idea of pollution being transferred from land to sea via physical processes, such as the 
wind or rivers. Most candidates worked hard to establish a link between global development 
and these pollution pathways. Some very good answers explained how industrialization or 
rising affluence among the global middle class have increased waste flows which, if untreated 
and subject to poor governance, find their way into the oceans, a Global Commons. 
Candidates scoring half marks were typically unable to make any link between global 
development and pollution. They identified that tourists leave litter on beaches but did not 
establish a link between global development and this phenomenon.
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Question 9 (a)

High-scoring answers to this question were able to apply citizenship ideas, issues or concepts 
to the task. For example, some candidates suggested that differing autocratic or democratic 
political systems might impact on how easily the World Wildlife Fund can work in partnership 
with governments. Some excellent answers suggested that those countries who depend on 
wildlife tourism as an important source of national income might be especially keen to work 
in partnership with a global organisation in order to protect their wildlife resources. Lower-
scoring answers were typically poorly developed and at times unrealistic. For example, some 
candidates argued that those governments who gain most of their income from ivory trading 
would not want to work with the World Wildlife Fund. Although candidates were not 
expected to possess background knowledge about the global ivory trade, it is unrealistic to 
suggest that any country would derive its main source of national earnings from the hunting 
of a single endangered species.

Question 9 (b)

The best answers to this question showed good knowledge, understanding and awareness of 
likely challenges in some of the world’s lower income countries. Candidates producing these 
good answers tended to read the source booklet more carefully and had noted the mention 
of conflict and displacement in Source B. They suggested that displacement might result in 
some local communities being extremely hard to reach, particularly if they had been 
displaced to areas with poor communications. Weaker answers typically consisted of 
overgeneralised assertions such as: ”Africa is very poor and people cannot afford phones so 
they can’t be contacted”. It is very disappointing to see this generalised and perjorative 
material of this nature produced by candidates following a Global Citizenship course. The 
diverse African continent is made up of 54 countries, many of which are now emerging 
economies.
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Question 10 (a)

The majority of candidates answered competently by identifying a specific country or world 
region. They were able to explain how warmer temperatures or more extreme weather might 
impact negatively on a specific society or environment. Popular themes included: sea level 
rise affecting low lying areas such as Bangladesh, the Netherlands or the Maldives; wildfires 
affecting Australia, Russia or Canada; melting of glaciers and habitat loss in high latitude 
world regions such as the Arctic or Antarctic. A surprisingly large number of candidates 
explained that polar bears would lose their habitat as Antarctic ice melts (but polar bears do 
not live in Antarctica).

Question 10 (b)

Answers to this question were frequently disappointing. Candidates struggled to apply their 
own knowledge of global governance despite the fact that many examples are featured in the 
specification. For example, candidates might have chosen human rights, trade or conflict as 
possible issues. Their explanation might have included references to the UDHR, or the many 
intergovernmental organisations that exist to facilitate free trade and investment. The 
management of conflict can be explained using examples of United Nations peacekeepers or 
NATO actions. Unfortunately, a majority of candidates instead chose a global issue which 
they lacked any real knowledge of. It was common to see cyber-bullying or racism put 
forward as the global issue but without any supporting evidence, other than basic assertions 
that all countries ought to work together more to fix these problems. A minority of 
candidates gained full marks through intelligent application of their own observations about 
how COVID has been managed since the first outbreak in 2020
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This response gained full marks through the application of specific 
citizenship ideas and issues to the question asked. The candidate has 
thoughtfully used the contemporary example of the pandemic, and 
has linked it with their knowledge of the World Health Organisation. In 
contrast, students gaining only 1 or 2 marks tended to lack this level of 
specificity in their answers. They wrote generally about how “all 
countries can work together to help solve the problem” but failed to 
name any specific intergovernmental organisations or initiatives.
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Question 11

Many candidates reached the highest mark level by providing a balanced and detailed 
answer which was well focused on the issue of biodiversity losses. Answers in the middle 
mark level typically lacked balance or showed a paucity of supporting evidence. It was also 
common to see many candidates writing in detail about climate change governance but 
without making explicit links with the issue of biodiversity. These answers typically gained 
five or six marks based mainly on the strength of their AO2 and AO3 competency.
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Question 18 (a)

Candidates scoring full marks typically provided a detailed and well evidenced explanation of 
why people become political refugees due to persecution or conflict, and also of why they 
may become environmental refugees on account of flooding, earthquakes or other specified 
natural disasters. Candidates scoring half marks typically lacked much in the way of any 
supporting detail or evidence. Some wrote that “war will force people to leave their homes 
and seek safety elsewhere” but were unable to develop this answer further. Others identified 
“natural disasters” as an environmental cause of migration yet were unable to provide even 
one single example of a natural disaster in support of this, such as a volcanic eruption.

Question 18 (b)

This question asked candidates to apply their knowledge of culture in a focused way to 
explain how migration might change the national culture of a country. Clearly, many 
candidates did not read the question very carefully, based on answers which described 
migrants arriving in a country and then living there in relative isolation from the wider 
population in order to preserve their own diaspora culture. In contrast, the best answers 
were fully focused and developed. They explained not only ways in which migrants bring 
their own culture with them to new countries but also ways in which this may begin to 
influence what might be called the ‘national’ culture of those places over the longer term. 
Some of the best answers looked at how Europeans imposed their own languages and 
customs on the nations which they colonised. Other good answers focused on ways in which 
post-colonial migration to European countries has permanently altered the fabric of cultural 
life in, say, France or the UK, through the introduction of new foods or musical forms which 
have since been embraced by the wider population.
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This response gained full marks through careful reading of the 
question, resulting in a response that is well focused on the way 
migrant culture may in turn influence and modify the broader 
national culture that the migrants are now embedded within. Here 
we are told the Chinese New Year is respected and celebrated by many 
Canadians and not just Canada’s Chinese diaspora community.
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Question 19 (a)

The majority of candidates scored full marks answering his question. They were able to link a 
specific health issue such as heart disease or decreased longevity with nutritional challenges 
such as high salt or high fat associated with fast food.

Question 19 (b)

The majority of candidates also scored full marks answering this question. The ability to 
differentiate between fact and opinion is a key citizenship skill and it was pleasing to see 
candidates engaging with the text in a critical way. Most answers rightly identified the phrase 
“far too many” or the word “worrying” as value judgements.

16International GCSE Global Citizenship 4GL1 01



Question 20

Candidates scoring full marks typically provided detailed and well-evidenced answers using 
actual examples of social media campaigns such as BLM. Additionally, the best answers 
typically provided two varied ways in which social media can be used to fight back. For 
example, one answer might have dealt with survivors being able to provide autobiographical 
accounts of injustices they had suffered, while the other answers might have focused on the 
use of social media as an organisational space in which to coordinate real world protests, 
such as occurred during the Arab Spring in 2011. Weaker answers, in contrast, were more 
generalised or lacked any variety, with both of the two chosen ways being essentially the 
same (but with different examples).
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Question 21

This 9-mark question was, on the whole, better-answered than question 11. In question 11, 
candidates struggled sometimes to maintain a focus on biodiversity. In contrast, question 
21’s focus on international migration seemed to better allow most candidates to stay on-
topic and fully focused on the issue they had been asked to discuss. A minority of candidates 
chose to discuss the statement in a counter-intuitive way, though. They argued that 
international migration is a cause of cultural changes before opposing the statement by 
arguing that migration is not always a cause of cultural changes. While some credit was 
given for this approach, it is not strictly speaking the correct way to engage with a statement 
framed as: “A is the most important cause of B – do you agree?” Statements of this nature (we 
can refer to them as “causal propositions”) invite candidates to put forward alternative 
causes (of B) when opposing the statement. The majority of candidates understood the 
nature of the task well, and argued that social media and the internet are actually the most 
important cause of global cultural change, as opposed to migration. They provided a 
paragraph in support of the statement arguing that migration matters most; this was 
followed with a second paragraph arguing that the internet also brings cultural changes.
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This response reached the top level of the mark bands by producing a 
structured and well-balanced answer to the question; an argument 
and counterargument are presented, both of which are supported with 
a range of citizenship ideas and concepts. For full marks we might have 
expected a slightly wider range of ideas. Some candidates were able to 
introduce additional factors that also have an influence, such as the 
role of TNCs in spreading cultural traits globally.
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Question 22 (a)

Only a minority of candidates appeared to have a lack of knowledge and understanding of 
what the sustainable development goals are and why they matter. Most candidates provided 
general information about what the about what the goals hope to achieve such as zero 
poverty and greater progress towards sustainable development. A pleasingly large 
proportion of candidates scored four or five marks due in large to the way they explained 
why the goals are important rather than simply describing them. The best answers made 
mention of the importance of targets, goals and accountability for global progress to be 
made.

Question 22 (b)

In general, candidates engaged well with this question. The best answers made use of a 
range of specific contexts typically consisting of three countries at contrasting stages of 
development. Good answers focused on different health and welfare criteria and the extent 
to which the state takes responsibility for these important aspects of life in different places. 
There was widespread recognition that high income countries are in a better position to 
afford centralised healthcare and welfare systems but that there are also many exceptions to 
this generalisation. Candidates were knowledgeable about the lack of free healthcare on 
demand in the USA for example some candidates wrote coherently about the way COVID and 
lockdowns have been managed in different countries. Significant numbers of candidates or 
awarded top level marks, having produced two or three sides of writing which met all of the 
assessment objective criteria strongly. At the lower end of the marking range some 
candidates had clearly left themselves insufficient time for the task. Often this was because 
they had spent far too long answering questions 11 and 18. Candidates need reminding that 
excessively long answers to the 9 mark questions will most likely not compensate for the 
marks which had been loss in failing to produce a full answer for the final essay question.
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This high scoring response fell slightly short of the top level in the mark 
scheme. Overall, it is a well-balanced response that meets all three 
assessment objectives squarely. There are some specific contexts 
mentioned and a sustained focus on the issues.

For an even higher mark, the candidate might have produced a more 
nuanced evaluation, for instance by recognising that some citizens in 
particular countries are often looked after far better than others as a 
result of social inequality.
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Paper Summary

Moving forwards, the following points may help guide future teaching and learning.

It is important that candidates pay full attention to key words, terms and phrases used by 
questions, such as ‘views’ (Q 1a), ‘development’ (Q 8) and ‘national culture’ (Q 18b). It is 
highly recommended that Q 18b and its accompanying mark scheme from this year’s 
paper are used to support future teaching and learning.
It is vital that candidates recognise which questions are asking them to make use of source 
material in the answer space – and which are not. AO3-targeted short-answer questions 
require material to be selectively extracted from sources. These questions will always use 
a phrase such as ‘Using Source A…’
Candidates require clear guidance on how to answer the questions which typically ask 
them to ‘explain one way’ or ‘suggest two reasons’. They need to develop their ideas in 
order to receive full marks.
Candidates require clear guidance on how to answer the 9-mark questions which are 
framed as “causal propositions”. This means they typically take the following form: “A is the 
most important cause of B – do you agree?” or “A is the main problem caused by B – do 
you agree?” In both cases, it might be expected that candidates will produce a counter-
argument which explores alternative possible causes (or problems). They are not meant 
to create an opposing argument that A is in fact unrelated B. It is highly recommended 
that Q 21 and its accompanying mark scheme from this year’s paper are used to support 
future teaching and learning (see also the comments above for Q 21)
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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