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Sample Schemes of Work and Lesson Plans

GCSE Religious Studies C 

(Religion and Belief in Today’s World)

OCR GCSE in Religious Studies C: J622/J122

Unit B611: Religion and Belief in the Modern World 
This Support Material booklet is designed to accompany the OCR GCSE Religious Studies C specification for teaching from September 2009.
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Introduction

Background

Following a review of 14 – 19 education and the Secondary Curriculum Review, the Qualifications and Curriculum Authority (QCA) has revised the subject criteria for GCSEs, for first teaching in September 2009. This applies to all awarding bodies.

The new GCSEs have more up-to-date content and encourage the development of personal, learning and thinking skills in your students.

We’ve taken this opportunity to redevelop all our GCSEs, to ensure they meet your requirements. These changes will give you greater control of assessment activities and make the assessment process more manageable for you and your students. Controlled assessment will be introduced for most subjects.

OCR has produced a summary document, which summarises the changes to Religious Studies. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced these Schemes of Work and Sample Lesson Plans for Religious Studies. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

OCR involves teachers in the development of new support materials to capture current teaching practices tailored to our new specifications. These support materials are designed to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of sample Lesson Plans is provided in Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work
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	Unit B611: Religion and Belief in the Modern World 

	Suggested teaching time
	10 hours approx. 
	Topic
	Key Area 1: Religion and Secularisation  

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Religion and Secularisation - 

Religion, the law and politics  
	1) Give students a selection of different maps which indicate the official religious stance of countries in the world, the different religious populations, state attitudes to religious education, areas of persecution or clashes, sacred sites, humanist or atheist groups etc. Students should also have a blank map of the two countries they will be studying. Their task is to transfer the relevant information from the different world maps to create a ‘religious map’ of each of their two countries. They should use their own key, symbols and colours. 
2) Give out summaries of the key laws affecting or relating to religious practise in the countries they are studying; these should be on one set of cards. On another set of cards give the titles of each law; students should try to match the law with the correct summary and can then amalgamate the summaries into a paragraph about the law and religion in each country. 
3) Give students an overview of the core beliefs/practise of a selection of religions. They should use this information to identify areas where the laws they explored earlier interferes with religious belief (this can be picked up again later from a different perspective). They should try to work out the political justification for this interference (less able students could be given a list of political principles to pick from). 

This could be extended with a role-play where a religious believer discusses the law with a politician who has the power to change it. 
	The Atlas of Religion 

Joanne O’Brien and Martin Palmer 

University of California Press
	This unit is about considering and evaluating the impact of religion on various elements of society and the impact of wider society on religion. If students do not have a reasonable knowledge of core beliefs and practises of the major religions in your chosen countries it may be useful to them to have a ‘factfile’ that gives a brief summary. 

	Religion and Secularisation - 

Religion and education 
	1) Students could begin by considering the religious education they are familiar with – what does it involve? What is its purpose? How useful do they feel it is? This could then provide a basis for them to write a newspaper article exploring the value of religious education. They use the article to compare the two countries they are studying. 
2) Divide the students into three groups, one for each country and an observer group. The two countries should debate ‘their model’ for religious education, while the observer group decides on which the best state approach to religion and education is and why.

3) Students could write, and carry out, a survey to find out about the British public’s attitude to religion in education, including faith schools, collective worship and religious education. 
	
	· Students will need to be aware of the views of religious groups on issues such as religious education as well as ‘outsiders’ views. 

	Religion and Secularisation – 
Humanism, secularism and atheism 
	1) Do the ‘Am I a Humanist? Quiz from the British Humanist Association; don’t give students the definition of humanism until after they have done the quiz. Once they have it done ask them to rank how accurate the quiz was in summarising their views. Would they be happy to describe themselves as humanists on a census forum (or other official document)? Why/why not? 

2) Give students definitions on humanism, secularism and atheism and some quotes from well known figures about religion; students should try to identify which ‘label’ best fits the person. 
3) Give groups of students a range of newspapers, websites or articles from or relating to the countries they are studying, Ask half the class to look for evidence that society in those countries is secular in nature and the other half to look for evidence that society in those countries is religious. They should share their findings with the class, who can rank the evidence to reach a conclusion about whether or not society is secular. 


	www.humanism.org.uk 

www.humanist-society.org

	· Students should be aware that humanism can include believers and agnostics as well as atheists. 


	Unit B611: Religion and Belief in the Modern World 

	Suggested teaching time
	10 hours approx. 
	Topic
	Key area 2: Issues across the faiths 

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Issues across the faiths – the law and personal freedom 
	1) Build on the exercise from the ‘Law and Politics’ section; students should already be aware of some laws that affect or constrain religious practise and can use this as a starting point for a class debate on whether religious groups deserve special treatment or consideration under the law.
2) Religion and Culture –to consider these issues fully students should have some understanding of the difference between these. Choose a single issue such as the Islamic dress rules for men and women and give students both the scriptural basis for the rule (this could be divided into primary and secondary sources of the Qur’an and the Hadith for able students) and examples of the different ways this rule is followed around the world in the form of pictures of women and girls in different forms of Islamic dress. The pictures should be labelled with the country and the appropriate names for the different garments; students should then add to these labels by identifying which is definitely required by the faith, which may be required by the faith and which has no clear/definite scriptural basis.
3) Give students a variety of human right issues from around the world–female genital mutilation, discrimination, honour crimes, freedom of speech etc. They should examine the different justifications for these and ‘traffic light’ them (red= I cannot understand why, yellow= I can understand why some people may accept this and green= I am fine about this. 
4) Create a ‘Religious Sites’ travel brochure; students should work in groups on a variety of different sites which have some religious or cultural significance for visitors and/or which are in countries with laws or codes of dress and conduct that apply to visitors. The brochure should give visitors advice on staying within the law and the ‘minimum’ they can do to avoid giving offence. Students can use the information in the completed brochure to debate whether visitors should have to follow a country’s religious rules.  


	
	· The specification offers a broad-range of issues as indicative content but students do not have to be familiar with all of these; examples can be chosen from among them or from other issues with which teachers and/or students are familiar

	Impact across the faiths – interfaith marriage 
	1) Give students interviews or newspaper articles relating to arranged and forced marriage, half the students should read about one and the other half should read about the other. Once they have read their article they should find a partner who reads the other one and produce a table of similarities and differences between the two types of marriage.
2) Create some ‘dating agency’ profiles for a range of different people; use different religions and different sexualities. Students should create a number of ‘ideal’ matches and also a number of ‘disastrous’ ones. They use their own ideas about what makes a good relationship to begin with. Once they have done this give them some religious teachings on marriage, sexuality and relationships–these could come from more than one faith– the students should look again at their parings and identify any strengths or weaknesses that there are according to the teachings they are now aware of. 


	
	· Students can look at these issues from a single faith perspective or a range of them; they can also use different faiths to focus on different issues. 

	Impact across the faiths – work and business 
	1) Using ‘factfiles’ of core religious beliefs and practises ask students to brainstorm all the ways in which religious belief and work might interact (students could be given a list of different jobs to help them with this) or clash – eg uniform requirements and religious dress codes. Students should then rank these according to how serious an issue they think each one would be for an employer.
2) Give students some scriptural quotations relating to ethical behaviour. They can use these to draw up a code of conduct for a fictional business (the type of business could be varied to increase the challenge for able students.)


	
	


	Unit B611: Religion and Belief in the Modern World 

	Suggested teaching time
	10 hours approx. 
	Topic
	Key Area 3: The Rise of and Interest in Religious Movements 

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	New Religious Movements – History 
	1)   Students are expected to study TWO religious movements in depth; as an introduction to this topic students could make a choice which ones they want to pursue – split the class into 6 groups and give each group one of the religious movements from the specification; each group should then work to prepare a time-line of that movement , from their own research (give them some materials, sources or guidance questions to start them off) which they present to the rest of the class.
2)   Having looked at each timeline for 6 different new religious movements students could vote on which two they wish to explore in greater depth.

	www.falundafa.org.uk 
www.watchtower.org
www.bahai.org.uk
www.druidry.org 

www.unification.org
http://www.rasta-man.co.uk/religion.htm
www.wikipedia.org
www.religioustolerance.org

	· Although it is not required by the specification students may be interested in considering similarity and difference between the movements they are investigating; this will help them develop their skills in analysis and debate. 

	New Religious Movements – Beliefs, Teachings and practises  
	1)  Have a selection of pictures relating to the religious movements students are studying. Students should sit in pairs back-to-back.  Each student has a picture which they describe to their partner who draws it. They should compare their final picture with the real one to ensure no vital details are missing. Working as a pair, students should then identify a number of questions about what is happening in their pictures and why. They could find the answers through research or different pieces of information could be attached to each picture and the students have to circulate to find out who has the answers to their questions. 
2) Students could compile a ‘scrapbook’ about their religious movements and how they appear or have appeared in the media. 


	
	

	New Religious Movements – Acceptance as a religion
	1)    Give students some alternative definitions of a ‘cult’ and of a ‘religion’. In pairs students should debate whether the religious movements they have studied fits either definition. They should note down the key arguments of their debate to share with the class. 
2)     Investigate the UK homepages for these movements (Rastafari does not have one – students could try to find out why that is!) and see whether they make explicit how the movement regards itself.


	www.cultinformation.org.uk 
www.falundafa.org.uk 

www.watchtower.org
www.bahai.org.uk
www.druidry.org 

www.unification.org
	


Unit B611: Religion and Belief in the Modern World (Key Area 1: Religion and Secularisation)  
An Introduction to Humanism 
OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered, as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the Lesson
	Objective 1
	To understand what is meant by the term ‘Humanist’ 

	Objective 2
	To consider whether it is a term that applies to us as individuals 

	Objective 3
	To explore how big a part humanism plays in our society 


Content

	Time
	Content

	5 minutes
	Pose the question ‘Am I a Humanist?’; tell students that many people share some humanist beliefs without realising what Humanism is. 

	15 minutes 
	Students work through the ‘Am I a Humanist?’ quiz, which is multiple choice. They should work individually. 

	5-10 minutes
	Students should score their answers according to the instructions and find out whether or not they are a humanist. 

	10 minutes
	Give the students definitions of ‘Humanist’, ‘atheist’ and ‘agnostic’; ask them to decide which best fits them and how accurately they felt the quiz ‘labelled’ them. Ask students to consider why some people might prefer being called a humanist rather than an atheist. 

	15 minutes
	Give students a selection of quotations in speech bubbles. They should be about peoples beliefs, from a range of individuals who self-identify as humanists, atheists, believers etc. Students should also have a grid with the X axis as a scale from atheist to believer and the Y axis as a scale from humanist to non-humanist views. They should place each speech bubble according to how far the content seems to reflect humanist values and religious belief. This will give them a ‘scattergram’ of different views. 


Consolidation

	Time
	Content

	5 minutes 
	Write a response to the initial question – am I a humanist? 


Unit B611: Religion and Belief in the Modern World (Key area 2: Issues across the Faiths) 
Religion or Culture? 
OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered, as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the Lesson

	Objective 1
	To understand the origins of a controversial religious issue (female Islamic dress) 

	Objective 2
	To explore the difference between religious and cultural influences 

	Objective 3
	To critically consider how far dress codes constitute a breach of human rights 


Content

	Time
	Content

	5 minutes
	Give students a picture of a woman in an ‘extreme’ form of Hijab and ask them to imagine that a new law means they will have to wear this in future. Ask them to respond with up to 5 words from a word-list. 

	5 minutes
	Share student responses; how do they feel about this? Why? 

	10-15 minutes 
	Give out more pictures of women in different forms of Islamic dress – from Iran, Palestine, Afghanistan, Saudi Arabia, Pakistan and other Muslim countries. Ask students to identify the differences between the outfits. 

	10-15 minutes 
	Give students extracts from the Qur’an and Hadith about how women should dress; students should label the different items of clothing in the picture according to how clearly it is required by Muslim Scripture – 1= No Question, 2 = probably important, 3 = doesn’t seem to be required

	5 minutes 
	Discuss where the rules could have come from if it isn’t scripture


Consolidation

	Time
	Content

	10 minutes
	Write a response to the statement ‘No one can tell me how I should dress’ 


Unit B611: Religion and Belief in the Modern World (Key Area 3: The Rise of and Interest in New Religious Movements)
Forced or Arranged Marriage 
OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered, as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the Lesson

	Objective 1
	To understand the difference between a cult and a religion 

	Objective 2
	To explore the status of Religious Movements 


Content

	Time
	Content

	5 minutes
	Display the words ‘Cult’ and ‘Religion’ and give the students a selection of descriptive words (eg Maniplulative, satisfying, welcoming, open). They should place these in what they think is the appropriate category. 

	10 minutes
	Display several different definitions for ‘Cult’ and ‘Religion’; ask students to amalgamate these to come up with a perfect definition of their own

	15 minutes
	Using these definitions and ‘factfiles’ about the new religious movements (these could be created in an earlier lesson) students should split into pairs. One of the pair makes a statement explaining why the movement is a cult, the other then responds explaining why it is a religion. They should continue this verbal tennis until they are out of reasons. 

	15 minutes
	Each pair shares their best arguments on either side with the class. 

	5 minutes 
	The class votes on each Religious Movement. 


Consolidation

	Time
	Content

	10 minutes
	Each student writes up whether or not they agree with the class vote, and their reasons for this. 


= Innovative Teaching Idea


This icon is used to highlight exceptionally innovative ideas.





= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.
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