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Introduction

Background

Following a review of 14 – 19 education and the Secondary Curriculum Review, the Qualifications and Curriculum Authority (QCA) has revised the subject criteria for GCSEs, for first teaching in September 2009. This applies to all awarding bodies.

The new GCSEs have more up-to-date content and encourage the development of personal, learning and thinking skills in your students.

We’ve taken this opportunity to redevelop all our GCSEs, to ensure they meet your requirements. These changes will give you greater control of assessment activities and make the assessment process more manageable for you and your students. Controlled assessment will be introduced for most subjects.

From September 2012 assessment tasks may be undertaken at any point between release of the task and the examination series for which the task must be submitted. Centres must ensure that candidates undertake a task that is valid for submission in the year in which the candidate intends to submit it. 
OCR has produced a summary brochure, which summarises the changes to GCSE Religious Studies B. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced these Schemes of Work and Sample Lesson Plans for GCSE Religious Studies B. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

OCR involves teachers in the development of new support materials to capture current teaching practices tailored to our new specifications. These support materials are designed to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of sample Lesson Plans is provided in Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work
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	Unit B601: Philosophy 1(Deity, Religious and Spiritual Experience, End of Life) (Hinduism)

	Suggested teaching time
	10 hours
	Topic
	The End of Life

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Concept of soul 


	· Brainstorm: students own ideas ‘The soul is…’ swap and share. Alternatively consider definitions and uses e.g. ‘There’s not a soul about’

· Discussion: what is the soul? Where is it? What does it refer to? What do definitions and uses of the word tell us?

· Introduction to key words: jiva (embodied soul) and atman (eternal soul) 

· Student research: use website to find out the Hindu concept of the soul focusing on jiva and atman

· Using sources: read what the Katha Upanishad says about the soul. Which is it talking about-jiva or atman? Who is the person who can see it?

· Homework: using information on the Hindu website illustrate and label the 6 different layers of the embodied soul with the atman at the centre
	· Dictionary and/or Thesaurus for definition of soul 

· Hinduism: a new approach pages 40-41

· www.hinduwebsite.com/jiva.asp
· Katha Upanishad Ch2 v20 ‘The Self is hidden in the heart of creatures. The man without desire, all sorrow spent, beholds it’

· Russian doll or onion to illustrate the idea of something within something else. 


	· The Hindu concept of the soul includes the jiva (the embodied soul) made up of ‘layers’ which include the physical body, the breath body, the mental body, the intelligence body. Then there is the bliss body and finally the atman (the eternal soul or self). 

· In texts self and soul are often used synonymously. Jiva gives the idea of a ‘living being’

· The Katha Upanishad explains how atman (the inner self or soul) is hidden within the layers that cover it up. Only the spiritually liberated can see it

· To take this to a higher level of understanding consider why neither the Russian doll nor the onion are suitable examples: both are made of the same whereas the layers in the jiva-atman model are different

	Relationship between body and soul

Atman
	· Stimulus: homework activity

· Recap: students’ views and definitions of the soul. 

· Discussion: What do students think is the relationship between the body and the soul? Which aspects of a human being stay the same and which change over a lifetime?

· Introduction to Hindu teachings: about the inner self (atman) 
· Examine what the Bhagavad Gita says about the eternal self within a temporary body

· Written activity: what does the Bhagavad Gita say about the relationship between the body and atman?
· Student task: look at the Sri Yantra and explain how it symbolises the spiritual journey towards the ‘primordial source’ i.e. atman
	· Images of a people of different ages from childhood to old age

Bhagavad Gita Ch2 verses 19-24 ‘the self casts off worn out bodies and enters new ones’
www.youtube.com/watch?v=9RU5rXqn-pQ (Youtube narration of Gita Ch2)

Sri Yantra 

www.tantra-kundalini.com/sri-yantra.htm

	The Gita refers to the way the embodied self ‘casts off bodies’ and moves on to new ones like a man casts off old clothes and puts on new ones, yet the soul is eternal, indestructible, never dying

The Sri Yantra with its interlocking triangles and circuits around a central dot or bindi is the most famous of all Hindu yantras or mystical symbols 

	Concept of life after death


	· Stimulus: painting showing different rebirths. Consider how rebirth gives another chance to understand how to be spiritually enlightened and the idea of improving one’s chances in each birth

· Watch the DVD about Hindu beliefs about reincarnation and note what it says

· Discussion: How might belief in past lives affect the way Hindus live this life?

· Written work: What is reincarnation?  
	http://en.wikipedia.org/wiki/File:Reincarnation_AS.jpg (Hindu painting of reincarnation showing rebirths as householder, kshatriya or warrior, vaishya or merchant, bhakta, and finally as a sadhu or sannyasin meditating (rebirth as male and female)

Belief File DVD (BBC) Hinduism-The World-Reincarnation


	Reincarnation only applies to living beings therefore it does not apply to plants or inanimate objects

	Karma 
	· Introduction to new key word: karma. What is the law of karma?

· Watch DVD and list different responses to the question ‘why do we suffer?’ Which sound the most plausible? Which are closest to the Hindu view?

· Discussion: How does karma explain inequalities in this life?

· Written work: describe karma in terms of good and bad deeds leading to good and bad rebirths

· Homework activity: ‘Karma explains why people suffer’ give different viewpoints on this statement. 
	Challenging Beliefs DVD (BBC) The Big Question-Why do we suffer?

Select images for a PowerPoint to illustrate inequalities in life (rich, poor, sick, healthy, privileged, underprivileged, able-bodied, disabled)
	

	Samsara
	· Introduce new key word: samsara

· Samsara as being caused by ignorance of true self

· Discussion: What is the best way to describe samsara?

· Students investigate the belief in samsara as the beginning-less cycle of death and rebirth and aim to represent this ‘cycle of life’ in an imaginative way
	
	

	Moksha
	· Introduce new key word: moksha

· Recap: law of karma and the belief in samsara

· Written activity: definition of moksha as the termination of samsara through knowledge of true self (atman) rather than identification with the body or ego. Moksha as realisation that atman is the same as Brahman

· Examine the belief that ‘What we identify ourselves with is the key to our suffering as well as our liberation’.
	Brihadaranyaka Upanishad IV.4 v5 ‘The self is indeed Brahman’…’Others however say the self is identified with desire alone’

	Using sacred texts to support learning will depend on some background information being given on the difference between shruti texts (texts that are ‘heard’ or ‘inspired’ such as the Vedas and Upanishads) and smriti (‘remembered’) which are less authoritative. 

	Understanding of karma, samsara and moksha in relation to life after death
	· Introduce new key term: Karma marga (the path of karma) as a means of attaining moksha

· Source work: examine what the Chandogya Upanishad says about the way karma works

· Students investigate the different ways of gaining good karma 

· Discussion: Why might detachment rather than attachment might lead to moksha?
	Chandogya Upanishad V x v7 ‘those who have good residual results of action here quickly reach a good womb, the womb of a brahmana, or of a kshatriya or of a vaisya. But those who have bad residual results of action quickly reach an evil womb, the womb of a dog …’.
	Discussion of the cycle of life (samsara) in all things and the law of karma leads on later to how dharma is a means of gaining good karma and so achieving moksha

Different ways of gaining good karma can cover a range of religious and ethical means such as puja, pilgrimage, selfless behaviour, following one’s dharma

	The concept of rebirth
	· Recap: work on reincarnation and refresh understanding of the word.

· Watch DVD and select those views which reflect the belief in rebirth

· Consider the implications of rebirth as:

· God

· Human

· Animal

· Written work: explain the concept of rebirth

· Discussion: Is this life the only life that is important? Use this as the basis for a homework task
	Challenging Beliefs DVD (BBC) The Big Question-What happens when we die?
	The belief in rebirth should examine how one could be reborn as an animal or go to heaven or hell to ‘burn up’ karma as well as the belief that these are not permanent conditions

Arguments for this life being the most important can be based o the notion of accumulating good karma as it affects the next life and that we cannot be sure about what happens next

	Relationship between moral behaviour and rebirth


	· Focus: on principle of ahimsa and explain how it might lead to better rebirth

· Discussion: How can moral actions lead to a better rebirth?

· Examine how duties and responsibilities for caste (varna) and stage of life (ashrama) combine in varnashramadharma
	A New Approach: Hinduism pages 1-4

A New Approach: Hinduism p101 (ahimsa)

Examining Four Religions pages 66-67 (ahimsa)

Clips from the film ‘Gandhi’ showing satyagraha (e.g. the salt march or fasting)
	The ideals of Mahatma Gandhi and satyagraha or non-violent resistance are a good starting point for ahimsa (The Selected Works of Mahatma Gandhi Vol IV)

This might provide an opportunity to go back over the Bhagavad Gita and Arjuna’s conversation with Krishna about his dharma as a kshatriya on the battlefield

	Role of dharma
	· Introduce new key term: dharma 

· Student internet research: give students a range of websites on the topic of dharma to do group research and pool ideas

· Focus on dharma in terms of varnashramadharma (the religious duties applicable depending on your caste and stage in life)

· Written work: use these ideas to write a summary of the key points about dharma 
	Use a selected range of websites e.g. 

http://hinduism.about.com/od/basics/a/dharma.htm 

www.hindunet.org/quickintro/hindudharma/
www.reonline.org.uk/allre/nframe.php?http:/
hinduism.iskcon.com/extras/02glossary.htm

	Dharma has many meanings in Hinduism including the sense of moral or religious duty or responsibility, moral law, ethics, doing what is right, the ‘cosmic norm’, a code of conduct, religious philosophy, way of life

There are 2 key dharmas: 

Sanatanadharma (eternal truth)

Varnashramadharma (religious duties)

	Varnashramadharma
	· Introduce new key term: the way that varnashramadharma is made up of three words: varna (caste), ashrama (stage in life) and dharma (duty)

· Written work: in pairs research and describe the duties associated with each varna (caste)

· Link these duties with the concept of dharma and then investigate the duties of the four main ashramas (student, householder, forest dweller and sannyasin). 

· Homework: How might varnashramadharma help Hindus after they die?
	www.flickr.com has useful images of people at the various stages of life or ashramas as well as classes or varna

The ISKON website http://hinduism.iskcon.com/concepts/108a.htm has a useful analogy of the human body comprised of legs, belly, arms and head each with different functions relating this to varna and ashrama

www.reonline.org.uk/allre/nframe.php?http://
hinduism.iskcon.com/extras/02glossary.htm
(for information on varnasharmadharma) 
	Varnashramadharma could encourage attachment to earthly things and some ascetic traditions reject it

Students may consider how the ashramas may only really apply to those of brahmana or brahmin class as well as kshatriyas rather than vaishyas or shudras

	How action in this life affects the next
	· Stimulus: recap homework task

· Written activity: Explain how fulfilling the four aims in this life (dharma, artha, kama, moksha) may affect the next life. Refer to the Laws of Manu

· Examine ways of gaining merit (punya) e.g. through pilgrimage, service to others, building temples

· Watch the DVD about Hindu beliefs about God in all living things

· Homework: create a snakes and ladders game to show karma affecting rebirth in higher or lower realms
	Laws of Manu 

www.hinduwebsite.com/sacredscripts/hinduism/
dharma/manusmriti_1.asp
A focus for this could be a visit or talk and consideration of how the building of the Hindu Temple at Neasden and might be seen as a means of gaining punya. See www.mandir.org
Belief File DVD (BBC) Hinduism-God
	The four aims in the Laws of Manu correspond to the four key ashramas (dharma for the brahmacharya or student, artha or wealth and kama or desire for the grihasta or householder and moksha or release for the vanaprastha or forest dweller and sannyasin or mendicant)

It could be argued that most Hindus do not progress beyond the householder stage and are more concerned with artha and Karma than moksha

	Moskha as the ultimate goal
	· Student task: to define moksha. What is it released from and union with?

· Which of the four paths (bhakti, karma, jnana and yoga) is the most effective way to achieve moksha? Why?

· Homework: ‘Rebirth is more important to Hindus that moksha’ Do you agree?  
	Brihadaranyaka Upanishad 1.3 v28 ‘From evil lead me to good, from darkness lead me to light, from death lead me to immortality’ 

Examining Four Religions pages 58-65
	This lesson links together all that has been learnt about dharma, karma and the ashramas

	Funeral rites in India
	· Introduce key word for Hindu funeral: antyesti

· Watch DVD about Hindu funerals and note what it says about sadhus, funerals, prayers for dead relatives and karma

· Students to work in groups to research the following rites, to explain what they mean: 

· rituals on the deathbed

· disposal of the dead body (e.g. placing the body facing south towards the realm of the dead, washing it, saying prayers, placing flowers around it, cremation)

· rituals to ensure successful transit from the stage of ghost (preta) to the realm of the ancestors (pitris) (for example scattering of ashes in a sacred river)

· shraddha rituals to honour the ancestors
	Examining Four Religions pages 42-3

A New Approach: Hinduism pages19-20

Belief File DVD (BBC) Hinduism-Family-Death

www.flickr.com has a range of photographs relating to the different funeral rites and these could be used to help visualise what happens (it also encourages them to use the key search words such as antyesti for funerals)


	Examine different funeral practices (e.g. burial of holy men (sadhus or yogis) and children rather than the more usual cremation) 

Importance of cremation in ensuring successful rebirth

It is important for participants in the funeral rites to know and understand them and to perform them with the right intentions

Karta is the name given to the person who performs shraddha. This involves inviting Brahmins to perform homa or fire sacrifice, to offer food and serve pinda pradana (rice balls) and give dakhsina (donation) fees to the priests

	Funeral rites in the UK 


	· Introduce funeral rites in the UK and note differences in practice 

· Written work: compare funeral ceremonies in India and the UK 

· Student research: look at news articles about open air funerals in the UK and highlight the key issues

· Discuss how debates on open air cremation and scattering of ashes in rivers in the UK reflect key Hindu beliefs about life after death

· Homework: create a glossary of key words and write a paragraph using all of them
	News items about funeral pyres in the UK (e.g. Mail online, Independent on Sunday)

Hindu Council UK 
	Hindu opinions differ on UK laws regarding open air cremation, scattering of ashes in local rivers and crematoria

Different practices include: washing the body in the funeral home, placing it in a coffin and taking it to the family home, the son lighting the flame at the crematorium, ashes being taken back to India



	How funeral rites reflect beliefs about life after death


	· Recap: the funeral rites studied earlier and for each of the rites consider what beliefs about life after death they reflect. This could be done as groupwork

· Look at prayer used at cremation and list the things it reflects about key beliefs in life after death

· Look at a commercial Hindu website for funerals and see what services it offers

· Written task: write a script for an interview between a Hindu and a news reporter in which the case is put for following Hindu rituals in the UK.

· Role play this script
	Create a matching exercise of beliefs and rites

Hinduism (Mercier) pages 32-33 (for prayer at cremation)

‘Let your eye go the sun, your life to the wind, by the meritorious acts that you have done, go to heaven and then for rebirth to the earth again or to resort to the waters if you feel at home there remain in the herbs with the bodies you propose to take’ (Rig Veda X.16.3

www.indiamart.com/shreegangaji/services.html
	A funeral is one of the most important of the samskaras and is meant to cleanse the mind and soul. It is important that the ritual is understood. Only then is the ritual truly effective

The rites are concerned with purity and are all aimed at helping the soul of the deceased reach moksha or at least maximising the chances of a better rebirth

Without these rites the family would have a sin on their heads

The soul needs to move on and without these rites the soul would wander the earth as a ghost

Shraddha ceremonies show respect for the ancestors


Unit B601: Philosophy 1(Deity, Religious and Spiritual Experience, End of Life) (Hinduism)
The Hindu concept of soul
OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the Lesson

	Objective 1
	Students to consider what is meant by soul and how the word is used

	Objective 2
	Students to research Hindu beliefs about soul as jiva and atman

	Objective 3
	Students to learn what the Katha Upanishad says about the soul 

	Objective 4
	Students to find the best way to illustrate the Hindu concept of soul 


Recap of Previous Experience and Prior Knowledge

· Students will have been introduced to Hindu beliefs about Brahman and atman in the unit on the nature of deity and so have some notion of ultimate reality being manifested in mankind. They will also have considered the authority of sacred texts such as the Upanishads in their studies on belief in God. They may already have some notion of what the word ‘soul’ might mean.

Content

	Time
	Content

	5 minutes
	Ask students to brainstorm what they understand by the word ‘soul’. Alternatively they could use dictionaries and/or thesauruses to find a definition and the way the word is used e.g. ‘There’s not a soul around’ to refer to a person

	5-10 minutes
	Feedback what has been learnt and discuss: ‘What does it tell you about the way the word ‘soul’ is used?’ 

	10 minutes
	Introduce key terms for soul in Hinduism: jiva and atman and give brief definitions. Explain the relationship between the two (embodied soul and eternal soul) and remind them that ‘soul’ and ‘self’ are sometimes used synonymously


	15 minutes
	Students to research more about the relationship between jiva and atman online using www.hinduwebsite.com/jiva.asp. Students could work in pairs on one of the 6 layers to save time. Students feedback in the correct order what has been learnt. Draw and label this on the board. Check for understanding of the idea of each layer becoming more and more ‘subtle’ and what each ‘layer’ means (body, breath, mental, intelligence, bliss and atman). Students draw a rough diagram and label it

	10 minutes
	Read together the Katha Upanishad quote about the nature of the self (Ch2 v20). Recap about the Upanishads as shruti (authoritative, ‘heard’ scriptures as against smriti or ‘remembered’ ones that have less authority). Analyse verses that say atman is ‘in the heart of all creatures’ and can be seen ‘by men who see things subtle’. What does this mean about the real nature of the soul? Who are those who can really see the true soul? Write down what has been learnt


Consolidation

	Time
	Content

	10 minutes
	Use analogy of the Russian doll or onion to show the idea of layers, things inside each other and a core within. Higher level discussion might focus on why the Hindu concept of the atman hidden within layers is different: whereas the Russian doll is replicated and made of the same material, the layers that constitute the soul in Hinduism are different and go from gross to subtle. The real self or soul is atman

	5 minutes
	Homework: using information from the lesson find the best way to illustrate the Hindu concept of soul labelling the different layers. This could be done using card, then paper, then tissue or tracing paper to indicate the idea of moving from ‘gross’ to ‘subtle’ or by creating a cartoon or animation strip using flip cards each labelled with a different layer. As an extra think of a mnemonic to remember the different layers e.g. bmi ba (airlines)


Unit B601: Philosophy 1(Deity, Religious and Spiritual Experience, End of Life) (Hinduism)
Funeral rites in the UK and India
OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the Lesson

	Objective 1
	Students to be able to compare funeral rites in the UK and India 

	Objective 2
	Students to be able to identify issues relating to these rites

	Objective 3
	Students to be able to explain how these reflect Hindu beliefs about life after death 


Recap of Previous Experience and Prior Knowledge

· Students will have learnt about funeral rites in India. They will know about preparation of the body by relatives, open air cremation, the scattering of the ashes in a holy river, prayers said on the occasion by priests and ways or remembering the dead in shraddha rituals. Key prior knowledge will involve beliefs about the soul and reincarnation. They will understand the importance of this samskara or rite of passage in ensuring the successful transition of the soul to a new life. This knowledge will be used in comparing practices in India with those in the UK.
Content

	Time
	Content

	5 minutes
	Recap key funeral rites as practised in India. Highlight on the board the main practices, before, during and after a funeral and the key beliefs reflected in these

	10 minutes
	Students get into groups. Introduce the key task: to compare Hindu funeral rites in India with those practised in the UK and identify any issues using current news articles. Distribute news articles on Hindu funeral pyres and scattering of ashes in the UK (Mail, Guardian, Ekklesia, Independent on Sunday, BBC). Groups to read, highlight and identify at least three key issues 


	5-10 minutes
	Students to nominate a spokesperson to feedback the key differences and to identify the key issues. Write these on the board. Students copy them down to use for H/W activity later

	15 minutes
	Look at Hindu Council UK website for the most current viewpoint on open air funeral pyres, scattering ashes in rivers and the use of crematoria. How has the Hindu Council responded to issues raised in the news articles? Prepare and write a rough draft an answer to ‘Hindus should be allowed to practise funerals in the UK in the same way as they do in India’ Do you agree? 

	10 minutes
	Swap answers and peer assess (higher level answers should include reference to ways in which rites reflect beliefs such as fire purifying, the importance of involving relatives, the journey of the soul, fear of remaining on earth as a ghost if the ceremony is not done correctly, respect for ancestors). Comment on appropriateness of marks awarded and advise on improvements


Consolidation

	Time
	Content

	10 minutes
	Set H/W: to write a final response to the statement ‘Hindus should be allowed to practise funerals in the UK in the same way as they do In India” showing awareness of different points of view, describing the key differences as well as the issues and using correct terms where possible Distribute a glossary of key terms if not already available (e.g. antyesti, shraddha, samskara, atman, moksha for example). Check for understanding of key points to include

	5 minutes
	Plenary: think of a question for ‘Ask the pundit’ on the Hindu Council UK website using issues raised in the lesson. Share questions in the class. Group vote for the best question and then the teacher can email it and feedback the results in the next lesson


Unit B601: Philosophy 1(Deity, Religious and Spiritual Experience, End of Life) (Hinduism)
Moral behaviour and rebirth in Hinduism: ahimsa
OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the Lesson

	Objective 1
	Students to be able to explain how moral actions lead to better rebirth

	Objective 2
	Students to be able to understand principle of ahimsa

	Objective 3
	Students to be able to analyse writings of Gandhi on ahimsa

	Objective 4
	Students to be find examples of ahimsa in practice

	Objective 5
	Students to understand Gandhi’s principle of satyagraha


Recap of Previous Experience and Prior Knowledge

· Students will have learnt about the inter-relationship between karma, samsara and moksha as well as reincarnation. In particular they will have learnt about karma marga, the path of action and the importance of detachment. This lesson builds on prior knowledge and extends it by focusing on the example of ahimsa or non-violence in the writings of Mahatma Gandhi and satyagraha or use of the force of the soul rather than physical force. 
Content

	Time
	Content

	5 minutes
	Recap on karma marga and why Hindus might find this path of action difficult to follow. Introduce the idea that moral actions could lead to a better rebirth

	10 minutes
	Read Gandhi’s writings on ahimsa in ‘A New Approach: Hinduism (pages 1-4 and p101) and note the key points. Write a definition of ahimsa (doing no harm, non-violence, not killing). Examine Gandhi’s belief in satyagraha (non-violent resistance). Watch a clip from the film ‘Gandhi’ that shows him putting non-violent resistance into practice (from his early life burning the passes in South Africa, the salt march in protest against British taxes, fasting to prevent fighting between Muslims and Hindus)


	5-10 minutes
	Discuss: can moral actions lead to a better rebirth? Argue in role as Gandhi using correct terms (ahimsa and satyagraha)

	15 minutes
	The two main forms of ahimsa are a) not harming any form of life and b) not shedding blood. Students to work in pairs:

· List at least three examples of ahimsa as not harming life (e.g. not fighting back, not taking part in war, not practising capital punishment)

· List three example of ahimsa as not shedding blood (e.g. protests, marches, pacifism)

Discuss: how might these examples of ahimsa lead to a better rebirth? What forms of moral behaviour does ahimsa not cover (e.g. going to the aid of another)? Could this prevent a good rebirth? Is ahimsa too difficult to follow?

	10 minutes
	Introduce the four elements of Gandhi’s concept of satyagraha: 

· truth

· non-violence

· self-control

· sacrifice

For each of these think of an example (e.g. ‘being truthful’ means adopting a just cause such as Gandhi’s support for the untouchables). Illustrate this as a mind map or poster


Consolidation

	Time
	Content

	10 minutes
	‘Practising ahimsa leads to better rebirth’ Do you agree? What arguments could be put for and against this statement? Present this in two columns ‘for’ and ‘against’ using ideas from your previous discussion. Compare your results with another person and add further ideas

	5 minutes
	Homework: do a neat version of your answer for ‘Practising ahimsa leads to better rebirth’ Do you agree? Add further considerations e.g. are there other better ways of achieving a good rebirth? Does the answer to this depend on the person (for example it might conflict with the duty of a warrior)?


= Innovative Teaching Idea


This icon is used to highlight exceptionally innovative ideas.





= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.
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