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1 Introduction

1.1 Why choose AQA?

AQA is the UK’s favourite exam board and more
students receive their academic qualifications from
AQA than from any other board. But why is AQA so
popular?

AQA understands the different requirements of each
subject by working in partnership with teachers. Our
GCSEs:

® enable students to realise their full potential

e contain engaging content

e are manageable for schools and colleges

e are accessible to students of all levels of ability

e lead to accurate results, delivered on time

e are affordable and value for money.

AQA provides a comprehensive range of support
services for teachers:

e access to subject departments

e fraining for teachers including practical teaching
strategies and approaches that really work
presented by senior examiners

e personalised support for Controlled Assessment

e 24-hour support through our website and online
Ask AQA

e past question papers and mark schemes

e comprehensive printed and electronic resources
for teachers and students

AQA is an educational charity focused on the needs
of the learner. All our income goes towards operating
and improving the quality of our specifications,
examinations and support services. We don’t aim to
profit from education — we want you to.

If you are an existing customer then we thank you for
your support. If you are thinking of moving to AQA
then we look forward to welcoming you.

1.2  Why choose Modern Hebrew?

e To develop language skills in a variety of contexts.

e Flexible, unitised structure allows students to
maximise achievement.

e Choice of contexts in Speaking and Writing tests.

e Examinations in Listening and Reading carry
forward the structure of the existing specification,
offering continuity for teachers, while removal of
tiering in Writing and Speaking offers students of
every level the chance to do the best they can.

e Builds on the KS3 study and prepares students
for further study, eg. Short Course leading to Full
Course; Full Course to AS; then AS to A2 etc.
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1.3 How do | start using this specification?

Already using the existing AQA Modern
Hebrew specification?

* Register to receive further information, such as
mark schemes, past question papers, details of
teacher support meetings, etc, at
http://www.aqa.org.uk/rn/askaqa.php
Information will be available electronically or in
print, for your convenience.

e Tell us that you intend to enter candidates. Then
we can make sure that you receive all the material
you need for the examinations. This is particularly
important where examination material is issued
before the final entry deadline. You can let us
know by completing the appropriate Intention to
Enter and Estimated Entry forms. We will send
copies to your Exams Officer and they are also
available on our website
(http://www.aga.org.uk/admin/p_entries.php).

Not using the AQA specification
currently?

e Almost all centres in England and Wales use AQA
or have used AQA in the past and are approved
AQA centres. A small minority are not. If your
centre is new to AQA, please contact our centre
approval team at
centreapproval@aqga.org.uk

1.4 How can | find out more?

Ask AQA

You have 24-hour access to useful information and
answers to the most commonly-asked questions at
http://www.aqa.org.uk/rn/askaqa.php

If the answer to your question is not available, you
can submit a query for our team. Our target response
time is one day.

Teacher Support

Details of the full range of current Teacher Support
meetings are available on our website at
http://www.aqa.org.uk/support/teachers.php

There is also a link to our fast and convenient online
booking system for Teacher Support meetings at
http://events.aqga.org.uk/ebooking

If you need to contact the Teacher Support team,
you can call us on 01483 477860 or email us at
teachersupport@aqa.org.uk



http://www.aqa.org.uk/rn/askaqa.php
http://www.aqa.org.uk/admin/p_entries.php
http://www.aqa.org.uk/rn/askaqa.php
http://www.aqa.org.uk/support/teachers.php
http://events.aqa.org.uk/ebooking
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2 Specification at a Glance

Modern
Hebrew
Short Course
] in Spoken
Language
4676

Modern
Hebrew
Short Course
in Written
Language
4677

Modern
Hebrew

Full Course
4678

Unit 1: Listening
46751

Unit 3: Speaking
46753

Examination — 50% Splus = Examination — 50%
45 minutes 10-12 minutes
(+5 minutes reading time) Two tasks
. . Unit 4: Writing
Unit 2: Reading 46754
46752 o
Splus = Examination — 50%

Examination — 50%

1 hour

1 hour

Three pieces of writing

Unit 1: Listening
46751

Examination — 25%

45 minutes
(+5 minutes reading time)

Unit 2: Reading
46752

Examination — 25%

1 hour

Unit 3: Speaking
46753

Examination — 25%
10-12 minutes

Two tasks

Unit 4: Writing
46754

Examination — 25%
1 hour

Three pieces of writing
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3 Subject Content

3.1 Contexts and Purposes

The Contexts and Purposes below apply to all four
units, although for Speaking and Writing students
may select from a choice of contexts and purposes.

The purposes are presented according to the
contexts and topics in which they may occur. It will
be possible for students to carry out these purposes
using the linguistic structures and vocabulary listed
in the specification together with the communication
strategies.

The purposes are not defined by ability level and

all purposes should be seen as available for all
candidates, at differing levels of fulfilment. Some
purposes assume situations where requirements and
responses are generally predictable and use familiar
language. Other purposes involve general issues
and opinions which can be treated in more or less
complex ways with different groups of learners and
allow for differentiated levels of response from mixed
ability groups. For all purposes, students will be
expected, as they progress linguistically, to:

e cope with a greater degree of unpredictability;
e deal with a widening range of potential problems;

e understand and use more accurately a widening
range of vocabulary and structures, including
some unfamiliar language;

e understand issues and opinions;
e discuss issues and give opinions;
e give full descriptions and accounts.

The purposes are described with respect to individual
contexts (eg Lifestyle) and within particular topics

(eg Relationships and Choices). Purposes should be

considered transferable, as appropriate, to any other
context or topic.

Understand and provide information and
opinions about these contexts relating to the
student’s own Lifestyle and that of other people,
including people in countries/communities
where Modern Hebrew is spoken.

Lifestyle

Health

e Healthy and unhealthy lifestyles and their
consequences

Relationships and Choices

e Relationships with family and friends

e Future plans regarding: marriage/partnership

e Social issues and equality

Understand and provide information and
opinions about these contexts relating to the
student’s own Leisure and that of other people,
including people in countries/communities
where Modern Hebrew is spoken.

Leisure

Free Time and the Media

® Free time activities
e Shopping, money, fashion and trends
e Advantages and disadvantages of new technology

Holidays

e Plans, preferences, experiences
e What to see and getting around 3

Understand and provide information and
opinions about these contexts relating to the
student’s own Home and Environment and that
of other people, including people in countries/
communities where Modern Hebrew is spoken.

Home and Environment

Home and Local Area

e Special occasions celebrated in the home
e Home, town, neighbourhood and region, where it
is and what it is like

Environment

e Current problems facing the planet
e Being environmentally friendly within the home
and local area

Understand and provide information and
opinions about these contexts relating to

the student’s own Work and Education and
that of other people, including in countries/
communities where Modern Hebrew is spoken.

Work and Education

School/College and Future Plans

e \What school/college is like

® Pressures and problems

Current and Future Jobs

e | ooking for and getting a job

e Advantages and disadvantages of different jobs
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3.2 Unit 1: Modern Hebrew listening 46751

25% of the marks
45 minutes

The test will be pre-recorded using native speakers.
Only material which is appropriate to the spoken
language will be used in the tests. Each item will be
heard twice. Students’ comprehension will be tested
by a range of question types, normally requiring non-
verbal responses or responses in English. Students
will be allowed to make notes during the test.
Students will be given 5 minutes’ reading time at the
beginning of the test, before the recording is played,
to give them time to read the questions.

The test will consist of items of varying length
which will not place an undue burden on memory.
Comprehension of announcements, short
conversations, instructions, short news items and
telephone messages will be required, together with
some material which will be longer and may include
reference to past, present and future events. The
material will also include some complex, unfamiliar
language in a range of registers, together with
non-factual and narrative material.

60 marks

Students will be expected to understand discussion
of a wide range of issues. They will also need to
understand gist and detail, identify and extract main
points, use context and other clues to interpret
meaning, to draw conclusions and summarise what
they have heard.

The use of dictionaries will not be permitted.

The tests will consist of a number of discrete items
and will be marked according to a detailed mark
scheme.

The student’s performance will be assessed
according to the effectiveness with which he/she is
able to carry out the tasks based on what he/she
has heard.

The appropriate mark(s) will be awarded if the
student has satisfactorily communicated his/her
understanding even though the response may
contain some errors.

3.3 Unit 2: Modern Hebrew reading 46752

25% of the marks
1 hour

Only material which is appropriate to the written
language will be used in the test. Students’
comprehension will be tested by a range of question
types, normally requiring non-verbal responses or
responses in English.

The test will consist of short items testing
comprehension of instructions, public notices and
advertisements together with some longer extracts
from brochures, guides, letters, newspapers,
magazines, books, faxes, email and websites which
may include reference to past, present and future
events and will include some unfamiliar language.

A number of questions will be set on the material to

test students’ ability to identify key points and extract

specific details.

The material will also include some complex, unfamiliar
language in a range of registers, together with

non-factual and imaginative material including narrative.

65 marks

Students will be expected to use their knowledge

of grammar and structure in demonstrating
understanding of specific points and of gist/the main
message. They will also be expected to recognise
points of view, attitudes and emotions and to draw
conclusions.

The use of dictionaries will not be permitted.

The tests will consist of a number of discrete items
and will be marked according to a detailed mark
scheme.

The student’s performance will be assessed
according to the effectiveness with which he/she is
able to carry out the tasks based on what he/she
has heard.

The appropriate mark(s) will be awarded if the
student has satisfactorily communicated his/her
understanding even though the response may
contain some errors.
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3.4 Unit 3: Modern Hebrew speaking 46753

25% of the marks

10—-12 minutes 40 marks

Students will attend one session of between
10 and 12 minutes. This test will be conducted by the
teacher, recorded and marked by an AQA examiner.

The test will consist of two sections

¢ Presentation and discussion based on a
stimulus provided by the student and prepared
prior to the date of the test. Students will
be expected to speak for between 30 and
90 seconds and to answer questions on their
presentation for a further 30 to 90 seconds (up to
approximately 3 minutes in total). The topic of the
presentation may be drawn from the contexts
published in this specification. Alternatively,
students may prefer to choose context of
their own.

20 marks

e General conversation on 2 contexts of the
candidate’s choice. These topics must avoid the
topic chosen by the candidate for the presentation
and discussion. The topics of the conversation
may be drawn from the contexts published in this

Assessment Criteria

Communication AETED Accuracy T Total
of Language and Fluency
8 4 4 4 20

specification. Alternatively, students may prefer
to choose contexts of their own. Students aiming
at Grade C or above will be expected to express
personal opinions, present information and show
an ability to deal with unpredictable elements and
to use a variety of structures.

20 marks

Students may take into the examination room for this
part of the test a cue card, containing a maximum

of five short headings, for each of the two contexts
chosen by the student. There must be no conjugated
verbs or full sentences on the card.

As students will have done their preparation
beforehand, they do not need any preparation time
before the test.

Students must not have access to a dictionary during
the test.

No specified period will be timetabled for Speaking
Tests and centres are free to conduct them at any
time. All tests must be despatched to the AQA
examiner on or before 15 May.

Detailed instructions for the teacher-examiner will be
issued prior to the examination.

Presentation
& Discussion
Conversation 8 4 4 4 20
Total 16 8 8 8 40
m Communication (Presentation & Discussion and Conversation)
7-8 A good range of information and points of view are conveyed. Responses are
developed/explained with confidence. Can narrate events.
4-6 A fair amount of information and points of view conveyed.
Responses are regularly developed beyond the minimum.
1-3 Some simple information and opinions conveyed.

Some responses rarely developed beyond the minimum.

0 No relevant information conveyed.
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Range of Language (Presentation & Discussion and Conversation)

4 A wide range of vocabulary, complex structures and a variety of verb tenses.
6 A range of vocabulary; some complex structures.

2 Limited vocabulary; sentences short and simple.

1 Very limited vocabulary — just isolated words and occasional phrases.

0 No recognisable words.

Accuracy (Presentation & Discussion and Conversation)

4 All messages are clear and errors usually appear only in more complex structures.
Accent and intonation consistently good.

3 Messages are clear in spite of some errors. Accent and intonation generally good but
some inconsistency.

2 Most messages are communicated though errors are quite frequent. Accent and
intonation sometimes delay communication.

1 Some messages are communicated but errors are very frequent. Accent and intonation
make comprehension difficult.

0 No messages are communicated.
m Interaction and Fluency
4 Responds readily and shows initiative. Conversation sustained at a reasonable speed,

language expressed fluently.

8 Ready responses; some evidence of an ability to sustain a conversation; may sometimes
take the initiative.

2 Some reaction. Sometimes hesitant, little natural flow of language.
1 Little reaction. Very hesitant and disjointed.

0 No language produced is worthy of credit.

e The marks awarded for Range of Language, e A mark of zero for Communication will
Accuracy, Interaction and Fluency must not automatically result in a zero score for the task
be more than one mark higher than the mark as a whole.
awarded for Communication.
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3.5 Unit 4: Modern Hebrew writing 46754

25% of the marks

1 hour 50 marks

Students will be required to write in Modern Hebrew

e ashort list or to complete a form, which
demonstrates their ability to write words or
phrases (Question 1)

e a text, which offers the opportunity to use
a variety of structures, expressing their personal
opinions (Question 2)

e atext which offers the opportunity to write
descriptively or imaginatively, expressing and
explaining ideas and points of view, eg. an article,
a letter, publicity material (Question 3)

Assessment Criteria

Content EIET Accuracy Total
of Language
2 — — 2

Question 1

Question 2 14
Question 3 14
Total 30

Question 1 — Content

Sue | o

0 No understandable words.

1 1-2 words conveyed without
ambiguity.

2 3-4 words conveyed without

ambiguity.

Students are offered a choice of contexts and
purposes for Question 2 and for Question

3. Question 2 (a) is drawn from the context

Lifestyle; 2 (b) is drawn from Work and Education.
Students answer either 2 (a) or 2 (b). Question 3 (a)

is drawn from the context Leisure; 3 (b) is drawn from
Home and Environment. Students answer either 3 (a)
or 3 (b).

Students must have access to a dictionary in the
Writing test.

Stimuli will be in Modern Hebrew and suggested
content points will be in English. Question 2 and
Question 3 are likely to require approximately
100 words each. However, provided the task is
completed, the number of words is not important. 3

5 5 24
5 5 24
10 10 50
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For Question 2 and Question 3 the following criteria will be used.

I

13-14 Very Good

Fully relevant and detailed response to the task. Sound ability to convey information
clearly, express and explain ideas and points of view. Well organised structure.

10-12 Good

Mostly relevant response to the task and shows ability to convey a lot of information
clearly, express and explain ideas and points of view.

7-9 Sufficient

Response to the task is generally relevant with quite a lot of information clearly
communicated. Points of view are expressed and ideas are developed.

4-6 Limited
Limited response to the task with some relevant information conveyed. Simple opinions
are expressed and there is some development of basic ideas.

1-3 Poor
Very limited response to the task with little relevant information conveyed. No real
structure.

0 The answer shows no relevance to the task set.

A zero score will automatically result in a zero score for the answer as a whole.

Range of Language
I

5 Wide variety of appropriate vocabulary and structures. More complex sentences are
handled with confidence and verb tenses are used successfully.

4 Good variety of appropriate vocabulary and structures used. More complex sentences are
attempted and are often successful.

3 Some variety of vocabulary and structures used, including attempts at longer sentences
using appropriate linking words which are sometimes successful.

2 Vocabulary is appropriate to the basic needs of the task and structures are mostly simple.
1 Inappropriate vocabulary with little understanding of language structure.

0 No language produced which is worthy of credit.
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Accuracy

e [ e

5 Largely accurate, although there may still be some errors especially in attempts at more
complex sentences. Verbs and tense formations are secure.

4 Generally accurate with errors occurring in attempts at more complex sentences. Verb and
tense formations are usually correct.

8 More accurate than inaccurate. Verb forms and tense formations are sometimes
unsuccessful. The intended meaning is clear.

2 Many errors which often impede communication. Verb forms are rarely accurate.

1 Limited understanding of the most basic linguistic structures. Frequent errors regularly
impede communication.

0 No language produced which is worthy of credit.

e The mark awarded for Range of Language must

not be more than one band higher than the mark Marks for each
awarded for Content. (See table opposite). Content Mark of Range of Language
e The mark awarded for Accuracy must not be and Accuracy
more than one band higher than the mark
awarded for Content. (See table opposite) 0 0
e [f a mark is awarded for Content, this will
inevitably lead to the award of a mark for Range of 1-3 1-2

Language and for Accuracy.

e |f a mark of zero is awarded for Content, this will 4-6 1-3

automatically result in a zero score for Range of
Language and for Accuracy. 7=9 1-4
10-12 1-5

13-14 1-5

i
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3.6 Grammar

For an individual to be able to communicate
effectively the ability to use the structures and
grammar of the language is essential. It is important
to note, however, that not all structures are equally
important. The use of certain structures may well far
outweigh the use of others for purposes of practical
communication and some structures may be required
for understanding only whereas others will need to be
used productively.

In order to write answers in the target language to
reading and listening comprehension questions,
candidates may have to make active use of a wider
range of structures and grammatical concepts than in
the past.

The list of structures should be seen in conjunction
with other sections of the syllabus to get a clear
picture of the level and range of use of language
expected of the candidate when performing the
tasks set.

It will be possible to complete all the tasks set,
and to earn maximum marks, by the correct use
of the structures contained in the list at the level
indicated. Candidates who go beyond the range
of structures in the list will not be in any way
disadvantaged.

Notes on Grammar and Usage

Grammar

Grammar will contain those features in
morphology and syntax which the candidate
will be expected to understand and to use
orally as well as in writing.

Since the morphology of the Hebrew noun and verb
systems is extremely diverse, candidates cannot be
expected to familiarise themselves with all patterns
and paradigms. It is more realistic to expect a
candidate to understand and to be able to use a
given number of features, whereas the majority
should be memorised without going into lengthy
explanations, when in some cases wrong answers
will not result in losing marks. For example: the
vocalisation of verbs containing guttural consonants
(wnaR ) should be taught in passing, and if a
candidate says in the oral examination a‘asof or
te’esfi this would not be seen as an error.

Usage

‘Usage’ should emphasise to the student the correct
forms of morphology in relation to syntax and style.
Thus, attention should be given to e.g.

1. Differentiation between masculine and femine
forms, especially in numerals, e.g. g*19* MW
instead of o*19* myw MY MIbLIinstead of
1710y nnnw

2. correct use of prepositions in relation to verbs,
nouns and particles, e.g. yyma 9an instead
of XM ap 73N -1 1IN instead of 0 1IN
(depending on)

3. Correct pronunciation of words: *n%i3® N3 instead
of: *"AI" NI

The structures which the candidate will be expected
to understand and produce are shown below.
Candidates aiming above Grade C will be expected
to cope with all the points indicated up to Grade C, in
addition to the points indicated for above Grade C.
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Up to Grade C

Nouns:

1. Nouns

(@ Gender:
Masculine: T m
Feminine:
Words ending in "% of NX

(except 13"} ). e.g. 17173 .NINN

Words which do not end in

nX or X pyt which are feminine:

1. Feminine ‘by nature’. OR

2. Thin singular of limbs/parts of the body which are more than one:
SIN3 .10 .13 .7 DARNGTIR

.90 NN D
3. Names of countries and cities

4, Choice of extraordinary nouns:
771 .,j03 PN IR AR
119 .009 .70 JII7 013
5. Choice of nouns which are both

masculine and feminine, but in
MH usually used as feminine:

wow .MmA 0% 117 N
(b) Dual: vn“‘Jl.‘ .O0*1 .0™1I"D

,0"013n ,.0°90n .O0"naw
o*nm .01 .o0ne
() Plural:

Masculine: ending O°X
Feminine: ending MiX
Extraordinary forms: NiX
Masculine ending
TP i nunoim Jman
Feminine ending 0*X
-0°"117 .0°%"] 013N Ralil)]
(d)  Declension of nouns: (the student should know of the two forms current in Hebrew
and may select the one he/she prefers,: Noun + 3 or Noun + pronominal suffix)

1. Nouns ending in long vowels which therefore do not change:
e.g.pi*n . 1IN . 010 .11

« NN AN I

2. Nouns in which the vowels change:
4170 .13 171 .27

13
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Up to Grade C

Nouns in the feminine ending
in X changing into NX
o 11T 101

Nouns in the feminine in which
vowels change: ...ilnn 41nown

The Segolites: 141,730 .11
.0 T M
manmn .n131.nan3

Construct state:
unchanged forms: 1"nN ,TiT
changed forms:
P8 1t .
AoWN .07 JJUXRIN A7
, ™81 .1 .anin
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Up to Grade C

Above Grade C

Verbs

Conjugation of the sound verb
in Qal, Nif’al, Pi’el Hitpa’el and
Hif’il of common verbs only.

Prefixes, infixes and suffixes

Conjugation of the weak verb:
A selection of most useful verbs:

e.g. JNID .-T11 70D . 1IN
AW* JM ,DO] B0
NI2.N¥D P .O1p

—

The forms Pu'al and hof'al.
Changes of consonants in

the Hitpa’el:

(2)13nivin .09NWwH pINoN
(b) OnNN LB

(o) N

The Quadriliterals —

/1191 ,730W .00
(in Pi’el Pu’al and Hitpa’el).

Adjectives

(@)

(b)

A selection of most common

adjectives,

e.g. SN . A

O11IN 127 1P Plurals:
masculine O0°X ;
feminine niX, always.

Elative: positive, comparative
and superlative.

(|3 am* ")

Adverbs

A selection of most common adverbs
according to their syntactical
Functions, (see below under Syntax).

Pronouns

)] Personal pronouns: .. AR "IN

(b) Possessive Pronouns: (See
above:declension of nouns) -~ I
-« T3 ™

() Pronominal particle— NR
- 1IN TN

(d) Demonstrative pronouns:

ATINGD DINTGD 416D
1N .0an NN GREN

(€ Relative pronouns: "3 IR .1

15
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Up to Grade C Above Grade C
Particles
(a) The article: i1 (with, nouns
and adjectives).
(1)1
(2) 1w

3) 1 1T

(b) Prepositions: (Passive
knowledge of declined
prepositions only)
SN IDIN N33

M .13 00 T I
- PINQ 7103 .nnn .oy

() Conjunctions:

w TN LNIN ATOR 00

Active knowledge of declensions

(d) Interrogatives:
"D 10T NN anY TN .ONN

« IND A19°N R o1

Note: Interrogative expressed by intonation
should be accepted

(e) Condition: ON

(f) Negation: RJ.I’'N .NJ TI}
(2) Reason or Result: 139

(h) Contrastive: JIN .NINIT il
(i) Indefinite: LN WD)

Iinn

() Interjection: I"1AR1 "IN 090

More particles:
Prepositions with
Interrogatives etc: "D OB
APNN NN N 10

~13'ND

AN 1)

N 10

13 Oiun L7911

IanN .mnt
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Up to Grade C Above Grade C
Numerals
(a) Cardinal numbers: masculine Composite numbers (21, 37, etc)
and feminine.
((1-20;, 30, 40, 50, 60, 70, 80, 90, 000 Og)g,ooo..., 100,000...
100; 1000) e
(b) Ordinal numbers: 1-10 (from 11
onward cardinal preceded by
the article)
(c) Days of the week
(d) Time

Syntax (Word order)

(@ Elements of the sentence:
Subject, verb, object, adverbs.

AN 110 IR 130 T

Attributes e.g.
11°N27 NN 1310 PN 1

S9N pmana

(b) Types of sentences: simple and
complex (basic forms only).

(c) Word order (basic structures): e.g.
1. Subject + verb 1N3 1IN
2. Subject + Predicate
11N
3. Noun + Adjective
Nn1ana

710
(d) Possession / 11 ™ "

mino "IN

Special Structures:

1.

Usage of the infinitive
as unspecified subject

1D o8 1317 TIX
1917070 AN O0p3 1IX1
1IYI NON
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3.7 Communication strategies

While recognising that it is helpful to teachers

and learners to have a defined specification, it is
accepted that it would be impossible to include in the
specification all the words and structures which they
may meet in an examination which uses authentic
texts. Candidates cannot be expected to have met and
mastered all the linguistic elements they will meet when
reading and listening to authentic Modern Hebrew.

There are many circumstances - listening to a radio
broadcast or participating in a conversation, for
instance — where the learner may not have time

to consult a dictionary or indeed may not have a
dictionary available. Hence the need to develop
communication strategies that can be used to

cope successfully with unknown words. There are
two main types of strategy: those that relate to
understanding (reading and listening) and those that
relate to production (speaking and writing).

These strategies will greatly increase candidates’
ability to cope when they meet, or need, language
which they have not previously met or have forgotten.
It is not intended that the examination will attempt

to assess these strategies systematically. The
examination may, however, include items for listening
and reading comprehension which contain language
not included in the defined specification, provided
that this language is capable of being coped with by
the use of one of the strategies in the specification.

While the English speaking student of other European
languages, such as French and German, is familiar with
many linguistic features and vocabulary which are in
common with his/her own mother tongue, the learner of
Modern Hebrew is in a different situation. Being a Semitic
language, Hebrew has no relation to English or any other
European language, except for some “international”
vocabulary and a number of words and phrases which
belong to the substandard layer of the language.

Therefore, the strategies which the teacher and
learner of Modern Hebrew should develop may only
generally be comparable with those used for the
teaching of European languages. Hence, the teacher
should always endeavour to devise his/her own
strategies which should assist the student to acquire
the necessary skills, in addition to those listed below.

Strategies for Understanding

a Using the visual and verbal context. The skilled
reader can find many clues about the purpose and
content of a text from a study of the layout, the title,
the length, the typeface and any related pictures.
That is why texts are presented, wherever possible,
in the examination in their original format. When
reading and listening, pupils can learn to infer the
meaning of new words from the verbal context in
which the new words themselves are set.

So, n*RivRfor example, someone who did
not know the word might be able, after some
appropriate practice, to deduce from the
following context that it is some sort of vehicle:
P12 AN 131370 {2 ANBo N°RDnN

Ignoring words which are not needed for a
successful completion of the task set. Many
tasks contain words which are not essential for
an understanding of the main points of the text.
Furthermore, what is important in the text is often
presented more than once, in different ways: the
learner may not understand a point in one form of
words and understand it fully in another. Learners
can be trained to read and listen in positive
ways, seeking out in the text only the information
they need to answer questions and complete
communication tasks, and to ignore the rest.

Making use of audio-visual context. Pictures,
films, videos, illustrations, sound, mime and
gestures can all help the learner understand
content and consequently memorise new words
and expressions. Teachers should therefore use
and also encourage the students to use audio-
visual techniques which will improve the learner’s
understanding. This is a strategy which can help
learners in the classroom and also bring benefits
to candidates in terms of improved performance
in the examination.

Making use of intonation. Although this
method can mainly be used in Listening, some
punctuation marks can be used in a text instead
of intonation (e.g. question and exclamation
marks). The teacher should therefore ensure
that students benefit from these to improve their
understanding.

Making use of grammatical and semantic
markers. When reading and listening, pupils
can learn to infer the meaning of unknown words
by deduction from roots they are familiar with.
The teacher should therefore draw the attention
of the student to other derivatives of the same
root which are close to the basic meaning of the
root and encourage the student to “guess” the
meaning whenever coping with a new text. For
example,

M0 @I = 003 M98 UMy
or

AN (Wnw = W3 1-1N33 103 I0IN;

Moreover, through proper training the students will
develop an awareness of grammatical rules and
forms by memorising prefixes, infixes and suffixes
or specific formations and patterns which will help
them understand a verbal utterance or a written
text, for example:
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The prefix a1 is usually used as the article “the”;

The prefix 10r 1 is usually used as the conjunction
l[and”;

The prefix 3 or gis usually used as the
prepositions “in” or “by”;

The prefix 3 or 3 is very often used as the
preposition “to”;

The prefix m or n is very often used as the
preposition “from”;

The prefixes .n.n are usually used to indicate the
future tense;

”,

The prefix m is used to indicate “that”; “which”;
“who”; “whose” and “whom” in statements in the

affirmative;
The suffix i1x usually denotes a feminine form;

The suffix .o+ n.o>nw.o~ymw usually denotes
the dual except e.g.;

The suffixes mx and n ix usually denote the plurals
of masculine and feminine nouns and adjectives
respectively (with some exceptions — see 7.3
Linguistic Structures — above);

The pronominal suffixes of the verb in the past tense
(eg.u/R /R/*n)
The pronominal suffixes of the noun and
prepositions

g 1x /Ax /[ "x)

Noun patterns which accommodate words
belonging to certain “semantic fields”.

e.g.

the pattern MIF’AL or MIF’ALAH usually denotes
a place;

the pattern MAF’EL or MAF’ELAH usually denotes
a tool;

the pattern PA”AL usually denotes a profession;
the pattern PAELET” usually denotes an illness;
the pattern PAOL accommodates all basic colours;

the verb patterns which are used to denote forms,
tenses and moods.

Making use of social and cultural contexts.

Learners are normally familiar with many
concepts about which they hear or read in

their own mother tongue, and which occur in
Modern Hebrew too. Those broadly include
social, economic, legal, political, recreation

(e.g. sport) terminology and titles, and the like.
Also, many words and expressions in English
have found their way into Modern Hebrew slang,
and should easily be recognised by students

of Modern Hebrew (e.g. fantasti(c), perfect, bye).
On the other hand, a learner of

Cognates: there are very many words which
have the same form, and essentially the same
meaning, in Modern Hebrew and in English (e.g.
anegdota, astronauta, badminton, dieta, defekt,
genera\) When such words occur in a context
and the learners can be expected to understand
them in English, they will be expected also to
understand them in Modern Hebrew.

Modern Hebrew has usually a small vocabulary of
words, terms and concepts which have entered the
English language from Modern Hebrew (e.g. Shalom,
Bar-Mitzvah, Mazal Tov). Teachers should therefore
encourage learners to identify, memorise and actively
use these words both orally and in writing.

g Using cognates and near-cognates. Teachers
should, especially in the early stages of study,
assist the learner by using as many cognate
and near-cognate words as possible to train the
student in identifying familiar words in order to
help him/her understand the context.

For example:

common terminology pronounced exactly as in
English o2 .11 .90

common terminology which is slightly differently
pronounced

1n.mmsnn arrnvn

proper names pronounced as in English
13010 PN 1

names pronounced in a slightly different way

o"m17” .ApPa7 .Oman

Strategies For Production

People who communicate effectively in a foreign
language tend to make good use of systematic
efficient verbal and non-verbal strategies in order to get
meaning across in spite of their imperfect command

of the language. Students who use communication
strategies which help them successfully to express
themselves will be given credit.

The writing and speaking tests based on this
specification will all be capable of totally satisfactory
completion using only the language which this
specification indicates as required for productive
use. However, individual candidates may have failed
to learn, or have forgotten, language items required
by some test items, or they may wish to attempt

to go beyond the demands of the specification in
completing the task set. In these circumstances, the
following strategies can prove useful. They fall into
two main categories: verbal and non-verbal. The
non-verbal strategies described below are clearly of
limited value to the candidate in the oral tests of this
examination. They may, however, prove useful to the
learner in the classroom.
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Non-Verbal Strategies

a

Making use of gesture and mime. Learners
should be encouraged to use gestures and mime
to express themselves verbally if they cannot
remember a word or an expression. These
strategies can also be used by the teacher in the
class to help learners memorise a word or an
expression, since learners will associate the word
with the gesture. Although this strategy can help
to maintain communication in the classroom,

it has obvious limitations in the Speaking Test
which is recorded on tape and where candidates
are assessed on the basis of the language they
produce.

Expression and intonation, accompanied
where appropriate with sounds (eg Ah!) which,
with appropriate intonation, facial expression and
gestures can convey such attitudes and functions
as pain, surprise, anger, fear, pleasure and
admiration.

Drawing can be an efficient strategy with some
tasks (especially written) and can convey both
attitude and information eg © or ® or a diagram
showing how to get from point (eg a station) to
another (eg a home).

Verbal strategies

d

Making use of synonyms or words from

a cognate “semantic field”. Students
should be encouraged and trained to use,
when appropriate, synonyms or a word which
belongs to a cognate “semantic field”. This
strategy will enable the learner to make up for
the forgotten word, and to learn to distinguish
between meanings and nuances e.g.

17..01333 / 1903/ TR0 / M v IR

Using a word which refers to a similar
item to the one the speaker/writer wishes to
refer to, but for which he has forgotten the
word. This strategy is not always effective
and its use would be assessed according to
its effectiveness in a particular context in the
examination.

Request for help can include requests

for translation e.g. ¢..n™apa o MR TR and
questions which make no reference to English eg.
1303 a1 0°RUP TR While these strategies

are obviously useful in authentic situations,

they are likely to be less helpful to candidates

in the examination. However, it is clearly
preferable to use such requests for help than

for communication to collapse and their use will
be assessed according to the context. When
requests for help with specific problems occur, the
teacher should maintain the role of a sympathetic
native speaker and help accordingly.

g Simplification, when a student avoids the use of

a form of which he is unsure, by using a form which
he finds simpler. When such simple forms are used
correctly and appropriately they will be rewarded
accordingly. Correct and appropriate use of more
complex forms will also be rewarded. A systematic
use of simplified forms may reduce error, facilitate
communication and increase fluency, but if
overused, this strategy may result in candidates
failing to demonstrate fully their linguistic capabilities.

Making use of intonation and punctuation.
Intonation is used in any conversation to
demonstrate feelings and attitudes. Hence,
students should be encouraged to use intonation
when speaking Modern Hebrew, and punctuation
(eg. question and exclamation marks) in writing.

These will of course add the necessary emphasis
and flavour to the utterance and style. Teachers
too should make use of these in the classroom eg.

7N a1 anN an
Sun N2

Paraphrase, where the candidate conveys
words and phrases in acceptable Modern
Hebrew, instead of words which he has forgotten.
When used well, this strategy can communicate
the message effectively to a sympathetic

native speaker and avoid the breakdown of
communication. Its use in the examination would
be assessed according to the effectiveness of the
strategy in the context of the task.

Reference to specific features, when the
candidate uses a phrase or sentence to refer to
the specific features of an item for which he/she
has forgotten the correct word eg.

= 0" 1121 117 IR "Mpta .4
0N "33 71T NN NINTT *NoO0n

= N1 "I n1nan .2
-1 11 IR

= M3 OINNG 103 a0 .3
03130 0*1na NN

This is a commonly used strategy which can be
effective in communicative terms. Its use in the

examination would be assessed according to its
effectiveness in relation to the task and context.

Topic avoidance, when the candidate ignores

or abandons a topic because of inability to deal
with it. Use of this strategy in the examination

is likely to lead to loss of marks. Use of it in a
learning situation will reduce opportunities for

the development or expansion of the learner’s
repertoire. It is, therefore, a strategy which should
be discouraged. Approaches which lay more
stress on correctness than on communication can
tend to encourage the use of avoidance strategies.
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3.8 Vocabulary

The minimum core Vocabulary Lists are primarily
intended as a guide for teachers to assist in the
planning of schemes of work.

The Listening and Reading assessment tasks aimed
at all grades will be based on the Vocabulary List
and the General Vocabulary List in the specification.
In questions aimed at grades A*/A/B students
should also expect to encounter in addition

some unfamiliar vocabulary, and may be tested

on it, provided that it can be assessed through
communication strategies.

Vocabulary listed in the Grammar Section can also
be tested but it is not listed in the minimum core
Vocabulary Lists.

Students will be expected to understand words which
have the same or very similar form in the language

as in the English, provided that such words have
essentially the same meaning in both languages.
Such words are not listed in the minimum core
Vocabulary Lists.

Students will be expected to be familiar with inflected
forms of nouns/adjectives where these are not given.

General Vocabulary

Students will be expected to use and understand the

general vocabulary listed below. The vocabulary is not
restricted to specific settings and can occur in any of

the topic areas listed in the specification.

Languages

N 9IIN 919N NIy
MPYVIN DINd IOV TV
N’ INI) TN 252N
N TI%IN DY TN NP
n Yy PAPYY] nNIYY WHVN
v 115 NIV NI
a9 99N
maIv Weather 252N
n>T9990 YOYNO TIN
n’9ay DY 9PN DY OPR
nrany DY))IYN D ONYN D)) IyN D YNYN
nIvia A% Ten /7 TUIn
RRDRICRR K TN /TN on
N nans 9195 owy 19
oI NYOP AoV T
on 299y
Colours no NYOP
NV mnY nap
PATAR) nap IYNIND ATA N INN
DN IIN IYVIND AN OININ

PARR] owy 1YY
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LIFESTYLE

Health
MVIN
Ton NN
DIN
mn /99N
TN
MNN / NX
ARIARES
9ON
29y PNIYIIN UON
PAD RPN
Y931N10YN
DIYYINI1ION
DIYIINN
193N YIN
DIIN
1797 90N
NON
NAN
POIAN
YIANN
NYIN
712 DN IN
19y DNHYIN
DYYINIY INHIIN
nYYIOUN
Na>p / yva
VY)IPOI2
ny>a
nYINda / "yry" nNoa
nUPYIPN NNoAa
nUp NNva
nEREN R
Rk
Swra
D'Y%IN N2
nNPIN N2
Iwyoa
»Ha
1312
MMOYI NIdya
N3
NY92
NIN>I2
102
Iva
P2 wa
APRED)
01)
91
%)
N9
Dyva NIV
1M
3T
Mo )7

NV AT
D327
1272y T
NONO T
VINDT

o7
995NN
nyTIN

I/ PN
PANIA]

IWIDa NN
WY ToN

Ny IIVNN

WD WIAIN
210 VAN

¥ WA

v/ ¥ 9xan
NN

DYND NPY / DXNDA WHNWN
Synvn

nYIDNINN
monynn

DY YPNN
DYINV)

M

ny

VI

nPY N
nnran

nPAIA

omn

NDIN

7in

YNIONY N
9>0n

a5n

1125n

non

o'nn / on

9 9p /1 >Y on
INDN

DIYNINN

non

5027 / NTHYAY ION
PAR

(nN9°02) N
10

PRL"

93950

QN M9V
DOy

Dyv

vl

T

VI

]’)

mpa»
(1) ,31V2 ,VYNI)IAND D W
ano

YN

715

I8 wrad

131V wrad

ahh]

A le)

95

N’ 9>

13195

n’*a139>

an>

Swyran NY

1Y

onY

N I3NNY

1IN D

NTIIMNY

npo

n9YIN NpPo

1ANN

NIND

Swyan

avON YVHran
D>Y)OVW NYHIaN
TIND DNYAY M
nmn

PARYA!

bPATA)

nonn

navn

12100

YI20N 0N/ NNV ON
on

DYY9930 0N
naYa YN

DYNOY 15N

NO»

nNIon

11910

non

1199510

Pmon

D PN

12101

NTYON

QRESY))

YUY ROND /WY Novn
YUYN

m

DYNON NYINY TOIMN
Pm

N9

nNYn

NIvYN

(9)al%)a)
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09 /
piaREals)

PARYA]
D>NoN 9NN
No2INn N
YIT) M) oM
PAD]

nd

NIN)
MY/ YId
99)

NN

¥39)

D7)

INY)

910

aAlv)
N°9970
N°9)2°0
D"Y00

1750

NY50

(olplv)

oo

Y090

)ioRlv)

IR EDYY

o)y

Ny
noYXIM /9y
a3y

NIty

NIIUNT DAY
DREAY

YWy

DY2)Y

Povan / Ny

YUY

mne

nne

Ny IV

nx>9

99ND9

2999

lelvhs)

YIN9

NYIY NDIIS / NDIID
’99

Do’y

19N

YN

NDN

TN

NOIINON / NN
ALY

noap

noIp PP

NP YI\poIp
nnp

nap

TYoN Nap

w

nap

nap

YNNI

939

NNSYT / NOYD
D)oY NOIYI
NP9

N9

N1’

7’9

ay9

ARAZ%)

NN

DIV

AVARLY

PIY

IOV

ORALY)

PARRLY

(nRIPRAY]
0YMIY / NYSN DMV
VINOY NYa / DMV
1Y

IWION DY v
W\

N YIYY

nyaw

nnY

npwn /[ ony
/ N9INIOON MO
Y9INIION NPpYN
RBRRI VRVERREREY)
NIIND

0’297 NIINN
nn

DIPOVY NYI5IN
NTY AN

119N

NTIN NYAN

Ny NYan
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N93YIN

Relationships and Choices

aN
NAN

DTN Y2 / DTN

2NN

MIN

AITYY PANIN / MTYY ADIN
DY2ITIN

1O0Nn / 99MIN

YIIN

NIIN

NN

NINIIN

NN

293N NN

NINN

N NINN
AREAN

nYIVINN

DONINN

DN

TV D/ T0 DIRNIP TON
DYNIIN NUIDN / NITN
71y / WN

YIN

MYTN /ATINN /0N
0N / MINOON
YION

NINON

DN

NN

DYV .... M1/ 32 JIN
DIYVIN

N

TYIIN

DYIN

YNTY / Niva

YNNY 1INLY2
nYwIra / w2
YN 2

N5

12

Mo M/ )2

YTYT ,NTYT NA/TYT 32
nYITYT /
YONITIN XYY )2
TOONYTIN IV M
aLARERB !

Yya

na

ARED)

n72)

My

99

)

nor )

Vi)

Y07 99)

(any) X7

TY7

N7

5 MmIT

\RERE

NN

IRIAL N

NININ

(Myyx)o Ty NOn
RRn!

NN

Dy TNoN

4> TYN

nYY%a9n

TINN 122990
nIYIY NYOYaN
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PRI
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LEISURE

Free Time and the Media
VNN
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4 Scheme of Assessment

4.1 Aims and learning outcomes

GCSE specifications in Modern Hebrew should GCSE courses based on this specification should
encourage learners to derive enjoyment and benefit encourage candidates to:
from language learning, and be inspired, moved .

develop understanding of Modern Hebrew in

and changed by following a broad, coherent, a variety of contexts

satisfying and worthwhile course of study. Learners
should recognise that their linguistic knowledge, lderz]velop klnowrl].er?gekql;‘ Modern Hebrew and
understanding and skills help them to take their anguage lear '. .g SKils . . )
place in a multilingual global society and also provide ~ ® develop the ability to communicate effectively in

them with a suitable basis for further study and Modern Hebrew

practical use of Modern Hebrew. GCSE specifications ~ ® develop awareness and understanding of
in Modern Hebrew should prepare learners to countries and communities where Modern
make informed decisions about further learning Hebrew is spoken.

opportunities and career choices.

4.2 Assessment Objectives (AOs)

The assessment units will assess the following Quality of Written Communication (QWC)

assessment objectives in the context of the content

and skills set out in Section 3 (Subject Content). In this specification quality of written communication

AOA Understand spoken language in English will not be assessed. 4

AO2 Communicate in speech

AO3 Understand written language

AO4  Communicate in writing

Weighting of Assessment Objectives for GCSE Short Course

The table below shows the approximate weighting of each of the Assessment Objectives in the GCSE Short
Course units.

Unit Weightings (%) s
i E Overall Weighting

AO1 or AO3 50 50

AO2 or AO4 50 50

Overall Weighting of Units (%) 50 50 100
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Weighting of Assessment Objectives for GCSE Full Course

The table below shows the approximate weighting of each of the Assessment Objectives in the GCSE Course units.

Unit Weightings (%)

Assessment Objectives

Overall Weighting

of AOs (%)

AO1
AO2 25
AO3
AO4
Overall Weighting of Units (%) 25 25

25

25

25 25

25 25

25 25 100

4.3 National criteria

This specification complies with the following.

e The Subject Criteria for Modern Hebrew including
the rules for Controlled Assessment

e Code of Practice

e The GCSE Qualification Criteria

* The Arrangements for the Statutory Regulation
of External Qualifications in England, Wales and
Northern Ireland: Common Criteria

e The requirements for qualifications to provide
access to Levels 1 and 2 of the National
Quallification Framework.

4.4 Prior learning

There are no prior learning requirements.

However, any requirements set for entry to a course
following this specification are at the discretion
of centres.

4.5 Access to assessment: diversity and inclusion

GCSEs often require assessment of a broader range
of competences. This is because they are general

qualifications and, as such, prepare candidates for a
wide range of occupations and higher level courses.

The revised GCSE qualification and subject criteria
were reviewed to identify whether any of the
competences required by the subject presented a
potential barrier to any candidates regardless of their
ethnic origin, religion, gender, age, disability or sexual
orientation. If this was the case, the situation was

reviewed again to ensure such competences were
included only where essential to the subject. The
findings of this process were discussed with groups
who represented the interests of a diverse range of
candidates.

Reasonable adjustments are made for disabled
candidates in order to enable them to access the
assessments. For this reason, very few candidates
will have a complete barrier to any part of the
assessment. Further details are given in Section 5.4.
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5 Administration

5.1 Availability of assessment units and certification

Examinations and certification for this speoification are available as follows:

Ava|lab|I|ty of Units Availability of Certification
Course

January 2010

June 2010
January 2011

June 2011 onwards v 4 v v (4 4

5.2 Entries

Please refer to the current version of Entry QCA's 40% terminal rule means that 40% of the

Procedures and Codes for up to date entry assessment must be taken in the examination series
procedures. You should use the following entry codes  in which the qualification is awarded. This rule is not
for the units and for certification. dependent on the size of the qualification. Therefore,

all GCSE candidates, whether taking short course,

BQ:J‘E ; : jg;g; single and double awards, must have 40% of their I
Unit 3 — 46753 assessment taken at the end.
Unit 4 — 46754

GCSE Short Course: spoken language
certification — 4676

GCSE Short Course: written language
certification — 4677 —
GCSE certification — 4678

5.3 Private candidates

This specification is available to private candidates.
Private candidates should write to AQA for a copy of
Supplementary Guidance for Private Candidates.
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5.4 Access arrangements and special consideration

We have taken note of equality and discrimination
legislation and the interests of minority groups in
developing and administering this specification.

We follow the guidelines in the Joint Council

for Qualifications (JCQ) document: Access
Arrangements, Reasonable Adjustments and Special
Consideration: General and Vocational Qualifications.
This is published on the JCQ website
(http://www.jcq.org.uk) or you can follow the link
from our website (http://www.aqa.org.uk).

Access arrangements

We can make arrangements so that candidates
with special needs can access the assessment.
These arrangements must be made before the
examination. For example, we can produce a Braille
paper for a candidate with a visual impairment.

Special consideration

We can give special consideration to candidates who
have had a temporary illness, injury or indisposition
at the time of the examination. Where we do this, it is
given after the examination.

Applications for access arrangements and special
consideration should be submitted to AQA by the
Examinations Officer at the centre.

5.5 Language of examinations

We will provide units for this specification
in English only.

5.6 Qualification titles

Quallifications based on this specification are:

e  AQA GCSE Short Course in Modern Hebrew: spoken language
e AQA GCSE Short Course in Modern Hebrew: written language

e  AQA GCSE in Modern Hebrew

5.7 Awarding grades and reporting results

The GCSE and GCSE short course qualifications
will be graded on an eight-grade scale: A*, A, B,
C, D, E, F and G. Candidates who fail to reach the
minimum standard for grade G will be recorded as
U (unclassified) and will not receive a qualification
certificate.

We will publish the minimum raw mark for each
grade, for each unit, when we issue candidates’
results. We will report a candidate’s unit results to
centres in terms of uniform marks and qualification
results in terms of uniform marks and grades.
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For each unit, the uniform mark corresponds to a grade as follows.

Each unit (maximum uniform mark = 100)

Uniform Mark
Range

A 90-100
A 80-89
B 70-79
C 60-69
D 50-59
E 40-49
F 30-39
G 20-29
U 0-19

We calculate a candidate’s total uniform mark by adding together the uniform marks for the units. We convert
this total uniform mark to a grade as follows.

Short Course (maximum uniform mark = 200) Full Course (maximum uniform mark = 400) -
TN B
Range Range 5
180-200 360-400
A 160-179 A 320-359 —
B 140-159 B 280-319
C 120-139 C 240-279
D 100-119 D 200-239
E 80-99 E 160-199
F 60-79 F 120-159
G 40-59 G 80-119

U 0-39 U 0-79
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5.8 Re-sits and shelf-life of unit results

Unit results remain available to count towards Candidates will be graded on the basis of the work
certification within the shelf life of the specification submitted for assessment.

whether or not they have already been used. Candidates must take units comprising at least 40%

Candidates may re-sit a unit once only. The better of the total assessment in the series in which they
result for each unit will count towards the final enter for certification.

qualification provided that the 40% rule is satisfied.

Candidates may re-sit the qualification an unlimited

number of times.
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Appendices

A Grade Descriptions

Grade descriptions are provided to give a general indication of the standards of achievement likely to have
been shown by candidates awarded particular grades. The descriptions should be interpreted in relation to the
content outlined in the specification; they are not designed to define that content.

The grade awarded will depend in practice upon the extent to which the candidate has met the assessment
objectives (see Section 4) overall. Shortcomings in some aspects of the candidates’ performance may be
balanced by better performances in others.

I

Candidates show understanding of a variety of spoken language that contains some complex
language and relates to a range of contexts. They can identify main points, details and points
of view and draw simple conclusions.

They initiate and develop conversations and discussions, present information and narrate
events. They express and explain ideas and points of view, and produce extended sequences
of speech using a variety of vocabulary, structures and verb tenses. They speak confidently,
with reasonably accurate pronunciation and intonation. The message is clear but there may be
some errors, especially when they use more complex structures.

They show understanding of a variety of written texts relating to a range of contexts. They
understand some unfamiliar language and extract meaning from more complex language
and extended texts. They can identify main points, extract details, recognise points of view,
attitudes and emotions and draw simple conclusions.

They write for different purposes and contexts about real or imaginary subjects. They express
and explain ideas and points of view. They use a variety of vocabulary, structures and verb
tenses. Their spelling and grammar are generally accurate. The message is clear but there
may be some errors, especially when they write more complex sentences.

Candidates show understanding of different types of spoken language that contain a variety of
structures. The spoken material relates to a range of contexts, including some that may be unfamiliar,
and may relate to past and future events. They can identify main points, details and opinions.

They take part in conversations and simple discussions and present information. They express

points of view and show an ability to deal with some unpredictable elements. Their spoken

language contains a variety of structures and may relate to past and future events. Their

pronunciation and intonation are more accurate than inaccurate. They convey a clear message
C but there may be some errors.

They show understanding of different types of written texts that contain a variety of structures. The
written material relates to a range of contexts, including some that may be unfamiliar and may relate
to past and future events. They can identify main points, extract details and recognise opinions.

They write for different contexts that may be real or imaginary. They communicate information
and express points of view. They use a variety of structures and may include different tenses or
time frames. The style is basic. They convey a clear message but there may be some errors.

Candidates show some understanding of simple language spoken clearly that relates to
familiar contexts. They can identify main points and extract some details.

They take part in simple conversations, present simple information and can express their
opinion. They use a limited range of language. Their pronunciation is understandable. There
are grammatical inaccuracies but the main points are usually conveyed.

They show some understanding of short, simple written texts that relate to familiar contexts. They
show limited understanding of unfamiliar language. They can identify main points and some details.

They write short texts that relate to familiar contexts. They can express simple opinions. They
use simple sentences. The main points are usually conveyed but there are mistakes in spelling
and grammar.
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B Spiritual, Moral, Ethical, Social, Legislative, Sustainable
Development, Economic and Cultural Issues, and
Health and Safety Considerations

AQA has taken great care to ensure that any wider
issues, including those particularly relevant to the
education of students at Key Stage 4, have been
identified and taken into account of in the preparation
of this specification. They will only form part of the
assessment requirements where they relate directly
to the specific content of the specification and have
been identified in Section 3: Content.

Understanding of spiritual, moral, ethical and social
issues can be developed through the following
contexts and topics: Lifestyle; Health; Relationships
and Choices. It will not, however, be assessed.

Understanding of economic issues can be developed
through the following contexts and topics: Leisure:
Free Time and the Media. It will not, however, be
assessed.

Understanding of cultural issues can be developed
through the study of all contexts and topics. It will
not, however, be assessed.

European Dimension

AQA has taken account of the 1988 Resolution of the
Council of the European Community in preparing this
specification and associated specimen units.

Environmental Education

AQA has taken account of the 1988 Resolution of
the Council of the European Community and the
Report “Environmental Responsibility: An Agenda for
Further and Higher Education” 1993 in preparing this
specification and associated specimen units.

Understanding of environmental issues can be
developed through the following contexts and topics:
Home and Environment: Environment. It will not,
however, be assessed.

Avoidance of Bias

AQA has taken great care in the preparation of
this specification and specimen units to avoid bias
of any kind.
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C Overlaps with other Qualifications

There are no overlaps with other qualifications at
Levels 1 and 2 of the qualifications framework.

41




GCSE Modern Hebrew for teaching from September 2009 onwards (version 1.4)

D Key Skills — Teaching, Developing and Providing Opportunities

for Generating Evidence

Introduction

The Key Skills Qualification requires candidates to
demonstrate levels of achievement in the Key Skills
of Communication, Application of Number and
Information and Communication Technology.

The Wider Key Skills of Improving own Learning and
Performance, Working with Others and Problem
Solving are also available. The acquisition and
demonstration of ability in these ‘wider’ Key Skills is
deemed highly desirable for all candidates.

The units for each Key Skill comprise three sections:

e \What you need to know
e What you must do
e Guidance.

Candidates following a course of study based on
this specification for Modern Hebrew can be offered
opportunities to develop and generate evidence of
attainment in aspects of the Key Skills of:

e Communication

e Application of Number

e [nformation and Communication Technology

e Working with Others

* |mproving own Learning and Performance

e Problem Solving.

Areas of study and learning that can be used to
encourage the acquisition and use of Key Skills, and
to provide opportunities to generate evidence for Part
B of units, are provided in the Teachers’ Resource
Bank for this specification.

The above information is given in the context of the
knowledge that Key Skills at levels 1 and 2 will be
available until 2010 with last certification in 2012.

Key Skills Qualifications of Communication,
Application of Number and Information and
Communication Technology will be phased out

and replaced by Functional Skills qualifications in
English, Mathematics and ICT from September
2010 onwards. For further information see the AQA
website: http://web.aqga.org.uk/qual/keyskills/
comO04.php
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