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Initial assessment using mark scheme CRITERION D MELODY

Unachieved Melody parts are random and meandering or incoherent.

Limited Melody lines are limited 1

Basic The melody lines are functional and lack real shape. 2
Competent The melody lines have some sense of shape. 3
Good Melody lines are well constructed. 4

Excellent The melody lines display style and character. 5





Controlled Assessment Checklist 
Unit 2 Composition
Clear planning

Be very specific about what you want to achieve and when you want to achieve it. The Specification for this Unit states:
In this unit students develop musical ideas in the form of compositions and/or arrangements. They may choose to submit either:
· two compositions, or

· two arrangements, or

· one composition and one arrangement.
Each piece must be based on a different Area of Study. The overall length of the submission, i.e. both pieces, should total between two and four minutes. Group compositions are not acceptable.
There is an editable scheme of work available on the Edexcel web site which you can use or use as a model. Do try and teach the specification holistically. For example if you are teaching ABA form you could try the following strategies. 

Play examples from all 4 Areas of Study. Do:
· set listening assignments with these examples to focus their listening 

· use student performances for the class in order to discuss performances and also to extract teaching points from the piece performed highlighting such aspects as 
· structure 
· melody

· harmony 
· texture 
· rhythm
· dynamics
· set students a practice assignment writing piece in ABA form
· always use appropriate musical vocabulary when talking about music to enable the students to do this in the listening assignments on Unit 3.
Always keep the coursework deadline dates in mind and plan accordingly. Do be familiar with rules of Controlled Assessment and use time to best advantage. 

Try to incorporate student’s interests and abilities into their choice of genre for compositions 

We have had examples of centres entering all students work from the same AOS and all producing the same genre of composition. Whilst this can be a practical approach, the end results can sound rather contrived and mechanical. This approach does not allow for the students to develop their own individual strengths and interests. All 4 Areas of Study allow for flexibility of approach. 

For example, a student who enjoys song writing could compose songs based on stimulus from all 4 Areas of Study. 

AOS 1

A song written in a particular structure AB ABA Rondo  or ground bass or even through-composed.

AOS 2

A song with a strong dramatic story as part of a musical

AOS 3 

This is the specific area for popular music in context 

AOS 4

A song with some influences of folk song traditions and or world music 

The best method of teaching composition is to go from the known to the unknown. For example, teaching song writing with focus on the musical elements from all the AOS will enhance the student songwriter’s technique and hopefully inspire them. 

Clear briefs

When setting composition tasks either for practice or for controlled assessment, try to be very specific about what you expect and the things the student should aim for.

Although the more imaginative natural student composer may respond to Compose a piece in rondo form, most students would benefit from a far more prescriptive composing brief. You could play extracts of many different types of rondo in many styles from all Areas of Study or give the student examples to listen to at home. 
Then, the following composing brief may be appropriate.

Compose a distinctive theme and add some contrasting themes to compose a Rondo structure. You may compose in any style you wish.

In your subsidiary ideas, you may wish to use similar melodic turns or rhythms from your first idea in order to give some unity to your piece. On the other hand, some of your themes may provide a complete contrast to your main theme.

You may choose to compose your subsidiary themes in the key of C. Try to compose your other ideas in related keys such as G Am F - or even Ab for that special surprise, as you find in many romantic piano pieces from Area of study 1.

Do not repeat or cut-and-paste your main idea exactly the same each time. Some modification would make your piece less predictable. Your piece may turn out something like this form ABACABA CODA”.
Assessment models and using formative assessment

Formative assessments are diagnostic. In an educational setting, formative assessment might be a teacher (or peer) or the learner, providing feedback on a student's work, and would not necessarily be used for grading purposes. 

Having set your composing assignments, be very clear how to convey to the student how to improve from one grade to another. With early work some form of informal assessment is useful. Have some clear idea of how to suggest that a student can improve their work.

Musical skills and the elements of music should be thoroughly taught and understood by the candidates in order to enable them to develop and evaluate their composition. Each assignment and composition task should be set with:
· realistic differentiated outcomes

· a ready prepared assessment

· pathways to raise attainment in composition.
They should always be designed to make students think.

At most stages in the GCSE course, in order to improve attainment and indicate different levels of response, it would be appropriate to familiarise students with the language and terminology of the assessment criteria grids as indicated in the assessment criteria and level of response in the mark scheme.
A simple early task of composing a melody to a Dorian mode may have the following response. Given the following table as a self-assessment model, students should be able to clearly understand how they can progress from one level to another.
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On listening to student performances the group, individual or teacher can assess the level of achievement. The student can then clearly see how his or her contribution can move to the next level or even beyond. These marks of course only apply to criterion D and as the student gains more experience, their response will become more sophisticated.

Know the criteria and the standard expected

Criterion A:  Use and development of ideas
Many teacher examiners award five marks for compositions that are clearly not imaginative within the chosen area of study. For a mark of four or five, compositions must find and maintain a style not necessarily original but essentially containing some development of ideas. Songs often suffer in this criterion.

Criterion B :  Exploitation of the medium

Resources must be used appropriately. Impossible figurations for instruments and out-of-range notes make for inappropriate use of resources. For example, piano pieces that use block chords almost exclusively make for very functional writing for the instrument. The student should demonstrate how to use resources effectively and at a higher level how to combine resources to create musical texture and colour. 

Criterion C: Structure and form

There must be a sense of proportion and direction/growth in a piece to score higher marks. A score of three is standard for a simple and clear structure without any additional layer of sophistication.

Criterion D:  Melody

A mark of three is awarded to a melody that works and has some sense of shape. This has to work with the other parts. Melodies scoring above this will have a sense of flow and show some character and style.

Criterion E:  Harmony/accompaniment

Use of three chords will score three marks only if used appropriately with a suitable accompaniment style. The use of three chords used in triadic shape throughout the composition, is rather functional and basic. Extended chords, modulations and thoughtful accompaniment patterns will gain extra credit. However, use of any of these with misjudgements will result in a lower assessment. Some time spent on teaching how to write simply and effectively for the piano would address many problems that candidates have in this criterion.

Criterion F:  Texture

Texture must be changed to good effect. This criterion often overlaps with criterion B. The student should be able to demonstrate a thoughtful use of texture. Many of the set works provide fine examples of this technique.

Criterion G:  Rhythm

This section is often over-assessed by teacher examiners. A rhythmic pattern should be exploited and developed to gain higher marks. Development of rhythm can be a neglected area at GCSE.  Careful study of the minimalist set work will provide a useful example of rhythmic development.

Criterion H:  Dynamic contrasts

Unfortunately, this can be the poorest area of the students’ work. Compositions with dynamics simply added to obtain marks are easily spotted. Dynamics, when used appropriately, can be used to enhance almost any composition.

Criterion I:  Use of technology

The use of Sibelius to notate the piece is insufficient to gain credit in this criterion. Technology must form a central part of the piece, as in dance compositions. Credit will be given for sound manipulation and providing specifically-generated sound timbres.

Arrangements

Careful examination of the mark scheme should precede any attempt at an arrangement. In the past, weaker candidates simply have transcribed the music, preserving all the original features. These were awarded low marks.

Make your scores and commentaries clear

The specification states that:
Each student submission must comprise: either a notated score (either handwritten or printed) or a written commentary containing sufficient performance directions to allow for a realisation of the piece a recording (on CD/MD/MP3).
Many scores are produced by Sibelius and are clear and readable. Do try to edit your score musically. Dynamics, when used, should be appropriate and effective. Do make it clear which instruments are being used on each page to assist the moderator. 
Later versions of Sibelius have an add ‘note ‘ feature. The teacher may wish to add notes to the score to indicate passages where they think credit should be given for use of a particular criterion. For example, over a passage with an interesting use of texture.
Any  additional information supplied by candidates on the back sheet of the MUS Form can give greater insight into their compositional intentions. 

Lyric sheets with no chord symbols are not acceptable. Lyric sheets with chord symbols should also contain as much information as possible as to what the instruments are playing.  Screenshots can be submitted for compositions such as Dance Tracks. The teacher examiner should ensure that information about the students work, such as use of pre-recorded loops and samples, is supplied to the moderator especially if criterion I is used in the assessment. 

Supply as much information as you can on the MUS Form

Make sure you have entered:
· the track number

· the correct mark

· made suitable comments in the assessment boxes.

· have all MUS form signed and dated.

Do try to support your assessment with suitable musical examples.

For example:

Criterion C. 

The structure is clear and simple. Piece uses ABA form with no additional structural devices      

(3 marks)

Consistency of assessment.

Most problems in moderation occur when teacher examiners mark accurately for most of the supplied sample and then become very generous or harsh for one or two students.

Try to:

· get others in Department to standardise with you
· compare similar pieces in a similar style in the cohort to consider whether the marks are consistent
· check assessment exemplars which are available on the web site

· check your marks, if appropriate, from previous years.
Check the Specification

Make sure your compositions relate to 2 different areas of study.

What does moderator look for when sending in your starred sample?

The moderators’ role is to make sure your marking is consistent and accurate. They are not there to remark your work.
You must send the scores or commentaries and recordings of the 10 starred candidates on the OPTEMS form.
Make sure you have the highest and lowest marked candidates within the starred sample. If they are not in the starred sample please send them as well. 

Make sure all the scores and CD are present and packed securely.

Make sure you and the candidates have signed and dated the MUS Forms. The form is a legal document and both signatures are required to prove that the work is the student’s and has been carried out under controlled test conditions.
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