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Introduction 
 
This report will provide exemplification of students' work, together with tips and 
comments, for Paper 02R of the International GCSE Specification A in English Language. 
This was the second summer examination of the refreshed ‘A’ specification in IGCSE 
English Language 9-1. The paper consists of three components: Unit 1: Non-fiction and 
Transactional Writing - 60% (examination); Unit 2: Poetry and Prose Texts and 
Imaginative Writing - 40% (this examination) OR Unit 3: Poetry and Prose Texts and 
Imaginative Writing - 40% (non-examination assessment). Students may also be entered 
for the optional Spoken Language Endorsement (non-examination assessment). Unit 2 
for Poetry and Prose Texts and Imaginative Writing is assessed through an examination 
lasting one hour and thirty minutes. The total number of marks available is 60. The 
reading and writing sections on this paper are loosely linked by the theme of the text 
from the Anthology which appears on the examination paper. 
 
This focus of this component is: 
 
Section A – Poetry and Prose Texts: study and analyse selections from a range of 
fictional poetry and prose texts. 
 
Students should study the poetry and prose provided in Part 2 of the Pearson Edexcel 
International GCSE English Anthology in preparation for responding to a given poem in the 
examination.  
 
The specification identifies that students: 
 
‘should be able to read substantial pieces of writing (extended texts) that make 
significant demands on them in terms of content, structure and the quality of language. 
Throughout the qualification, students should develop the skills of inference and 
analysis.’ 
 
Students are advised to allocate 45 minutes to Section A, and there will be one essay 
question on a poetry or prose text from Part 2 of the Pearson Edexcel International GCSE 
English Anthology, which will be made available in a booklet in the examination if it is a 
longer poem or will be in the Question Paper in the case of a poem. 
 
Students will answer the question in this section and 30 marks are available. There are 
three bullet points to prompt the response and the third bullet always asks students to 
consider language and structure. 
 
Section B – Imaginative Writing: explore and develop imaginative writing skills. 
 
Students are advised to allocate 45 minutes to Section B. There are three writing tasks, 
to some extent linked by theme to the reading poem. Students pick one question to 
respond to and the response is worth 30 marks. The format of the tasks remains the 
same for each series – Question 1 follows the format ‘Write about a time when you, or 
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someone you know…’, Question 2 follows the format ‘Write a story with the title…’ and 
Question 3 offers two images as a prompt for a response which is always ‘Write a story 
that begins…’ or ‘Write a story that ends…’. 
 
The Assessment Objectives for this paper are: 
 
Section A: Reading 
 
AO1: 

 read and understand a variety of texts, selecting and interpreting information, 
ideas and perspectives 

 
AO2: 

 understand and analyse how writers use linguistic and structural devices to 
achieve their effects. 

 
Section B: Writing  
 
AO4: 

 communicate effectively and imaginatively, adapting form, tone and register of 
writing for specific purposes and audiences 

 
AO5: 

 write clearly, using a range of vocabulary and sentence structures, with 
appropriate paragraphing and accurate spelling, grammar and punctuation. 
 

It was clear that students were all able to respond to the poem from the Anthology in 
the examination, and that the majority had studied it before (although ALL students 
must have studied the Anthology fully). Some students had been taught about the 
context of the poem. 
 
Throughout the qualification, overall students had been prepared well and all had, at 
different levels, developed the skills required to answer the questions. 
 
It was also clear that students used what they had studied in their reading to feed into 
their imaginative writing, which inspired them. As the specification identifies, the main 
aims for our students in this paper are: 
 

 read critically and use knowledge gained from wide reading to inform and 
improve their own writing 

 write effectively and coherently using Standard English appropriately 
 use grammar correctly, punctuate and spell accurately 
 acquire and apply a wide vocabulary alongside knowledge and understanding of 

grammatical terminology, and linguistic conventions for reading, writing and 
spoken language. 
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Students had, pleasingly, been given the opportunity to practise their writing techniques 
and planning and proofreading skills. 
 
The responses of students had some positive features. Examiners were impressed by: 
 

 evidence that many students had understood the content of and ideas in the 
text 

 the successful use of the bullet points within the question 
 completion of the questions in the paper and coverage of the assessment 

objectives  
 the range of vocabulary for AO5 
 writing that showed creative ideas and suitable tone, style and register for 

audience and purpose. 
 
Less successful responses: 
 

 demonstrated a lack of prior study of the text 
 demonstrated a lack of awareness of the range of ideas in the text 
 failed to reference the question, with students simply writing all they knew about 

the text 
 followed a rigid structure in their responses, with a paragraph by paragraph 

approach 
 had an insecure grasp of language and structure with a lack of understanding of 

how language and structure were used, feature-spotting or confusion of terms 
 had limited comment on language and structure and relied heavily on 

description of ideas or events for Question 1 
 failed to support points using appropriate textual evidence 
 lacked organisation of writing such as paragraphs and structural and 

grammatical features 
 lacked accurate spelling and secure control of punctuation and grammar. 

 
It was clear that students had been able to understand the ideas in the text and could 
comment on language and structural features. Their own writing was often lively and 
enthusiastic and had a clear sense of purpose and audience in the voice and ideas used.  
 
Question 1 
 
All students showed an appreciation of the poem and were able to bring a personal 
response to the exploration of both language and structure. The task was very 
accessible for all students. Responses provided many different views. Most answers 
linked the unknown girl to the idea of Indian culture and the importance of that culture 
in the overall theme of the poem. This led to consideration of the poet's dual nationality 
and her desire to absorb her Indian roots. The poet was considered to be the unknown 
girl, finding her roots, yet aware that she was a foreigner in India and would lose the 
close connection with the country once she returned home, hence the use of the henna, 
which would "fade in a week" to represent this loss.  
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Overall, the situation was considered to be a seminal moment in the writer's life, 
enabling her to come to terms with her identity. 
 
AO1 
 
The first two bullet points in the mark scheme relate to AO1 - read and understand a 
variety of texts, selecting and interpreting information, ideas and perspectives. The level 
of understanding of the text from the Anthology is assessed in the first bullet point, and 
the selection and interpretation of information, ideas and perspectives in the text in the 
second bullet point. 
 
Students at grades 4 and above were able to show an understanding that the girl was 
mysterious and that a person was looking for their identity. All students focused on the 
process of hennaing, which provided the understanding that the person was seeking 
their identity and was finding a connection. These responses included that the 
connection was temporary, but that there was a determination for preserving the new-
found identity. Many theories were provided especially in the more developed 
responses. Some suggested the ‘unknown girl’ could be the writer, Moniza Alvi. Other 
students responded by focusing directly on Moniza Alvi, either looking for, or 
connecting with her identity. Some also suggested that she was confused over her own 
identity. Only a few responses said that the girl was youthful, but most identified her 
ability at hennaing. Some responses referred to her as either poor or possibly being 
poor, due to ‘a few rupees.’ Examiners noted some interesting selection of ideas: 
 

 ‘students were able to provide knowledge of context, how the writer described 
the unknown girl, the writer’s feelings about the experience in India, identity of 
the use of language and in many responses the structure, providing their own 
personal views.’  

 
 ‘Students also recognised, along with the emphasis on the importance of Indian 

culture and traditions, a corresponding negative approach to western influences 
and ideas.’ 

 
 ‘The act of applying the henna was explored in great detail by many  

students. One student felt that the unknown girl was able to "create a 
permanent impression from an impermanent art form.’’ 

 
 ‘The emphasis on ‘palm’ was felt to show an open invitation and welcome.’ 

 
 ‘Most answers spent some time on the use of the word ‘icing’, with its western 

links, with a quite subtle idea linking icing to the expression ‘the icing on the 
cake’, with ‘connotations of a pivotal moment that immortalises a memory’.’ 

 
Students at the Grade 4 borderline were at least able to identify some of the key ideas 
in the poem, although at this borderline grade there was often an imbalance where the 
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focus was on identifying basic/valid ideas and information rather than being 
appropriate, apt or persuasive for the higher levels. For example, students at this 
borderline grade often had not considered more than broad ideas such as the 
experience of hennaing. There was a lack of ‘drilling down’ into the text to examine the 
more nuanced ideas considered by students achieving higher marks. 
Students at borderline Grade 7 were more direct in approach, as they were able to 
select the relevant ideas from the poem in a detailed but succinct manner. Students at 
this borderline at least covered the full text and understood the complexities of the 
writer’s experience and feelings. 
 
AO2 
 
The third bullet point in the mark scheme relates to AO2 - understand and analyse how 
writers use linguistic and structural devices to achieve their effects. There needs to be 
understanding of the language and structure used in the text, and the level of skill is 
also a discriminator. Explain is a mid-level skill, comment a lower level skill and 
explore/analyse higher-level skills, which gives students opportunities to achieve across 
the range. 
 
Most responses showed in detail that Western influences were present e.g.  through the 
process of ‘icing’. Reference given to the correct quotations and identifying the language 
devices. Level 5 responses provided detailed analysis of the language and provided 
details about the structure, for example reference to cyclical structure, that the words at 
the start of the poem, were similar with the concluding words or reference to the shape 
of the poem following the shape of a henna tattoo. This provided evidence of a deeper 
understanding for the continuing search for identity. One examiner noted: 
 
‘An interesting area was the discussion over ‘Dummies’. Many responses used them as 
an intrusion of Western culture. Some identified them as Western tourists, others 
referred to them as Indians influenced by the West. A few said that it could be referring 
to Moniza Alvi.’ 
 
At the lowest levels students often identified and named devices, but did not 
demonstrate the skill or understanding to discuss their use. At this level responses were 
characterised by writing without any explanations, limiting them to, at best, comment – 
students here were good at finding both language and structure features, but not as 
confident at explaining them. The responses were much more at a descriptive level, 
with limited and underdeveloped evidence. One examiner noted: 
 
‘Structure proved more problematic with some students ignoring it completely and 
some claiming that the structure resembled the silhouette of a woman. However, there 
were some interesting interpretations of why the poet used free verse.’ 
 
Students at the Grade 4 borderline were at least commenting on both language and 
structure. At this borderline grade students were commenting on and explaining 
language and structure, with appropriate and relevant references.  Students at this 
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borderline grade were able to pick out features to link back to the ideas – there were 
many references to metaphor, symbols, repetition, but often there was little developed 
explanation of the effect of these features. The henna/peacock on the poet's hand was 
thought to indicate the poet's awareness of her dual state and the transitory nature of 
her "new brown veins". However, students felt that the poet had acquired more 
understanding of the traditions of India and felt she would make every effort to retain 
that knowledge. 
 
Students at the Grade 7 borderline were commenting on both language and structure 
consistently, confidently and succinctly. At this borderline grade students were 
exploring and analysing language and structure, with detailed and discriminating 
references. The majority at the borderline grade were able to explore less obvious 
features such as tone, the significance of the title, the use of repetition through the 
poem and the change of article from ‘an’ to ‘the’ at the end alongside the features of 
borderline Grade 4. The examples of language and structure used at this borderline 
grade were much more considered and selected than at borderline Grade 4, and often 
were linked confidently to context. 
 
The final bullet point in the mark scheme relates to selection and use of references 
from the text which has been studied for both AO1 and AO2. This is a very useful 
discriminator in this question. As previously mentioned, students were sometimes 
unable to consider references that supported different ideas and information (rather 
than many references which illustrated the same point) where students perhaps missed 
key elements that would have demonstrated apt, persuasive selection of information 
and ideas.  
 
Example 1  
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Examiner Comments: 
 
This response achieves a mark of 6 in Level 1. There is more than basic understanding 
of the text (the stranger, the henna, Indian culture, the new place, western style, she will 
look for the unknown girl). The second page does really repeat the first points. The 
selection and interpretation of information, ideas or perspectives is limited (it is very 
descriptive, but it is fairly valid in the context of the question). The student does only 
identify short sentences and adjectives, showing basic understanding of language and 
structure, but little awareness of how it is used to achieve effects other than ‘to produce 
a vivid image’. The use of references is limited in relation the points made.  
 
A mark in the top of Level 1 is appropriate, because although the response touches on 
the first bullet point in Level 2, the second, third and fourth bullets of the mark scheme 
in Level 1. 
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Example 2 
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Examiner Comments: 
 
This answer achieves a mark of 11 in Level 2. The response shows some understanding 
of the poem, beginning with a general introduction (the writer is visiting India for the 
first time, the evening bazaar is part of the culture of the country). The point about the 
kameez representing beauty, the point about the creativity and changes in culture, the 
importance of westernisation, the modernisation of India shows slightly more than just 
some understanding and the selection is quite appropriate here – the student does 
select details which demonstrate Indian culture. However, some points about the poem 
are more basic, based on repeating the meaning of the lines chosen in own words, 
rather than interpreting ideas and perspectives. There is some brief comment on and 
(rather limited) understanding of language: reference to simple words/emotive 
words/formal language but examples are not identified in the main (the point about the 
writer ‘clinging to the situation’ shows more understanding). There is brief mention of 
structure (a long sentence/short sentence) and some comment (the create tension). The 
selection of references is valid, but not developed - they are repeated rather than 
developed. 
 
The response meets the first bullet in Level 2, the second bullet point in Level 2 (with 
‘best-fit’, given that some points are Level 1 and some are bordering on Level 3), the 
third bullet point in Level 1/2 (as language and structure is identified and in some cases 
commented on) and the final bullet point in Level 2. This answer achieves a mark of 11 
at the top end of Level 2. 
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Example 3  
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Examiner Comments: 
 
This response achieves a mark of 19 in Level 4. The student starts by offering a clear 
introduction (which is unnecessary) but does secure their answer to the question focus. 
The response shows sound understanding of the poet's experience and how the 
unknown girl helps her discover Indian culture/traditions. The selection of information, 
ideas and perspectives shows relevant selection, and there is evidence that the 
student’s interpretation supports the idea that the poet wants to remember her 
experience and keep her memories. In some points we may feel that there is almost 
some sustained understanding of the poem (not always fully articulated), for example 
‘could also symbolise how this girl helps the writer discover India’. For the third bullet 
point there is clear understanding and explanation of language and structure, and there 
are some sections where the student tips into Level 4 with some attempt to explore, for 
example the way personification is linked to significance of the country to the poet. 
There is some explanation also, for example the free verse and rhythm, and the ending 
tails off into more explanation. 
 
The response meets all of the bullet points in Level 3, and just moves into Level 4 with 
some sustained understanding and some exploration. There is sound understanding of 
the text, and selection and interpretation of information, ideas, perspectives is 
appropriate and relevant to the points being made. For AO2 there is clear 
understanding and explanation of language and structure and how these are used by 
writers to achieve effects, including use of vocabulary and sentence structure. The 
selection of references is appropriate and relevant to the points being made. The 
answer does not move higher into Level 4 as there are areas where some of the effects 
are not explored, and there is a lack of detail. 
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Example 4  
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Examiner Comments: 
 
This is an example of an answer that achieves a Level 5 mark of 25. There is sustained 
understanding of the importance of Indian culture/heritage in this response, seen in 
‘bazaar’, ‘peacock’, juxtaposed with Western culture represented by the ‘neon’ and 
‘dummies’ (suggested criticism). The selection is appropriate, detailed and quite subtle 
and perceptive, for example the positive experience with the girl, but with the 
underlying tone of sadness as the poet remains a foreigner. The information offered 
about the bazaar, the girl's expertise and the peacock supports this perspective. 
Thorough and detailed points are made about the poet’s perspective, supported by 
exploration of language features, for example the idea of icing on a cake, the symbol of 
the peacock, the tone of sadness and the end point on structure.  
 
There is sustained understanding of the poem, for example ‘the poet treasures the 
Indian culture and craves to experience nothing but Indian traditions in her visit’, the 
idea that ‘what the unknown girl resembled is much more important than her identity’. 
In places these do show some perception, but this does not achieve this throughout (or 
articulate this in some places) to move further into Level 5. This bullet is just achieved in 
Level 5. The second bullet point is met fully in Level 4 (it is not quite apt and persuasive 
for Level 5, although it could be if more development had been offered). The 
understanding of language and structure is thorough and explored overall (there are a 
few places where this could be further explored), achieving Level 4. The final bullet point 
is met in Level 4. ‘Best-fit’ places this just into Level 5. 
 
Example 5  
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Examiner Comments: 
 
The opening of this response shows understanding of the poem, her experience as ‘a 
metaphor of the poet clinging on to a part of herself’, and although some of the 
student’s assertions about the poem we may not agree with, this understanding is 
sustained and there is a detailed selection of information: the liveliness of the bazaar, 
the poet’s happiness, the importance of the unknown stranger, the feeling of longing 
the poet has, the way the poet clings to India (and a part of herself), the feeling of loss. 
The first two bullet points have been met in Level 4, but there is no evidence of Level 5 
achievement here (perceptive, apt, persuasive). 
 
There is exploration and understanding of language and structure, meeting this bullet 
point in Level 4, and the selection of references is appropriate to these explorations, 
although not always detailed. The student offers some exploration of the experience as 
a metaphor, semantic field, words to create liveliness, the description of actions, simile, 
although there could be more detail in some places to achieve Level 4 fully. This 
response is placed almost at the top of Level 4 with a mark of 23. There is sustained 
understanding of the text and there is a detailed selection of information. There is some 
thorough understanding and analysis of language and structure and how these are 
used by the writer. The selection of references is appropriate and fully supports the 
points being made.  
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Example 6  
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Examiner Comments: 
 
The student moves immediately into reference to language in the contrast of neon and 
peach satin and the reference to ‘icing’ (although these do not securely show sound 
understanding of the poem). There is sound understanding of the poem, however, in 
the comment on Indian culture, feelings of sorrow, holding onto the experience of India, 
the forsaking of Indian culture and the hope and happiness of the writer (which touches 
on some Level 4 selection).  
 
There is clear understanding and explanation of language, the peacock and its 
symbolism, the comparison of the ‘clinging’, the use of the dummies, the reveal of the 
peacock, but this is not thorough or wide-ranging to achieve into Level 4. The selection 
of references is appropriate and relevant. 
 
The response touches on of the bullet points in Level 3. There is sound understanding 
of the text, and selection and interpretation of information, ideas, perspectives is 
appropriate and relevant to the points being made. There is some evidence of the 
student starting to explore some details. For AO2 there is clear understanding and 
explanation of language and structure and how these are used by writers to achieve 
effects, including use of vocabulary and sentence structure. There are some areas at the 
start where the understanding is not quite sound, so this answer achieves towards the 
top of Level 3, but not right at the top. It achieves 17.  
 
Writing 
 
At the lowest grade boundary students tended to offer a basic response. They always 
had straightforward use of tone, style and register, with audience and purpose not 
always clear. At this level students tended to express but not always connect ideas and 
information, with limited use of structural and grammatical features and paragraphing. 
There were few responses that only achieved Level 1 – this was mostly because these 
students hardly wrote anything, offering a basic response, or the sentences did not 
make sense at all. 
 
At the Grade 4 borderline students tended to at least have straightforward and at best 
appropriate use of tone, style and register, selecting material and stylistic or rhetorical 
devices to suit audience and purpose. At this borderline level students tended to 
connect, but not always develop, ideas and information, with some structural and 
grammatical features and paragraphing. There was a tendency in the majority of 
responses marked at this borderline grade to set out a stronger description in the start 
of the story and then focus more on plot towards the end where planning had let the 
students down. In some cases the stories lacked development to move higher into the 
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mark scheme for AO4. At this borderline grade the use of vocabulary and syntax tended 
to be appropriate but repetitive and at times limited to vague simile/metaphor, use of 
short sentences, questions and exclamations for effect. The level of AO6 at this 
borderline was appropriate but overall formulaic, where it appeared that students had 
been advised to include plenty of adjectives or similes in their writing and felt the need 
to include them at all times.  
 
In the best responses students tended to at least have successful and at best touches of 
subtle use of tone, style and register, managing ideas and stylistic or rhetorical devices 
to suit audience and purpose. At this borderline level students tended to manage, but 
not always manipulate, ideas and information, with a range of structural and 
grammatical features and paragraphing. Responses at this level had some creative 
ideas, humour and withholding information to the end as a technique. The Grade 7 
boundary tended to have some selective vocabulary used for specific effect rather than 
just to demonstrate knowledge of particular multi-syllabic words. 
 
The assessment objectives for these tasks effectively discriminated the quality of 
responses. Advice to centres would be to encourage students to avoid thinking they 
need to write a whole novel or even short story in the time available – they need to have 
a clear organisation and direction in mind, and to perhaps not ‘over-season’ the pieces 
with vocabulary and syntax.  
 
The main areas that discriminated the writing responses were: 
 

 whether students could meet both parts of the first part of bullet one in the 
mark scheme for AO5 – for example they often expressed ideas to achieve in 
Level 2, but these ideas lacked the order for the second part of that bullet. In 
Level 3, they may have connected ideas but not developed them. 

 the success of tone, style and register in AO4. 
 the spelling of basic vocabulary in AO5. 
 the accuracy of punctuation and use of varied punctuation in AO5. 
 the use of a range of sentence structures for AO5. 

 
Sentence structure was clearly an area centres had focussed on: varying the way 
sentences begin; more use of subordinate clauses to begin complex sentences; effective 
use of one-word sentences and one-sentence paragraphs to demonstrate conscious 
crafting. Some students attempted to use ambitious vocabulary while some seemed to 
steer away from ambitious vocabulary in order to maintain accuracy. A key message to 
centres is to focus on crafting and organisation whatever the nature of the task. This 
was a common weakness running through all but the very best answers. The more 
straightforward answers showed a lack of organisation and often demonstrated a lack 
of planning and direction. Be ambitious in the structure, vocabulary and range of ideas 
and try to be creative and original. 
 
In terms of register it was clear that the majority of the students knew how to write an 
imaginative piece, however there were some that produced responses that were more 
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like an essay. Examiners noted that students need to manage their time better, as even 
responses that started off strong appeared unfinished or rushed at the end.  
 
Some comments from examiners include: 
 
 ‘There were some stunning answers, particularly in response to Questions 3 and  

4’ 
 ‘There were some truly exceptional pieces of writing in response to ‘The Painting’ 

with students of all abilities demonstrating flair and imagination as they produced 
original, innovative and truly moving pieces’ 

 ‘Overall, I enjoyed many of the answers and was amazed by the considerable skills 
displayed.’ 

 
Question 2: Write about a time when you, or someone you know, met an 
important person. 
 
This question was the least popular this series. Responses introduced a range of people 
who were admired or important, from long-lost relatives to celebrities. Some responses 
relied on school and used their teachers/house-parents/headmasters as the important 
character. Examiners noted varied quality of responses being offered. More limited 
pieces focused on a much more basic account of the meeting without a sense of 
purpose or audience. Examiners did find that even in very basic responses there was 
often a sense of audience and purpose. The majority of students managed to go 
beyond Level 2. Better responses gave a much more descriptive response implementing 
a lively tone and register.  
 
Example 1  
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Examiner Comments: 
 
This response starts with an attempt to create atmosphere ‘It was a gloomy morning’, 
which seems to be contrasted with the happy receipt of the tickets. There is clear 
progression through events, with attempt to convey feelings at various points, building 
to a conclusion: the tickets, the journey to the venue, the show and the chance to speak 
to the actor/singer. While there is no evidence of paragraphing, the events are ordered 
and broadly connected.  
 
For AO4 the response meets all of the bullet points in Level 2, but there is also some 
achievement of Level 3. Communication is clear overall, and there is a clear sense of 
purpose and some sense of the reader (Level 2/3). The form, tone and register are 
straightforward. A mark of 9 is appropriate here. 
 
In AO5 again, all of the bullet points of Level 2 are met. There is some awkward 
expression and a lack of paragraphs, but the ideas are expressed and ordered, with 
some connection of them just slightly nudging Level 3 here. There is also some varied 
vocabulary spelt correctly, such as situation, auditorium, destination, vehicle, memorable. 
The final bullet point is met in Level 2, with some control of punctuation and sentence 
structure. Given the second bullet is met in Level 3, a mark of 5 is appropriate. 
 
Example 2  
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Examiner Comments: 
 
This response starts with a short sentence for effect, and the attempt to try and create a 
sense of foreshadowing with ‘I had no intentions of missing it’. The response is clear, 
and the ideas are clear: the receipt of the black envelope, the invitation to meet Pogba, 
the date being the same as the birthday party, the VIP pass, potential disappointment 
and then the meeting. The response attempts to create an interesting switch from the 
birthday to meeting Pogba to try to confound the reader's expectations, although not 
fully effective. The response communicates feelings clearly and successfully at times, for 
example ‘I felt empty. I was disappointed. What was happening?’ 
 
There is a clear sense of purpose and audience. There are some attempts to be 
effective, for example ‘Was it an invitation? What was this black, soft and large 
envelope?’ The communication of the idea of the response meeting their idol is clear, 
and the tone is always appropriate and clear. 
 
For AO4 the response communicates clearly in the main, and the attempt to be effective 
moves this further into the Level towards the top. The response shows clear awareness 
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of the purpose and of the expectations of the intended reader (Level 3), and clear use of 
form, tone and register (Level 3). It meets all of the bullet points in Level 3, achieving a 
mark of 11. 
 
For AO5 the response develops and connects information and ideas. As with S2A, there 
are no paragraphs but it is easy to follow the progression of the events. There is varied 
vocabulary, with accurate spelling, for example invitation, realised, excitement, 
adrenaline, humid, queue. Occasional errors do not detract from those which are 
correct. This bullet is met in Level 3. For the final bullet point the response just moves 
into Level 4, as they use varied more than a range of punctuation (speech marks, 
question marks), sentence structures are managed for deliberate effect, for example 
‘Without thinking I followed him’, ‘My heart stopped’. This just tips the AO5 mark into 
Level 4 with a mark of 8. 
 
Question 3: Write a story with the title ‘The Painting’. 
 
This task provided an extremely interesting range of responses with a variety of 
approaches from visiting an art gallery to being the painter, learning to paint, success in 
a painting competition and the influence of a painting. In many instances, the painting 
was described in detail, and the response was either absorbed into it, or an element of 
the painting, usually a figure, came alive. One response travelled through a whole series 
of paintings, starting with Van Gogh’s Sunflowers and continuing with The Last Supper, 
asking for help each time to escape and get home. Some answers used the idea of 
stealing a painting and these  
tended to work quite well. One examiner noted: 
 
‘An interesting response provided a description of a painting which was treasured by a 
wife; a portrait of her husband who was often absent. Another response adapted the 
story of ‘My Last Duchess’.’ 
 
All responses were able to adapt their use of punctuation and vocabulary to provide 
their understanding of the task. Many had the feeling of mystery and left the reader 
thinking about the events. There were many Level 5 responses to this question which 
were very engaging for the reader, using very extensive vocabulary and were very 
engaging for the reader. There were very few responses in Level 2. As one examiner 
commented: 
 
‘There were some truly exceptional pieces of writing in response to ‘The Painting’ with 
responses of all abilities demonstrating flair and imagination as they produced original, 
innovative and truly moving pieces.’ 
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Example 3  
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Examiner Comments: 
 
This response takes an unusual approach to the task and creates quite a compelling 
character in the narrator. The response subtly combines ordinary details about the 
whereabouts of the paintings and their fixings and compares these with the rather 
macabre comments on the actual paintings themselves. (It does not matter that there is 
more than one.) There is a very strong narrative voice throughout, with some touches of 
humour providing a further contrast e.g. with the painting in the ‘powder room’ and the 
sinister invitation ‘But feel free to drop by anytime’.  
 
The opening is effective in its simplicity, and by the end there is a realisation that it is 
perceptive and subtle. It is important to remember that what a young person sees as 
subtle communication is not always what we might expect! The task is sharply focused 
on purpose and the expectations of the intended reader, with the gothic undertone and 
the strange quirks of the paintings. For a young person, there is sophisticated use of 
form, tone and register, for example ‘comic-book style illustrations to horrific 
masterpieces of gothic abominations and Lovercraftian creatures’. There is full 
achievement of Level 5 – while it is not always what would be expected to be seen as 
sophisticated, its simplicity of writing contrasted with the complexity of the narrator and 
the paintings is sophisticated. 
 
For AO5 the response manipulates complex ideas (the narrator’s thoughts that it is the 
paintings that are strange creates an effective parallel with their own strangeness) 
utilising a range of structural and grammatical features to support coherence and 
cohesion. An extensive vocabulary is used strategically here, for example peculiar, 
optimal, invariably, phenomenon, bewildered, and rare spelling errors do not detract 
from overall meaning. There are lots of techniques subtly employed. Punctuation is 
accurate and well-controlled to aid emphasis and precision, and a range of sentence 
structures is used accurately and selectively to achieve particular effects. AO5 does not 
have to be perfect to achieve the top mark of Level 5, which is what this response 
achieves. 
 
Example 4  
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Examiner Comments: 
 
As with Example 3 this response takes an unusual and compelling approach. The 
response is quite reminiscent of Angela Carter or ‘My Last Duchess’ in the anthology. 
The response creates a sophisticated combination of two realities and two timescales, 
one in the room with the painting and one the earlier reality of the narrator’s work, the 
farm and his wife. There is perceptive and subtle movement between the two, making 
for compulsive reading (even though it leaves the reader with more questions than 
answers – is he in prison, an institution, has he murdered his wife?)  
 
There are subtle and evocative moments, for example ‘I wouldn't want to forget the 
sound of my own voice...anchoring me to a version of my reality’, ‘...aware of the 
passage of time...like a dull headache’. The way the events gradually unfold, both with 
regard to the painting itself and what happened in the ‘real’ world, and whether the 
painting he sees is real or not, is sharply focused on purpose and the reader. It meets all 
of the bullet points for Level 5 and more.  
 
For AO5 the response manipulates complex ideas (the different worlds and the possible 
fate of the narrator) utilising a range of structural and grammatical features to support 
coherence and cohesion. An extensive vocabulary is used strategically here, for example 
accomplish, meaningless, comprehend, fervent, veiling, and rare spelling errors do not 
detract from overall meaning. There are lots of techniques subtly employed, for 
example short sentences for effect, sentence starters. Punctuation is accurate and well-
controlled to aid emphasis and precision, and a range of sentence structures is used 
accurately and selectively to achieve particular effects. 
 
Question 4: Look at the images provided. Write a story that starts ‘Everywhere 
was silent.’ 
 
Most responses used the phrase correctly at the start. Repeating the phrase within the 
response was used for effect by some responses. Responses ranged from adventures in 
the snow, to walking at night around the streets witnessing violence, enjoying the 
silence at night, or arriving home to circumstances that were unexpected. One 
particular response which had an impact on an examiner was about a soldier returning 
from war: 
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‘The writer described the silence of walking home in contrast to their excitement at 
seeing their family. After reaching his home the soldier discovered that all his family had 
died due to a bomb explosion. The response continued and discussed the irony that the 
soldier had only gone to fight in the war to keep people safe, especially his family.’  
 
Many responses had used the pictures for ideas, with more using the second image 
rather than the first. One examiner commented: 
 
‘This led to a whole range of situations from running away from home, to kidnapping for 
body parts, to space invasion, to war, to pursuit by a whole collection of discreditable 
characters. The ideas of night/darkness/loneliness/fear etc were often effectively 
conveyed.’ 
 
Example 5  
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Examiner Comments: 
 
This response is again a very successful piece of imaginative writing which uses the first 
image, with just a faint narrative thread as well. It starts out with effective repetition of 
the title idea and idea of silence throughout. The description provides at first a ‘silent 
wonderland’, then becomes an ominous and threatening silence in the second half of 
the script once the trees started to form a wall and the character became lost. The 
change in description of the setting is mirrored by the change in the character's 
feelings. The ending is understated and effective in the use of the rather anonymous 
‘big sister’ and ‘little sister’. 
 
Communication is perceptive and subtle in this response, in a different way again to 
Examples 3 and 4. The task is sharply focused on purpose and the expectations and 
requirements of the intended reader. As with Example 1, there is sophisticated use of 
form, tone and register (for example the alliteration ‘Dizzy and disoriented’) while 
appearing fairly simple in ideas. It meets all of the bullet points in Level 5.  
 
For AO5 there is a lack of paragraphs which does need to be acknowledged, but it is 
important to note this does not mean the response cannot achieve Level 5. There is 
extensive vocabulary and accurate spelling, for example unrealistic, surreal, tranquillity, 
numbed, vanished. Sentence control is ambitious, there is punctuation to aid emphasis 
and precision, for example we can imagine that the capital letters used for ‘Frost’ and 
‘Reality’ are deliberate to almost present these as creatures. The lack of paragraphs 
does limit the answer from achieving full marks, but a mark of 11 is achieved. 
 
Example 6  
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Examiner Comments: 
 
As with previous scripts this is a Level 5 response with top marks of 18 and 12. The well-
structured narrative fits the task, using the image of the streetlight, and is deliberately 
intriguing: has there been a natural disaster, nuclear attack, an apocalypse? The pace of 
the narrative is controlled in a very sophisticated way, with the repetition at the 
beginning of ‘It was just this morning’, then afternoon, and the normality of going to 
collect a takeaway contrasted with the tragic and unusual circumstances the narrator is 
in. The ideas of the early humidity of the day foreshadowing the potential natural 
disaster that has happened and the ashes like ‘snowflakes’ contrasting with the fire and 
burning, are subtly and perceptively used. Details are used in a sophisticated way, for 
example the normality of the people, the woman selling ice cream and the man 
begging, the restaurant and the post office.  
 
For AO4 the response achieves 18 marks. Communication is perceptive and subtle. The 
task is sharply focused on purpose and the expectations and requirements of the 
intended reader. There it is sophisticated use of form, tone and register. It meets all of 
the bullet points in Level 5. 
 
For AO5 all of the bullet points in Level 5 are met. There is frequent use of structural 
and grammatical techniques for effect, for example the single line sentences, ‘Everyone 
was gone’. The tone is sustained and assured. The range of vocabulary is used 
strategically, for example humidity, deftly, obsidian, and spelling errors are rare. The 
response is punctuated with accuracy to aid emphasis and precision, for example 
semicolons, question mark, speech marks, dashes, exclamation marks. Sentence 
structures are controlled and varied deliberately for effect, the repetition of sentences 
starters and endings for example: ‘…,but burnt’. 
 
Summary  
 
Based on their performance on the paper, students are offered the following advice: 
 

 Ensure you have studied the poetry and prose texts in the Anthology fully and 
use the examination time to remind yourself of the text, not re-read it.   

 Even if the text is a poem, consider the key points linked to the question you are 
being asked. 

 Make sure you are covering the whole text from beginning to end in order to 
meet AO1 in the higher levels. 

 Read the question carefully and make sure you are answering this question, not 
telling the examiner what you know about the text you have studied. The 
selection needs to be relevant to the question you are being asked, in this case 
interesting the reader. 

 For AO2 (language and structure), make sure you are offering ideas about how 
language and structure are used. Many of you were able to give examples, but 
sometimes you did not offer a comment about how the example was used.  
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 For AO2 try to cover points on both language and structure, commenting on the 
different techniques that have been used by the writer and how they link to the 
overall topic of the question, in this case how readers are interested. 

 When you are writing, always think about your reader, what information and 
ideas you want to develop and how you want the reader to react at different 
parts of your writing; then choose effective words, phrases or techniques 
available to you to achieve those effects.  

 Think carefully about how you will begin to write so that it is engaging for your 
reader from the beginning. 

 As you begin to write, know where you will end. This will help you to write in a 
manner that is cohesive and coherent for your reader. 

 Take care throughout with accuracy: spelling, punctuation and grammar  
 In writing, focus on crafting and organisation whatever the nature of the task. 
 Be ambitious in your structure, vocabulary and range of ideas and try to be 

creative and original. 
 Use the number of marks available for each question as an indication of how 

long you should spend answering each question. 
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