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Introduction

OCR involves teachers in the development of new support materials to capture current teaching practices tailored to our new specifications. These support materials are designed to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of Sample Lesson Plans is provided in Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and Sample Lesson Plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work
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	OCR GCSE Humanities Unit B032: Application of Knowledge

	Suggested teaching time
	6 hours
	Topic
	3.2.1 Different types and forms of evidence

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	In this lesson the focus will be upon the difference between 

· primary source 

· secondary source

· primary data

· secondary data

and how these different sources represent different ways of collecting information and as such can tell us to form different conclusions about an issue. 
	There is a detailed lesson plan for this lesson available with this resource
	
	

	In this lesson the focus will be upon why official statistics are collected and how they are used by both researchers and government and why some researchers choose quantitative data and some choose qualitative data.

	Take some examples of official statistics; OfSted league tables from the local community may be helpful to stimulate debate
Identify what uses they have to the government, also try to show how they are useful to researchers – for drawing comparisons over time, or for comparison between institutions.  A chart, table, mind map or spider diagram may be a useful way to aid the organisation of these potentially difficult concepts
Using the statistics have the learners describe in a paragraph how the statistics about their school make them feel – point out that apathy is also a feeling. Ask them to try to turn the paragraph into a numerical representation. As they struggle to complete this impossible task highlight the differences between the rich depth of language and its uses and also the ease of comparability and flexibility of representation of the numerical form. These differences are the basic types of data
Debate using the whole class whether league tables and official statistics are an appropriate measure of the quality of a schools provision or whether other measures may be more effective
	Ofsted League Tables

www.dcsf.gov.uk/performancetables
www.ofsted.gov.uk
	It is useful to make a clear point about the differences between quantitative and qualitative data early and to keep emphasising this point throughout the course as it is a common error students make

	In this lesson the focus will be upon the processes involved in the collection of primary quantitative data and reasons why a researcher would choose primary quantitative data


	The lesson will need to look in detail at the processes involved in:

Structured interviews

Postal questionnaires

Experiments
You may want to split your class into small groups and use a carousel method (small groups rotating from task to task). The groups should be given the processes, strengths and weaknesses of one of the methods and then asked to produce a summary for the group as a whole – essentially peer focused teaching
Feedback to the whole class gives the teacher the opportunity to clarify any issues or to address any problems with the activities

	Sociology/Psychology worksheets – sampling, quant and qual, methods, 


	Main area of focus should be upon the elements require to undertake each effectively but also the strengths and weakness of each 
Be extremely aware that active use of these techniques requires adherence to ethical codes of practice and the consent of parents  will be needed if any lesson involves active participation of the students as subjects or participants 

	In this lesson the focus will be upon the processes involved in the collection of primary qualitative data, including reasons why a researcher would choose primary qualitative data


	The lesson will need to look in detail at the processes involved in:

Unstructured interviews

Observations

Participant observation
You may want to split your class into small groups and use a carousel method (small groups rotating from task to task). The groups should be given the processes, strengths and weaknesses of one of the methods and then asked to produce a summary for the group as a whole – essentially peer focused teaching.

Feedback to the whole class gives the teacher the opportunity to clarify any issues or to address any problems with the activities. 
	Sociology/Psychology worksheets – sampling, quant and qual, methods 


	Main area of focus should be upon the elements required to undertake each effectively but also the strengths and weakness of each 

Be extremely aware that active use of these techniques requires the adherence to ethical codes of practice and the consent of parents  will be needed if any lesson involves active participation of the students as subjects or participants

	In this lesson the focus will be upon the processes involved in the uses of secondary quantitative data and the reasons why a researcher would choose secondary quantitative data
	In this lesson the learners will look at how  easy it can be to access official statistics. Using the internet ask the students to identify:

The religious make-up of the United Kingdom

How to find the percentage of the electorate that voted in the last general election

The HDI of the United Kingdom

How many poor people are there in the UK

How many small businesses there are in the UK

Any other official pieces of information – crime statistics are easy to find

As part of the process have the learners write a summary paragraph on how the data was collected and who is responsible for drawing the final conclusions about the importance of such data – will the conclusions depend upon the perspective of the reader? Will a civil servant, a charity worker or a researcher draw similar conclusions from the same data?

As an extension activity the learners could try to find out exactly how many pieces of information the government collects on each individual and which are made available as public records. How might these be useful to researchers?
	Home Office Stats
www.homeoffice.gov.uk/rds/
Census
www.statistics.gov.uk/census2001/census2001.asp
Office of National Statistics
www.statistics.gov.uk/default.asp

	

	In this lesson the focus will be upon processes involved in the collection of secondary qualitative data, including 

reasons why a researcher would choose secondary qualitative data
	Take a selection of 

Paintings

Cartoons

Photographs

Personal documents 

· Letters 

· Diaries 

· Autobiographies

News reports 

Magazine articles 

Advertisements

It may be helpful to keep the subjects of these sources relative to the components in humanities J445

This is ideal for small group activity, ask the learners to extract as much information as possible from the sources. Once the learners have decided upon the information in the sources, have them annotate the sources and pass them on to the next group – the next group can then assess the conclusions made by the previous groups and if necessary add to or criticise the conclusions made
Spider diagram the uses of these sources – from a whole class discussion.  Ask the learners to identify why and when a researcher may use these types of evidence. 
	E.g. Advert by Barnardos
www.barnardos.org.uk

	An example from sociology is the representation of the child in historical paintings (Aries 1962)
The interpretation made by the learners is the secondary data that has been collected from a primary source


	OCR GCSE Humanities Unit B032: Application of Knowledge

	Suggested teaching time
	4 hours
	Topic
	3.2.2 Using and evaluating evidence

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	In this lesson the focus will be upon clarifying the key terms of 

· reliability

· validity

· bias

· significance

and how these different terms refer to differing ways of assessing information; after the learners have an understanding of the terms the session shifts towards how they can be used to support or challenge a conclusion and ways in which the validity, reliability or significance of a piece of data can be assessed
	The lesson has to begin with defining these key terms. Start with validity and reliability – have a few selected students measure the width of your whiteboard using their hand spans, (some spread, some not spread) if possible select students on the assumption of larger or smaller hands. Make a chart on the whiteboard which should have a wide range of data points. Ask the question is the data valid? The answer should be yes – each is an accurate measure. Ask the question is the data reliable? The answer should be no – as differing researchers have achieved differing results using the same method. Take a tape measure and have the same students re-measure the board; they should each have the same result – a both valid and reliable measure
Have the students write this out as if it were a science experiment – aim, procedures, findings, conclusions and key points of information
Define the two remaining terms bias and significance. To assess bias football allegiances and rivalries are an excellent example
In the final section of the lesson take some of the methods you looked at in lessons 3, 4, 5 and 6 – try to have the learners assess how these may be affected by biases, reliability issues or validity issues. To organise this data effectively you may wish to use tables, charts, mindmaps or spider diagrams
	Dangers of bread

www.geoffmetcalf.com/bread.html
Blogs/ fansites for football

www.nufc.com/
www.astonvilla-mad.co.uk/
www.mychelseafc.com/
Local Newspapers

Statistics in a different form [potential biases?]

Film: An Inconvenient Truth (2006)

www.theenvironmentalblog.org/
BP: www.bp.com
WWF: http://footprint.wwf.org.uk/ 

Carbon Trust: 
www.carbontrust.co.uk/startsaving
Greenpeace: www.greenpeace.org.uk 

Friends of the Earth: www.foe.co.uk 


	Reliability and validity are fundamental to the analysis of information and there is in most research an attempt to balance between the two.  Attempting to ensure that one is met effectively generally restricts the other

	In this lesson the focus will be upon improving reliability & validity using the technique of triangulation. Students will investigate how this process can be used to improve the validity, reliability or significance of a conclusion
	Begin with definition of triangulation

The most effective way of teaching this difficult topic is to embed the skills within some areas of research that the learners are familiar with; for this reason the learners will be asked to look again at OfSted examination league table data for their school [or any of the official stats they have used]. Ask the learners to design a way of improving the validity of the league tables using qualitative methodologies. They should look to write a summary of the method they have chosen – with the reasons why they have chosen it and any potential problems they may face
As an extension activity the learners can be asked to take a piece of qualitative research and design quantitative methodologies to improve its reliability – to continue the theme you may take OfSted inspections as the example of a qualitative method of investigation as they use interviews and observations to draw conclusions
	Sociology/Psychology worksheets – sampling, quant and qual, methods


	Note triangulation is strictly different from the use of multiple methodologies – as triangulation is primarily the process of using quantitative and qualitative data together to assess the accuracy of the conclusions made during a study as opposed to collecting additional data   

	In this lesson the focus will be upon sampling and give the learners examples of differing approaches to sampling. The lesson will also look at why sampling is important and how it affects the validity, reliability and significance of data collected

Finally the lesson will look at how sampling may be limited by a research approach or may itself limit the research process

	The lesson could use these types of sampling:
Random 

Volunteer

Opportunity 

Snowballing
There are many more alternatives but these basic approaches should suffice. To begin with describe what each of these means, an effective way to do this is with a large jar of Smarties – and show how the sampling method works
Ask the learners to take each sampling method and write a short paragraph on how it may affect the conclusions of a piece of research – feedback to a summary on the board
What issues may need to addressed to have a true representation of the general population – age, gender, sexuality, race, ethnicity, religious beliefs? Class discussion - “Why might any of these issues bias a sample?” Have a written summary of the key points raised on the board and have the students make a copy of this
For an extension activity look at how each sampling method relates to each of the primary data collection methods – can some of these sampling methods become impractical or impossible for a specific data collection method? Can some methods dictate how the sampling is completed? – for example difficult to access groups, e.g. gangs, cannot be randomly sampled
	Sociology/Psychology worksheets – sampling, quant and qual, methods, 


	Sampling is very important to research – although it cannot make the conclusions valid on its own it can make the conclusion invalid

	In this lesson the focus will be upon how data is presented and analysed, specifically correlation displaying graphics 

Understanding of how these different representations of data can add depth to the analysis of information

	This lesson is aimed at investigating how important the presentation of data is, after all there is very little point in spending years investigating a subject and then making your conclusions inaccessible to the reader
Researchers use a varied range of representations of data mainly within the form of a detailed research report. When representing quantitative data they can use: 

Pie charts

Scatter graphs

Bar charts 

Histograms

Have some data sets that you can either make up or lift from official statistics. When you collect the data set have at least one set that represents a change over a period of time. Have the students convert these data sets into these representations.

Spider diagram the use of each type of representation, and when it would not be appropriate to use these methods
Have the learners analyse how effective these methods are for adding depth and detail to a data set – specifically how easy they make correlational analysis or analysis of shifts over time
	This information should be available in a standard GCSE maths textbook, or on the BBC bitesize maths revision website.
You can take data sets from most of the websites listed in the other section in this scheme – the government websites are particularly good for the provision of secondary data 
	These themes reappear towards the end of the unit in the section on writing an effective report


	OCR GCSE Humanities Unit B032: Application of Knowledge 

	Suggested teaching time
	4 hours
	Topic
	3.2.3 Managing an enquiry

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The focus for this lesson will be upon the scientific research process and how researchers design studies. Connection between research design and sampling
	Outline the types of experimental design:

Independent measures

Repeated measures

Matched pairs

The students can design an experiment into the effect of sleep patterns on health using each of the designs. Also look at measures which involve self reporting, for example interview and questionnaire. Look at the nature of sampling, how this affects representativeness
Towards the end of the session set up some hypothetical research projects; these will be used in the next three lessons so make the topics quite flexible and relatively straightforward to plan. Ask the students to create a project brief to meet the requirements of the research. You could use the topics from paper one as the optional issues to investigate: canvassing political opinion for example needs effective sampling, investigating the impact of new technology to an environment may need an experimental design
	The resources for this exercise are the class work which the students prepared in unit 3.2.1 and 3.2.2 on the strengths and weakness of the various data collection techniques. From this they can begin to explore how these are used by active researchers 

For this specific example the learners would need their work on experiments and on sampling methods
	Core to the process of design is the idea that research projects need funding from somewhere, they may also be influenced by previous research and the brief of any project may limit the type of data they wish to collect
This unit is an excellent opportunity to assess the understanding of your learners so far – those who have an effective grasp of the methods can be left to continue more independently and those who have a less effective understanding can be given more support and this is an excellent opportunity to reinforce the sections which you have already addressed

	The focus of this lesson is upon the use of aims and hypotheses within the research process, the reasons why a researcher would construct a hypothesis prior to investigation and the skills of forming an appropriate hypothesis 
	Have the students take one of the briefs which they constructed in the previous session and look to see exactly what they are testing
Could this be predicted or would a hypothesis aid the researcher? The students should hopefully have used hypotheses in science
They could then try to write out their brief as a scientific proposal and look to see exactly where the skills of the researcher are going to be most focused onto collection of data and then onto analysis of the findings. The more advanced students should be able to predict the types of data that they will collect and also how they may begin to present the finding of their research to an audience
	The resources for this exercise are the class work which the students prepared in unit 3.2.1 and 3.2.2 on the strengths and weakness of the various data collection techniques. From this they can begin to explore how these are used by active researchers
For this specific example the learners would need their work on all of the primary data collection methods and on the sampling methods
	The terms control and variable are commonly used in science but they are also extremely important in research; the students will need to be able to explain how these impact the evaluation of research and therefore must be considered at the design stage

	In this lesson the focus will be upon indicators of behaviour; including self report indicators such as a questionnaire or an interview, also other forms of indicators used in the research process (perhaps even indicators on a national scale such as HDI or poverty indicators) The focus could also switch towards the ways  other researchers can evaluate the conclusions in context of the indicator and further examination of approaches to evaluation – including validity, reliability and generalisability 
	The learners could now try to address the same project brief from a non-scientific standpoint using self report techniques opposed to scientific
When they have finished they can evaluate both their different briefs using the fundamental elements of research. How can the ideas of validity and reliability match to the different techniques of social research approaches [science vs non science]

Try an exercise where the students evaluate each of the main methodological approaches in terms of who they are best used by, are they valid, are they reliable and can we generalise their findings to a wider population
	The resources for this exercise are the class work which the students prepared in unit 3.2.1 on the strengths and weakness of the various data collection techniques. From this they can begin to explore how these are used by active researchers
	This is an excellent opportunity to assess the understanding of your learners so far – those who have an effective grasp of the methods can be left to continue more independently and those who have a less effective understanding can be given more support and this is an excellent opportunity to reinforce the sections which you have already addressed

	The focus of the lesson will be upon the use of pilot studies and examples of their usage, including how and when a researcher may use a pilot study and the potential benefits and how these different concepts affect the research process


	Begin with an explanation of what a pilot study is and why it would be used
Try to have the students extract the potential benefits from the pilot study approach themselves; maybe this can be organised into a mindmap or a spider diagram. They may wish to look at the process in terms of strengths and weaknesses

Have the students design a pilot study either scientific or non scientific to meet the needs of the brief they have been working on
	To find examples of the use of pilot studies the best place to look would be in a sociology textbook. The most comprehensive of these is “Sociology: Themes and Perspectives”, Haralambos and Holborn, Collins. There are now 6 editions of this book and if you do not have access to a recent copy there are plenty available relatively cheaply on amazon.co.uk or other equivalent sites
	Pilot studies are important for research on a large scale, especially for testing data collection or for the examining of operationalised variables – the learner will only need know of how a pilot study could be used and what format it would take


	OCR GCSE Humanities Unit B032: Application of Knowledge 

	Suggested teaching time
	4 hours
	Topic
	3.2.4 Communicating the results of an enquiry

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Focus for the lesson is upon the requirements of a research report, and on developing an understanding of how the components relate to each other
	Give the learners several pieces of writing:

Poorly written;

Too advanced; 

Written with core elements missing; 

Poorly labelled diagrams or charts

Split the group up into four sub-groups; give each of them 10 or so minutes to review each of the above. During this time they can look at and focus their comments towards the:

Accessibility

Clarity

Professionalism
In a group plenary try to find out what the groups feel were wrong with each of the articles. Finish by having the learners create a list of the core sections of an effective report
	Home Office Stats
www.homeoffice.gov.uk/rds/
Examination specifications
www.ocr.org.uk
Joseph Rowntree Foundation – poverty and academic journal
www.jrf.org.uk
Plain English – examples of hard to read English 
www.plainenglish.co.uk/examples.htm

	The core abilities needed are recognition of the importance of introduction, conclusion, narrative, evidence, annotation, referencing, bibliography and audience for the written report
You make have to take some time to write the poorly written report – but this will show the learners how not to write and mean that your time will be saved from reading 30 poorly written reports 

	The focus of this lesson is upon the form of an introduction and a conclusion and the accessibility of written communication and the appropriate focus for projected audiences. Also the lesson aims to develop an understanding  of the importance of assessing and responding to the needs of different audiences. Subtle reference can also be made to the use of language and tone.

	Give the students a jumbled up essay or article, have them restructure it until it represents how they think it was originally written
How did they identify the sections? Look at language use, whether there is evidence or opinion being displayed, and the depth to which a concept is being assessed
How could the article be changed to make it easier to read or more complex with deeper understanding? When would it be appropriate to make these changes?
Give students some academic articles to read – try to stress how they are both critical and also evaluative. Make reference to the role of the bibliography and the stigma of plagiarism
	Writing to an audience

www.labour.org.uk/home
www.conservatives.com/
www.libdems.org.uk/
www.greenparty.org.uk/
www.telegraph.co.uk/news/
www.guardian.co.uk/ 

Reports online

www.bbc.co.uk/health 

www.bbc.co.uk/news
www.bbc.co.uk/religion 

Plain English – examples of hard to read English www.plainenglish.co.uk/examples/beforeandafter.htm
	Evaluation is a skill and is very difficult to conceptualise if you are not used to the concept. Many candidates at all levels struggle to evaluate effectively. It is important to clarify that evaluation is not merely explicit criticism or support but an expression of how other elements make a piece of information more or less important in a given context
Bibliography can seem a laborious and needless process when you first come across the idea – however once it is seen in terms of intellectual property and the prevention of academic theft then it can be seen as rightfully important

	Knowledge of:

· evidential writing

· quotation

· referencing

· annotation in relation to maps, photographs and diagrams

Understanding of the principles of referencing and plagiarism 

Understanding the importance of the clarity of any information presented 
	Give the learners a body of text and a series of example pieces of evidence which would strengthen the argument put forward in the text 
	Joseph Rowntree Foundation – poverty and academic journal


	

	The use of statistical diagrams for different purposes, understanding of how these are designed to aid the clarity of any information presented  and some knowledge of the basic elements of making a comparison of totals
	Analyse some key statistical diagrams :

Pie charts

Scatter Graphs

Bar charts 

Histograms

Look at their key characteristics – their form – their uses – their strengths in the way they represent data

Look at common errors which reduce their effectiveness and explain  how these errors inhibit clarity
	This information should be available in a standard GCSE maths textbook, or on the BBC bitesize maths revision website
	This has been partially done towards the end of 3.2.4 but it is in slightly more detail 

If the learners are confident with this there is an opportunity to clarify the core elements of the course – types of data and methods of collection, report writing and the design of a piece of research


OCR GCSE Humanities Unit B032: Application of Knowledge 
Different types and forms of evidence 
OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the Lesson
	Objective 1
	To be able to define the difference between primary and secondary sources

	Objective 2
	To be able to define the difference between primary and secondary data

	Objective 3
	To begin to understand conclusions that can be drawn from different types of information


Content

	Time
	Content

	Starter 7 minutes
	Individually 

Give the learners an iconic picture (for example the picture of the collapse of Saddam Hussein’s statue in Baghdad 2003) or image from history. Give them some time to answer the question – what can this image tell us? 

When the learners have had some time take suggestions from the group as to what they can learn from the image

	15 minutes - the definitions of primary and secondary sources, and primary and secondary data
	Small groups of about 3

Initially define these four items, have the learners make a record of these definitions:

primary sources – ones which originate from or at the same time as an event:  Anne Frank’s Diary
secondary sources – ones which are about an event but do not originate or are from a different time to the event: a Book about Anne Frank's life
primary data – data collected directly by a researcher: Questionnaire data
secondary data – data that already exists and can be used by a researcher: Official statistics
Have the groups try to draw up a list of where they think you can get access to these type of data

	20 minutes – have the groups sort the sources into the four possible options, then the learners try to draw conclusions from the data and see if the conclusions are relative to the type of information
	Medium sized groups of about 9

Initially have the groups merge and discuss for 5 minutes the types of answer they have on their lists. When they have finished have each group contribute at least one answer to a list on a whiteboard.

After this give the learners some examples of each type of information – have them identify the types of information as primary sources, secondary sources, primary data or secondary data [you can make these up, or take illustrations and stories from newspapers, pictures from the internet, statistics from text books or from the internet]. Try to have at least 3 of each type to make the task more difficult. Ask the learners to read at least one source and draw a conclusion as to what it actually tells the reader.

	10 minutes - what can the different types of sources and data tell us about what we are investigating, and how can we form different opinions by using a different type of data.
	Whole class

On a whiteboard draw a chart with four columns – one each for primary sources, secondary sources, primary data or secondary data. Ask the learners who have read a type of source to suggest the types of conclusion that could be drawn from this type of source and why this conclusion is useful to a researcher. Have the class make a copy of the final chart in their books or folders

	
	


Consolidation

	Time
	Content

	Plenary

7 minutes

Assessment of learning and opportunity for questioning
	Individually – plenary triangles

When the learners have finished the previous activity give out the plenary triangle – this is a sheet of A4 paper with a large triangle in the centre, the triangle has 3 levels, split into six boxes – three on the bottom and two in the middle with one at the top. In the boxes they can write 

bottom level: three things they have learned today, 

middle level: two questions they would like to ask 

top level: one new term which they think is important from the lesson


= Innovative Teaching Idea


This icon is used to highlight exceptionally innovative ideas.





= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.
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