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Introduction

Background

OCR has produced a summary brochure, which summarises the changes to Latin. This can be found at www.ocr.org.uk, along with the new Specification.

In response to reforms announced by the Government and in response to Ofqual mandated changes to GCSEs, unitised assessment of this qualification is being replaced by linear assessment.  This means that candidates commencing a two year course from September 2012 will take all of their GCSE units at the end of the course in June 2014.

In order to help you plan effectively for the implementation of the new specification we have produced these Schemes of Work and Sample Lesson Plans for Latin. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

OCR involves teachers in the development of new support materials to capture current teaching practices tailored to our new specifications. These support materials are designed to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of sample Lesson Plans is provided in Word format so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson Plans provide examples of how to teach this unit. The teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work
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	Unit A404: Latin Verse Literature

	Suggested teaching time
	1 hour
	Topic
	Introduction to Latin lyric poetry

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction to lyric poetry: its major concerns and general atmosphere; how lyric differs from the Ovid elegiacs (Tristia 1.3) that may already have been read.
	The teacher should give a general presentation on lyric poetry with a focus on themes relevant to the poems set for the examination. The teacher may wish to introduce the topic through a selection of English lyric poems.
Outline to the students the specific prescription they will be preparing, showing the section of the OCR Latin Anthology that they are to study, and explain that this will constitute 25% of their full GCSE course (50% of short course).

Homework activity

Short internet-based project to find out more about Latin lyric poetry in general terms. Group work with each group giving a brief report of their findings at the end.
	Lee, G, (ed.), The Poems of Catullus, Oxford Paperbacks, 1998
West, D, (trans.), The Complete Odes & Epodes, Oxford Paperbacks, 2000  

http://academic.brooklyn.cuny.edu/  english/melani/cs6/read_lyr.html


For a good exploration of how familiar we are with a number of lyric conventions from our modern lives.
Perseus lexical tools Perseus http://www.perseus.tufts.edu/hopper/
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The teacher needs to emphasise the points of contact between modern ideas of lyrics (e.g. pop lyrics) and Roman lyric poetry: Latin lyric poetry was a ‘cool’/‘trendy’ type of poetry for a ‘cool’/‘trendy’ audience. 

Emphasis on the emotional world of lyric poetry.
Students should end with a clear understanding of what marks out lyric poetry as different from other types of poetry they may have read – in Latin or English.
Encourage students to listen to oral recordings of the poems on the OCR Latin Anthology CDRom.

	Introduction to Horace and Catullus
	The teacher should give a brief presentation on the two most famous Roman lyric poets.
Short internet-based project to find out more about Horace and Catullus. Group work with each group reporting back on their findings.
Homework activity

Students should be given a literal translation of Horace Odes 1.8 and told to use the OCR Latin Anthology notes and vocabulary to prepare the poem for next lesson.
	Lee, G & West D, (as above)
For Catullus: Quinn, Catullus, The Poems, London, 1970.
http://www.vroma.org/~hwalker/ VRomaCatullus/ 
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click on CATULLUS at top of page. 

	Teachers should only give the briefest of outlines of the careers of these two poets. Students should be aware how the poets sit chronologically. The society in which they were writing and their place in that society might also be briefly touched on.


	
	
	For Horace: Quinn, Q, Horace, The Odes, Macmillan/BCP, 1980.
http://en.wikipedia.org/wiki/Horace
Oxford Latin Course books 1 and 3 have useful summaries on Horace.
	


	Unit A404: Latin Verse Literature

	Suggested teaching time
	1-2 hours
	Topic
	OCR Latin Anthology for GCSE: Horace Odes 1.8

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Translation of poem
	Students should have prepared this poem beforehand alongside a literal translation provided by the teacher. Work through the Latin using the prepared material in pairs or groups.

Where possible, students must be asked to use their knowledge of grammar and syntax to explain how the given translation has been derived. 
	Quinn, Horace, The Odes, London, 1980 – an invaluable teacher’s resource.
Students should make full use of the vocabulary and other help provided by the OCR Anthology.
   
" 
http://www.stoa.org/diotima/anthology/  horawill.shtml#8 
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-

For a good accurate version of the poem which captures the spirit and atmosphere well.

	Students should be required to pick out Latin words or phrases which correspond to words/phrases in their translations. 
Grammar and syntax with which students are unlikely to be acquainted (especially lines 11-12) will require elucidation from the teacher. The teacher will need to judge the level of support necessary in accordance with the ability of the group.


	Themes and material
	The relationship between Lydia & Sybaris.
What has gone wrong?

Why is he no longer interested in his sporting / military exploits?

Exploration of the myth in stanza 4. 

How does stanza 4 relate to the rest of the poem?
	For the social background to the activities that Sybaris is refusing,  see Quinn, 1.8. (introduction)

For a straightforward account of the career of Achilles including the myth of stanza 4:-

www.pantheon.org/articles/a/achilles.html see also www.mlahanas.de/Greeks/Mythology/ AchillesLouvreMa2120.html 
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for ancient images of the same event. 

	Students need to be made to think about the negative side of love affairs – rather than just focusing on the positive.
The more allusive nature of stanza 4 will require time to show its relevance to the first three stanzas as well as what it suggests about Horace’s hopes for Sybaris in the future.
Students can use the internet to explore the myth of Achilles and King Lycomedes more fully. 

	Use of rhetoric
	How does Horace use stylistic effect and structures of the poem to enliven the poem and increase its persuasiveness? eg the insistent questioning , the imagery. 
Students should be asked to relate features they have encountered in their previous reading to this poem.
The myth in stanza 4 as an exemplum for Lydia & Sybaris.
Projecting the text onto whiteboard using a dataprojector, highlighting rhetorical devices and literary/stylistic points is also useful.
	
	The extent to which this can be a student-led activity depends on how much Latin poetry has already been studied.
Students should be informed that they will generally not be able to make metrical points on this poem as it is in a metre unfamiliar to them.
Students should always been made to consider the effect of rhetorical devices on the argument of the poem. They must not be viewed in a vacuum.
NOTE: technical terms for rhetorical features are not required.

	Homework
	GCSE-style comprehension on Odes 1.8, reinforcing points covered in the lesson.
	
	Teacher should get pupils into the habit of using evidence to support their views and encourage the use of quotations ad nauseam. It is advisable to tackle the first exam-style question in class rather than ask pupils to do it for homework.


	Unit A404: Latin Verse Literature

	Suggested teaching time
	2 hours
	Topic
	OCR Latin Anthology for GCSE: Catullus 8

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Translation of Catullus 8: lines 1-8
	Work through lines 1-8 using the material prepared for homework. Students should be asked to use their knowledge of grammar and syntax to explain how the given translation has been derived.
	Quinn, Catullus: The Poems, London, 1970 – an invaluable teacher’s resource.
Fordyce, Catullus, A Commentary, OUP, 1990.
Students should make full use of the vocabulary and other help provided by the OCR Anthology.
http://www.vroma.org/~hwalker/ VRomaCatullus/008.html
for a helpful line by line translation.

	Students should be required to pick out Latin words/phrases which correspond to words/phrases in their translations. 

Grammatical structures should be emphasised wherever they are accessible to GCSE-level students.
The level of teacher support will depend on the ability of the group.
Encourage students to listen to oral recordings of the poems on the OCR Latin Anthology CDRom.

	Interpretation & appreciation of lines 1-8
	Why does Catullus open by describing himself as miser/desinas ineptire?

What are the candidi soles?

How much did Catullus love his girl?

What did they used to do together?

How does Catullus use rhetorical devices to emphasise the happiness of those candidi soles?
	
	Students’ attention should be drawn to the large number of verbal pairings and oppositions in these lines. They should be asked what the rhetorical effect of these is on the argument.
Students should be encouraged to use their previous reading of Latin poetry to help them think about the use of rhetoric in these lines.
Students should be informed that they will generally not be able to make metrical points on this poem as it is in a metre unfamiliar to them.

	
	
	
	NOTE: technical terms for rhetorical features are not required.

	Translation of lines 9-18
	As for lines 1-8
	
	The series of imperatives (9-11) are likely to need elucidation as these are not forms with which students at this level are likely to be acquainted.

	Interpretation & appreciation of lines 9-18


	How does the tone of the poem change in line 9?

How must Catullus deal with this change in circumstances?

What subsequently happens to his attitude towards the girl?

How realistic is this radical change in attitude?

How does Catullus use rhetorical devices to emphasise the change in the relationship and his attitude towards the girl in this second half of the poem?
	Hear an excellent recitation of the poem at: http://www.youtube.com/watch?v=TKcoV9vN25g&feature=related 
	Students should be asked to try to put themselves in Catullus’ position – how realistic is his change of emotion – especially the extremely bitter ending: can love turn so easily to hate (odi et amo…)? Do girls have a different opinion about this to boys?

Will Catullus keep to his promise of obduracy?

Listen to the music and rhythms of the poem on youtube. 



	Unit A404: Latin Verse Literature

	Suggested teaching time
	4 hours
	Topic
	OCR Latin Anthology for GCSE: Catullus 8

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Preparation for next lesson: Catullus 51
	Issue translation of Catullus 51 and get students to work out how the English relates to the Latin.
	
	


	Unit A404: Latin Verse Literature

	Suggested teaching time
	2 hours
	Topic
	OCR Latin Anthology for GCSE: Catullus 51

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Translation of Catullus 51: stanzas 1-3
	Work through stanzas 1-3 using the material prepared for homework. Students should be asked to use their knowledge of grammar and syntax to explain how the given translation has been derived.
	Quinn, Catullus: The Poems, London, 1970 – an invaluable teacher’s resource.
Fordyce, Catullus, A Commentary, OUP, 1990.
Students should make full use of the vocabulary and other help provided by the OCR Anthology.
http://www.vroma.org/~hwalker/  VRomaCatullus/51.html 

for a helpful line by line translation. 


	Students should be required to pick out Latin words/phrases which correspond to words/phrases in their translations. 

Grammatical structures should be emphasised wherever they are accessible to GCSE-level students.
The level of teacher support will depend on the ability of the group.
Encourage students to listen to oral recordings of the poems on the OCR Latin Anthology CDRom.

	Interpretation & appreciation of stanzas 1-3
	What is the point of comparing the man sitting opposite Lesbia to the gods?

Who is ‘that man’?

How does Catullus express the effects that seeing Lesbia has on him?

How does Catullus use rhetorical features to make the physical effects of seeing her even more dramatic and vivid?
	http://latinhonors.googlepages.com/translation
for an excellent discussion of many aspects of this poem. (including metre).

	Students should be made aware that they will not be able to scan the metres of Catullus; consequently, they will not be able to make metrical points. 

Students should be encouraged to use their previous reading of Latin poetry to help them think about the use of rhetoric in these lines.
NOTE: technical terms for rhetorical features are not required.


	Unit A404: Latin Verse Literature

	Suggested teaching time
	2 hours
	Topic
	OCR Latin Anthology for GCSE: Catullus 51

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Translation of stanza 4
	As for lines 1-5.
	
	These lines are straightforward and should not require a great deal of teacher input.

	Interpretation & appreciation of stanza 4


	Why is there a change of addressee at this point?

On what does Catullus blame his problems?

What is the point of the reference to reges … et beatas … urbes (15-16)?

How does Catullus use rhetorical devices to make his argument more powerful and persuasive?
	Poem recited at:
http://www.podcastdirectory.com/podshows/1744951

	Students will need to have the concepts of otium/negotium explained.
If there is time, students should be asked how much they think a regime of negotium will actually succeed in ridding Catullus of his feelings for Lesbia?

How convincing is his diagnosis of his symptoms? 

Listen to the music and rhythms of the poem on youtube.



	Preparation for next lesson: Catullus 101
	Issue translation of Catullus 101 and get students to work out how the English relates to the Latin.
	
	


	Unit A404: Latin Verse Literature

	Suggested teaching time
	4 hours
	Topic
	OCR Latin Anthology for GCSE: Catullus 101

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Translation of Catullus 101: lines 1-5
	Work through lines 1-5 using the material prepared for homework. This could be student-led; they should be asked to use their knowledge of grammar and syntax to explain how the given translation has been derived. 
	Quinn, Catullus: The Poems, London, 1970 – an invaluable teacher’s resource.
Fordyce, Catullus, A Commentary, OUP, 1990.
Students should make full use of the vocabulary and other help provided by the OCR Anthology.
http://www.vroma.org/~hwalker/  VRomaCatullus/101.html 

For a useful line by line translation. 


	Students should be required to pick out Latin words/phrases which correspond to words/phrases in their translations. Grammatical structures should be emphasised wherever they are accessible to GCSE-level students.
Grammatical structures should be emphasised wherever they are accessible to students at GCSE level.
The level of teacher support will depend on the ability of the group.

	Interpretation & appreciation of lines 1-5
	How is the closeness between Catullus and his brother, even in death, brought out?

How is his brother’s death emphasised?

What exactly has Catullus come to do at the tomb?


	Interesting article about Roman burial rites:

http://ancienthistory.about.com/od/deathafterlife/a/RomanBurial.htm   



	If there is time, students should be told that this poem is written in alternating hexameter and pentameter lines (elegiac couplets). Assuming they have some knowledge of scanning hexameters, they should be asked to scan the odd lines (1, 3, 5) of the poem and then read them aloud to hear their mournful spondaic movement.

	
	How are rhetorical devices (especially patterns of alliteration and assonance) used to create a mournful tone?
	
	Students should be encouraged to use their previous reading of Latin poetry to help them think about the use of rhetoric in these lines.
NOTE: technical terms for rhetorical features are not required.

	Translation of lines 6-10
	As for lines 1-5.
	
	

	Interpretation & appreciation of lines 6-10


	How is the emotional level of the poem increased in the second half?

How does Catullus continue to stress the close familial relationship between the two men?

What is the effect of the final two lines?

How are rhetorical devices used to emphasise the sense of pathos and sorrow?
	Particularly tragic recitation of this poem at: http://www.youtube.com/watch?v=5d2HieUlrOc

	Students can be asked to scan the hexameter lines (7 & 9) and consider their sounds.
Students might also be introduced (however briefly) to the scansion of the pentameter and might be able to scan the whole poem for themselves before listening to the music and rhythms of the poem on youtube. 
If time allows, a comparison may be made between this poem and the other elegiac couplets (Ovid, Tristia) that may already have been read.

	Homework/Preparation for next lesson
	GCSE-style comprehension exercise on Catullus 101 testing the material covered in the lesson.
	
	


	Unit A404: Latin Verse Literature

	Suggested teaching time
	1 hour
	Topic
	OCR Latin Anthology for GCSE: Ovid, Tristia 1.3: Introduction & Lines 7-12

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	Ovid's exile in AD 8 to Tomis for the last ten years of his life.
Alleged reasons for exile: carmen et error. (Tristia 2. 207)

carmen – Ars Amatoria? Hugely popular work glamourising adultery. Cannot have been popular with Augustus in view of his legislation designed to promote monogamous, stable relationships.
error – something to do with Augustus' granddaughter Julia who was banished in the same year as Ovid? Did he have dangerous and sensitive inside information.
	There is not a great deal of material either printed or on the internet that deals specifically with the Tristia. However, some good introductory  discussions on his exile can be found in:

Ovid, Tristia Ex Ponto , Wheeler,  Loeb, 1989

The Poems of Exile: "Tristia" and "The Black Sea Letters,” Green, California, 2005

A good translation of all the poems can be found at:

http://www.tkline.freeserve.co.uk/Ovidexilehome.htm

	We do not know the real reasons for his exile beyond the enigmatic carmen et error. Whatever it was, Ovid was never allowed to return home and died in exile.
The first book (which contains our poem) was written during his journey into exile. It addresses his wife and friends left behind and describes (retrospectively) his departure from Rome and the hardships he encountered as he travelled to far-distant, outlandish Tomis.
Students might be encouraged to search for signs of Ovid's and Tomis' legacy in maps of modern-day Constantza, the modern Romanian city nearest to the site of ancient Tomis. Try:
http://www.romaniatourism.com/constanta_map.html


	Unit A404: Latin Verse Literature

	Suggested teaching time
	1 hour
	Topic
	OCR Latin Anthology for GCSE: Ovid, Tristia 1.3: Introduction & Lines 7-12

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	Work through lines 1-6 using the vocabulary and grammatical assistance provided in the OCR  Latin Anthology. This could be student-led; in addition to the notes, they should be required to employ their own knowledge of grammar and syntax in working out what the Latin means.
	
	Students should be required to pick out Latin words/phrases which correspond to words/ phrases in their translations. 

Grammatical structures should be emphasised, wherever they are accessible to GCSE-level students.
The level of teacher support will depend on the ability of the group. In general, students should be left to work out as much as possible for themselves.

	
	What particular occasion is Ovid describing?

How does he emphasise verbally the weight of his emotions and the finality of the situation?

To what does urbe refer in 2?

What is the effect of the contrasting present and perfect tense verbs?

To whom does Caesar (5) refer?

How does Ovid use rhetorical devices to bring out the drama and emotion of the occasion?
	
	The appropriateness of the elegiac couplet for Ovid's subject matter might be considered.
Students might be asked how effective these lines are in setting the scene for the poem and in arresting our attention and making us feel sorry for the poet.
NOTE: technical terms for rhetorical features are not required.

	
	Work through lines 1-6 using the vocabulary and grammatical assistance provided in the OCR Latin Anthology. This could be student-led; in addition to the notes, they should be required to employ their own knowledge of grammar and syntax in working out what the Latin means.
	
	Students should be required to pick out Latin words/phrases which correspond to words/ phrases in their translations. 

Grammatical structures should be emphasised, wherever they are accessible to GCSE-level students.
The level of teacher support will depend on the ability of the group. In general, students should be left to work out as much as possible for themselves.
Students may need help with the gerunds parandi (7) and legendi (9).
Help will be required with the quantities of the final -a- in 8.
aliter ... quam introducing the simile will need elucidation.

	
	What is the effect of the repetitions of negatives nec ... nec (7), non ... non ... non (9-10)?

How does Ovid arouse pity for his plight in these lines?


	
	How can the apparent contradictions of 7 & 8 be resolved?

Tricolon of 9-10 stands out.
What relationship is suggested between Caesar (5) and Iovis (11)? Why might Ovid be suggesting this?

	
	How effective is the simile in helping us understand his dazed state?

How does Ovid use rhetorical devices to bring out the helplessness he feels?
	
	Students should be asked to describe in their own words exactly what the simile is describing and how it relates to Ovid and his situation at this point.


	Unit A404: Latin Verse Literature

	Suggested teaching time
	1 hour
	Topic
	OCR Latin Anthology for GCSE: Ovid, Tristia 1.3: Lines 17-28

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Translation of lines 
17-22
	Work through lines 17-22 using the vocabulary and grammatical assistance provided in the OCR Latin Anthology. This could be student-led; in addition to the notes, they should be required to employ their own knowledge of grammar and syntax in working out what the Latin means.
	There is not a great deal of material either printed or on the internet that deals specifically with the Tristia. However, reference should be made to:

Ovid, Tristia Ex Ponto, Wheeler, Loeb, 1989

The Poems of Exile: "Tristia" and "The Black Sea Letters,” Green, California, 2005

A good translation of all the poems can be found at:

http://www.tkline.freeserve.co.uk/ Ovidexilehome.htm
	Students should be required to pick out Latin words/phrases which correspond to words/ phrases in their translations. 

Grammatical structures should be emphasised, wherever they are accessible to GCSE-level students.
The level of teacher support will depend on the ability of the group. In general, students should be left to work out as much as possible for themselves.
Teachers are likely to have to explain the accusative participle flentem (17) referring to Ovid himself.
Attention should be drawn to the ablative absolute in 18.
Reference should be made to the idiom certiorem facio in explaining 20.

	Discussion of lines 
17-22
	What is the effect of the juxtaposition of the participles amans flentem flens in 17?

Why are his wife's cheeks described as indignas?


	
	Students might be asked to consider the similarities and differences between Ovid's daughter's situation and his own.
How does the rhythm of 21-22 convey the noise coming from the family members?

	
	How does the mention of his daughter overseas add to the pathos of the situation?

Why does Ovid liken the scene inside the house to a non taciti funeris?
	
	Students should be asked to think about the number of references to death / funerals in these lines and their significance for Ovid's exile?

NOTE: technical terms for rhetorical features are not required.

	Translation of lines 
23-28
	As for lines 17-22 above.
	
	As for 17-22 above.
Students may need help with the impersonal licet in 25.
Why is grandibus (25) in the ablative case?

	Discussion of lines 
23-28
	Effect of the singular nouns femina virque (23)?

funere (23) picks up funeris in 22, continuing the 'funereal' references.
Effect of the juxtapositions of lacrimas angulus (24) & parvis grandibus (25)?

How does the reference to the capture of Troy help us to understand Ovid's current situation?

What time of day was all of this happening?
	The Latin text of Aeneid II can be easily accessed at:
http://www.thelatinlibrary.com/vergil/aen2.shtm
A good translation of this text is at:

http://www.users.globalnet.co.uk/~loxias/virgil/aenenglish.htm

	The significance of the Fall of Troy may need explanation. Reference can be made to Virgil, Aeneid II, passim, but particularly 361-369 & 755-767. If time allows, students may be asked to suggest some parallels between the Virgilian description of the fall of Troy and Ovid's description of his own exile.
NOTE: technical terms for rhetorical features are not required.

	Homework
	Students should be asked to prepare the next section of text for homework.
	
	


	Unit A404: Latin Verse Literature

	Suggested teaching time
	1 hour
	Topic
	OCR Latin Anthology for GCSE: Ovid, Tristia 1.3: Lines 73-84

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Translation of lines 
73-78
	Work through lines 73-78 using the vocabulary and grammatical assistance provided in the OCR Latin Anthology. This could be student-led; in addition to the notes, they should be required to employ their own knowledge of grammar and syntax in working out what the Latin means.
	There is not a great deal of material either printed or on the internet that deals specifically with the Tristia. However, reference could be made to:

Ovid Tristia Ex Ponto, Wheeler,  Loeb, 1989.
The Poems of Exile: "Tristia" and "The Black Sea Letters,”  Green, California, 2005.
A good translation of all the poems can be found at:

http://www.tkline.freeserve.co.uk/Ovidexilehome.htm
	Students should be required to pick out Latin words/phrases which correspond to words/ phrases in their translations. 

Grammatical structures should be emphasised, wherever they are accessible to GCSE-level students.
The level of teacher support will depend on the ability of the group. In general, students should be left to work out as much as possible for themselves.
Teachers are likely to have to remind students of the previous use of (haud) aliter quam in 11

pars (74) will need explanation as pars (mei).
75-6 is difficult:  ultores proditionis goes together and needs to be translated in apposition to equos as a phrase expressing purpose – 'to avenge his treachery'.

	Discussion of lines 
73-78
	How does dividor apply to Ovid's mind at this point?


	The story of Mettus of Alba can be found in Livy 1.28 at:

http://etext.virginia.edu/toc/ modeng/public/Liv1His.html

	· How does the reference to Mettus help us understand better what is happening to Ovid at this point? What is the significance of Mettus' proditionis for Ovid's situation?




	Unit A404: Latin Verse Literature

	Suggested teaching time
	1 hour
	Topic
	OCR Latin Anthology for GCSE: Ovid, Tristia 1.3: Lines 73-84

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	What is the significance of the reference to Mettus and his gruesome fate? Students might be asked to do some online research on Mettus.
How does tum vero prepare for a further raising of the emotional pitch?
What is happening in 78?

How are rhetorical devices used to intensify the sense of sorrow?


	See also Virgil, Aeneid VIII, 642-645 at:

http://www.thelatinlibrary.com/vergil/aen8.shtml

	Students should consider together the points of similarity and difference between Mettus' situation and Ovid's.
What is effect of the different rhythms of 73, 75 and 77?

	Translation of lines 79-84
	As for lines 73-78 above.
	
	As for 73-78 above.
Students are likely to need help with the participle abeuntis (79) referring to Ovid himself.
Explanation of the passive infinitive avelli (81) may be required. 

The cases of exulis exul  (82) will need elucidation.

	Discussion of lines 
79-84
	What is the significance of the repetition of tum vero in 79 (cf. 77)?

How does the word patterning of maestae pectora nuda manus (78) reflect the actions of the women?


	For a brief discussion of Roman funeral practices see:

http://www.funeraladvice.com/index.php?s=ferryman

	Students could be asked to do some online research on Roman funeral customs to explain the actions of the mourners in 76-7.
How do these lines emphasise the love of Ovid's wife for her husband?



	
	What is the effect of the interlocking word order of 80?

Why does Ovid choose to employ  direct speech at 81ff?

How are his wife's words made so plangent? Use of rhetorical devices.
Students should be asked to think carefully about the imagery of 84.
	
	How much is she prepared to sacrifice on his behalf (e.g. 82)?

How does the metre of the hexameters reflect her agitation?

NOTE: technical terms for rhetorical features are not required.

	Homework
	Students should be given a GCSE-style comprehension exercise testing their comprehension and literary appreciation of this section of text.
	
	


	Unit A404: Latin Verse Literature

	Suggested teaching time
	1 hour
	Topic
	OCR Latin Anthology for GCSE: Ovid, Tristia 1.3: Overview

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Overarching themes
	The teacher should ask the students in groups to think about themes which unify the sections of the poem that they have studied. They should be asked to think about themes as well as rhetorical/stylistic features which reoccur in the course of the poem.
Each group should be asked to present their findings to the class and important themes should be written on the board for further discussion.
	Students should have the whole text of the poem in front of them, ideally presented on one side of paper so they can more easily compare and contrast different passages.
	Students should be encouraged to consider the poem on the larger scale.
Students need to be able to provide evidence in Latin for the points they produce. 

The amount of assistance is dependent on the ability of the group. The teacher may need to start the process off by giving some examples of the type of themes required.

	Suggested key themes

	The presentation of the pathos of the occasion – passim.
The references to family and household members, both present and absent.
The references to Rome and its buildings.
The references to mythological themes.
His inability to take the final step to exile.
	Teachers should refer to lessons above for details relating to a 
number of these themes.
For information on Ovid's house in Rome see:

http://findarticles.com/p/articles/ mi_qn4158/is_20001105/ai_n14343259/pg_1? tag=artBody;col1
For a map of ancient Rome:

http://www.planetware.com/map/ancient-rome-map-i-ancrom.htm
	Students should be asked to note down the headings chosen by the teacher and leave space underneath each heading for textual references.
Each group should be asked to give a reference for each heading.


	Unit A404: Latin Verse Literature

	Suggested teaching time
	1 hour
	Topic
	OCR Latin Anthology for GCSE: Ovid, Tristia 1.3: Overview

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Discussion of themes
	Each of the following bullet points links with the themes mentioned above:

references to tears and grief; exile as death; the act of going into exile as a funeral; abandonment by the Gods.
behaviour of the various family members, especially his wife; absence of his daughter?

What is the significance of the repeated references to his home and places in Rome? Possible relationship to 11-12?

26-27: Into what context does this simile set his exile? Why does he refer to the fate of Mettus (his crime of proditionis (76))?

Seeming paralysis: 7-12; delaying tactics, 31-34, 55-56; saepe (57), quasi discedens (58), 59-60; the reference to dividor (73) and the fate of Mettus.
	Teachers should refer to lessons above for details relating to a number of these themes.
For information on Ovid's house in Rome see:

http://findarticles.com/p/articles/ mi_qn4158/is_20001105/ai_n14343259/pg_1? tag=artBody;col1
For a map of ancient Rome:

http://www.planetware.com/map/ancient-rome-map-i-ancrom.htm
	How is direct speech used to enhance the sense of sorrow?

Significance of singular femina virque in 23?

Does it seem peculiar that Ovid spends some time describing the places he will miss in the city? Is this a realistic response? If not, what might be the reason?

How does the reference to the Fall of Troy set Ovid's plight in an 'epic' context? If time allows, pupils may be asked to consider other 'epic' elements in the poem?

To what extent does Ovid's continual prevarication empower him against the sentence passed against him?

If time allows, students could be given the whole poem (the remaining sections in English) and asked to consider the effect of the frame in which Ovid sets the action of that night. (1-4 & 91-102)

	Homework
	8 mark GCSE-style question:

To what extent does Ovid maintain a continuity of theme and purpose in Tristia 1.3?
	
	Students should take this opportunity to write up their notes in a more coherent, continuous form. This should be a valuable revision tool.


	Unit A404: Latin Verse Literature

	Suggested teaching time
	1 hour
	Topic
	Shorter poems: Catullus/Horace/Sulpicia: Overview

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Catullus: Overarching themes
	The teacher should ask the students in groups to think about themes which unify the Catullus poems that they have studied.
Each group should be asked to present their findings to the class and important themes should be written on the board for further discussion.
	Students should have all the relevant poems in front of them, ideally presented on one side of paper so they can more easily compare and contrast different passages.
	Students should be encouraged to consider the poem on the larger scale.
Students need to provide evidence in Latin of the points they produce. 

The amount of assistance is dependent on the ability of the group. The teacher may need to start the process off by giving some examples of the type of themes required.

	Catullus: Suggested themes
	The pleasure that love can bring.
The adoration (real or apparent) of the lovers or loved ones.
How pleasure/delight can easily cause/  turn to pain.
The effects of that pain on Catullus; how Catullus does/does not deal with the pain.
Conclusions to be drawn from getting involved in love affairs.
	Teachers should refer to lessons above for details relating to a number of these themes.

	Students should be asked to note down the headings chosen by the teacher and leave space underneath each heading for textual references.
Each group should be asked to give a reference for each heading.

	Catullus: Discussion of themes.
	Each of the following bullets refers to the themes suggested above:

Poem 8: 3-8: fulsere...candidi...soles (3); Poem 51, 1-2


	Teachers should refer to lessons above for details relating to a number of these themes.

	If time allows students may compare the treatment of the separation of the lover and the beloved with that presented in the Ovid Tristia apportionment. What similarities/differences are there in the presentation of this separation?

	
	Poem 101 - heu miser indigne frater adempte mihi (6); Poem 8, 5; Poem 51, 1-2 & 5-6 - quod omnis / eripit sensus; Poem 70, non si se Iuppiter ipse petat (2)

Poem 101, passim, Poem 8, 1-2, 9-11, 19; Poem 51, 9-12; Poem 85.
Poem 101, fraterno multum manantia fletu (9); Poem 8, repeated references to miser (1, 10); Poem 51, stanza 3; Poem 85.
bitterness of second half of Poem 8; final stanza of 51; Poem 70, 3-4.
	
	What differences are there in the presentation of sexual love and that of familial love (101) in the shorter poems?

Is it possible to trace the course of Catullus' relationship with Lesbia in these poems?

	How do Sulpicia and Horace fit in with the general themes of the Catullus poems?
	Group discussion to present findings

Sulpicia: she rejoices in her love but clear reference to the harm her love and her attitude to it might cause her reputation.
Horace: he dwells much more explicitly on the dangers of Sybaris' love affair for his reputation and future career aspirations.
	
	


	Unit A404: Latin Verse Literature

	Suggested teaching time
	1 hour
	Topic
	Shorter poems: Catullus/Horace/Sulpicia: Overview

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Conclusion.
	All of these poems reflect the positives and negatives of love. It is presented as a wonderful, divine occurrence but also comes with dark and distressing aspects. - either in the death of a loved one, rejection, obsession  or deceit. 

Even the most overtly positive presentation of the joys of love by Sulpicia suggests that this affair will cost her her good name – whether she cares or not!
	
	Do students think that any of Catullus' 'solutions' will solve his dilemmas? Will they stop him falling in love again?

How realistic do students find his reactions to his disappointment in/loss of loved ones?




Unit A404: Latin Verse Literature 
Horace Odes 1.8
OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the Lesson
	Objective 1
	Students to be able to translate accurately the Latin of the poem

	Objective 2
	Students to gain an appreciation of the themes / material of the poem

	Objective 3
	Students to gain an appreciation of the literary devices that Horace uses to present his themes in a persuasive and effective manner

	Objective 4
	Students to gain an overview of the quality of the poem and Horace’s purpose in writing it

	Objective 5
	Students to consider how this presentation of a love affair compares with others that they have read


Recap of Previous Experience and Prior Knowledge
· Students should already have been given a brief introduction to Latin lyric poetry and its general concerns. They should be asked to recap this material and, if possible, to say what sets lyric poetry apart from other forms of Latin poetry they may have read (e.g. the Ovid Tristia I.3 apportionment). 

· Students should have been asked to prepare this poem with the help of a literal translation provided by the teacher and the OCR Latin Anthology for GCSE beforehand (previous homework).
Content

	Time
	Content

	5 minutes
	Warm-up brain-storming activity to review the themes of lyric poetry and to consider similarities / differences between themes and concerns of modern pop lyrics and those of Latin lyric poetry. Points to be listed on the board. Pupils could record ideas as a mind-map.

	15 minutes
	Students tackle the poem sentence by sentence. They should read the Latin aloud (incorrect quantities should be corrected where appropriate) and then translate. Teacher assistance is likely to be required with the Greek accusative Sybarin (2); the use of the ablative gerund (amando, 2), the concessive use of patiens (4), the piecing together of correct adjectives and nouns in Gallica nec lupatis temperet ora frenis (6-7); the use of the comparative adverb cautius (10) with the ablative of comparison; the complex syntax of 11-12 with nobilis (12) governing both clauses; the omission of [latuisse] in the Accusative & Infinitive in 13-14. Students should write down a fair copy of each sentence once it has been agreed.


	Time
	Content

	10 minutes
	Consideration of the themes of the first three stanzas. Who are Lydia and Sybaris and what is their relationship? What Lydia is doing to Sybaris? Consideration should be given to the various male pursuits that he is no longer interested in. What is the significance of his military training? The reference to olive oil (wrestling) and sanguine viperino (9) will need careful elucidation. All relevant points should be noted down.

	10 minutes
	Students should be asked to use the internet to research the myth referred to in stanza 4. Teacher should guide them to look up references to Achilles and King Lycomedes of Scyros. Students should report back to the class on their findings. Students should be asked to think about how the myth relates to what Lydia is doing to Sybaris. What is the point of the mythic reference? What does the future career of Achilles suggest about what (Horace hopes) will happen to Sybaris?

	10 minutes
	Use of rhetoric: students should use their knowledge of previous poems to discuss the rhetorical devices Horace uses in the poem to emphasise his points. Points to be considered might be the opening direct address of Lydia (dic, 1); the appeal to the Gods (1-2); enjambement of perdere (3); anaphora of cur (3-8); alliterative patterns (passim); anaphora and asyndeton of saepe (11-12); the different form of question in stanza 4 (quid …). Students need to be encouraged to understand the function of these features in the presentation of the poem’s argument. NOTE: technical terms for rhetorical features are NOT required.


Consolidation

	Time
	Content

	10 minutes
	Where do Horace’s sympathies lie in this poem? What hopes does he have for Sybaris? Why is he ‘guilt-tripping’ Lydia? What are the dangers of love affairs for young men of promise? Students might be asked to compare this treatment of a love affair with that of other poems they have read. How does this poem fit in the general themes of lyric poetry discussed at the start of the lesson?

	Homework
	Students should be given a GCSE style comprehension exercise to drive home the points / issues covered in the lesson. Both material and the method of its presentation should be covered in this exercise. They should be encouraged to use their notes for this exercise.


= Innovative Teaching Idea


This icon is used to highlight exceptionally innovative ideas.





= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.
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