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Introduction

Background

Following a review of 14 – 19 education and the Secondary Curriculum Review, the Qualifications and Curriculum Authority (QCA) has revised the subject criteria for GCSEs, for first teaching in September 2009. This applies to all awarding bodies.

The new GCSEs have more up-to-date content and encourage the development of personal, learning and thinking skills in your students.

We have taken this opportunity to redevelop all our GCSEs, to ensure they meet your requirements. These changes will give you greater control of assessment activities and make the assessment process more manageable for you and your students. 

OCR has produced a summary document, which summarises the changes to Religious Studies. This can be found at www.ocr.org.uk, along with the new specification.

In order to help you plan effectively for the implementation of the new specification we have produced these Schemes of Work and Sample Lesson Plans for Religious Studies. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

OCR involves teachers in the development of new support materials to capture current teaching practices tailored to our new specifications. These support materials are designed to inspire teachers and facilitate different ideas and teaching practices.

Each Scheme of Work and set of sample Lesson Plans is provided in Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 

The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work
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	Unit B614: Community Cohesion and the Individual

	Suggested teaching time
	10 hours Approx.
	Topic
	Key Area 1: Religion and Human Rights

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Realities and Practicalities of Human Rights
	
	
	

	Teachings and philosophies from the chosen religions/secular philosophies about equality, values and human rights
	Generic introductory activities:

Play a ‘truth and lies game’. In groups each person tells the others two things about themselves – one true and one false. Others have to guess which statement is true

Put up the statement ‘it’s not fair’ and ask students to consider what the statement means to them  

Devise a ‘values continuum’ using a number of statements that students should put in rank order according, in their view, to the value of each one 

Investigate the nature of ‘justice’ through a variety of topical news reports. Students should find paper or online examples for homework


	Philosophy for Dummies – Tom Morris

Framework RE 2 – Steve Clarke

www.whatistruth.org.uk 

http://www.humanismforschools.org.uk/teachingtoolkits/index.php
(how do we know it is true?) 

Prepared statements 

Local/national newspapers.

Online news sites eg www.bbc.co.uk 


	· The idea of truth as a relative concept is an important one in the study of religious responses 
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· Controversial statements will generate  higher levels of discussion 

· Use local issues as well as national/international events in order to stimulate responses

· Good opportunity for group work and independent learning




	Unit B614: Community Cohesion and the Individual

	Suggested teaching time
	10 hours Approx.
	Topic
	Key Area 1: Religion and Human Rights

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	Class activity – prepare a class debate using the articles as a basis for the lesson. Students should work together to construct arguments for or against the just nature of the issues they have chosen

Christianity

What do Christians understand by the term:’ the nature of God’?

Begin by listing all the ‘superheroes’ students can name from films. What characteristics do they have? 

Christian beliefs about the character of God – make a chart to show all the attributes of God (omnibenevolent, omnipresent, omniscient, immanent, transcendent, eternal, judge etc)

The Trinity – investigate the three forms of H2O and relate this to belief in God the Father, Son and Holy Spirit
	www.bbc.co.uk/religion/ 

OCR Religious Studies B – Philosophy

Christianity – Jon Mayled and Janet Green

Christianity – a new approach – Kevin O’Donnell
	· Keep the starter short and snappy –otherwise this could take over the whole lesson!

· Exam questions:

Explain what some Christians understand by the phrase  ‘the nature of God’

How might Christians describe God?

The nature of sacred writings is a large topic. Students are not required to know all the details but should be able to recognise the authority and importance to a believer

	
	The importance of the Bible and other sacred writings as a source of authority. Students are likely to have explored the nature of the Bible at KS3. Recap on the format of the Bible then develop a more specific focus on the way in which the Bible is used as a source of authority – in private worship, Bible Study, through public worship

Explore a selection of other texts which might be seen by some Christians as having authority eg Papal Encyclicals

Consider the attitudes of Christians to the importance of human life

Explore the concept that life is sacred –define what this means – link it to the nature of God (see above)

Students could make up an acrostic using the word to show that they understand the meaning
	Genesis 1:27

Psalm 139

Encyclical letters of John Paul XX111

Jeremiah 1:5

OCR GCSE Religious Studies B. Applied Ethics

Heinneman
	Evaluation questions:

‘All humans are equal’

‘No one is more important than anyone else’




	Unit B614: Community Cohesion and the Individual

	Suggested teaching time
	10 hours Approx.
	Topic
	Key Area 1: Religion and Human Rights

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The UN and the Universal Declaration in the development of human rights
	 What is the Declaration?

Students can review the 26 statements, find topical examples where the rights are breached/enforced
	Unicef – resources on the Declaration of Human Rights:

Posters, leaflets , some free, some downloadable

http://en.wikipedia.org/wiki/Universal_Declaration_of_Human_Rights
	

	Understanding Human Rights
	Generic introductory activities:

– Understanding human needs

Needs and Wants Activity. Students are given a set of cards depicting a variety of things, including house, food, water medicine, bicycle, and computer. They are asked to put them in order of importance and then to choose 10 as essential. Further development can take place by asking students to choose 5 then 1  

Having established the needs of humans, students can examine the conditions of the UN Declaration of Human Rights. Depending on time this can be linked to the historical context
	Unicef – needs and wants – downloadable from 

www.unicef.org
Human Rights – Simon Foster

Learning about Human Rights – UNA-UK

http://www.youtube.com/watch?v=hTlrSYbCbHE
www.hrw.org
www.un.org/english/

	· This works best as a paired activity as students have to discuss and negotiate in order to make choices
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This is a highly effective visual overview of the Declaration



	
	Using a variety of websites students can make their own pamphlet highlighting their ‘top ten’ human rights (having discussed in groups how they will make their choices)
Human Rights today – an investigation into topical issues relating to violation or the upholding of Human Rights. Students can prepare a scrap book (electronic or paper) wall display or poster to show topical issues relating to Human Rights

These topical issues can be targeted to a specific religion in order to focus student understanding (see below) and/or can be of a more universal nature

Buddhism

The teaching of Siddharta Gautama on the issue of equality – the Middle Way and the Eightfold Path

Students can make a diagram of the path (or refer to KS3 teaching if applicable) and then use it to highlight issues of human rights/examples of persecution to identify how these go against the teachings of the Buddha
	www.uk.oneworld.net 

www.timesonline.co.uk/tol/news 

www.amnesty.org.uk 

Use other news websites

BBC Educational –The Headmaster and the scarves (2005)

Buddhism – A New Approach  -S Clarke & M Thompson

Buddhist Beliefs and issues –Michael Keene Buddhism for Today – C Wright

Buddhism in the 21st Century –Peggy Morgan
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· Students can take a selection of issues they have researched in the earlier work and apply the teachings of the Buddha to those situations




	Unit B614: Community Cohesion and the Individual

	Suggested teaching time
	10 hours Approx.
	Topic
	Key Area 1: Religion and Human Rights

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	The issue of transplants – students can explore how this issue relates to the notion of human dignity in the capacity of humans to gain enlightenment. As all humans have the potential to gain enlightenment all should be worthy of respect and therefore decisions an individual makes about their life should be respected. This can be exemplified by the Eightfold Path as well as the First Precept
	http://www.buddhistethics.org 

http://www.religionhumanrights.net 
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Exam questions:

Describe the teachings of the Buddha that relate to equality

Explain how some Buddhists might show their respect for other people

	A specific example of an individual or group who fight or have fought for the instigation and/or upholding of rights
	Generic introductory activities:

Using internet sites students can research the life and work of one individual or group who have worked in the field of Human Rights. Examples might include:

Dalai Lama

Aung San Suu Kyi

Oscar Romero 

Martin Luther King

Ghandi
	Google

Wikipedia

Faith In Action – series
	



	Unit B614: Community Cohesion and the Individual

	Suggested teaching time
	10 hours Approx.
	Topic
	Key Area 1: Religion and Human Rights

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Conflicts between belief and state – the existence of religious/secular philosophy persecution or discrimination
	Generic introductory activities:

Any topical news about specific examples of religious persecution relating to:

Religious dress

Wearing of religious symbols

Celebrating religious festivals

Buddhism

Students can investigate topical information on Buddhist persecution in Tibet (using news websites)

The life and work of the Dalai Lama – how his life and work reflects religious persecution

– how he has endeavoured to promote peace and reconciliation including The Five Point Peace Plan
	http://www.theosthinktank.co.uk (should schools be allowed to ban religious clothing)

http://socialists4secularism.blogspot.com/2005/05/religious-symbols-in-france.html 

http://www.europeanea.org/Wearingofheadscaves.htm 

http://www.guardian.co.uk/world/2006/dec/08/religion.communities
http://www.interfaith-for-religious-freedom.org.uk 



http://www.dalailama.com 

http://www.bbc.co.uk/religion/religions/buddhism/people/dalailamal

	· It will be important to alert students to the need for a broad and balanced view of the issues and to reflect on the  possible conflict between persecution and freedom 

· Exam question:

Describe how an individual might work for religious freedom

Explain why some Buddhists might be prepared to speak out for their beliefs


	Unit B614: Community Cohesion and the Individual

	Suggested teaching time
	10 hours Approx.
	Topic
	Key Area 1: Religion and Human Rights

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Reconciling conflicts between religion and human rights
	
	
	

	Reconciling conflicts in human rights in the light of religious/secular teaching –the Golden Rule


	Generic activities:
What is the Golden Rule?

How can it be put into action? Students can write their own version and give examples of ways they think it can be demonstrated.

A balloon debate can be held using the Golden Rule as the defining factor for the decisions as to who remains in the balloon.

Students can explore how the Golden Rule is applied by different faiths
	http://en.wikipedia.org/wiki/Golden_Rule
http://www.religioustolerance.org 

One World Many Issues – Bernard Williams etc
http://www.spiritualwisdom.org.uk/golden-rule.htm

	
Most faith/belief systems have some form of the Golden Rule

	A study of beliefs/teachings in the chosen religious/secular philosophies in relation to equality
	Hinduism

Students should be able to relate Hindu beliefs to issues of equality – specifically relating to varna; those in need; women

They should explore the nature and form of the four varnas and be able to explain how this is reflected in society

 
	http://www.religioustolerance.org/hinduism4.htm
Moral Issues in Six Religions ed Owen Cole

Moral Issues in the Hindu tradition – R Jackson & D Killingley

Hindu Beliefs and Issues – Michael Keene

Discovery – Jon Mayled & Libby Ahluwalia


	· Exam question:

Explain the responsibilities and privileges of each of the four varnas



	
	They might also investigate the position of dalits (the oppressed) and look at changes in present day society

This can be linked to the beliefs about karma and rebirth

Students can explore the traditional attitudes towards women in Hinduism using the example of Sita, the wife of Rama 

The practice of suttee and changes to the position of widows today can be investigated
	OCR GCSE Applied Ethics


	
· Evaluation questions:

It is obvious that men and women are equal’

‘Everyone should know their place in society’


	Unit B614: Community Cohesion and the Individual

	Suggested teaching time
	10 hours Approx. 
	Topic
	Key Area 2: Religion/secular philosophy and the influence of technology

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Biotechnology
	
	
	

	What is biotechnology – its’ importance and impact

An understanding of what is meant by genetically modified food and the implication for their use in developing nations and around the world.

Issues of food safety and the impact of GM on the natural world
	Generic introductory activities:

Biotechnology is....... leaflet designed to show the range of meanings

Values continuum to show student views on  the issues

Positive and negative responses to GM foods.
Present a debate for and against the benefits of GM Foods
	Britannica online: 

The use of biology to solve problems and make useful products. The growth of the field is linked to the development in the 1970s of genetic engineering. Biotechnology merges biological information with computer technology to advance research in other areas, including nanotechnology and regenerative medicine

One World Many Issues

http://www.csa.com/discoveryguides/gmfood/overview.php
http://www.bbc.co.uk/religion/religions 

http://bbc.co.uk/religion/religions/ 
	· Opportunity to work with Science Department

· Use continuum to show before/after views




	Religious/secular philosophy arguments relating to the natural world and the impact of Man 
	Generic introductory activities:
Use photos from websites of natural phenomena to evidence a sense of awe and wonder –thunderstorms, lightening, mountains, canyons, seascapes, night sky can all be powerful. Students can produce their own montage of awe and wonder
	http://www.webshots.com  

	

	
	Islam

Students need to understand Muslim belief that Allah is the Creator and Sustainer. Any natural phenomena are evidence of the power of Allah who is omniscient and omnipotent
The Muslim concepts of tawhid (unity, belief in the Oneness of Allah), khalifah (humanity as vice regents or custodians) and akhirah (everlasting life after death) underpin beliefs about the place of humanity in the world

Students can consider the associated link between humans and nature and how this relates to conservation and stewardship.

Muslim attitudes towards use of resources and the idea of punishment for profligacy and wastage

Students can investigate Muslim Environmental groups such as the IFEES founded by Fazlun Khalid 


	http://www.sacred-texts.com/index.htm 

Surah 7:54 

Surah 79: 31-33

OCR Religious Studies B Philosophy

Surah 6:165

Surah 7:31

Islamic Foundation for Ecology and Environmental Science (IFEES)
	· Recap on key words –omniscience, omnipotent

Ensure students understand key terms

Exam Questions:

Explain why Muslims might  feel they have a responsibility to care for the environment

Evaluation Questions:

‘The world is ours to treat as we like’

‘Religious believers should look after the planet’





	Unit B614: Community Cohesion and the Individual

	Suggested teaching time
	10 hours Approx. 
	Topic
	Key Area 2: Religion/secular philosophy and the influence of technology

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Aspects of medical technology
	
	
	

	What are embryology, genetic engineering and cloning? Uses, types, moral implications and the law

The use of genetic engineering in research for greater understanding of disease and the potential for cures

Positive and negative aspects of new medical technology and religious/secular philosophy arguments surrounding such developments
	Generic introductory activities:

· Understanding the key terms – look up the key words – embryology, genetic engineering, cloning

· Teacher can prepare a Blockbuster activity using free resource

· Students can make a quiz or similar question and answer sheet to test their peers in order to develop a clear understanding of the terms 

· What do we mean by ’The Sanctity of Life?

· Students can brainstorm all the different ways they think humans are ’special’ -make a mind map as a group. What is important about ‘life’ – where does it come from and how are we able to make decisions about what happens to us and to others?

· Structure a debate –‘ life is ours to do with as we wish’ 

Sikhism

Students need to start with the idea that there is a unity or ‘oneness’ between Waheguru and humanity and that this is demonstrated by the aspiration of Sikhs to lead a gurmukh way of life (turned towards God)

Investigate the belief in mukti (cycle of rebirth) which might preclude human interference in the plans of Waheguru 

Consider how the practice of sewa – service to others helps to inform the way in which scientists might try to help develop medical breakthroughs.

Differing attitudes towards medical science prevails – some will accept that humans are the most important of the creation of Waheguru and therefore testing on animals to further human well being is acceptable whilst others would feel it is inappropriate as all life is sacred

Cloning and fertility treatment – students can investigate the attitudes of Sikhs by considering the principles of hukam and nadar (God’s will and grace) and that in theory new life is a part of the plan and will of Waheguru and that life begins at conception. It should be appreciated that this may not be the case in practice. Many Sikhs would suggest that the knowledge to develop medical research is also God given and so can be used to benefit humans

Activities could include:

· Poster on attitudes towards animal research

· Magazine article on Sikh views about genetic engineering
	Google

One World Many Issues

http://www.teachers-direct.co.uk/resources/quiz-busters 

OCR Religious Studies B Applied Ethics

OCR Religious Studies B Applied Ethics

Understanding Sikhism – W Owen Cole

Guru Granth Sahib Ji 1239

Sikh Beliefs and Issues – Michael Keene

Issues Today – Cloning – Ed Claire Owen
	

· Opportunity for group work leading to formative assessment which will help with the development of knowledge and evaluation

· Exam questions:

· Explain how some Sikhs might respond to the issue of the testing of animals for medical research

· Describe how the practice of sewa might be used to further medical science

· ‘Only Waheguru can decide when life begins and ends’


(magazine article)

	The place of the Internet
	 
	
	

	Arguments in relation to the internet as a form of media eg worldwide access

Religious/secular philosophy perspectives on the internet as a positive means to bring teaching more easily into peoples’ lives with opportunities for promoting positive understanding of faith and belief


	Generic introductory activities:

Make an acrostic using the World Wide Web as the initials – to show what it is, how it is used, and any issues students can think of about the use 

Using selected websites – investigate how religions are portrayed on the Web.

Consider the need for censorship – the risk and benefit


	http://www.religioustolerance.org 

http://www.religionfacts.com 


	· This can be an opportunity to look at prior learning – reflect back after the module to see how student understanding of the scope of the WWW and the associated issues has progressed (link with ICT)

· Considerable discrimination is necessary in the choice of websites that are appropriate for students




	Unit B614: Community Cohesion and the Individual

	Suggested teaching time
	10 hours Approx. 
	Topic
	Key Area 2: Religion/secular philosophy and the influence of technology

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Religious/secular philosophy perspectives on the internet as a negative way of accessing unregulated sites run by religious extremism

Difficulties between accepted teaching and radical ideas


	Christianity

Use of the Internet as a positive form of education and evangelism 

Examples of how Christianity uses the Internet to evangelise and proselytise 

· Students can make a chart to show how a variety of sites spread the message of their faith
· They can make a critical review of one site to demonstrate how faith teaching is made accessible (or not) to people looking on the net for religious inspiration
Examples of how the Internet can be used for negative purposes to promote extremism

Christian attitudes towards others, towards violence 

Use text and parables to support Christian attitudes – that those who do wrong will be punished 

Definition of blasphemy and the view that misrepresentation is wrong
Investigation of some evangelistic sites (US sites?)
	http://www.spotlightministries.org.uk 

http://www.fishthe.net 

http://www.christiantv.org.uk 

http://www.rogerdarlington.co.uk/extremismonthenet.html 

Media Matters  – Chris Culshaw

Issues Today series – the Internet – ed. Claire Owen

Issues Today series – Terrorism  – ed. Claire Owen

The Internet Revolution ed. Lisa Firth

Parables:

Matthew 25  – Sheep and Goats 

Mark 12:30  – 32 The Greatest Commandment

Matthew 21:12 Jesus in the Temple
	· There are many different websites available 

· Consideration of a variety of denominational sites might highlight some of the issues

· Exam questions:

Describe two ways the Internet can be used to promote a religion

Explain how  some Christians might  use the Internet to teach about their faith

Evaluation questions:

‘The Internet is not the right place for religion’


	Unit B614: Community Cohesion and the Individual

	Suggested teaching time
	10 hours Approx. 
	Topic
	Key Area 3: Religion/secular philosophy and citizenship

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Questions arising from Citizenship
	
	
	

	Examine what it means to be a citizen locally, nationally and worldwide and how religions/secular philosophies support societies. 

An examination of different types of citizenship
	Generic introductory activities:
Starter – what is a citizen? Pass the question around the class and make a group mind map of answers.

Broaden this to discuss the idea of community using the Global Village of 100. Ask students to guesstimate the number of males/females/rich/poor etc if the world was represented by 100 people. Review the statistics and consider the implications for individuals on law, responsibility etc

Humanism

What do Humanists value?

Humanists value happiness, freedom and justice, and will be motivated by the desire to increase these and to leave the world a better place

Students can explore the way in which humanists make moral decisions and how they might support the laws of the land


	www.citizenshipfoundation.org.uk 

http://www.bbc.co.uk/schools/citizenx/  

http://users.gazinter.net/melan/Warn/Warnenu.htm 

http://www.humanismforschools.org.uk/
The Citizen and the Law – Keith West & John Foster
	There are a number of sites using this concept including a video presentation on utube

It is important that students understand that there is a diversity of understanding within humanism 



	
	Humanist view is explicitly based on reason, experience, and empathy and respect for others, rather than on tradition or deference to authority, which often influence religious views

Case study – how might a humanist respond to a case of murder?

Students should use evidence from humanist teachings to explore what different responses humanists might have to murder. This could be presented as a debate, or hot – seated as an empathetic activity
	DVD – Essentials of Faith – Humanism (2006)

http://www.humanism.org.uk/home
Humanism – A Beginner’s Guide – Peter Cave
	Exam questions about:

Absolute and relative morality

How and why Humanists might respect others

Sources of moral authority

Evaluation questions:

‘People should always keep the laws of their country’

‘It is never right to break the law’

	Religious citizenship
Society and notions of rewards in this life and/or the next
	Generic introductory activities:

Stewardship

Students can investigate any one topical issue concerning the environment and how individuals might have a responsibility to conserve the world. eg global warming;  pollution

Make a presentation such as a leaflet, poster, power point; or conduct a debate
Life after death

Students could consider their personal

responses to the issue of death and life after death:

Answer the following in words and or pictures (depending on the group):

If life after death were a building ideally it would be.. because..

Repeat for other things such as: an animal, a colour, a flower, a season.

This can be done as the opposite of the ideal

Judaism:

The role and function of the synagogue

Refresh from KS3 

Highlight the social functions of the synagogue in the community – as a place for community action, where social responsibility is encouraged. Point to note will include the charity collections, responses to local needs and national/international events
Stewardship

The requirements for Jews to preserve and maintain the environment as directed in the Torah and Tenakh, for example:

a) at Rosh Hashanah
b) Tu B’Shevat (New Year for Trees)
c) Regulations about the use of land, including the year of the Jubilee
d) Berachots (blessings) from the prayer book
e) The beginnings and growth of the kibbutz

Rewards and the after life

Students can make the link between the creation of Adam and Eve  (Genesis 2:7) and the belief held by some that they were originally immortal until the Fall that it is the soul that gives humans life

Rabbinical teaching suggests that everyone has two souls on Shabbat to bring them closer to G-d

Students can make a time line or mind map to show Jewish belief from scripture:

it is written that the dead go to Sheol – an underground place where people  stay for eternity

Life after death is a belief in heaven (Paradise)  or hell (Gehenna) as described first in Daniel

Students need to be aware of the concept of inherited sin, whereby a Jew will be judged for the wrong doings of their ancestors, as well as the later beliefs in judgement on their own actions
Finally, students should be aware that there is no definitive teaching about this.

For this reason many Jews believe that the life they live on earth is the most important and will strive to lead a halakhic life (walking with G-d) by following the mitzvoth.
	www.channel4learning.com
www.greenpeace.org.uk 

www.foe.co.uk/campaigns/climate
news websites: www.bbc.co.uk 
www.eco-schools.org.uk 
Citizenship in Focus Series: Global Concerns –Simon Foster

This can be completed on flip chart paper, poster, whiteboard or electronically
http://www.jewfaq.org/shul.htm 

Judaism new edition – Jon Mayled

Judaism in today’s world – A Wright & V Cato

a) Psalm 24:1

c) Leviticus 25:8 – 11

d) Jewish Prayer Book

http://en.wikipedia.org/wiki/Kibbutz 

http://www.jewishvirtuallibrary.org/jsource/Society_&_Culture/kibbutz.html
New Approach Series – Judaism

Judaism – new edition – Jon Mayled

OCR GCSE Philosophy

Daniel 12:2

Exodus 20:5b -6

Ezekiel 18:1–4

Maccabees 7:14

 
	
– link to Citizenship and use the information to campaign for recycling in school or to become an eco school

Sensitive issues need to be planned and delivered with care. Teachers will be aware of the specific needs of the group and be able to make informed judgements about the appropriateness of the activities

Consider link with Art or any other creative media  

Depending on previous knowledge this may be a revision activity

Research opportunities –Rosh Hashanah, Tu B’Shevat


Exam questions:

Explain what some Jews might believe about what happens when they die

Describe some Jewish beliefs about the soul

Evaluation questions:

‘There is no point worrying about life after death’

‘Death is not the end’

‘We are not responsible for the actions of our ancestors’




Unit B614: Community Cohesion and the Individual
OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered, as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the Lesson

	Objective 1
	To understand the difference between ‘needs’ and ‘wants’.

	Objective 2
	To become familiar with the Untied Nations Declaration of Human Rights.

	Objective 3
	To analyse how human rights impact on everyday life.


Content

	Time
	Content

	5 minutes
	Put ‘I need’ on the board/on display and ask students to say what they feel most in need of.

	10 minutes
	Discuss – are the needs material or emotional? Are the needs personal or universal? What does this tell the group about themselves? How might this ‘wish list’ be different in eg a third world country? Why? Keep this to use at the end of the session.

	5-10 minutes
	Play a version of the Unicef Needs and Wants Game (downloadable from www.unicef.org ). This can be used in many different ways, but one useful activity is to ask students in groups of four to decide a rank order of ‘needs’ from the cards, then limit their choice to ten, then five and finally one. This can generate a lot of discussion about what is a fundamental need for life and what is non essential

	15 minutes
	Look at the United Nations Declaration of Human Rights. Students can view this on http://www.youtube.com/watch?v=hTlrSYbCbHE 

spend some time considering what is included on the list and discuss why some things have been included, whilst others have not. What might students want to add/take away? 

Hot seat activity: I think the most important item on the list is…… because….’

	10 minutes
	Students make their own ‘top ten’ list of rights. This can be in the form of a poster, or a pamphlet – electronic or paper copy.


Homework/Consolidation

	Time
	Content

	10 minutes
	Look back at original wish list and decide which are ‘needs ‘ and which are ‘wants’. Do any of the items on the list relate to any statements in the Declaration? Summarise what this might suggest about the priorities of the students.

Homework

Begin to compile a folder (paper or electronic) of topical articles that show situations where human rights are violated. This can be from local, national and international sources. They can be used in the next lesson as a review by explaining how each article relates to a specific part of the Declaration.


 Unit B614: Community Cohesion and the Individual
OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered, as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the Lesson

	Objective 1
	To understand some of the key terms associated with medical technology.

	Objective 2
	To consider some how humans are seen to be unique and how many faiths consider life to be sacred.

	Objective 3
	To investigate how beliefs might inform the attitudes of  Sikhs towards medical technology.


Content
	Time
	Content

	10 minutes
	Play a prepared Blockbusters starter activity (use http://www.teachers-direct.co.uk/resources/quiz-busters) with key words such as embryology, genetic engineering, cloning, fertility treatment and bioethics. 

	15 minutes
	Make an individual thought shower leading to a group mind map to show all the ways that humans are unique. 

Develop a debate around the issue of whether humans are unique. (Use quotes to support other views that  humans are a part of the creation of God along with other animals)

	5 minutes
	Recap on the concept of The Sanctity of Life. This should have been covered in initial lessons in this topic. Could use relevant quotations to remind students.

	25 minutes
	Investigate how Sikh beliefs in the unity or ‘oneness’ between Waheguru and humanity and that this is demonstrated by the aspiration of Sikhs to lead a gurmukh way of life (turned towards God).
A consideration of how the practice of sewa – service to others.– helps to inform the way in which scientists might try to help develop medical breakthroughs.

Cloning and fertility treatment – students can investigate the attitudes of Sikhs by considering the principles of hukam and nadar (God’s will and grace) and that in theory new life is a part of the plan and will of Waheguru and that life begins at conception. It should be appreciated that this may not be the case in practice. Many Sikhs would suggest that the knowledge to develop medical research is also God given and so can be used to benefit humans

Useful texts include:

OCR Religious Studies B Applied Ethics

Understanding Sikhism – W Owen Cole

Sikh Beliefs and Issues – Michael Keene


Consolidation

	Time
	Content

	15 minutes
	Students make their own quiz to give to their peers to consolidate knowledge 

Homework: 

Using knowledge and understanding prepare an answer to an evaluation question from a Sikh perspective:

‘It is our life so we can treat it as we like’


Unit B614: Community Cohesion and the Individual
OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered, as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the Lesson

	Objective 1
	To consider how being citizens of the world might impact on attitudes to society. 

	Objective 2
	To find out how beliefs might affect the attitudes of some Jews to the way they treat the world.


Content

	Time
	Content

	5 minutes
	Watch http://users.gazinter.net/melan/Warn/Warnenu.htm – the world as a Global Village

It will be useful to have a hard copy or a projected copy of the statistics available for students.

	10 minutes
	In pairs discuss how the statistics would affect the way a society of 100 people might operate. Compare ideas with another pair and report back to the wider group until key ideas common to the whole group can be identified.

	30 minutes
	Judaism

How do Jews try to protect the land?

Investigate the need to protect the environment directed in the Torah and Tenakh, for example:

Leviticus 25:8-11 – Regulations about the use of land, including the year of the Jubilee

Psalm 24:1 At Rosh Hashanah Jews give thanks to G-d for the land He has created 
Tu B’Shevat (New Year for Trees)

In groups students can investigate one of the three examples and then report back to the rest of the group with a PowerPoint presentation


Consolidation/Homework

	Time
	Content

	5 minutes
	Give me 5 – five reasons why Jews believe it is important to look after the environment.
Homework – what is the kibbutz movement – history and aims.


= Innovative Teaching Idea


This icon is used to highlight exceptionally innovative ideas.





= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.
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