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Introduction

Background

OCR has produced a summary brochure, which summarises the changes to Latin. This can be found at www.ocr.org.uk, along with the new Specification.

In response to reforms announced by the Government and in response to Ofqual mandated changes to GCSEs, unitised assessment of this qualification is being replaced by linear assessment.  This means that candidates commencing a two year course from September 2012 will take all of their GCSE units at the end of the course in June 2014.

In order to help you plan effectively for the implementation of the new specification we have produced these Schemes of Work and Sample Lesson Plans for Latin. These Support Materials are designed for guidance only and play a secondary role to the Specification. 
Our Ethos

OCR involves teachers in the development of new support materials to capture current teaching practices tailored to our new specifications. These support materials are designed to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of sample Lesson Plans is provided in Word format so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson Plans provide examples of how to teach this unit. The teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work
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	Unit A405: Sources for Latin

	Suggested teaching time
	2 hours
	Topic
	Introduction

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	To introduce students to the requirement of the unit

	Issue each student with a copy of A405 unit description. Highlight key words and discuss.
Students should annotate their copies with appropriate “student friendly” explanation in readily accessible vocabulary.
Explain that the topic involves social history, archaeology, literature and inscriptions.
Reassure them that the written sources have been translated into English.
Explain that the unit requires a balance of knowledge and skills.
	Photocopy the relevant section of the specification.
	This enables students to be an active partner in their own learning.
If there is a coincident Classical Greek class preparing Unit B405 Sources for Classical Greek, these introductory sessions could be run together.

	To introduce the concept of primary sources
	Invite definitions of primary and secondary sources from the students.
Group work. Give each group a double page spread from a well-illustrated book on Roman life. Invite them to discuss which are primary and which secondary materials.
Modern primary sources: Provide students with photocopies of popular celebrity features in newspapers –my favourite room; my favourite objects et.  Invite them to consider what these tell us about the celebrity features.
Whole group considers real objects collected from a popular teacher in the school eg football scarf, distinctive jewellery, favourite tie, favourite CD, Students invited to comment on what these tell us about the person they belong to. They are invited to guess which teacher it is.
Students invited to consider which of these things might survive in 2,000 years.
Brainstorm session – “What have the Romans left for us” ie letters, poetry, buildings, tombstones etc.
	The school library or resource centre might be a suitable location for this lesson.
Suitable books might include Dorling Kindersley Eyewtiness series. They do not necessarily have to be about Ancient Rome. Well-illustrated books aimed at KS2 can be very useful for this exercise.
Photocopies of relevant newspaper feature eg Guardian/ Observer colour supplement.
Realia collected from a colleague or teacher himself/herself.
Whiteboard to record students’ ideas.
	Many students will be aware of the concept of primary and secondary sources from their history lessons.
Some students like to engage with more philosophical concepts ie is a picture of a primary source a primary source or (more importantly) how far you can trust an English translation of a Latin text.

	To look at some Roman resources
	Whole task activity. Look at short but dramatic Roman primary source. Challenge students to think of as many things as possible that it might tell us.
Group activity. Give each group a different primary source to replicate the above skills. They then present their source and their findings to the whole class.
Homework task Students are given a primary source to analyse – or they may choose their own – postcards from school trips, photos from holidays etc.
	Primary source photocopy or on data project.
Copies of primary sources for each groups.

	This activity is to model inference skills.
It is important that these sources are straightforward to analyse and as dramatic as possible.
A variant of this exercise might be to use real artefacts or alternatively reproductions of materials if available (eg mortaria/roman lamps etc). Some local museums have handling boxes which they lend to schools. Alternatively the lesson could be conducted in a local museum with student groups doing mini-presentations on particular objects – but teachers must encourage them to build up their inference from the objects themselves not the museum labels.


	Unit A405: Sources for Latin

	Suggested teaching time
	2 hours
	Topic
	Work and Domestic Life: Houses

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	To study plans and decorative features of Roman houses for the rich
	Look at estate agent blurbs for a variety of flats and houses and consider the kind of buyer they are aimed at.
Look at a plan of a house for a wealthy Roman eg House of Menander, Pompeii together with decorative features. Discuss how these decorative features might be a sign of wealth and status.
Students discuss the kind of things that might be included in a Roman estate agents blurb.
Homework task – students research their own Pompeian house (teacher could suggest some if necessary) and write the estate agent blurb.
These might make an excellent display – and give an opportunity for students to look at a variety of house plans or it might act as a stimulus for a drama activity – one group of students acting as estate agents and another as prospective buyers to be persuaded to buy.
After the drama activity the students could look at relevant parts of Vitruvius On Architecture 8.6.1-2 to underscore some of their findings.
	Estate agent blurbs and descriptions of houses for sale – either in hard copy or via the internet. It would be useful if these included a variety of properties – for the first time buyer as well as for the billionaire end of the market.
www.stoa.org/pompeianhouseholds.
Website as above or pictures/post cards/photos etc from school or holiday visit.
Vitruvius On Architecture 8.6.1-2 (from OCR website Sources for Latin booklet).
	If the students have been lucky enough to visit Pompeii, Ostia or Herculaneum as part of a school or personal visit, this might be an excellent opportunity to share pictures and memories.
If buyers in the drama activity are in role as particular professions or from particular socio-economic groups this might link with other parts of the Sources specification.


	To study sources that give some indication of how the poor lived
	As an introduction to this session, teacher could ask if anyone has visited a stately home in the area or if there parents are members of the National Trust.
Students could be asked what these houses largely have in common and why so few houses that poor people lived in remain.
Student discussion around Juvenal Satires 3.180-248 and Martial Epigrams 1.86; 8.14. What do these tell us about living conditions for the less than rich?
	National Trust brochures or list of properties.
Postcard, guidebooks to National Trust properties.
Juvenal Satires 3.180-248
Martial Epigrams 1.86; 8.14.
	


	Unit A405: Sources for Latin

	Suggested teaching time
	1 hour
	Topic
	Work and Domestic Life: Water Supply

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	To stimulate discussion of Roman water engineering 
	Teacher could ask if any student has a bottle of mineral water with them (or supply his or her own!). Student then reads the label to discover where water comes from.
Students discuss briefly how the water got from place of provenance to that particular classroom.
Students conjecture how Romans got water from A to B. Look at pictures of aqueducts and public drinking fountains.
Students make a list of all the things water used for in their own homes and consider whether this coincident with Roman needs.
Discussion of relevant sections of Frontinus The Aqueducts of Rome 2.103, 124, 126, 127. Why did some people illegally draw water into their private homes?

Homework What can aqueducts tell us about the importance of water to Roman society?
	Bottle of mineral water.
Pictures of public drinking fountains.
Pictures of aqueducts.
Picture of the castellum in Nimes.
Frontinus The Aqueducts of Rome. 2.103, 124, 126, 127.
	This topic might also link with baths in the Social life and entertainment section.
Some students might be interested to read Pompeii by Robert Harris as its protagonist is a water engineer or Three hands in the fountain by Lindsey Davis which contains excellent descriptions of the aqueducts in the city of Rome.
If students have been lucky enough to have visited Pompeii or Herculaneum they could be reminded of the number and variety of appealingly decorated drinking fountains throughout those towns.


	Unit A405: Sources for Latin

	Suggested teaching time
	2 hours plus homework
	Topic
	Work and Domestic Life: Women

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	To study the everyday lives of women through key sources

	Whole class work. Students look at picture of a sculpture of Roman woman with Flavian hairstyle and picture of a career woman from woman’s magazine.(trouser suit/power dressing etc). Compare and contrast their hair dressing styles. Elicit how much we can tell about their life style from how they are dressed.
Look at Juvenal Satire 6 lines 502-7. Discussion of bias. eg what is meant by the word Satire.
Magazine project:

Divide class into small groups or pairs to research and write a short feature article for a Roman woman’s magazine. (Invite students to thinks of a witty title Salvete / Femina et Domus etc). Each is given a small area eg cosmetics / hairstyles / fashion / jewellery / problem page / how to get a decent slave / marriage - how to prepare for your big day etc / jobs ads for lower class jobs eg wet nurses / dressmakers / fishmongers etc. Each article must include at least one primary source.
Homework What don’t the sources tell us about the lives of Roman women?
	These lessons might usefully be held in a computer room.
Photocopies of key. 

Pictures or images on Data projector.
Cambridge Latin Course E-learning resource Book 1. Video clip stage 1.
Copies of Juvenal for class use.
The Roman Record, Usborne might stimulate some journalistic ideas.
Internet for research especially links from www.cambridgescp.com. 

Teacher may wish to give key primary sources to each group – the women’s sections in Jo-Ann Shelton As the Romans did, OUPare particularly helpful.
	This activity encourages focused internet research and ICT skills to produce the finished magazine.
The finished magazine can be photocopied for each member of the class as an excellent revision aid.


	Unit A405: Sources for Latin

	Suggested teaching time
	1 hour
	Topic
	Work and Domestic Life – Occupations

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	To introduce students to a variety of primary sources describing occupations
	Each student is given a primary source referring to a particular occupation and is given time to consider what that job might be like – skills involved, hardships to be faced, economic worth etc based on the source. It is important that each occupation is not known to the rest of the class.
Each student in turn is in role and is asked questions by the rest of the class. The teacher might like to discuss a range of generic questions before the interrogation starts. The class have to guess what the job might be.
Homework Student write up their analysis of the primary source about their occupation.
	Sources for a variety of occupations. Jo-Ann Shelton As the Romans did, OUP is very helpful. 

A useful book could be Vicki Leon Working IX to V; orgy planners, funeral clowns and other prized professions of the Ancient. Walker and Co, 2007. It contains no primary sources but is as an excellent springboard for research.

	This activity:
· Develops questioning skills

· Gives the whole class an overview of types of occupations

· Allows each student to analyze a source in depth.


	Unit A405: Sources for Latin

	Suggested teaching time
	1 hour
	Topic
	Work and Domestic Life – Food

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	To introduce primary sources on food and drink 


	Small group work. Give each group a selection of whole spices to identify.
Study a map of trade routes.
Ask students why spices might be expensive.
Discuss a recipe of Apicius that includes spices. Why might a host want to give spiced food to his guests? How and why does it differ from a modern recipe?
Read relevant extracts from Horace Town and Country Mouse as story for whole class (Satires 2.6). Pair work – students imagine themselves as either town or country mouse – and complain to the other why they did or didn’t like the food on offer.
Homework– should we trust Apicius or Horace as authorities on what the Romans ate? 

Or challenge students to follow a Roman recipe and report on its success! Be aware of student allergies!
	Selection of whole spices for students to identify.
Map of trade routes.
Recipe of Apicius eg Cookbook 6.9.4 for Numidian chicken (quoted in Jo-Ann Shelton, As the Romans did, OUP p 84).
Horace Satires 2.6 (translated in the Sources for Latin booklet on OCR website.

	Multi-sensory learning.
A variant of this exercise might be to use herbs to discuss how the Romans added to indigenous English culinary herbs.

Beware of student allergies – rue for example can give a rash.
Some students may be familiar with Beatrix Potter The Tale of Johnnie Townmouse and can recall the moral of the story. This might lead to a discussion about what might be the difference between reading a story for its message and reading one for historical evidence.


	Unit A405: Sources for Latin

	Suggested teaching time
	1 hour
	Topic
	Social Life and Entertainment – Patronage

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	To reach an understanding of Roman patronage via comparison with modern forms of patronage and sponsorship
	Students could discuss patronage at work in their school eg who founded the school and why?  Are there any prizes / scholarships named after specific people – and why?  Are there any books in the school library donated by individuals and why?  Is the school in receipt of any donations from business concerns eg computers/ sports equipment from Tesco vouchers?  Do their school planners / diaries contain any advertising?  Is there a PTA and what does it do and why?  This might lead to a fruitful discussion about the nature of charitable giving / societal obligations / corporate social responsibilities / mutual interests / community investment etc.
Students could be sent on an expedition around the school to collect and note any evidence of patronage/sponsorship – or this could be a homework activity.
	School history.
School magazines.
School student planners, diaries etc.
Inscriptions/notices around the school eg These tennis courts refurbished by donations raised by PTA.
School library books with donation plates.
	This discussion fulfils the citizenship criterion analyse the conduct of individuals and society as a whole.

	To discuss Roman patronage via primary sources
	Teacher should explain that the client-patron system was the glue of responsibilities and obligations which kept Roman society functioning. Good primary sources to discuss might be Pliny Letters 1.24; 2.9; 3.2; 3.8; 4.1 (for public rather than personal patronage) 6.34.
	Pliny Letters 1.24, 2.9; 3.2; 3.8; 4.1, 6.34.
	

	To understand the pyramidal nature of Roman society and the imperative of the morning visit
	Teacher could gently and diplomatically ask the class if they are involved in any regular family routines they might find irksome eg always visiting X on a particular day etc.
Students look at Martial Epigrams 2.18 and discuss what it tells us (students may need assistance to understand the salutatio) .Other useful epigrams could be 4.8; 10.74; 12.18; 12.68.
Homework How did vulnerable sections of society survive in Ancient Rome? (Student may need reminding there was no NHS, no police force, no unemployment benefit, disability allowance etc).
	Martial Epigrams 2.18; 4.8; 10.74; 12.18; 12.68.
	


	Unit A405: Sources for Latin

	Suggested teaching time
	1 hour
	Topic
	Social Life and Entertainment – Religion

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	To look at Roman religious belief and practice through primary sources
	What day is it today? If the lesson day is coincident with one of the days listed in Ovid’s Fasti a discussion of the relevant ritual might make an admirable starting activity.
Student’s spider diagram words or concepts the title Religion might suggest.
Teacher reduces these concepts to 6 basic categories – ie doctrine/narrative or myth / ethics / ritual / personal experience of god / social institution eg organization of church or temple.
In designated groups (one for Hinduism / one for Islam etc) students are asked to rank order these categories according to their importance for each of the major world religions.
Students then discuss the rank order for Roman religious practices and how they might differ from above.
Discussion of Pliny the Elder Natural History 28.2,10,11 Cato the Elder On Agriculture 139.140 Discussion on which category the subject matter might fit into and relative importance.
	Ovid Fasti, Penguin Classics, 2004. Also see extracts in Sources for Latin booklet on OCR website.
Chapter XV Religion and Philosophy from Jo-Ann Shelton, As the Romans did, OUP.
These 6 categories are articulated in Ninian Smart, The religious experience of mankind New York, 1969.
Pliny the Elder Natural History 28.2,10,11 Cato the Elder On Agriculture 139.140.

	It might be worth planning the teaching of this topic for a particularly interesting or idiosyncratic day cited by Ovid in the Fasti eg May 23rd – the ritual cleaning of trumpets.
This exercise could involve those who are happy to discuss their own religious beliefs and could incorporate the Citizenship requirement of the specification … 'explore and discuss with others spiritual issues and religious beliefs'.

	
	Homework - Bias. Augustine, The City of God, 4.8. Is this source reliable evidence for the variety of Roman gods?
	Augustine The City of God, 4.8.
	


	Unit A405: Sources for Latin

	Suggested teaching time
	2 hours
	Topic
	Social Life and Entertainment – Chariot Racing and the Amphitheatre

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	To understand on the components of an exciting Chariot race
	Watch chariot racing scene from “Ben Hur”.
Student discussion on what might make chariot racing exciting.
Student discussion on how a director might know what a chariot race was like.
	DVD/Video player.
	

	
	Students look at pictures of the Circus Maximus as it it today and consider the nature of its shape; picture of relief showing chariot racing as evidence for size and shape of chariot, equipment of rider etc.
Student discussion contrasting the excitement described by Sidonius Apollinaris Poems 23.323-424 or Ovid Amores 3.2 and the detachment in Pliny Letters 9.6.  This might be arranged as a mini-debate.
	Pictures of the Circus Maximus. 

Picture of relief showing chariot racing (see Sample Assessment Material (Insert) for A405 on OCR website).
Sidonius Apollinaris Poems 23 323-424.
Ovid Amores 3.2 (available in Sources for Latin booklet, OCR website)
Pliny Letters 9.6.
Both the above texts are included in Jo-Ann Shelton, As the Romans did, OUP.
	

	Amphitheatre
	In two groups, students are asked to think of camera shots for a film set in the Roman amphitheatre.  One group must focus on the reactions of the crowd, the other on the reactions of the participants.  Each group to be given relevant primary sources on which to base their screen shots.
	Group considering crowd reaction might have picture of amphitheatre to show size and seating; graffiti to show gladiator fan base, Cicero Tusculan Disputations 2.41 and Augustine Confessions 6.9.

	Britain is rich in amphitheatre remains – London, Caerleon, Chester, Dorchester etc and these might make useful focus for a class trip. 



	
	Students then discuss their ideas and the text on which their screen shots based.
Concluding activity could be some scenes from the film Gladiator .
Homework In what ways are reality TV shows like Big Brother equivalent to gladiatorial combat?
	Group considering reaction of participants might look at Seneca the Younger Letters 70.19-21, 23; Quintillian The Major Declamations.
Film/DVD of Gladiator or short extract tennis match or Big Brother.

	Gladiator is classified as “15” therefore shots must be very sensitively selected. Useful shots might be of the arena itself and crowd reaction without showing violent fight scenes.



Unit A405: Sources for Latin
OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the Lesson
	Objective 1
	Students to have the necessary background to place in context key primary sources on food and drink in the Roman world

	Objective 2
	Students to explore the sources and make their own conclusions

	Objective 3
	Students to make informed comparison between food for rich and that for poor


Recap of Previous Experience and Prior Knowledge
· In previous lessons, students may have looked briefly at the rooms in a Roman house and its social organisation – especially the roles of women and slaves. 

Content

	Time
	Content

	5 minutes
	Warm up activity to assess prior knowledge. Teacher asks students what they remember about the rooms of a Roman house – especially the triclinium and the culina.

	10 minutes
	Students have a taste and smell identification of herbs and spices the Romans may have used. 

	5 minutes
	Students look at map of trade routes especially that of the spice trades. They are asked to come up with reasons why spices were expensive. 

	10 minutes
	Students are read a Roman recipe from Apicius that contains spices. They consider why spices are included in the recipe and the differences between an ancient and modern recipe. Can we really know what the food tasted like? 

	10 minutes
	Students read a translation of Horace’s Town and Country Mouse.

	15 minutes 
	In pairs, students take the role of either town or country mouse and complain to the other about the nature of the food they were given. Selected pairs act this out to the rest of the class.


Consolidation
	Time
	Content

	5 minutes
	Students recall briefly the differences between food for the rich and that for the poor.


Homework task – Consolidation and Development
	Time
	Content

	20 minutes
	Students to make brief notes on the reliability of Apicius and Horace as sources for what rich and poor ate.


= Innovative Teaching Idea


This icon is used to highlight exceptionally innovative ideas.





= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.
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