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OCR GCSE IN SOCIOLOGY (1990)

SECTION A: QUESTION PAPER STRUCTURE

1 Structure of Tiered Papers

All papers are 1 hour and 30 minutes long.

Time Papers 1 and 3 Papers 2 and 4
SECTION A
Compulsory five-
part Data
Response
Question

40 minutes
Family and Identity
OR
Power  and Citizenship

Education
OR
Work and Employment

SECTION B
Compulsory three-
part Question

25 minutes
Family and Identity
OR
Power and Citizenship
(topic area not covered in
Section A)

Education
OR
Work and Employment
(topic area not covered in
Section A)

SECTION C
One Question
from a choice of
six
(2 per option)

25 minutes

� Crime, Deviance and
Social Control;

� Protest and Social
Movements;

� Religion.

� The Mass Media;
� Contemporary

Social Changes;
� Poverty.

Papers 1 and 2 – Foundation Tier

Papers 3 and 4 – Higher Tier
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2 Question Structure for Section A

Section A
Question 1

Foundation Higher

Part (a) From the evidence in Source A,
give two…

From the evidence in Source A,
give two…

Part (b) Using examples from Source B,
describe what is meant by…

Identify and explain three reasons
why the evidence in Source B may
not be reliable or accurate.

Part (c) Identify and describe two reasons
why the evidence in Source B may
not be reliable or accurate.

To what extent does the evidence
in Source B support the evidence
in Source C?

Part (d) How useful is Source C as
evidence of the experience of all…

How useful is the evidence in
Source D as evidence for all…

Part (e) Describe and explain the methods
and evidence sociologists could
use to test this claim.

Describe and explain the methods
and evidence sociologists could
use to test this claim.
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3 Mark Scheme Structure for Section A

Section
A

Assessment
Objectives

Mark
Allocation

Foundation Tier Higher Tier

AO1 AO2 AO1 AO2 AO1 AO2

Part (a) - 2 - Simple
comprehension of
evidence

- Comprehension of
evidence

Part (b) 4 2 Knowledge and
Understanding of
research methods

Interpretation of
evidence

Knowledge and
understanding of
research methods

Interpretation of
evidence

Part (c) 3 3 Knowledge and
understanding of
research methods

Evaluation of
evidence

or

Awareness of
limitations/bias

Knowledge and
understanding of
research methods

Evaluation of
evidence

or

Awareness of
limitations/bias

Part (d) 3 3 Knowledge and
understanding of
research methods

Evaluation of
research methods

Knowledge and
understanding of
research methods

Evaluation of
research methods

Part (e) 5 5 (i) Knowledge of
sociological
theme

(ii) Knowledge of
sociological
research
methods

(i) Design of
research
strategy

(ii) Construct
arguments and
examine
research issues

(i) Knowledge of
sociological
theme

(ii) Knowledge of
sociological
research
methods and
sources of
evidence

(i) Design of
research
strategy

(ii) Construct
arguments and
examine
research issues

TOTAL 15 15



M
AR

K
 S

C
H

EM
E

SE
C

TI
O

N
S

B
 A

N
D

 C
FO

U
N

D
AT

IO
N

TI
ER

A
O

1 
– 

K
no

w
le

dg
e 

an
d 

U
nd

er
st

an
di

ng
A

O
2 

– 
Sk

ill
s

Pa
rt

 (a
)

6 
m

ar
ks

Id
en

tif
y 

an
d

de
sc

rib
e 

si
m

pl
e

ex
am

pl
es

 o
f a

so
ci

al
 st

ru
ct

ur
e

or
 p

ro
ce

ss
,

us
ua

lly
 tw

o

M
ar

ks
 fo

r e
ac

h 
ex

am
pl

e:

L
ev

el
 1

:
on

e 
ex

am
pl

e,
 o

nl
y 

lim
ite

d 
kn

ow
le

dg
e 

an
d

un
de

rs
ta

nd
in

g.
1

L
ev

el
 2

:
on

e 
ex

am
pl

e,
 w

ith
 b

as
ic

 k
no

w
le

dg
e 

an
d

un
de

rs
ta

nd
in

g.
2

L
ev

el
 3

on
e 

ex
am

pl
e,

 w
ith

 g
oo

d 
kn

ow
le

dg
e 

an
d 

so
un

d
un

de
rs

ta
nd

in
g.

3

Pa
rt

 (b
)

9 
m

ar
ks

D
es

cr
ip

tio
n 

of
so

ci
al

 st
ru

ct
ur

e
or

 p
ro

ce
ss

,
us

in
g 

ex
am

pl
es

L
ev

el
 1

:
so

m
e 

lim
ite

d 
kn

ow
le

dg
e 

an
d 

pa
rti

al
un

de
rs

ta
nd

in
g,

 p
os

si
bl

y 
w

ith
ou

t e
xa

m
pl

es
 o

f s
oc

ia
l

st
ru

ct
ur

e/
pr

oc
es

s.
1-

2

L
ev

el
 2

:
ba

si
c 

kn
ow

le
dg

e 
an

d 
un

de
rs

ta
nd

in
g 

of
 so

ci
al

st
ru

ct
ur

e/
pr

oc
es

s, 
su

pp
or

te
d 

by
 a

t l
ea

st
 o

ne
 e

xa
m

pl
e.

3-
5

L
ev

el
 3

:
go

od
 k

no
w

le
dg

e 
an

d 
un

de
rs

ta
nd

in
g 

of
 so

ci
al

st
ru

ct
ur

e/
pr

oc
es

s, 
su

pp
or

te
d 

by
 a

t l
ea

st
 o

ne
 e

xa
m

pl
e.

6-
7

L
ev

el
 1

:
us

e 
of

 a
 li

m
ite

d 
ra

ng
e 

of
 in

fo
rm

at
io

n 
an

d 
ev

id
en

ce
 in

si
m

pl
e 

m
an

ne
r t

o 
m

ak
e 

so
m

e 
lim

ite
d 

ar
gu

m
en

ts
 th

at
 m

ay
 la

ck
cl

ar
ity

.
1

L
ev

el
 2

:
us

e 
of

 so
m

e 
in

fo
rm

at
io

n 
an

d 
ev

id
en

ce
 to

 c
on

st
ru

ct
 a

nd
su

pp
or

t a
rg

um
en

ts
 th

at
 a

re
 m

ai
nl

y 
cl

ea
r.

2

Pa
rt

 (c
)

10
 m

ar
ks

Ev
al

ua
tio

n 
of

 a
st

at
em

en
t

re
la

tin
g 

to
 a

so
ci

al
 p

ro
ce

ss
an

d 
is

su
e

L
ev

el
 1

:
so

m
e 

lim
ite

d 
kn

ow
le

dg
e 

an
d 

un
de

rs
ta

nd
in

g 
of

on
e 

or
 m

or
e 

as
pe

ct
s o

f i
ss

ue
 w

ith
 li

m
ite

d 
ev

id
en

ce
.

1-
2

L
ev

el
 2

:
So

m
e 

ba
si

c 
kn

ow
le

dg
e 

an
d 

un
de

rs
ta

nd
in

g 
of

 tw
o

or
 m

or
e 

as
pe

ct
s o

f i
ss

ue
 w

ith
 so

m
e 

ev
id

en
ce

.
3-

4

L
ev

el
 3

:
go

od
 k

no
w

le
dg

e 
an

d 
so

un
d 

un
de

rs
ta

nd
in

g 
of

th
re

e 
as

pe
ct

s o
f i

ss
ue

 w
ith

 re
le

va
nt

 e
vi

de
nc

e;
 u

nd
er

st
an

di
ng

lin
ks

 b
et

w
ee

n 
st

ru
ct

ur
es

, p
ro

ce
ss

es
 a

nd
 is

su
es

.
5-

6

L
ev

el
 1

:
C

an
di

da
te

 re
ve

al
s a

 b
as

ic
 a

bi
lit

y 
to

 a
rg

ue
, d

is
cu

ss
in

g
on

e 
of

 th
e 

ar
gu

m
en

ts
 si

m
pl

y.
 L

im
ite

d 
Q

W
C

 a
nd

 q
ua

lit
y 

of
En

gl
is

h.
1

L
ev

el
 2

:
C

an
di

da
te

 re
ve

al
s a

n 
ab

ili
ty

 to
 a

rg
ue

 a
nd

 p
re

se
nt

 so
m

e
re

le
va

nt
 a

rg
um

en
ts

 a
nd

 e
vi

de
nc

e.
 O

ne
 o

r m
or

e 
ar

gu
m

en
ts

di
sc

us
se

d.
 B

as
ic

 Q
W

C
 a

nd
 q

ua
lit

y 
of

 E
ng

lis
h.

2

L
ev

el
 3

:
C

an
di

da
te

 re
ve

al
s a

n 
ab

ili
ty

 to
 a

rg
ue

 c
le

ar
ly

 a
nd

pr
es

en
t r

el
ev

an
t a

rg
um

en
ts

 a
nd

 e
vi

de
nc

e.
 T

w
o 

or
 m

or
e 

ar
gu

m
en

ts
di

sc
us

se
d.

 S
ou

nd
 Q

W
C

 a
nd

 q
ua

lit
y 

of
 E

ng
lis

h.
 S

om
e 

ev
al

ua
tio

n.
 

3

L
ev

el
 4

:
C

an
di

da
te

 re
ve

al
s a

n 
ab

ili
ty

 to
 a

rg
ue

 c
le

ar
ly

 a
nd

pr
es

en
t r

el
ev

an
t e

vi
de

nc
e/

ar
gu

m
en

ts
. A

 c
on

cl
us

io
n 

is
 re

ac
he

d.
Tw

o 
or

 m
or

e 
cl

ea
r a

rg
um

en
ts

 re
fe

rr
ed

 to
. B

al
an

ce
d 

ar
gu

m
en

t a
nd

ev
al

ua
tio

n.
 G

oo
d 

Q
W

C
 a

nd
 q

ua
lit

y 
of

 E
ng

lis
h.

4

TO
TA

L:
25

 M
ar

ks

4 Question and Mark Scheme Structure for Sections B and C

4.1 FOUNDATION TIER

8 Section A: Question Paper Structure © OCR 2003
Sociology Oxford Cambridge and RSA Examinations



M
AR

K
 S

C
H

EM
E

SE
C

TI
O

N
S

B
 A

N
D

 C
H

IG
H

ER
TI

ER
A

O
1 

– 
K

no
w

le
dg

e 
an

d 
U

nd
er

st
an

di
ng

A
O

2 
– 

Sk
ill

s

Pa
rt

 (a
)

6 
m

ar
ks

Id
en

tif
y 

an
d

de
sc

rib
e 

th
re

e
as

pe
ct

s o
f a

so
ci

al
st

ru
ct

ur
e 

or
pr

oc
es

s

M
ar

ks
 fo

r e
ac

h 
ex

am
pl

e:

L
ev

el
 1

:
on

e 
ex

am
pl

e 
id

en
tif

ie
d.

1

L
ev

el
 2

:
on

e 
ex

am
pl

e 
id

en
tif

ie
d,

 w
ith

 c
le

ar
 d

es
cr

ip
tio

n.
2

x3
=(

6)

Pa
rt

 (b
)

9 
m

ar
ks

D
es

cr
ip

tio
n

an
d

ex
pl

an
at

io
n 

of
so

ci
al

st
ru

ct
ur

e 
or

pr
oc

es
s, 

us
in

g
ex

am
pl

es

L
ev

el
 1

:
so

m
e 

ba
si

c 
un

de
rs

ta
nd

in
g 

of
 tw

o 
or

 m
or

e
as

pe
ct

s, 
w

ith
 o

ne
/tw

o 
ex

am
pl

es
 o

f s
oc

ia
l s

tru
ct

ur
e/

pr
oc

es
s;

so
m

e 
lim

ite
d 

un
de

rs
ta

nd
in

g 
of

 li
nk

s b
et

w
ee

n 
st

ru
ct

ur
es

,
pr

oc
es

se
s a

nd
 is

su
es

.
1-

2

L
ev

el
 2

:
go

od
 k

no
w

le
dg

e 
an

d 
so

un
d 

un
de

rs
ta

nd
in

g 
of

so
ci

al
 st

ru
ct

ur
e/

pr
oc

es
s, 

su
pp

or
te

d 
by

 a
t l

ea
st

 tw
o

ex
am

pl
es

; u
nd

er
st

an
di

ng
 o

f l
in

ks
 b

et
w

ee
n 

st
ru

ct
ur

es
,

pr
oc

es
se

s a
nd

 is
su

es
.

3-
5

L
ev

el
 3

:
w

id
e 

ra
ng

in
g 

an
d 

ac
cu

ra
te

 k
no

w
le

dg
e 

an
d

pr
ec

is
e 

un
de

rs
ta

nd
in

g 
of

 so
ci

al
 st

ru
ct

ur
e/

pr
oc

es
s,

su
pp

or
te

d 
by

 a
t l

ea
st

 tw
o 

ex
am

pl
es

; u
nd

er
st

an
di

ng
 o

f
co

m
pl

ex
ity

 o
f s

oc
ia

l l
ife

 a
nd

 li
nk

s b
et

w
ee

n 
st

ru
ct

ur
es

,
pr

oc
es

se
s a

nd
 is

su
es

.
6-

7

L
ev

el
 1

:
us

e 
of

 a
 li

m
ite

d 
ra

ng
e 

of
 in

fo
rm

at
io

n 
an

d 
ev

id
en

ce
 in

 si
m

pl
e

m
an

ne
r t

o 
m

ak
e 

so
m

e 
lim

ite
d 

ar
gu

m
en

ts
 th

at
 m

ay
 la

ck
 c

la
rit

y.
1

L
ev

el
 2

:
us

es
 a

 ra
ng

e 
of

 in
fo

rm
at

io
n 

an
d 

ev
id

en
ce

 to
 c

on
st

ru
ct

 a
nd

su
pp

or
t a

rg
um

en
ts

 th
at

 a
re

 c
le

ar
.

2

Pa
rt

 (c
)

10
 m

ar
ks

Ev
al

ua
tio

n 
of

a 
st

at
em

en
t

re
la

tin
g 

to
 a

so
ci

al
 p

ro
ce

ss
an

d 
is

su
e

Le
ve

l 1
:

so
m

e 
ba

si
c 

kn
ow

le
dg

e 
an

d 
un

de
rs

ta
nd

in
g 

of
tw

o 
or

 m
or

e 
as

pe
ct

s o
f i

ss
ue

 w
ith

 li
m

ite
d 

ev
id

en
ce

.1
-2

Le
ve

l 2
:

so
m

e 
go

od
 k

no
w

le
dg

e 
an

d 
so

un
d

un
de

rs
ta

nd
in

g 
of

 th
re

e 
or

 m
or

e 
as

pe
ct

s o
f i

ss
ue

 w
ith

 so
m

e
ev

id
en

ce
; u

nd
er

st
an

di
ng

 o
f m

ai
n 

lin
ks

 b
et

w
ee

n 
st

ru
ct

ur
es

,
pr

oc
es

se
s a

nd
 is

su
es

.
3-

4

Le
ve

l 3
:

w
id

e-
ra

ng
in

g 
 a

nd
 a

cc
ur

at
e 

kn
ow

le
dg

e 
w

ith
pr

ec
is

e 
un

de
rs

ta
nd

in
g;

 fu
ll 

ex
pl

an
at

io
n 

of
 fo

ur
 o

r m
or

e
as

pe
ct

s o
f t

he
 is

su
e 

su
pp

or
te

d 
by

 e
vi

de
nc

e;
 u

nd
er

st
an

di
ng

of
 th

e 
co

m
pl

ex
ity

 o
f s

oc
ia

l l
ife

 a
nd

 li
nk

s b
et

w
ee

n
st

ru
ct

ur
es

, p
ro

ce
ss

es
 a

nd
 is

su
es

.
5-

6

L
ev

el
 1

:
C

an
di

da
te

 re
ve

al
s a

 b
as

ic
 a

bi
lit

y 
to

 a
rg

ue
, d

is
cu

ss
in

g 
on

e 
of

 th
e

ar
gu

m
en

ts
 si

m
pl

y.
 L

im
ite

d 
Q

W
C

 a
nd

 q
ua

lit
y 

of
 E

ng
lis

h.
1

L
ev

el
 2

:
C

an
di

da
te

 re
ve

al
s a

n 
ab

ili
ty

 to
 a

rg
ue

 a
nd

 p
re

se
nt

 so
m

e 
re

le
va

nt
ar

gu
m

en
ts

 a
nd

 e
vi

de
nc

e.
 T

w
o 

or
 m

or
e 

ar
gu

m
en

ts
 d

is
cu

ss
ed

; s
im

pl
e

ev
al

ua
tio

n.
 Q

W
C

 a
nd

 q
ua

lit
y 

of
 E

ng
lis

h 
re

as
on

ab
ly

 a
cc

ur
at

e.
2

L
ev

el
 3

:
C

an
di

da
te

 re
ve

al
s a

n 
ab

ili
ty

 to
 a

rg
ue

 c
le

ar
ly

 a
nd

 p
re

se
nt

 re
le

va
nt

ar
gu

m
en

ts
 a

nd
 e

vi
de

nc
e.

 T
hr

ee
 o

r m
or

e 
ar

gu
m

en
ts

 d
is

cu
ss

ed
. G

oo
d 

an
d

m
ai

nl
y 

ac
cu

ra
te

 Q
W

C
 a

nd
 q

ua
lit

y 
of

 E
ng

lis
h.

 S
om

e 
ev

al
ua

tio
n.

3

L
ev

el
 4

:
C

an
di

da
te

 re
ve

al
s a

n 
ab

ili
ty

 to
 a

rg
ue

 c
le

ar
ly

 a
nd

 p
re

se
nt

 w
id

e-
ra

ng
in

g 
ev

id
en

ce
/a

rg
um

en
ts

. A
 c

on
cl

us
io

n 
is

 re
ac

he
d.

 T
hr

ee
 o

r m
or

e 
cl

ea
r

ar
gu

m
en

ts
 re

fe
rr

ed
 to

. B
al

an
ce

d 
ar

gu
m

en
t a

nd
 e

va
lu

at
io

n.
 V

er
y 

go
od

 Q
W

C
an

d 
qu

al
ity

 o
f E

ng
lis

h.
4

TO
TA

L:
25

 M
ar

ks

4.2 HIGHER TIER

© OCR 2003 Section A: Question Paper Structure 9
Oxford Cambridge and RSA Examinations Sociology





© OCR 2003 Section B: Planning and Teaching the New GCSE Specification 11
Oxford Cambridge and RSA Examinations Sociology

SECTION B: PLANNING AND TEACHING THE NEW GCSE
SPECIFICATION

5 Planning a Course of Study

5.1 INTRODUCTION

Any teacher faced with planning and writing schemes of work must consider carefully a chosen
pathway through the specification content.  The aim of this section is to offer teachers some
guidance and support as a route to planning.  It must be noted that this is in no way prescriptive
as planning in this subject area must always reflect the teachers own individual knowledge and
resources.

5.2 CHOICE OF TOPIC AREAS

There are some features of the specification which have taken away the need to decide upon
particular topics.  There are four core topic areas which are compulsory elements:

Papers 1 and 3

• Family and Identity
• Power and Citizenship

Papers 2 and 4

• Education
• Work and Employment

In addition to this, the topic of Methodology must be included for Section A questions in all
papers as well as for coursework.

For Section C topic areas, the teacher has one of three options:

1 Teach one option topic area (there are a choice of 2 questions from each topic area on the
exam paper)

2 Teach two topic areas in order to give students greater breadth of sociological knowledge
3 Teach all three topic areas to give students maximum choice in the answering of questions

on the exam paper.

Each of these options has its advantages and disadvantages, and part of the decision may be
taken from you with for example, timetabling restrictions and time constraints.  If option 3 is
chosen, it must be very carefully planned so that each topic area is allocated sufficient time to
cover the specification content. Outlined below is a sample 2-year programme of study based
upon the options above.  It must be noted that these are only sample programmes of study. They
are based on an ideal model of 3 sixteen-week terms.
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5.3 SAMPLE PROGRAMMES OF STUDY

5.3.1 Option 1: Teaching the 4 compulsory topics, two options
(one for each paper) and methods:

YEAR
ONE

Term 1 (Autumn) Term 2 (Spring) Term 3 (Summer)
Weeks 1-8 Family and Identity Work and

Employment
Crime, Deviance
and Social control

Weeks 9-16 Education Power and
Citizenship

The Mass Media

YEAR
TWO

Term 1 (Autumn) Term 2 (Spring) Term 3 (Summer)
Weeks 1-8 Methodology

Weeks 9-16 Coursework

Revision and
Exam practice

Revision and
Exams

JUSTIFICATION

• Cover all the topics in Year 1, giving students benefits of breadth of knowledge for
choosing coursework topics.

• You may teach the core topics in any order, although there are logical reasons for starting
with the Family and Identity.

• Leave coursework until Year 2, when students have developed a mature approach to
studying Sociology.

• Methodology can be linked to the previously studied topic areas (for use in Section A
questions) as well as providing clear links and progression to coursework.
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5.3.2 Option 2: Teaching the 4 compulsory topics, four options
(two for each paper) and methods:

YEAR
ONE

Term 1 (Autumn) Term 2 (Spring) Term 3 (Summer)
Weeks 1-8 Family and Identity Work and

Employment
Crime, Deviance
and Social control

Weeks 9-16 Education Power and
Citizenship

The Mass Media

YEAR
TWO

Term 1 (Autumn) Term 2 (Spring) Term 3 (Summer)
Weeks 1-8 Methodology Protest and Social

Movements

Weeks 9-16 Coursework Contemporary Social
Changes

Revision and
Exams

JUSTIFICATION

• Cover all the core topics in Year 1, as well as two option topics giving students benefits of
breadth of knowledge for choosing coursework topics.

• Give students increased choice when taking the exams.
• Leave coursework until Year 2, when students have developed a mature approach to

studying Sociology.
• Methodology can be linked to the previously studied topic areas (for use in Section A

questions) as well as providing clear links and progression to coursework.
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5.3.3 Option 3: Teaching all six topic areas
(three on each paper) to give students maximum choice
in the answering of questions on the exam paper:

YEAR
ONE

Term 1 (Autumn) Term 2 (Spring) Term 3 (Summer)
Weeks 1-8 Family and Identity Work and

Employment
Crime, Deviance
and Social control

Weeks 9-16 Education Power and
Citizenship

The Mass Media

YEAR
TWO

Term 1 (Autumn) Term 2 (Spring) Term 3 (Summer)
Weeks 1-8 Methodology and

coursework
Comtemporary
Social Changes

Poverty

Weeks 9-16 Religion Protest and Social
movements

Exams

JUSTIFICATION

• It gives students maximum choice of topic areas from which to choose from in the
examination.

• It gives students the best foundation in understanding the nature of Sociology.
• It gives students maximum choice in coursework topic areas.
• Leave coursework until Year 2, when students have developed a mature approach to

studying Sociology.
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SECTION C: PLANNING AND TEACHING THE NEW TOPIC
AREAS

6 Introduction

There are two new topic areas in the OCR specification for GCSE Sociology:

• Protest and Social Movements
• Contemporary Social Changes

Both of these new topic areas form part of the option topic content, with Protest and Social
movements on Papers 1 or 3, and Contemporary Social Changes on Papers 2 or 4.  The rationale
behind this is twofold:

1 It creates opportunities to address contemporary trends, changes, and debates which are
occurring in the wider society.  In this sense, Sociology at GCSE reflects the real changing
social world.  Students will be familiar with many of these changes and, therefore, to
include them in the specification will hopefully make the content of lessons more relevant
and motivating.

2 It enables smooth progression onto sociology at AS and A2 Level, as the OCR
specification at this level is embracing new social changes outlined above.

Both of these new topic areas are explicitly linked to the area of citizenship; an expanding area
of study in all key stages.

Outlined overleaf are some ideas on how one of these new topic areas – Protest and Social
Movement – could be approached and taught by the subject teacher.
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7 Strategies for Teaching Protest and Social Movements

In this topic, candidates are expected to develop a critical understanding of protest and social
movements.  This includes knowledge of the characteristics of social movements, how they
develop and how groups protest.

• This whole topic could be approached from an active and independent learning
perspective, where students carry out a project on one case-study of a social movement
(e.g. environmentalists; New age travellers).  It would be preferable if they could focus on
a localised issue as this may mean more material is readily available (e.g. local newspaper
and television news reports; inviting members of the group into lessons).  Through looking
at one social movement, students can address the issues in the specification, for example,
what Social Movements are, and how they develop.

• The issue of protest could be addressed in a similar way to that described above.  It is
always beneficial to start at a very local or small-scale level and then work outwards as this
invariably helps promote students’ understanding.  For example, you could look at ways of
protesting against an issue faced by students at school (e.g. allowing girls to wear trousers;
introducing breakfasts before school).  This will then lead to a consideration of effective
methods of protest and the difference between legitimate and illegitimate protest.

• There is a lot of scope for using a wider variety of resources to cover this particular topic
area.  Newspapers reporting of a local issue or social movement has been mentioned
above.  It would also be possible to link this in with the media topic (the representation of
groups in the media).  For example, video evidence of news reporting on demonstrations
and social protest. The published series “Issues” (Independence Publication) – formally
known as “Issues of the 90s” has whole volumes dedicated to some of the new Social
Movements.  This is a collection of photocopiable articles from a wide variety of sources.
Of course, the Internet is certainly a useful resource.  Candidates can log onto related web-
sites of New Social Movements, surrounding, for example environmentalism as well as
offering access to the archives of many national newspapers.
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Resources

The final column in the scheme of work outlines the student and teacher resources which could
be utilised; either as whole class texts or reference books.  The texts referred to are:

Wilson P. and Kidd A. Sociology for GCSE (Collins, 1998) ISBN  0-0032-2449-9

Moore S. Sociology Alive  (2nd Edition) (Stanley Thornes 1996) ISBN 0-7487-1531-2

Browne K. An introduction to Sociology (2nd Edition Polity 1998) ISBN 0-7456-2021-3

The choice of resources must be left to the individual department or teacher.  All of the above
named resources are aimed at GCSE Sociology students and they all cover the topic content as
depicted in the scheme of work.

The list is not intended to be exhaustive nor does inclusion on the list constitute a
recommendation of the suitability of the resource for the specification.  However, it is
recognised that many new or revised books will be published to support this and other sociology
specifications.  Teachers will need to use their professional judgement in assessing the
suitability of the material contained in this list.

It is not intended that teachers/candidates need refer to all of the material quoted.
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SECTION E: SPECIMEN QUESTIONS AND STUDENT
RESPONSES

11 Paper 2: Foundation Tier

This material provides teachers with specimen scripts and student responses for the specimen
papers.

The specimen responses are based upon real scripts, which are responses to the specimen
papers.

11.1 SPECIFICATION UNIT: METHODOLOGY

Content Tested

METHODOLOGY

Key Issue 1: How do sociologists investigate society?

Key Issue 3: How is sociological information and evidence used?

Key Concepts: Research Techniques - Questionnaires; Secondary Data; Official Statistics;
Evaluation.

EDUCATION

Key Issue 3: What are the patterns and trends in educational achievement?

Key Concepts: Gender; Inequality; Educational Achievement.

Assessment Objectives and Weightings from Specification and
Specimen Papers for Section A Questions

Assessment Objectives Weightings
1. Knowledge and Understanding 50%
2. Skills 50%
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Allocation of Marks to Assessment Objectives for Specimen
Question

Question Total Marks Assessment
Objective

Weighting in
Part Question

Marks Per
Objective

1a 2 2 6% 2
1b 6 1

2
13%
7%

4
2

1c 6 1
2

10%
10%

3
3

1d 6 1
2

10%
10%

3
3

1e 10 1
2

17%
17%

5
5
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Specimen Question 1

This question is taken from Section A of the Foundation Tier Specimen Paper 2.

SOURCE A

Going To School

‘I worked hard because my parents said school was important. My mother and father believed
that a good school could help us to get better jobs. They wanted us to escape from poverty.
Education also taught us how to behave properly.’

Adapted from an interview with a young person living in poverty in England in 2000.

(a) From the evidence in Source A, give two reasons why the young person’s parents
believed that school was important. [2]

SOURCE B

Level of Qualification and Earnings

The Average Weekly Earnings of Full-time Employees in Great Britain in 1999

Male Female
GCE A-level £359 £245
GCSE £335 £225
No Qualification £279 £201

Adapted from Government Statistics on Employment published in the United Kingdom in 2000.

(b) Source B is based upon evidence gathered from official statistics.

Using examples, describe what is meant by official statistics. [6]

(c) Source B is an example of secondary evidence.

Describe two reasons why the evidence in Source B may not be reliable or accurate. [6]
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SOURCE C

Choosing Subjects at Secondary School

Question 1: Are there any differences between girls and boys in choosing subjects at
school?

Answer: ‘I am sure that school affected my choice of subject. The girls usually chose
GCSE Food or GNVQ Health and Social Care. The boys usually took
Electronics or Computer Studies. Our teachers and careers advisers told us
what to do! And then the girls usually did better in subjects like English.

An extract from a questionnaire completed by a female student in a comprehensive school for a
GCSE Sociology research project in 1996.

(d) How useful is Source C as evidence of the experience of all students in schools? [6]

(e) ‘Girls are achieving higher examination results than boys in school.’

Describe and explain the methods and evidence sociologists could use to test this
claim. [10]
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Mark Scheme and Specimen Responses

QUESTION 1 (a)

Target: Assessment Objective 2: Skills

(a) From the evidence in Source A, give two reasons why the young person’s parents
believed that school was important. [2]

The candidate may identify the following reasons from Source A:

• To get better jobs;
• To escape from poverty;
• Teach you to behave properly.

One mark for each correctly identified reason up to a maximum of two.

Level 2 Two reasons identified [2 marks]

Level 1 One reason identified [1 mark]

RESPONSE A

“ They thought it was important to get a better job. You could be employed.”

COMMENTARY

The candidate clearly identifies one reason. However this is repeated. This is a Level 1
response. Mark Awarded: 1

RESPONSE B

“ The parents thought that education was important because:

• It could help us to get a better job
• To escape from poverty
• To teach us how to behave.”

COMMENTARY

The candidate concisely identifies three reasons. Only two reasons may be credited according to
the mark scheme. This is a Level 2 response. Marks Awarded: 2
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QUESTION 1 (b)

Targets: Assessment Objective 1: Knowledge and Understanding

Assessment Objective 2: Skills

(b) Source B is based upon evidence gathered from official statistics. Using
examples, describe what is meant by official statistics. [6]

Official statistics are statistical evidence and information collected and/or published by
government or other accredited organisation/body.

Assessment Objective 1

Level 3 Candidate reveals a good understanding and clearly explains the term [4 marks]

Level 2 Candidate reveals a sound understanding and explains the term [2-3 marks]

Level 1 Candidate reveals a basic or partial understanding of the term and explains
with some lack of clarity [1 mark]

ASSESSMENT OBJECTIVE 2

Level 2 Candidate uses several examples aptly to support explanation [2 marks]

Level 1 Candidate uses an example to support explanation [1 mark]

[Total Marks: 4 + 2 = 6]

RESPONSE A

“ Official statistics are gotten by someone else and you can use them. You get them mainly from
the Government to help you. They are quicker and easier than doing it yourself.”

COMMENTARY

Knowledge and Understanding

The candidate reveals a partial understanding and explains the term without clarity.

Marks Awarded: 1

Skills

No examples are used to support the explanation.

Marks Awarded: 0

Total Marks Awarded: 1
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RESPONSE B

“ Official statistics are data and information collected by the Government or other
organisations for official purposes. They are published and can be used for sociological
research. Examples are population statistics and crime rates.”

COMMENTARY

Knowledge and Understanding

The candidate reveals a good understanding and clearly explains the term.

Marks Awarded: 4

Skills

Two examples are used to support the explanation.

Marks Awarded: 2

Total Marks Awarded: 6
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QUESTION 1 (c)

Target: Assessment Objective 1: Knowledge and Understanding

Assessment Objective 2: Skills

(c) Source B is an example of secondary evidence. Describe two reasons why the
evidence in Source B may not be reliable or accurate. [6]

Secondary evidence is background material gathered by other people for other purposes
but which is relevant to a sociological investigation. The candidate may identify the
following reasons why this type of evidence may not be reliable or accurate and relate
these to the evidence in Source B:

• May contain simple errors or mistakes in compilation
• May contain bias in collection of evidence e.g. researcher; subject
• May contain recording error
• May contain bias in analysis and interpretation
• May contain editorial or presentational bias
• Gathered for other purposes not relevant
• Other reasonable response

Assessment Objective 1

Level 3 Candidate reveals a good understanding of the method/evidence [3 marks]

Level 2 Candidate reveals a sound understanding of the method/evidence [2 marks]

Level 1 Candidate reveals a basic or partial understanding of the method/evidence
and explains with some lack of clarity [1 mark]

Assessment Objective 2

Level 3 Candidate clearly identifies three reasons why this type of evidence may
not be reliable or accurate and relates these to the evidence in the Source [3 marks]

Level 2 Candidate clearly identifies two reasons why this type of evidence may
not be reliable or accurate and relates these to the evidence in the Source [2 marks]

Level 1 Candidate clearly identifies one reason why this type of evidence may
not be reliable or accurate and relates this to the evidence in the Source [1 mark]

[Total Marks: 3 + 3 = 6]
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RESPONSE A

“ Because secondary evidence is not your own you don’t know if its truthful. There might be
mistakes. Also the Government might try to look good. Maybe they make it look as if people
earn more to look good.”

COMMENTARY

Knowledge and Understanding

The response relates to the nature of secondary evidence and shows a basic understanding of the
method, although it is implicit and somewhat unclear. Positive achievement is rewarded at
Level 1. Marks Awarded: 1

Skills

The candidate identifies two reasons why the evidence may not be reliable or accurate; the
possibility of mistakes and the potential bias of Government statistics on earnings. The answer
is related to the evidence in the Source, though it is not well developed.

Marks Awarded: 2

Total Marks Awarded: 3

RESPONSE B

“ Secondary evidence is useful to give background information for research but it can be
inaccurate for many reasons. Government statistics like these can be biased. They may want to
put themselves in a good light. Also they are gathered for other reasons which are not part of
your research so they may be not useful. Sometimes there are errors in the statistics which you
don’t know about and you can’t check. You can’t find out if people earn more than they say too.
Sociologists have to be careful when using secondary evidence.”

COMMENTARY

Knowledge and Understanding

The response relates to the nature of secondary evidence and just shows a good understanding
of the method. Marks Awarded: 3

Skills

The candidate identifies three or more reasons why the evidence may not be reliable or accurate;
the possibility of errors, being gathered for other purposes and the potential bias of Government
statistics on earnings in particular. The answer is related quite well to the evidence in the
Source. Marks awarded: 3

Total Marks Awarded: 6
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QUESTION 1 (d)

Target: Assessment Objective 1: Knowledge and Understanding

Assessment Objective 2: Skills

(d) How useful is Source C as evidence of the experience of all students in schools? [6]

There are three main areas of discussion/issues:

(i) Sample size - one female subject in a comprehensive school;

(ii) Nature of the evidence – a questionnaire response;

(iii) Source of the evidence - extract from a GCSE research report dated 1996.

Assessment Objective 1

Level 3 Candidate reveals a good understanding of the method/sampling/source [3 marks]

Level 2 Candidate reveals a sound understanding of the method/sampling/source [2 marks]

Level 1 Candidate reveals a basic or partial understanding of the method/sampling/
source and explains with some lack of clarity [1 mark]

Assessment Objective 2

The candidate may identify the following areas of discussion/issues in evaluating the usefulness
of the Source for generalising to all students in schools:

• Sample
• Nature of evidence
• Source of evidence
• Other reasonable response

Level 3 Candidate clearly evaluates two areas with explanation [3 marks]

Level 2 Candidate clearly evaluates one area with explanation [2 marks]

Level 1 Candidate identifies one or more area without explanation [1 mark]

[Total Marks: 3 + 3 = 6]
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RESPONSE A

“ There is only one person in this research so you can’t generalise to other people. What about
boys? Half of the population is ignored. Also it is only one school, one classroom, one teacher;
one place! There should be many more people so that it is more true to life. The person may not
be like other people.”

COMMENTARY

Knowledge and Understanding

The candidate reveals a sound understanding samples, giving several examples of the limited
nature of the sample for generalising to the wider population of all school students. However
there is discussion of other aspects of the evidence.

Marks Awarded: 2

Skills

The candidate identifies the sample for evaluation. The discussion is clear and reveals critical
awareness of the limitations of the sample, for example highlighting groups of people that the
sample may not represent. Explanation is simple but clear. It is a little repetitive at times – one
example would be sufficient. There is no discussion of the source or nature of the evidence.

Marks Awarded: 2

Total Marks Awarded: 4

RESPONSE B

“ The evidence is useful in some ways but not others. It gives the sociologist an idea of choosing
subjects by girls in schools but not all girls will be the same. They might have different views or
reasons. The girl may not be representative of other people. The girl’s school may also be
different from others. It could be not useful for other types of school.

The research was carried out in 1996. This is out of date now. Things might have changed since
then. So you can’t find it useful for today. A GCSE study may not be very professional too. The
person doing the work may not have good training. The research is also done by questionnaires,
which is good and bad. If there was biased questions or not clear questions there could be
problems. Maybe the girl did not understand the question too.

I don’t think that the Source is very useful because it could be very inaccurate for lots of
reasons.”
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COMMENTARY

Knowledge and Understanding

The candidate reveals a sound to good understanding of sampling, the source and the method
used to generate the evidence. It is a wide-ranging response, though understanding of some
aspects is fuller than others. To reward positive achievement this should be seen as a Level 3
response overall.

Marks Awarded: 3

Skills

Three areas of discussion are highlighted. The candidate evaluates the sample, source and nature
of the evidence. The discussion is generally clear and reveals critical awareness of the
limitations of the evidence, for example highlighting groups of people that the sample may not
represent, problems associated with interviews and the datedness of the source. Explanation is
clear but not extensive.

Marks Awarded: 3

Total Marks Awarded: 6
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QUESTION 1 (e)

Target: Assessment Objective 1: Knowledge and Understanding

Assessment Objective 2: Skills

(e) ‘Girls are achieving higher examination results than boys in school.’

Describe and explain the methods and evidence sociologists could use to test this
claim. [10]

Candidates may identify the following:

Aspects of social life:

• Education and schooling;
• Gender differences in schools;
• Differential educational achievement, patterns and explanations;
• Other reasonable response.

Possible methods:

• Interviews;
• Questionnaires;
• Observation;
• Participant observation;
• Experiments;
• Case studies;
• Other suitable response.

Possible types of evidence:

• Official and other statistics;
• Previous sociological and other research;
• media material;
• Documentary evidence;
• Diaries;
• Other suitable response.
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Assessment Objective 1

Level 3 Candidate reveals good knowledge and sound understanding of area of
social life and a range of methods and sources of evidence, primary
and secondary [4-5 marks]

Level 2 Candidate reveals basic knowledge and understanding of area of social
life and several methods/sources of evidence [2-3 marks]

Level 1 Candidate reveals limited knowledge and some partial understanding of
area of social life and limited methods/sources of evidence [1 mark]

Assessment Objective 2

Level 3 Candidate explains the selection of methods and sources of evidence in
relation to the aim of the investigation [4-5 marks]

Level 2 Candidate makes a clear connection between the selection of methods
and sources of evidence and the aim of the investigation but there is little
reasoned explanation [2-3 marks]

Level 1 Candidate selects some methods and sources of evidence but these are
implicit and not explained clearly [1 mark]

[Total Marks: 5 + 5 = 10]

RESPONSE A

“ Why do girls do better than boys in school? Is this true. It is quite easy to find out about this
and test the claim that girls are getting better results than boys. The first thing to do is look at
the exam results and league tables. This will show which sex is getting the best results. You
could also talk to teachers and pupils. Using questionnaires would work well. But you have to
be careful not to use leading questions. You get the views of people in schools using
questionnaires. This makes the results more truthful.”

COMMENTARY

Knowledge and Understanding

The candidate reveals basic knowledge and understanding of the area of social life i.e. schools
and educational achievement. Knowledge and understanding of methods and sources of
evidence is also sound but not well developed. Several sources/methods are identified but not
fully described. Marks Awarded: 2
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Skills

The candidate makes several clear connections between the methods and sources and the
purpose of the research, for example linking exam result league tables to the statement to be
tested, and the value of questionnaires. However there is little reasoned explanation. The
response is at top Level 2. Marks Awarded: 3

Total Marks Awarded: 5

RESPONSE B

 “ The claim about girls in school doing better than boys is true. To test the claim and prove
what I believe will not be easy. Many different pieces of evidence will be needed. Sociologists
should start by using secondary evidence that is already available. This is useful background
and can give ideas about what to study yourself. The exam results of dufferent schools should be
looked at. Lots of schools would be used to get an accurate picture. If girls get better exam
results overall then the statement is true.

Then there should be questionnaires and interviews with teachers to ask them about girls and
boys in school and how well they work. If girls work harder than boys then this would be good
evidence. Maybe the boys want to show off and not be well behaved. Teachers will know what
happens in schools. The questionnaires could be for many schools and you could do a case
study of one school for a more in-depth picture.”

COMMENTARY

Knowledge and Understanding

The candidate reveals good knowledge of schools and some of the factors that affect
achievement. A range of methods and sources of evidence are identified and described clearly
and concisely. Understanding is sound. A little more description would be helpful.

Marks Awarded: 4

Skills

The candidate explains the selection of methods and sources of evidence quite well. This is
linked clearly to the aims of the research and reasons are given. The answer could be developed
in a little more detail, but is quite sophisticated for the Foundation level paper. This should be
credited with as a Level 3 response.

Marks Awarded: 4

Total Marks Awarded: 8
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12 Paper 3: Higher Tier

This material provides teachers with specimen scripts and student responses for the specimen
papers.

The specimen responses are based upon real scripts, which are responses to the specimen
papers. They have been modified very slightly for the purposes of this material.

12.1 SPECIFICATION UNIT: FAMILY AND IDENTITY

Content Tested

Key Issue 1: What is the relationship between individuals and families?

Key Issue 3: How and why are family relationships changing?

Key Concepts: Family Structure; Socialisation; Family Roles

Assessment Objectives and Weightings from Specification and
Specimen Papers for Section b Questions

Assessment Objectives Weightings
1. Knowledge and Understanding 76%
2. Skills 24%

Allocation of Marks to Assessment Objectives for Specimen
Question

Question Total Marks Assessment
Objective

Weighting in
Part Question

Marks Per
Objective

2 (a) 6 1 24% 6
2 (b) 9 1

2
28%
8%

7
2

2 (c) 10 1
2

24%
16%

6
4
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Specimen Question 2

This question is taken from Section B of the Higher Tier Specimen Paper 3.

2 Patterns of family life and marriage are changing. There are many different family
structures in Britain today. However families still provide relationships for adults and care
for children.

(a) Identify and describe three types of family structure. [6]

(b) Using examples, explain how boys and girls are socialised differently within
families. [9]

(c) ‘Family relationships today are still unequal.’ Evaluate this claim. [10]

[Total: 25 Marks]

Mark Scheme and Specimen Responses

QUESTION 2 (a)

Target: Assessment Objective 1: Knowledge and Understanding

2 (a) Identify and describe three types of family structure. [6]

The candidate may identify the following types of family structure:

• Nuclear
• Extended
• Monogamous
• Polygamous
• Single parent
• Reconstituted
• Other reasonable response

One mark available for each type identified; additional mark available for suitable clear
description.

Total Marks: 6
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Specimen Responses to Question 2 (a)

RESPONSE A

“ I think there are nuclear familys which are very small without many people. There is also
single parents familys.”

COMMENTARY

The candidate has clearly identified two types of family structure – nuclear and single parent.
Although there is an attempt to describe the nature of nuclear families the response is unclear
and ambiguous. Therefore there is no clear description of either type of family structure
identified.

Marks Awarded: 2

RESPONSE B

“ There are many different types of family. The most important is the nuclear family. This has
two parents and the children. There is usually one or two children today. Also there is the
extended family that has the same people but with others to. For example the grandparents and
other generations as well as the parents and kids. This means that they give help to one another.
This could be looking after the children while the parents are out at work.”

COMMENTARY

This candidate clearly identifies two family structures – nuclear and extended. Both are
described reasonably clearly and accurately, though there are errors in written communication.

Marks Awarded: 4

RESPONSE C

“ In Britain today many types of families exist. There are different family structures. I shall
explain nuclear, single parent and reconstituted families. Nuclear families are usually when a
married couple live with their children. No other people live with them. Single parent families
are when a mother or father alone lives with their children and brings them up on their own.
Finally the reconstituted family is when two families join up that have been split, usually due to
divorce. Two adults remarry and live together, often with children from both of the previous
marriages. There can be other reasons why people want to live with new people and make a
new family from several older ones.”

COMMENTARY

The candidate clearly identifies three family structures – nuclear, single parent and reconstituted.
Each type of family structure is described simply but clearly enough to be credited. Although the
descriptions could be fuller there is sufficient response to be awarded full marks.

Marks Awarded: 6
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QUESTION 2 (b)

Target: Assessment Objectives 1: Knowledge and Understanding

Assessment Objectives 2: Skills

(b) Using examples, explain how boys and girls are socialised differently within families.
[9]

Candidate may explain the following aspects of the process:

Role models of parents, siblings and other family members;
Differentiated actions of parents e.g. channelling; degrees of touch; types of discipline;
Use of language;
Influence of the media e.g. books; TV;
Stereotyping of toys, dress, play, sport and other activities and materials;
Other reasonable response.

Assessment Objective 1: Knowledge and Understanding

Knowledge and Understanding of Social Structures and Processes

Level 3 Candidate reveals wide-ranging and accurate knowledge with precise
understanding; full explanation of four or more aspects of the process
supported by a range of apt examples; reveals understanding of the
complexity of social life and links between structures, processes and
issues. [6-7 marks]

Level 2 Candidate reveals good knowledge and sound understanding; explanation
of three or more aspects of the process supported by several examples;
reveals understanding of main links between structures, processes and
issues. [3-5 marks]

Level 1 Candidate reveals basic knowledge and understanding; some explanation
of two or more aspects of the process supported by one or two examples;
reveals some limited understanding of main links between structures,
processes and issues. [1-2 marks]
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Assessment Objective 2: Skills

Use of Information and Evidence to Construct Arguments

Level 2 Candidate uses a range of information and evidence to construct and support clear
arguments [2]

Level 1 Candidate uses a limited range of information and evidence in a simple manner to
make some limited points or arguments that may lack clarity [1]

[Total Possible Marks: 7+2 = 9]

Specimen Responses to Question 2 (b)

RESPONSE A

“ Boys and girls are treated differently right from the start. From when they are born. It’s not
just the parents but everyone. They give different toys and types of books. They even talk to them
in different ways. This way they become little boys and little girls. The girls toys are like little
dolls and ponies, but the boys get guns and cars. There are many other examples too.”

COMMENTARY

Knowledge and Understanding

The candidate reveals a basic knowledge and understanding of two aspects of the socialisation
process of boys and girls in families – differentiated actions of parents and use of language.
Some relevant examples are used. However there is little understanding of the links between
structures and processes.

Marks Awarded: 2

Skills

A limited amount of information is used simply to make arguments that lack clarity at times.

Marks Awarded: 1

Total Marks Awarded: 3
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RESPONSE B

 “ Socialisation is an important process. It leads to many of the differences that exist in the
behaviour of boys and girls. The family is one of the most important places for socialisation.

When a child is cared for by parents they tend to choose different types of clothes, toys,
activities and things from the media for them. These are based on the typical boy and girl. For
example boys get to do football and the girls go to ballet and dance. Boys wear trousers and
shirts but the girls wear dresses and pretty things! This goes on and on!

Mothers and fathers also teach them different things. This is through language and the way they
are asked to do things in the home. It is very complicated and it happens all the time.”

COMMENTARY

Knowledge and Understanding

The candidate reveals some good knowledge and understanding of three aspects of the
socialisation process of boys and girls in families – differentiated actions of parents, role models
and use of language. Some relevant examples are used. There is a little understanding of the
links between structures and processes, particularly in relation to behaviour in general, though
this is not well developed.

Marks Awarded: 4

Skills

A relatively limited amount of information is used to make some arguments that are generally
clear. This just reaches Level 2.

Marks Awarded: 2

Total Marks Awarded: 6



48 Section E: Specimen Student Responses © OCR 2003
Sociology Oxford Cambridge and RSA Examinations

RESPONSE C

“ Sociologists have studied socialisation in great detail, especially in the family. This is one of
the most important places for children to learn their gender roles. Socialisation is a very
powerful process that affects all children. It is partly because the boys and the girls are treated
differently in the family socialisation process that they have different roles and positions in
society.

How does this happen? It starts from the day the child is born. The type of clothes they wear
can be stereotyped colours and designs. For example the boys get to wear shorts and the girls
dresses. Blue for a boy and pink for a girl. As they get older the parents channel them into
different hobbies and play. For example the girls play with dolls and the boys play more games
like football. The boys are encouraged to be more active. Both are given things to do that are
typical for their sex. Parents also use language differently with each sex.

Of course this is also reflected in the books and the other media the children are given or
allowed to see. Parents also act as role models. The boys will help the father mend the car while
the girls help Mum with the housework.”

COMMENTARY

Knowledge and Understanding

The candidate reveals good knowledge and understanding of four aspects of the socialisation
process of boys and girls in families – differentiated actions of parents, role models, the media
and use of language. Some aspects are explained more fully than others. Some relevant
examples are used. There is an understanding of the links between structures and processes,
particularly in relation to the roles and position of men and women in society. Understanding is
quite precise and reveals awareness of complexity of social life at times.

Marks Awarded: 6

Skills

A range of information is used to make a number of arguments that are clearly structured and
well supported by evidence and reference to sociological concepts. This easily reaches Level 2.

Marks Awarded: 2

Total Marks for the Question: 8
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QUESTION 2 (c)

Target: Assessment Objective 1: Knowledge and Understanding

Assessment Objective 2: Skills

(c) ‘Family relationships today are still unequal.’ Evaluate this claim. [10]

Candidates may discuss and evaluate the following aspects of the statement:

Arguments and evidence for the statement

• Different roles, power and status of husbands and wives e.g. housework; decision-
making

• Different roles, power and status of parents and children e.g. work and income;
distribution of family resources

• Different status of elderly members of the family
• Other reasonable arguments

Arguments and evidence against the statement

• Theories about the growth of the symmetrical family e.g. equal roles within and
outside the family; child-centred

• Influence of the women’s movement and feminism e.g. higher esteem for women
• Changing role, power and status of family members e.g. more status and power for

women in law
• Other reasonable arguments

OBJECTIVE 1

Knowledge And Understanding

Level 3 Candidate reveals wide-ranging and accurate knowledge with precise
understanding; full explanation of four or more aspects of the issue supported
by a range of relevant evidence and information; reveals understanding of the
complexity of social life and links between structures, processes and issues.

[5-6 marks]

Level 2 Candidate reveals good knowledge and sound understanding; explanation of
three or more aspects of the issue supported by some relevant evidence and
information; reveals understanding of main links between structures,
processes and issues. 

[3-4 marks]

Level 1 Candidate reveals basic knowledge and understanding; some explanation of
two or more aspects of the issue supported by limited evidence and
information. [1-2 marks]
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OBJECTIVE 2

Skills

Use of information to construct and evaluate arguments; quality of written communication

Level 4 Candidate uses a wide range of information and evidence critically to
construct and support substantiated argument and conclusions in relation
to the issue; the argument is critically evaluated in a balanced way;
evidence and information are presented clearly and accurately; spelling,
punctuation and grammar are accurate; a wide range of specialist terms
are used correctly and precisely; meaning is clear and unambiguous. [4 marks]

Level 3 Candidate uses a range of information and evidence to construct and
support argument and conclusions in relation to the issue; evidence and
information are presented clearly; spelling, punctuation and grammar are
considerably accurate; a range of specialist terms are used correctly;
meaning is generally clear. [3 marks]

Level 2 Candidate uses some information and evidence to construct and support
argument in relation to the issue; the argument is evaluated simply;
information and evidence are presented; spelling, punctuation and
grammar are reasonably accurate; a few specialist terms are used; meaning
is generally clear but some lack of clarity is apparent. [2 marks]

Level 1 Candidate uses limited information in a simple manner to make some
limited points or arguments that may lack clarity; there is little or no
attempt to evaluate the argument; information and evidence are presented
with some lack of clarity and inaccuracy; spelling, punctuation and
grammar are often inaccurate; specialist terms are generally not used or
used inappropriately; meaning is usually clear but some lack of clarity and
ambiguity are often apparent. [1 mark]

[Total Possible Marks: 6 + 4 = 10]

[Overall Marks for Question: 25]
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SPECIMEN RESPONSES TO QUESTION 2 (c)

RESPONSE A

 “ Men and women will never be the same. Women have to stay at home and look after the
children. Men go out to work to earn a living. They have different jobs in the family. This means
that men have more say in things like spending money. It is changing but they cant be equal.
More women go out to work now so there is more sharing of the housework and more money to
spend. But men earn more most of the time so they still have more say in the end.”

COMMENTARY

Knowledge and Understanding

The candidate reveals some basic knowledge and understanding of two aspects of the changing
nature of family relationships – sharing of roles in the home and work. There is little awareness
of the complexity of social life, though there is acknowledgement of social change. This is a
Level 1 response.

Marks Awarded: 2

Skills

The candidate uses limited information to construct simple arguments that lack some clarity at
times. There is some attempt to evaluate the argument at a simple level, though this is not well
developed. Spelling, punctuation and grammar are often inaccurate, though meaning is usually
clear. Specialist terms are not used. This is a Level 1 response with some elements of Level 2,
but not quite there!

Marks Awarded: 1

Total Marks Awarded: 3
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RESPONSE B

“ According to some sociologists the family is becoming more symmetrical. The parents are
now sharing more of the roles in the family and more of them are both going out to work to earn
money too. This means that the male and the female are becoming more equal, so I don’t agree
with the statement. They are getting equal. You see this every where now. Both parents do the
housework and look after the children. Both make the decisions together. The effects of
feminism are plain to see. With girls doing better than boys in education as well there will be a
time when women may become above men in society.”

COMMENTARY

Knowledge and Understanding

The candidate reveals some good knowledge and sound understanding of three aspects of the
changing nature of family relationships – sharing of roles in the home, decision-making and
work. Some evidence is used, though limited in scope overall. There is awareness of the
complexity of social life, the links between processes and structure, and there is
acknowledgement of social change. This is a Level 2 response.

Marks Awarded: 3

Skills

The candidate uses a range of information to construct arguments that relate to the central issue
well. There is an attempt to evaluate the argument that is well developed, though not balanced.
Spelling, punctuation and grammar are usually accurate and meaning clear. Specialist terms are
used. This is just a Level 3 response.

Marks Awarded: 3

Total Marks Awarded: 6
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RESPONSE C

 “ It is true that families are changing and becoming more equal for spouses and also for
children. Young and Wilmott talked about the symmetrical family in their study of the family. I
think that there is a lot of truth in this. With more women going out to work there is more
equality between men and women in the home. Both share the roles in the home and go out to
work. This is an equal relationship in the main aspects of the family.

All of this is due to changes in economic life and the influence of the women’s movement. It all
started during the second world war too, when women had to work and men go to fight.
However the old ways die hard and there can sometimes be some differences in family
relationships. For example men still don’t do as much housework and they often earn more
money than women. This was shown by the study of housework by Oakley.

Children are also more central to family life now. Although they don’t go to work until they are
quite old, they are the main focus of families, which are more child centred.  This means that
children are listened to when making decisions. For example about where to go on holiday and
how to spend leisure time in general.

To conclude families are more equal than they were fifty years ago but there are still some
differences – they are not equal yet.

COMMENTARY

Knowledge and Understanding

The candidate reveals wide-ranging knowledge and accurate understanding of four aspects of
the changing nature of family relationships – sharing of roles in the home, decision-making,
work and the role of children. Much evidence is used, and unusually this is related to past
sociological studies as well. There is great awareness of the complexity of social life, the links
between processes and structure, and there is acknowledgement of social change. This is a good
Level 3 response.

Marks Awarded: 6

Skills

The candidate uses a wide-range of information to construct substantiated arguments that relate
to the central issue very well. There is a well developed evaluation that is balanced. Spelling,
punctuation and grammar are accurate and the meaning is clear and unambiguous. Specialist
terms are used. This is a Level 4 response.

Marks Awarded: 4

Total Marks Awarded: 10



54 Section F: Examples of Marked Coursework  © OCR 2003
Sociology Oxford Cambridge and RSA Examinations

SECTION F: EXAMPLES OF MARKED COURSEWORK

This section of the Teacher’s Guide encloses three examples of GCSE Sociology Coursework
which have been marked according to the mark scheme on pages 44-48 of the specification.
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