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Introduction

Background

Following a review of 14–19 education and the Secondary Curriculum Review, the Qualifications and Curriculum Authority (QCA) revised the subject criteria for GCSEs, for first teaching in September 2009. This applied to all awarding bodies.

The new GCSEs have more up-to-date content and encourage the development of personal, learning and thinking skills in your students.

We redeveloped all our GCSEs, to ensure they meet your requirements. These changes give you greater control of assessment activities and make the assessment process more manageable for you and your students. Controlled assessment was introduced for most subjects.

We produced a summary brochure, which summarises the changes to Law. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of this specification we have produced these Schemes of Work and Sample Lesson Plans for Law. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

OCR involves teachers in the development of new support materials to capture current teaching practices tailored to our new specifications. These support materials are designed to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of Sample Lesson Plans is provided in Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and Sample Lesson Plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work
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	OCR GCSE Law Unit B142: Civil courts and civil processes. Civil liberties and human rights 

	Suggested teaching time
	20 Hours
	Topic
	Civil courts and civil processes

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Resources
	
	GCSE Law for OCR, Turner et al, 2009, Hodder Education, ISBN: 9780340984307   
English Legal System, Elliott & Quinn, 9th Edition, Pearson Education, ISBN 9781405859417, 2008
Law Machine, Marcel Berlins & Claire Dyer, 5th Edition, Penguin, ISBN 9780140287561
GCSE Law, WJ Brown, 9th Edition, Sweet and Maxwell, ISBN: 9780421897908, Published: 22/09/2005

GCSE Law, Jacqueline Martin, 4th Edition, Hodder Education, ISBN 9780340983775, 29/05/2009*
Essential GCSE Law, Kenny Chin, Routledge-Cavendish, ISBN: 9781859415436, 04/09/2000

The English Legal System, Jacqueline Martin, 5th Edition, Hodder Education, ISBN: 9780340941560, 25/05/2007

Key Facts: The English Legal System, Jacqueline Martin, 3rd Edition, Hodder Education, ISBN: 9780340958667, 27/06/2008

Key Facts: Human Rights, Peter Halstead, 2nd Edition, Hodder Education, ISBN: 9780340966853, 27/06/2008

Complete A-Z Law Handbook, Jacqueline Martin, Mary Gibbins, 3rd Edition, Hodder Education, ISBN: 9780340872680, 28/11/2003
	* New edition – should cover most of the specification.
 

	Introduction
(2 hours)
	Consider differences between civil and criminal law.
Individual students drag and drop features of civil and criminal law into correct place on chart on Smartboard – other class members agree or disagree leading to discussion of right or wrong answer.  
[image: image1.emf]  [image: image2.emf]
	Chart based on the one in English Legal System, J Martin, 5th edn, p.8, but turned into interactive Smartboard format (where resources are limited the exercise can be done with PowerPoint/OHT)
	Good opportunity to reinforce differences between criminal and civil law and get students thinking about law in civil terms.
Highly interactive introductory exercise which should give ample opportunity for praise and encouragement.
Students who are not called on to drag and drop can be ‘paired’ with the ‘active’ student as advisors or consultants to allow full participation.

	
	Identifying types of civil law. After a traditional teacher led session giving an overview of the key features of the main areas of civil law, students are given mini scenarios based on different areas of civil law and asked to identify which area they think is involved.
	Teacher produces a handout covering key features and a list of scenarios based on students in the class and reflecting their hobbies or interests to individualise the exercise. For examples and guidance see Activity 2, page 52, OCR Law for GCSE, Turner et al 
[image: image3.emf]
	Could be turned into an individual, pair or group quiz to see who gets the most answers right.
Homework could be to make up some scenarios of their own! 
[image: image4.emf]

	The major civil courts
(1 hour)
	Students make posters featuring a hierarchical chart of the main civil courts with ‘key facts’ (such as the number, location and type of cases dealt with) in boxes around the edges.
	OCR Law for GCSE, Turner et al, 2009 or GCSE Law, J Martin, 4th edn or English Legal System, J Martin, 5th edn  or English Legal System, Elliott & Quinn, 9th edn
	Exercise can be done individually, in pairs or groups with conventional paper resources or electronically using flowchart software. 
[image: image5.emf]
Useful sites include: 
[image: image6.emf]
http://www.hmcourts-service.gov.uk/aboutus/structure/   and 

http://www.justcite.com/support/faqs-courts.html

	The three track system
(2 hours)
	Students write a narrative account of the journey through the three tracks based on scenarios made up by the teacher and using the flowchart in the textbook for guidance.
On the reverse of the flowchart students should note a few basic features of each track.
Students could download an N1 claim form (or be given a photocopy) and pretend to be claimants and defendants in the scenarios developed above.
[image: image7.emf]  [image: image8.emf]
	OCR Law for GCSE, Turner et al, 2009, pages 54 - 58
GCSE Law, J Martin, 4th edn or English Legal System, J Martin, 5th edn  or English Legal System, Elliott & Quinn, 9th edn 

N1 Claim form available at: http://www.hmcourts-service.gov.uk/courtfinder/forms/n1_0102.pdf or photocopy from pages 56 – 57 OCR Law for GCSE, Turner et al, 2009

	http://www.hmcourts-service.gov.uk/infoabout/claims/index.htm
Alternatively students could make ‘key fact’ flash cards of the main features of each track.
N1 Claim form exercise could be given as homework to consolidate.

	Basic civil procedure
(1 hour)
	Role play a civil trial based on the information in the free booklet available from the DCA or from a textbook.
Make a sequence chart based on the role play featuring main stages using traditional or ICT resources. 
[image: image9.emf]
	GCSE Law, J Martin, 4th edn or English Legal System, J Martin, 5th edn  or English Legal System, Elliott & Quinn, 9th edn or the free booklet ‘Judges and Schools – A Guide to Court Visits’ available from the DCA website: www.dca.gov.uk/ www.justice.gov.uk 
As above
	Large enough classroom or drama studio.
Could involve props and costumes to involve other departments like drama.
Students who are less participative can be given supporting roles or produce cue cards for main players. 
[image: image10.emf]
Good opportunity to encourage co-operation between those who took a more active part in the role play and those who prefer conventional teaching as this could draw on the knowledge and experience of both types of learner enhancing differentiation and equality.

	Possibility of appeals
(1 hour)
	Make a  virtual interactive poster showing the main lines of appeal in civil matters by using hyperlinks in PowerPoint or Publisher style presentations.
	Use the chart on page 59 GCSE Law for OCR, Turner et al, 2009 or GCSE Law, J Martin, 4th edn or English Legal System, J Martin, 5th edn  or English Legal System, Elliott & Quinn, 9th edn (make sure you use an up-to-date textbook here)
	Could be adapted into a drag and drop exercise on the Smartboard or a conventional ‘fill in the blanks’ quiz.
[image: image11.emf] [image: image12.emf]

	Problems of using the civil courts
(1 hour)
	Students will need to be prepared for a discursive response which may be best achieved through a teacher led group discussion followed by some further reading.
Students could make ‘key fact summary cards’ in class which they then take home and expand on by writing up a discursive account in continuous prose to hand in. 
	Teaching notes/handouts – see also Lesson Plan below
GCSE Law for OCR, Turner et al, 2009, page 58; GCSE Law, J Martin, 4th edn or English Legal System, J Martin, 5th edn  or English Legal System complimented by Elliott & Quinn, 9th edn (for criticisms)
	Teachers should note the Specification requires only ‘problems’ of using the civil courts not advantages.
Opportunity to consider, reflect upon and develop students’ AO2/3 ability. 

	Sources of advice
(1 hour)
	Research exercise. Students (working individually or in groups) could research sources of legal advice using the Internet, library and/or textbooks to produce a mini citizens’ advice leaflet.
	GCSE Law for OCR, Turner et al, 2009, pages 59 – 62; other textbooks, school and public libraries and the Internet – especially:

The Community Legal Service: http://www.communitylegaladvice.org.uk/
the CABx at: http://www.citizensadvice.org.uk/
Law Centres at: http://www.lawcentres.org.uk/
and the TUC ‘Know Your Rights’ site at: http://www.tuc.org.uk/tuc/rights_main.cfm
	Leaflets could be produced electronically using desktop publishing software or conventionally and then displayed on classroom walls.

The CLS website is available in many languages and would present an opportunity for students from different backgrounds to produce leaflets in other languages as ‘sources of legal advice guides’ in Urdu, Mandarin or Polish - for example. 
[image: image13.emf]  [image: image14.emf]

	Tribunals
(2 hour) 
	Traditional lesson to reflect on the disadvantages of using civil courts and use this as an introduction to alternatives to civil actions needed in the light of increasing rights (especially social welfare rights) in post-war era leading to establishment of tribunals. 

Students to make mind-maps (either individually or in groups) as single pages, posters or in electronic format which give an overview of the main points on tribunals (types, role, personnel, work etc) with branches off to give more detail.
	Whiteboard and/or PowerPoint, GCSE Law for OCR, Turner et al, 2009, chapter 7 and other textbooks and teacher prepared handouts

Internet sites:

      http://www.tribunals.gov.uk/ 
      http://www.ajtc.gov.uk/ 
      http://www.tribunals-review.org.uk/  and especially: 
      http://www.employmenttribunals.gov.uk/ 
	Opportunity to develop AO2/3 skills.
Electronic mind maps can be made using E-Mind Maps, Inspiration or similar software and can then be ‘shared’ in sites like ‘Google Shared Stuff’. 
[image: image15.emf]  [image: image16.emf]
Follow-up work could include role playing an Employment Tribunal based around an employment discrimination case the students have made up as this would be good preparation for the Employment Law Unit in year two. 
[image: image17.emf]

	Alternative Dispute Resolution (ADR)
(2 hours)
	Make an information grid which includes the definition of each type of ADR (perhaps in order of formality), the key features of each type and an example of each type of ADR in the real world.
A traditional essay about the advantages and disadvantages of ADR to be set for homework which could either be handed in and marked or done in preparation for a short in-class timed essay. 
	GCSE Law for OCR, Turner et al, 2009, chapter 7 and other textbooks (as above), teacher prepared handouts
For examples try:

ADR Now: http://www.adrnow.org.uk/go/Default.html 
Relate: http://www.relate.org.uk/ 
ACAS: http://www.acas.org.uk/ 
FMB: http://www.fmb.org.uk/ 
ABTA: http://www.abta.com/home
Traditional paper based or ICT
	Could create a drag and drop exercise on the Smartboard on a ‘continuum of formality arrow’ where students drag the type of ADR to its correct place on the continuum.
[image: image18.emf]
The timed essay could be written to the screen on a word processor as preparation for the exam!
[image: image19.emf]

	The legal professions

(4 hours)
	Make a three column ‘compare and contrast career advice chart’ where barristers, solicitors and legal executives have a column each and the rows explain qualifications, academic training, vocational training, governing bodies, work, organisation and complaints procedures for each profession.
Group presentations. Classes could be divided into three groups – one for each profession. Groups to give a short presentation with PowerPoint or flipcharts to explain good and bad points about their profession.
	Blank charts, GCSE Law for OCR, Turner et al, 2009, chapter 8 and other textbooks, teacher prepared materials and the following sites: 
Barristers: http://www.barcouncil.org.uk/CareersHome/TrainingtoBecomeaBarrister/
Solicitors: http://www.sra.org.uk/students/training-contract.page
Legal Executives: http://www.ilexcareers.org.uk/
GCSE Law, J Martin, 4th edn or English Legal System, J Martin, 5th edn  or English Legal System, Elliott & Quinn, 9th edn 
	Teachers could check understanding by giving students small careers advice scenario questions or ‘mini biographies’ requiring them to apply their knowledge which will help with AO2 skills.
Each group could be divided in two (one to deal with the good points and the other the bad points) to make six presentations so that everyone can get involved. Alternatively, work can be divided between researchers and presenters to reflect students’ individual preferences and strengths.

	Judges
(3 hours)
	IT (or traditional) research task. Students to compile a revision booklet which summarises information they have researched on the qualifications, selection, appointment, training, role and tenure of the different types of judges. 

Try and source some video clips with a legal context where different judges can be seen at work. Use them to lead a discussion about how judges are portrayed, the public perception and what judges might really be like.  The discussion can be the lead activity into a piece of homework and/or class research into criticisms of the composition and background of the judiciary to be handed in for assessment of strengths and weaknesses.
	The ‘Judiciary of England and Wales’ website http://www.judiciary.gov.uk/  has a comprehensive range of highly accessible materials which can be used for this topic. Alternatively, a textbook may be used

[image: image20.emf]
The video ‘Inside the Wig’ would be a useful resource when considering the training of judges

In 2011 two new programmes were broadcast involving the work of the new Supreme Court and its judges (BBC 4: The Highest Court in the Land: Justice Makers and Channel 4: Britain’s Supreme Court) – both give an excellent insight into the work of the court as well as the backgrounds of the judges who are seen at home, at work and at leisure
Think of programmes like Judge John Deed, Kavanagh QC, Rumpole of the Bailey and Judge Judy

Research using GCSE Law for OCR, Turner et al, 2009, chapter 9 or GCSE Law, J Martin, 4th edn or English Legal System, J Martin, 5th edn  or English Legal System, Elliott & Quinn, 9th edn textbooks
There are also free to access websites which contain relevant information


	Explore the ‘Judiciary of England and Wales’ website thoroughly as it has lots of resources to enhance teaching and learning in this topic (see, for example, the ‘Myth Busting Quiz’, ‘Lifeline of Joe X’ and the video interview with the Lord Chief Justice).
Opportunity to focus on AO3 skills.

	Consolidation and revision
	Students to make revision flash ‘fact’ cards and similar revision flash ‘critical points’ cards.
There is a fully functioning CBT specimen and past paper on the OCR website which candidates should practice to make sure they have no problems with timing.
Teachers might use the usual range of revision techniques and materials.
	Index cards

OCR website: http://www.ocr.org.uk/qualifications/type/gcse/blt/law/index.html
Examples include software like Who Wants to be a Millionaire? Blockbusters and Hot Potatoes for crosswords, fill in the gaps, word-searches, etc
	Timing will be a key issue in this CBT unit and practice will be important.


	OCR GCSE Law Unit B142: Civil courts and civil processes. Civil liberties and human rights 

	Suggested teaching time
	10 Hours
	Topic
	Civil liberties and human rights

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Resources
	
	GCSE Law for OCR, Turner et al, 2009, Hodder Education, ISBN: 9780340984307   

GCSE Law, Jacqueline Martin, 4th Edition, Hodder Education, ISBN: 9780340983775, Published: 24/04/2009

Law Machine, Marcel Berlins & Claire Dyer, 5th Edition, Penguin, ISBN 9780140287561

GCSE Law, WJ Brown, 9th Edition, Sweet and Maxwell, ISBN: 9780421897908, Published: 22/09/2005

GCSE Law, Peter Shears, 4th Edtion, Longman, ISBN 9780582318922, 20/05/1998 (must now be considered largely out of date)

Essential GCSE Law, Kenny Chin, Routledge-Cavendish, ISBN: 9781859415436, 04/09/2000

The English Legal System, Jacqueline Martin, 5th Edition, Hodder Education, ISBN: 9780340941560, 25/05/2007

Key Facts: The English Legal System, Jacqueline Martin, 3rd Edition, Hodder Education, ISBN: 9780340958667, 27/06/2008
Key Facts: Human Rights, Peter Halstead, 2nd Edition, Hodder Education, ISBN: 9780340966853, 27/06/2008

Complete A-Z Law Handbook, Jacqueline Martin, Mary Gibbins, 3rd Edition, Hodder Education, ISBN: 9780340872680, 28/11/2003

Another important resource is ‘Human Rights Impact’ available to download free at the Citizenship Foundation website at: http://www.citizenshipfoundation.org.uk/lib_res_pdf/0003.pdf
Free Human Rights Study Guide (from the Ministry of Justice) at: http://www.justice.gov.uk/docs/act-studyguide.pdf
DirectGov.com at: http://www.direct.gov.uk/en/Governmentcitizensandrights/Yourrightsandresponsibilities/index.htm
Ministry of Justice Human Rights pages at: http://www.justice.gov.uk/whatwedo/humanrights.htm
BBC World Service ‘I Have a Right To’ at: http://www.bbc.co.uk/worldservice/people/features/ihavearightto/low_b/all_rights.shtml
United Nations Human Rights site at: http://www.ohchr.org/EN/Issues/Pages/WhatareHumanRights.aspx
European Court of Human Rights case law and jurisprudence at: http://www.echr.coe.int/echr/ 

The Human Rights Act 1998 at: http://www.opsi.gov.uk/acts/acts1998/ukpga_19980042_en_1
The European Convention on Human Rights at: http://conventions.coe.int/Treaty/en/Treaties/Html/005.htm
The Universal Declaration of Human Rights at: 
http://www.ohchr.org/EN/UDHR/Pages/Introduction.aspx
	A very valuable resource – even though these materials are aimed at KS3 - teachers will find lots of ideas in this resource to adapt for the purposes of this unit.

	Introduction
(3 hours)
	‘Lord of the Flies’ or ‘Lost’ scenario. In this exercise students can be split into fairly large groups. Describe the basic premise of Lord of the Flies or Lost. They are told that they have just landed on a deserted island and have no idea whether they will ever be found so they have to build a society based on rules they all agree to. Given posters and marker pens the groups make a charter of fundamental rights which they present to the class. Students will tend to state rights in absolute terms and this will give the teacher the opportunity to start a discussion about when some rights can be limited or taken away altogether. Following such a discussion students can return to the task and try and agree the circumstances under which rights can be limited or withdrawn. 

The Timeline exercise is a good way to get students to find out about the key human rights treaties at the same time as tracing the development of human rights. Students will [image: image28.png]OCRY
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also get a sense of the international, regional and domestic nature of human rights law. Students make a timeline of significant dates themselves or can be given a timeline with partial information and/or dates which they use to research the missing information. Students should be encouraged to add detail around the timeline about dates, members and scope, etc.
Make a Human Rights Glossary. Human rights law involves some terminology that can be challenging such as ‘inalienable’, ‘absolute’, qualified’, ‘universal’, ‘proportionate’, ‘asylum’, ‘conscience’, ‘inhuman’, ‘degrading’, etc. The glossary exercise should be teacher led in the sense that students cannot be expected to simply search for words themselves. Rather, a teacher produced glossary is given out and the students use various resources (including the Internet to fill in the definitions. 


	Students should not have any resources for this exercise other than a poster and pens as the point of the exercise is to see what rights they come up with and value without guidance
Another important resource is ‘Human Rights Impact’ available to download free at the Citizenship Foundation website at: http://www.citizenshipfoundation.org.uk/lib_res_pdf/0003.pdf
Free Human Rights Study Guide (from the Ministry of Justice) at: http://www.justice.gov.uk/docs/act-studyguide.pdf
GCSE Law for OCR, Turner et al, 2009, chapter 11

	A highly participative lesson which should generate lots of good discussion and (without realising it overtly) a good understanding of the conditional nature of rights as well as the ‘special status’ of certain fundamental rights.
[image: image21.emf]
A minimum might include:

WWII as an inspiration for enshrining rights

The Universal Declaration of Human Rights

The European Convention on Human Rights

The Human Rights Act

But could include others like the United Nations   Convention on the Rights of the Child.
It is important that students understand key concepts such as why rights are ‘inalienable’ and the distinction between absolute and conditional rights. Understanding should therefore be checked through traditional methods to avoid students simply looking up answers and writing them down without understanding them. A ‘matching exercise’ in a grid could be set for homework or consolidation work for example.

	Basic freedoms
(4 hours)
	Identifying rights and restrictions. Students to make a two column table with the key features of each fundamental right defined on the left and examples of situations where those rights can be restricted on the right (with the obvious exception of Art.3 which is unconditional). Students then use the chart to identify the relevant right or restriction in mini scenarios prepared by the teacher.
	Free Human Rights Study Guide (from the Ministry of Justice) at: http://www.justice.gov.uk/docs/act-studyguide.pdf
GCSE Law for OCR, Turner et al, 2009, chapter 10


	The clear expectation here is that students understand what the main freedoms are and how and why they may be limited in given circumstances. An AO2 opportunity exists here to test understanding through application questions like those suggested. Applying knowledge to scenarios is a key legal skill and this activity will be a good preparation for later units.

	Fundamental human rights
(3 hours)
	Platform Debates. Teachers to organise a series of contextual debates around each of the key human rights. For example, abortion or euthanasia and the right to life, extended detention periods and the right to liberty, pornography and offensive materials and the right to free speech, use of ‘Mosquitoes’ against teenagers and freedom of movement, wearing religious clothing and/or jewellery at school and freedom of religion, equal treatment and discrimination, etc. Students take responsibility for their own learning by working in pairs to present the case for or against a motion agreed in advance.  Homework could be integrated into the preparation through promoting the use of PowerPoints, Photostory/media clips or traditional resources to give greater impact (ICT). Students research their topic and produce their own arguments for or against the motion. Two students for each side take turns to speak for a set time for or against the motion. A question and answer slot should be allocated at the end and controlled through the chair. The chairperson takes a vote on the motion before and after the debate to see if the arguments have influenced the opinion of the class. Quiet students can take on research roles if they do not wish to present.  
[image: image22.emf]
	All of the above
	The expectation here is that students understand fundamental rights, freedoms and restrictions in some sort of context. An AO3 opportunity exists here to encourage a discursive approach to questions which will often follow lively classroom discussions which should provide thoughtful and original content. Homework or in-class tests in traditional essay format would be a valuable follow up.


OCR GCSE Law Unit B142: Civil courts and civil processes. Civil liberties and human rights 
Identifying types of civil law
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning Objectives for the Lesson
	Objective 1
	Give students a contextual understanding of how to develop points when answering AO3 ‘discussion’ questions

	Objective 2
	Understand the way that marks are gained in the examination by using appropriate development points

	Objective 3
	Develop students’ critical and analytical skills (AO3) through the structured use of writing frames

	Objective 4
	Provide a framework which students can adapt and use more widely in any AO3 discussion style question

	Objective 5
	Give students a basis on which to extend and consolidate their learning in a piece of creative homework


Recap of Previous Experience and Prior Knowledge
· Refer to the Principal Examiner’s Report (published on the OCR website and, in particular, the extended response questions relating to the development of responses through discussion.  Explain that it will be important to understand what the examiners are looking for when they are marking a discussion question in order to do well. It may be useful to brainstorm what the class think the important aspects of a discussion might be. Teachers should encourage points such as fairness, balance, evidence, explanations, illustrations, sources, etc. Now refer back to the lessons on ADR and explain that you are going to do a writing frame exercise based on the advantages of ADR. It may prove helpful to have a short summary of advantages and disadvantages of ADR on a PowerPoint (see GCSE Law for OCR, Turner et al, 2009, page 70 & 68). The question the exercise is based on is ‘Discuss the advantages of using ADR to resolve a civil dispute instead of using the civil courts’.
Content

	Time
	Content

	10 minutes
	Introduction and warm up by explaining the context of the lesson (as above) using whiteboard displays of a Principal Examiner’s report relating to a discussion question about ADR, a PowerPoint of the advantages and disadvantages of ADR and the points raised in the brainstorm analysing the nature of a discussion.

	10 minutes
	Traditional lesson leading into student activity 1: 

Explain that examiners are looking for some level of explanation or development of points raised and, to show balance, some sort of counterpoint or ‘however’ point.

Introduce the idea of using a writing frame as a way of giving students a framework or structure to work with.
Use a PowerPoint based on a diverse range of celebrities that will reflect known and appropriate interests in the group.
Give the students a blank pro forma based on figure 2 (below).
Use the Tony Blair example to explain what you want the students to do using figure 1 (possibly in conjunction with the ‘reveal’ function on your smartboard.
Ask the students to come up with their own version based on a celebrity that they like or dislike. Students should be encouraged to work together in pairs or small groups to gain a diversity of views.
Teacher supervises to make sure that proper reasons are being given rather than anecdotal or prejudiced subjective views.


	10 minutes
	Mini-plenary to consolidate:

Take a few students’ answers as examples – focusing on those that have understood the process as well as those who have not so that less able students see what is required based on the work of their peers.

	10 minutes
	Traditional lesson leading into student activity 2:

Teachers should explain that the class are now going to apply the same principles to the ADR question.
Use figure 3 to illustrate the technique when applied to the ADR question – again, the reveal technique on the smartboard may provide a useful degree of control.
Give students a pro forma based on figure 4 and ask them to do another advantage in pairs or small groups. 


	5 minutes
	A mini-plenary based on looking at one advantage to share. 


Consolidation

	Time
	Content

	5 minutes
	Follow up by setting a piece of homework to write up two other advantages in their own time. Differentiation can be achieved by encouraging more able students to write in continuous prose where less able students could use the support and structure of the frame to build confidence.


Figure 1
	Choose a celebrity:
	Tony Blair

	Why do you like/dislike them?


	Explain the reason for your point of view
	Give a possible counterpoint

	I dislike Tony Blair because I think he took us into an illegal war
	I think Tony Blair took us to war because he wanted to go along with George Bush and he should have let us have a vote on it first
	However, I do believe he sincerely believed he was doing the right thing and he was not without support


Figure 2
	Choose a celebrity:
	

	Why do you like/dislike them?


	Explain the reason for your point of view
	Give a possible counterpoint

	
	
	


Figure 3
	Name an advantage of ADR:
	ADR is informal

	Why is your point an advantage?

	Explain the reason behind your point 
	Give a possible counterpoint

	ADR is relaxed and informal which is good as some people are intimidated by the formality of the civil courts
	Most forms of ADR give the parties a high level of control by allowing the parties to choose the style and level of formality of proceedings
	However, this lacks the authority and credibility of the civil courts


Figure 4
	Name an advantage of ADR:
	

	Why is your point an advantage?


	Explain the reason behind your point 
	Give a possible counterpoint

	
	
	


= Innovative Teaching Idea


This icon is used to highlight exceptionally innovative ideas.





= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.
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