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Introduction

OCR involves teachers in the development of new support materials to capture current teaching practices tailored to our new specifications. These support materials are designed to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of Sample Lesson Plans is provided in Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and Sample Lesson Plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work
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	OCR GCSE Humanities Unit B031: Cross-Curricular Themes

	Suggested teaching time
	10 hours
	Topic
	3.1.1 Rights and responsibilities

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	3.1.1 Human rights and responsibilities
	Human rights should be introduced using where possible active discussion. Card sorting statements and scenarios are particularly effective in this situation, especially if students are put in the position of having rights apparently denied. 
	www.learningtogive.org /lessons
www.savethechildren.org
	It is assumed that in Citizenship classes the issue of human rights has already been dealt with in terms of what it is and the issues surrounding the declaration.
Website 

	Legal, social and political rights
	Social and political rights could be done using a card sort where students select the correct response from a range of options.
	Differences between social and political rights card sort.


	It is important here that the cards are in a language that the students in the main can access; this may involve a simplification of the resources

	Human rights legislation
	Human rights legislation 

Students should discuss the issues raised, possibly looking at the other human rights abuses that take place. Spider diagrams of the issues could be used to focus activity.
Lesson 2 could include a section on what can be done to support human rights action. Citizenship issues are very important here.
	www.amnesty.org.uk

	It is important here that the students are aware in their own terms what the major issues are before dealing with legislation. Students often identify better with visual sources. Amnesty International’s “Human Rights are our rights 60th anniversary“ provides some stimulating visual content.

	Human rights abuses
	These areas are often combined with the issue of responsibility. Showing the film or excerpts from it provokes discussion about the duty of care the United Nations has for people who are systematically having their rights abused. The consequence of inaction can also be seen.
	Film ‘Shooting Dogs’ or
Rwanda section ‘Long Way Down’

BBC 
http://news.bbc.co.uk/1/hi/world/africa/3496731.stm

	Many feel the most effective way of getting the point across here is with the use of visual input of eye witness accounts and films made specifically to highlight the issues. It is important that students feel empathy and understanding, not just sympathy. Some would argue it is a good idea to start with these issues.

	Human rights protection
	This could be done as a case study producing a PowerPoint or Windows Movie Maker presentation to illustrate the debate. Students should be encouraged to come to some kind of conclusion about the way human rights are protected.
Students should now examine the issue of asylum seekers as portrayed in the media, looking at the facts behind the headlines. Students can then move on to the issues identified by the Refugee Council.
	www.amnesty.org.uk/content.asp?CategoryID=613
www.refugeecouncil.org.uk

	The issue of protection is in many ways split into two halves; the protection of those individuals in situ to avoid the human rights abuses in the first place, and the consequent issues of asylum for refugees which result from the conflict.

It is important here that the definitions of asylum seeker, refugee and economic migrant are explored in detail to get a balanced view of the issues.

	Multiculturalism
	The concept of multiculturalism is difficult to teach; students should explore the issue. One way is to use Hidalgo’s three levels of culture (http opposite).

Students can then explore the issues of multiculturalism 
	www.edchange.org/multicultural/activities/multicultural.html

	The concept of multiculturalism is difficult to explore; it is important students can debate this issue themselves. The term itself is not controversial but how we should achieve it is an important issue.


	OCR GCSE Humanities Unit B031: Cross-Curricular Themes

	Suggested teaching time
	2 hours
	Topic
	3.12 Democratic process in the United Kingdom:  Democracy

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introductory lesson – What is politics?
	Group discussions and feedback sessions trying to define what politics is
Teacher led introduction as to what politics is - possibly use of PowerPoint to cover all major areas of  day to day life that politics affects (make it relevant to the pupils)

Pupils to use ICT to research different political systems and come up with a definition for Democracy, Oligarchy, Autocracy and Dictatorship   

Pupils to use ICT to find out what the UK system of government is and to explain it in simple terms, aimed at a yr7 pupil (could direct them to the suggested website)
	www.direct.gov.uk
Minnis, Ivan, Governing the UK. Heinemann Library, Oxford, 2002. p8 -9. (This is a useful book to use, as the information is clear and concise)
Jones, Bill, et al. Politics UK, 5th edition. Pearson Educational Limited, Essex. 1991. P 291-292. (Although this is aimed at ‘A’ level students, teachers may find it very useful in their own preparation for lessons)   ISBN 0 130 99407 3
	Most pupils will struggle to define politics -teachers may need to circulate and steer conversations in the correct direction
When using ICT teachers could provide help sheets with advice on where to find the relevant information – this will cut down on wasted time surfing the internet without clear direction
Assessment opportunities in this area could be based on the clarity of definitions. Could get yr7/8 pupils in the classroom and the pupils have to explain to them the UK political system

	2nd lesson – What is democracy?
	Recap on last lesson - what is politics?
Introduction to what democracy is - start by recapping on some definitions from last lesson but teacher should then go into more detail - could use information sheet to help guide students or a PowerPoint
Pupils to work in groups to discuss democracy then compare and contrast it with their definitions of other political systems – what are the benefits of living in a democratic system?

Are there any negative aspects to living under this system? Especially for 16 yr olds?

Discussion on whether or not voting age should be lowered. What rights have 16 yr olds got? What responsibilities does society place on them? They could use the suggested website to research their arguments.
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	www.citizenshipfoundation.org.uk/main/page.php?76
	Try to influence the thoughts of the students when discussing the right to vote so they look in depth at both sides of the argument
Encourage them to think of arguments themselves before researching it on the net 

Assessment opportunities could come via structured argument/debate on lowering the voting age. The use of evidence and information to support arguments should be taken into consideration


	OCR GCSE Humanities Unit B031: Cross-Curricular Themes

	Suggested teaching time
	4 hours
	Topic
	3.1.2 Democratic process in the United Kingdom: Ballot

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction – how does democracy work in the UK?
	Teacher to introduce different types of ballot and elections in the UK – this could be done through a number of ways, e.g. video clips from the Parliamentary Education Unit (visit website for details of free resources), a PowerPoint introduction or didactic sheet/spoken introduction 

Card sort activity for pupils to sort a list of things that may happen in the run up to an election, e.g. publishing of manifestoes, state opening of Parliament, debates  etc. Could include on these cards definitions of key terms, such as manifesto, or get groups to suggest meanings in feedback session. (This sheet can be found in the free Parliamentary resource pack)

Then teacher to explain what happens during an election and how the government is formed. Could use flow chart to simplify this for pupils. Pupils could fill this out themselves as a consolidation activity after the sorting activity
	
	

	Lesson 2 – How do parties campaign to be elected?
	Pupils introduced to the concept of a political campaign, teacher could give examples of past manifestoes as a starting point
Pupils to work in groups to show how a political party would move forward from publishing their manifesto to eventually being elected
Feedback session where teacher steers discussion towards ideas that they have examples of, e.g. poster campaigns, debates, political broadcasts, leaflets
Pupils to be given either a pack of example political campaign material or access to internet and a list of examples and sites to research. They then have to decide in their groups or pairs how effective the material would be, rank it, score it out of 10, and be ready to give a clear and concise argument to back up their ideas. 

Class discussion of how each group would run a political campaign - each group to decide on 5 areas they would use 
	
	

	Lesson 3 – political campaigns - group work. 
	Pupils are to continue to work in their groups from last lesson and actually plan their own political campaign
Each group member can be assigned a role, e.g. one can produce the party’s manifesto, one could produce an idea for a leaflet, one an internet video clip script/storyboard etc
The pupils work on these, with the use of ICT, the idea packs from the previous lesson and of course the support of the teacher
They should aim to have all finished their roles by the end of the lesson and then re-group to discuss their party’s ideology (this could be aimed at a local or national level -ideas must be cleared with the teacher)

Pupils must prepare to present their party to the rest of the class next lesson to campaign for votes in a class election - the winners become the government of the class. 


	Various preparation materials; paper, scissors, glue, ICT access and examples of political campaigns to stimulate ideas and discussions
	The length of this activity depends on the teacher and the management of the class; it could be spread over 2 lessons. Make sure all groups are finished and are confident in their material, as they have to deliver it to the rest of the group
The assessment opportunity for this area should be focused on the delivery and presentation of ideas and information and the research stage

	Election lesson – lesson 4 or 5 
	Teacher to give a detailed account of what happens during an election
This could be done via PowerPoint or information sheet
The pupils have to campaign for votes from classmates. They can deliver their manifestoes and other campaign material as they see fit. E.g., act out a role-play of a party political broadcast
Each group takes it in turns and then an election is held
Set up the classroom so a secret ballot can be held - with official ballot papers produced by the teacher - to eliminate any possible cheating
Votes are counted and then the winners are announced and teacher guides pupils through what would happen next
	Official ballot slips for class - counted out to pupils
Any presentation material pupils need for their campaigns, e.g. interactive whiteboards
Some sort of ballot box and screens to vote behind if possible
	This lesson may require consultation with pupils beforehand to ensure all materials for the presentations are secured in advance


	OCR GCSE Humanities Unit B031: Cross-Curricular Themes

	Suggested teaching time
	2-3 hours
	Topic
	3.1.2 Democratic process in the United Kingdom: Representation

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Lesson 1 – the role and responsibilities of an MP
	Pupils to complete a short preconceptions task on their initial ideas on the role and responsibilities of an MP
Feedback discussed with group and short introduction to the concept of political representation as a whole by the teacher
Pupils given pro forma worksheet to complete by researching the roles and responsibilities of an MP using a range of sources such as the internet, newspaper clippings supplied by the teacher, any textbooks from the school library the teacher deems suitable
Using their knowledge of what the role and responsibilities of an MP are pupils should produce a mock job advertisement for a local MP this should highlight the qualities needed in the role and exactly what is expected of the right candidate  

Mock role-play interviews could be held where pupils express the role of an MP to the whole class

	www.theyworkforyou.com/
www.parliament.uk
www.direct.gov.uk
Section on governments, citizens and rights
Newspaper clippings on MPs and their role
‘You’ve Got the Power’ published by The Parliamentary Education Unit, Room 604, Norman Shaw Building London, SW1A 2TT
edunit@parliament.uk
Tel: 020 7219 2105
(good worksheet on role of MPs)
Minnis, Ivan. Governing the UK. Heinemann Library, Oxford, 2002. (This is a useful book to use, as the information is clear and concise)
	Assessment opportunities will arise from the analysis of primary and secondary sources, such as government statistics on representation on Parliament. Then the application of that information into a written piece of work on why it is important that Parliament is more representative in Britain 

	Lesson 2 - How socially representative are MPs?


	Teacher to ask pupils what percentage of the country they believe fall into the category ethnic. Then discuss what they believe the percentage of MPs in Parliament who fall into this category is
Pupils are to then research for themselves the diversity of Parliament. Using the internet they are to research the total number of MPs, the number for each party, how many are women, how many are ethnic minority – the overall total for each party
The age, occupation and educational background of each M.P. These questions/areas of research can be prepared onto a worksheet if necessary 

What does the data imply about the Parliament of our ethnically diverse country? – Class discussion

Why should MPs be more representative? Which key groups in society are being under–represented? 

Why is the situation so bad? What is being done or can be done to help?

All these key questions can be tackled through discussion or report writing - where pupils feed back their findings and ideas to the rest of the class 
	www.theyworkforyou.com/
www.direct.gov.uk/en/Governmentcitizensandrights/UKgovernment

	Pupils will have some interesting ideas on the preconceptions exercise, be ready to challenge these and inspire the curiosity of the pupils


	OCR GCSE Humanities Unit B031: Cross-Curricular Themes

	Suggested teaching time
	1-2 hours
	Topic
	3.1.2 Democratic process in the United Kingdom: Referendum

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introductory lesson – What is a referendum?
	Pupils to define a referendum: what exactly is it and what is the point of it?
This can be done through looking at examples of past referenda, for example the public vote held in Northern Ireland in 1998 during the implementation of the Good Friday Agreement
Pupils to discuss why a referendum should be called and create a list of possible examples

Pupils to then research using ICT past referenda and their results. Possible ideas are:1975 referendum on staying part of European Economic Community, referenda on devolution issues, the Irish referenda on the Treaty of Lisbon etc

Key question for pupils to answer is: why is it important as citizens to take part in referenda? This can be done through an extended piece of writing, using clear examples from their research 


	http://en.wikipedia.org/wiki/Belfast_Agreement
http://en.wikipedia.org/wiki/Referendum
www.direct.gov.uk/en/Nl1/Newsroom
www.europa.eu/lisbon_treaty/index_en.htm
www.europarl.org.ukf (Very detailed PDF on the role of the EU Parliament, section on legislation). 

Tames, Richard, The European Union, Hodder Wayland, London, 2002. (Good general text for basic research into ECJ and EU as a whole)

	If using the Irish referenda on the Treaty of Lisbon as an example for pupils to research it would be useful to spend sometime on the history and role of the EU and what the Lisbon Treaty would change. This kind of information can be found at www.lisbontreaty2008.ie/
Assessment opportunities come through looking at voting figures and using these types of figures to prepare an answer to the written task
 


	OCR GCSE Humanities Unit B031: Cross-Curricular Themes

	Suggested teaching time
	1 hour
	Topic
	3.1.2 Democratic process in the United Kingdom: Proportional representation 

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Pupils should fully understand what is meant by PR and the advantages/disadvantages of it
	Pupils to write down a definition for proportional representation. This is a preconception exercise to gauge pupil awareness/understanding
Pupils then to be introduced to the key concepts of proportional representation
Pupils to research examples of proportional representation systems and make notes on successes/failures of these
Class debate to be held on the advantages/disadvantages of proportional representation and whether or not it should be introduced across the UK

This should incorporate what changes may come about due to proportional representation; for example - would we have gone to war in Iraq? Would Labour still have been as strong after the 1997 election? Who would have taken a chunk of the power? What may go wrong with proportional representation? Weak leadership, drawn out decisions, etc 

Pupils can weigh up the pros and cons and decide which system would be better for the UK as a whole - could be a written task. Then class could hold a referendum to help consolidate knowledge from the last lesson 
	http://news.bbc.co.uk/cbbcnews/hi/newsid
_4260000/newsid_4261200/4261256.stm
www.guardian.co.uk/pr
www.independent.co.uk/opinion/commentators/johann-hari/johann-hari-we-need-proportional-representation-but-whats-on-offer-will-just-make-matters-worse-802741.html
Jones, Bill, et al. Politics UK, 5th edition. Pearson Educational Limited, Essex. 1991. P 172. (Although this is aimed at ‘A’ level students, teachers may find it very useful in their own preparation for lessons).   ISBN: 0 130 99407 3
	Assessment opportunities can be drawn from the research done by pupils into proportional representation systems, and the application of that knowledge into the debate/written task on the adoption of proportional representation in this country


	OCR GCSE Humanities Unit B031: Cross-Curricular Themes

	Suggested teaching time
	1-2 hours
	Topic
	3.1.2 Democratic process in the United Kingdom: Dictatorship

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Pupils should learn what the key features of a dictatorship are and what freedoms are suspended under these regimes
	Recap on the UK’s political system

Pupils to think of as many other systems they can in two minutes. Feedback - clear up any misunderstandings 

Clear examples of dictatorships conveyed to the pupils by the teacher, these could be written on a sheet or shared verbally
Pupils to then discuss and list what they think are the key features of a dictatorship
Case study - pupils to research how Hitler controlled Germany from 1933-39, use GCSE History textbooks, Germany 1918-45 is particularly good, pages 82-87
Pupils could create a web diagram/mind map that explains how the Nazis controlled the people and country 

Class discussion about what rights and privileges would be lost in this country if we lived in a dictatorship. How do pupils feel about our system? Does thinking about the possibility of dictatorships make them want to be more active citizens? How? 
	www.historylearningsite.co.uk
http://en.wikipedia.org/wiki/Dictatorship
· www.fff.org/freedom/fd0403a.asp
Lacey, Greg and Shepared, Keith, ‘Germany 1918-1945, a study in depth’, John Murray Publishers, London, 1997
	


	OCR GCSE Humanities Unit B031: Cross-Curricular Themes

	Suggested teaching time
	1 hour
	Topic
	3.1.2 Democratic process in the United Kingdom: Free Speech

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Pupils to understand the concept of free speech and to apply it to their everyday lives 
	Ask pupils to define free speech and if they truly believe they have freedom of speech -ask them for examples to back up their belief
What is the point in free speech, what role does it serve?

Pupils should then come up with reasons to protect freedom of speech

The teacher then raises the concept of putting limits on free speech - the pupils could come up with any reasons why it should be limited
Teacher can use printed resources to stimulate conversations between pupils, newspaper cuttings of people inciting racial hatred etc
Is there ever any acceptable reason why freedom of speech should be suspended?

This can be a written piece of work, with researched evidence, or a class debate
	http://news.bbc.co.uk/1/hi/uk/7113186.stm
www.guardian.co.uk/football/2008/sep/21/angers.celtic1
Most newspaper websites have some current articles relating to free speech


	Assessment can be found in the research stage, looking at the evaluation of primary/secondary sources. Then the use of these sources in the written task


	OCR GCSE Humanities Unit B031: Cross-Curricular Themes

	Suggested teaching time
	1 hour
	Topic
	3.1.2 Democratic process in the United Kingdom: Active citizenship

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Pupils to assess their own contribution to active citizenship and create a plan to ensure they take a more active role in the coming months
	Pupils asked to consider what active citizenship means to them and rate their own involvement on a scale of 1-10, backed up by clear reasons and explanations, e.g. if they are members of a youth group concerned with local issues, etc.
Teacher could produce a set of questions, aimed at getting the pupils to think about what areas of citizenship they are interested in; pupils must read all questions and answer them clearly
Feedback session will allow pupils to understand the roles they can fill in their local neighbourhood or on a larger scale to develop their role in active citizenship. (The publication mentioned on the left has a good resource sheet like this on p47). Pupils are to identify their areas of interest and create a timeline stretching 6 months into the future; on this timeline will be an action plan of how they intend to become more active in citizenship, with target dates and key ideas outlined. These can be photocopied, one copy stays at school and as the pupils meet their targets they can bring evidence into lessons and discuss their progress with the rest of the group. This will lead to a growth in active citizenship throughout the class and an organic process of development 
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	‘You’ve Got the Power’ published by The Parliamentary Education Unit, Room 604, Norman Shaw Building, London, SW1A 2TT
edunit@parliament.uk
Tel: 0207219 2105

All resources are free to schools and can be ordered using the details above.
This website is also of great use 
www..parliament.uk
also http://www.ukyouthparliament.org.uk/213798.html

	Even though this lesson could only take one hour, it should be re-visited throughout the year to encourage pupils to continue being active citizens. This could form the basis for an ongoing assessment where pupils’ participation in active citizenship can be judged 


	OCR GCSE Humanities Unit B031: Cross-Curricular Themes

	Suggested teaching time
	1-2 hours
	Topic
	3.1.2 Democratic process in the United Kingdom: Political parties

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Pupils need to be aware why we have political parties, how they are formed, their history and their ideologies
	Teacher to ask pupils to name as many British political parties as possible in the next 2-3 minutes.
Class feedback and discussion on names given - arguably there will only be a small number returned – discussion about why this is
Teacher to go through names of lesser known parties - class discussion on what they believe they stand for, e.g. The Green Party, Men’s Representative Party etc 

Introduction by teacher to idea of a three party system in Britain

Pupils are going to research the three main parties in Britain, Liberal Democrats, Labour and the Conservatives. They should put their findings into a table with the headings: party, history/background, their ideology /manifesto and would you vote for them? (Why?) This research can be done online or in the school learning resource centre
Class discussion on main points each party stands by, and what pupils think about these
What do the pupils see as the main roles and responsibilities of a political party? 
	www.labour.org.uk/home
www.conservatives.com/
www.libdems.org.uk/
www.number10.gov.uk/Page205
www.omrlp.com/
www.greenparty.org.uk/
www.thepensionersparty.org/
www.plaidcymru.org
www.psr.keele.ac.uk/area/uk/bpp.htm
Minnis, Ivan. Governing the UK. Heinemann Library, Oxford, 2002. p26-29. (This is a useful book to use, as the information is clear and concise)
	


	OCR GCSE Humanities Unit B031: Cross-Curricular Themes

	Suggested teaching time
	1-2 hours
	Topic
	3.1.2 Democratic process in the United Kingdom: Government

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Pupils to know and understand the key differences between parliament and the government. Pupils to be aware of the role of an MP and of the PM and the House of Commons and House of Lords 
	Pupils to try to define what government is and what Parliament is. Class discussion and teacher to clear up any misconceptions
Discussion and introduction to how Parliament is set up. The pupils could create a flow diagram explaining the structure of Parliament
The teacher shows the completed structure sheet (see link opposite) on an interactive whiteboard. Pupils are given a short amount of time to remember as much as possible and then the teacher turns the projector off and pupils record as much info as they can remember. Obviously, this needs to be done several times but it can be made into a game with rewards for the winners - this will encourage the pupils to read for purpose
Discuss with the pupils the completed structure diagrams and get them to watch a copy of the Parliamentary Education Unit DVD if you have one - this fully explains the difference between all the sections of Parliament in a concise manner. (see suggested resource section)

When the structure of Parliament has been established pupils must now focus on the role of both MPs and the PM

To do this pupils should research each role using ICT and make key notes on the responsibilities of each job, and the qualities a person should have in order to gain these roles               
Pupils should now use this information and create 2 job advertisements, one for the role of a MP and one for the role of PM (try to include salary and benefits)

These can be produced using ICT or in exercise books and job application/interview; role-plays could be developed as extension exercises at the teacher’s discretion  

Pupils need to consolidate all their new knowledge on the role of the PM/MPs and cabinet into a mind map on the role of the government. Teacher can give guidance on how mind maps should look. Pupils to use different colours, pictures and key terms to explain fully the role of the British Government
	DVD available as part of:
'You've Got the Power' (with supporting workbooks) 
Ed Coms 
Tel: 0845 242 5572 
Fax: 01634 290175 
Email: requests@edcoms.co.uk
All resources are free to schools and can be ordered using the details above. 

· This website is also of great use:
www.parliament.uk
www.direct.gov.uk (various links from this site are very useful for the role of PM, cabinet etc)
 
· www.theyworkforyou.com/
	


	OCR GCSE Humanities Unit B031: Cross-Curricular Themes

	Suggested teaching time
	1-2 hours
	Topic
	3.1.2 Democratic process in the United Kingdom: Opposition

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Pupils to understand the role of the opposition and assess their importance in governing the country  
	Teacher led introduction to who the opposition is. How do they become the opposition etc? 

Pupils to suggest what they feel is the role of the opposition – what they actually do
Pupils to either research the role of the opposition online (using this link) or teacher to display key roles/hand them out using this link. Discuss these to ensure all pupils are aware of the key roles of the opposition in readiness for a debate
Set class into two groups, one side is going to be the government, the other the opposition
Teacher needs to introduce a topic for debate, try to use a topic in the news or relevant to the pupils. An example could be the smoking ban
Elect a speaker to keep control of the debate
Elect a member of the government front bench to propose the motion and give reasons
Elect a member from the opposition who will question the government
This will need to be planned in advance so all pupils know what the motion is, why their government is introducing it and what questions may be asked during the debate (they will need to have enough information to answer questions), so first part of lesson could be research into the motion. ICT, alternatively the teacher could bring current newspaper articles into the lesson
Pupils then should answer questions that refer back to the topic outline, ‘what is the role of the opposition in the UK Parliament?’ In addition, ‘How important is the opposition to the governing of the UK?’


	Try You Tube for video clips which give good examples of the role of opposition during Prime Minister’s Questions
Current newspaper articles for preparation of the debate held between the opposition and the government
www.parliamentlive.tv/Main/Home.aspx
Minnis, Ivan. Governing the UK. Heinemann Library, Oxford, 2002. p14-17. (This is a useful book to use, as the information is clear and concise)

	Assessment opportunities can be found in the involvement of pupils in the role-play scenario and in the delivery of key information and ideas, based on independent research 


	OCR GCSE Humanities Unit B031: Cross-Curricular Themes

	Suggested teaching time
	1-3 hours
	Topic
	3.1.3 Judicial process in the United Kingdom: Act of Parliament

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Pupils will discuss the role of laws and boundaries in the UK and look at how a law is created
	Lesson one - why do we have laws?

Pupils given a set of 5-10 different laws and they have to say if they think they are a good idea or not. (Examples could be smoking ban, fox hunting, legalise some drugs, legalise prostitution, reduce the driving age, reduce the drinking age, reduce the voting age etc). Pupils need to explain their answers
Then discuss what the pupils think the point of having laws is. What do they think their school would be like without laws? 

Pupils to think of school rules that would benefit everyone and improve the quality of their education. This can be done in pairs and should be reported back to the class with clear reasons why each law should be put in place
Pupils to look at the question posed in the title of the lesson and create an argument as to why we have laws and why they are important. This can be an extended piece of writing or can be the basis for a class discussion
	List of existing school rules. 

Medina, Sarah. Rules and Laws, Heinemann Library, Oxford, 2004. (This book is very useful to simplify the process of making laws in the UK for pupils and contains a section on school rules)
	Try to steer pupils into thinking of examples that refer to young people, to help make this section more relevant to the pupils 

	
	Lesson two - how is a law made?

Pupils will look at the political process of introducing new laws and actually try to pass one of their own laws through the class ‘parliament’
Pupils to work through a sheet, provided by the teacher, to make key notes on the types of laws/courts in the UK and the process of making a law. This could be a web-based activity using the links opposite. In addition, the Sarah Medina book is useful and the ‘You’ve Got the Power’ pack has ready made worksheets on law making processes
Using the www.explore.parliament.uk link the pupils must complete a worksheet on the journey a bill makes to become a law, looking at first readings in the House of Commons right up to Royal assent. (Simplified version of this can be found in the Sarah Medina book for SEN pupils)
When this is done, discuss the process with the class to ensure all pupils are confident of the process
Pupils are to come up with their own new bill, say why they think it should be law and ‘walk’ it through the system. Ask several members of the group to read their ideas out and hold a HOC committee stage discussion with half the class, where any interested parties can offer suggestions on how to amend the bill. The ‘MP’ can then read out the amended bill to the rest of the class, the HOL, and they can suggest amendments. The final amended bill can be read out and a vote taken, will it go forward to Royal assent and become a law? 

Teacher can then fully explain this next section 

As a follow up lesson/activity, pupils can be set a task on writing a report on how laws are made by the EU and the role of the European Court of Justice. This can be an independent research task, with the teacher suggesting suitable resources, such as those listed opposite
Further research can be done by the pupils into tracking past bills, such as foxhunting and the smoking ban, to map their journey from bill to law. This could be a researched based (see links opposite) 
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	http://en.wikipedia.org/wiki/Act_of_
Parliament#United_Kingdom
 (Hansard) www.parliament.uk
www.opsi.gov.uk/legislation/tracking-legislation
www.opsi.gov.uk/acts.htm
http://bills.ais.co.uk/AC.asp
DVD available as part of:
'You've Got the Power' (with supporting workbooks) 
Ed Coms 
Tel: 0845 242 5572 
Fax: 01634 290175 
Email: requests@edcoms.co.uk
All resources are free to schools and can be ordered using the details above. 
(good section on how a law is made in the free teachers’ resource pack)

Lambeth, Dan. ‘What Happens in a Law Court?’ Franklin Watts, London, 2000. (Good general text that conveys key information on British Law in a clear, concise manner. Could be used to create structured work sheets from and for pupil research into role of High Court, County Court, House of Lords etc)
The teacher should have some example laws ready for the pupils in case they struggle to come up with original ideas. These could be on flash cards and distributed at random to ensure different bills are suggested
An amendment slip can be given to pupils to write their ideas on to ensure no ideas are forgotten during the amendment stage. 

Wallace, Helen and Wallace, William, ‘Policy-making in the European Union’, Oxford University Press, Oxford, 2000
www.euro-know.org/ (good encyclopaedia of EU, including ECJ)

www.europarl.eu.int
Tames, Richard, ‘The European Union’, Hodder Wayland, London, 2002. (Good general text for basic research into E.C.J. and E.U. as a whole)
	This activity could take two lessons depending on teaching style and ability level of group. Be fully prepared to allow one lesson as a preparation stage 


	OCR GCSE Humanities Unit B031: Cross-Curricular Themes

	Suggested teaching time
	1-4 hours
	Topic
	3.1.3 Judicial process in the United Kingdom: Criminal law and civil law – key differences

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Pupils to know what is meant by criminal law and civil law and understand what operating systems are in place, e.g. juries, judges, county courts etc


	Pupils should be asked for their impressions of what is meant by civil and criminal law. They should be encouraged to give an example of each to support their definitions 

Then teacher led introduction to the two types of law and the types of court in which they can be tried
	Jones, Bill, et al. ‘Politics UK’, 5th edition. Pearson Educational Limited, Essex. 1991. P 568-570. (Although this is aimed at ‘A’ level students, teachers may find it very useful in their own preparation for lessons).   ISBN 0 130 99407 3

www.dca.gov.uk/legalsys/structure.htm
http://en.wikipedia.org/wiki/English_criminal_law#Criminal_law
	This is a lengthy research project and will take at least the first lesson. Some time next lesson could be allocated to ensure all areas are covered to the best of the pupils’ abilities

	Pupils to understand what rights we have under the British legal system and how people can appeal against rulings
	This will lead into a research activity, either using ICT or text based resources, into the types of court: (House of Lords, Court of Appeal, High Court, Crown Court (criminal), Magistrates’ Court (criminal), Crown Court (civil) and Magistrates’ Court (civil), and what types of cases they try and how they are organised. The teacher can produce a large flow diagram for this activity on A3 paper, with titled boxes (such as High Court, solicitors, barristers etc) and space for the pupils’ research to be recorded 
(The Dan Lambeth book is very useful for this activity, as is http://legal-directory.net/english-law/)
Get feedback from this activity, and link the knowledge acquired to the follow up consolidation task, the ‘trial’ of fictitious/ fictional cases
	http://en.wikipedia.org/wiki/Civil_law_(common_law)
Lambeth, Dan. ‘What Happens in a Law Court?’ Franklin Watts, London, 2000. (Good general text that conveys key information on British Law in a clear, concise manner. Could be used to create structured work sheets from and for pupil research into role of High Court, County Court, and House of Lords etc)
http://legal-directory.net/english-law/advantages-and-disadvantages-of-precedent.htm (For activity relating to advantages/disadvantages of legal precedent)
http://legal-directory.net/english-law/
(excellent web site that will help both teachers and pupils to research all areas of the British legal system, especially the differences between civil and criminal law) 
	It is intended that the pupils look at the roles of certain individuals within the legal process, such as solicitors and barristers, and explain their role in a clear, concise manner. This will help with the activity for the second/third lesson

	
	In the second/third lesson, the pupils will be given packs with a series of different fictional case studies on them. (Around 5-6)

Pupils to then work in pairs, decide which category these events fall into (civil or criminal), and run through the correct procedure the case would take in some sort of flow diagram 

To conclude the section the pupils should look at what rights we have within the legal system. The right to representation, to a fair trial, the assumption of innocence over guilt and the right to appeal should be discussed as a group
The teacher should provide clear evidence and examples of these rights from past cases, either through discussion, printed work sheets or a PowerPoint presentation
The pupils then answer the following question: ‘What rights do we have under the British Legal system and why are they important?’  Pupils must give clear examples of past cases within this answer so extra research time could be given over to it. Teacher should point them in the correct direction, e.g. websites  

How do people register an appeal? Pupils to be given a scenario by the teacher; this could be a wrongly convicted criminal or a member of the public who disagrees with the ruling of a civil court case, e.g. a damages claim. Pupils are then to research how they would appeal their case and present this to the rest of the group. This presentation can be done using ICT, e.g. PowerPoint, fact sheets, mock Citizens’ Advice Bureau sheets, a role-play between a solicitor and a client etc. This is up for negotiation between teacher and individual pupils, so that feedback is varied and independent learning takes place. The teacher will have to provide any resources the pupils need, such as ICT facilities, paper materials, recording equipment etc
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	Envelopes with a range of different legal case studies inside, e.g. Steve has an accident while crossing the road, he trips over exposed tree roots and falls into the road, seriously injuring his neck/leg…. He is unable to work for two months and is self-employed, what should he do?

Teacher can either create blank flow chart pro-forma for civil and criminal case structures and procedures or can encourage and support pupils to create their own from scratch
Lambeth, Dan. ‘What Happens in a Law Court?’ Franklin Watts, London, 2000. (This book is useful for this activity, but pupils should be able to do it from their work produced last lesson)
www.innocent.org.uk/
http://www.crimeinfo.org.uk/servlet/factsheetservlet?command=viewfactsheet&factsheetid=61&category=factsheets
Teacher needs to prepare any possible resources for this lesson, such as laptop computers, paper, recording equipment (audio and video), and space for role-play rehearsal. All of this is of course at the discretion of the teacher and they could limit the activity to a range of three or four ways to research and present this task 
	


Issues of Economic Wellbeing and Financial Capability 

Candidates should have a knowledge and understanding of different types of economic activity and the impact on society of changes in economic activity. 

They should understand why changes in employment patterns and working practices have occurred and know about the consequences of these changes for individuals. 

They should understand how the modern economy functions in the United Kingdom and be able to place that understanding within a European and global context. 

Candidates should understand the concept of financial capability in supporting business and the economic wellbeing of the individual. 

They should be able to identify rights and responsibilities at work and attitudes and values in relation to work and enterprise.
	OCR GCSE Humanities Unit B031: Cross-Curricular Themes

	Suggested teaching time
	4 hour
	Topic
	3.1.4 The classification of economic activity and the nature of the modern economy

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Classification of economic activity; primary industry; secondary industry; tertiary industry; e-commerce
	Students are given a list of jobs and asked to group these into four sectors, without the names.  Then ask for reasons

Having done this, ask students to group using the four key sector areas.  For each sector give students a job description and background information, perhaps using linked jobs such as: fisherman, processing/packaging, sales staff, website developer
Using these students can carry out a role play exercise looking at the criteria for job classification, skills required, and needs.  (Interview Style) 
	
	Students need to be able to classify jobs by type and sector and understand how these are linked
This lesson closely fits with work experience opportunities and linkages are vital for the success of this programme
Opportunities for fieldwork here could be used to show examples

	Reasons for the relative decline of primary and secondary industry in the United Kingdom and European Union
	Map comparisons, industrial growth, and the distribution of key industries.  How have these changed using worldmapper.org?  

Group debate – primary and secondary vs. tertiary and e-commerce.  What are the advantages and disadvantages? 

Product locations, cost, and fact file.  E.g. computer components
	www.worldmapper.org/ 

(Refer to Industry – primary and secondary imports and exports) 


	Focus should be made on an example in the UK, such as coal mining for primary and contrasted with what is happening in another EU country, such as France

	Changing global industrial patterns with specific reference to the development of manufacturing in less economically developed countries
	The growth of transnational corporations in Asia

The move of Longbridge Rover from Birmingham to China – mapping exercise on A3 sheet.  Why did they move?  What are the advantages/disadvantages?  Use of Stuart Whipps Photograph collection
	www.teachers.tv/video/1715
(Industrial Revolution) 

www.teachers.tv/video/2428
(Microchip Technologies in Korea)

Stuart Whipps; documenting the closure of Longbridge and the building of the comparison site in China. 

www.sln.org.uk/geography/enquiry/we41b.htm
(Car Industry) 
	Teachers TV files can be downloaded after logging into the system
Opportunities for assessment for learning, by utilising A3 summary sheets

	Transfers of capital to low cost production areas by transnational companies, and the social and moral dilemmas
	Where do your clothes come from?  Look at the labels in bags, on uniforms, and on equipment
The globalisation of the fashion industry and the use of international call-centres
Project Manager Exercise.  Timed tasks encouraging students to assess the implications of employment and machinery;  e.g. make an envelope comparing workers on their own against production lines
Group tutorial and discussion session using the ideas and materials for the dollar a day dress 
	The dollar a day dress - BBC.  Panorama.  

www.sln.org.uk/geography/enquiry/we22.htm
www.Nike.com
	These parts of the unit need student involvement to look at where their clothes come from and what potential impacts this creates


	OCR GCSE Humanities Unit B031: Cross-Curricular Themes

	Suggested teaching time
	4 hours
	Topic
	3.1.5 Different types of work and methods of reward

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	In this session the learners will address the changing pattern of employment within the United Kingdom over the last 50 years
	In the period of “full employment” after the Second World War, what was the UK’s industrial make up like?  What does employment in the UK look like today?  What has motivated these changes?
Do we have a primary industrial sector?  

Do we have a secondary industrial sector?  

Do we have a service industry sector?  

What has happened to the traditional heavy industrial areas of the UK?

Activities that may suit this investigation are case study based group work or individual internet based research
Discussion: “what impact may this have upon the workforce?” 
	Change in patterns of employment since the 1950’s


	South Wales is an excellent example of a community that has reinvented its industrial capacity from coal to telemarketing

	In this session the learners will address how changes in technology, organisation of work, and the increase of women employed within the workforce have impacted upon the world of work  

They will look at this impact upon the UK and what effect these changes will have upon individuals and their lives
	Split the class into three groups and allocate one of the three categories to them to research:

Changes in technology and how this has directly affected employment 
How the organisation of the work has affected employment
How and why the increase of women employed within the workforce has occurred, and what impact this has had upon the rest of the economy
Have each of the groups feed back their conclusions to the main group.  As an extension activity, each group should provide a summary sheet that explains their conclusions to the other groups
Discussion: How have the changes in work affected the individual?  Produce a spider diagram of the students’ ideas onto the whiteboard for reflection
	Change in patterns of employment since the 1950’s.

BBC bitesize has some useful sections in the Business area 


	It will be important to clarify key terms:

Industrialisation

Mechanisation

Computerisation

Fordist manufacturing

Post-Fordist manufacturing
Full time
Part time
Flexible working

	In this session the learners will address the link between reward and motivation 
They will mainly be looking at the question ‘do people work solely for money?’ 


	Start the session with a quick reflective exercise by discussing: “What motivates you?”  
In small groups, ask the learners to draw up a five point plan on “How could school motivate students to work harder?”
Discussions: 
What are the reasons that people work?  Are there some jobs where the rewards are not solely about money – social workers, charity workers, volunteers?  Use materials to illustrate the benefits of some jobs
Does the freedom of self employment seem more appealing than the security of traditional career paths?

What careers do the learners think they will go into?  Why have they selected these jobs?
Look at some TV job adverts – Army “be the best campaign”; teaching “those who can – teach.”  Are these just advertising the financial rewards of each profession?  Do the adverts refer to money in any way?
	Job adverts for:

The Army
www.armyjobs.mod.uk
Teaching
www.tda.gov.uk 
	Make sure that students understand the definitions:
Self-employment 

Voluntary work 




	OCR GCSE Humanities Unit B031: Cross-Curricular Themes

	Suggested teaching time
	4 hours
	Topic
	3.1.6 Financial capability

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	In this session the learners will address issues of money management by looking at:

· The nature of balancing income and outgoings,  
· The use of a system of cost/benefit analysis to make calculated decisions
	The EBEA have some excellent resources available on their website to help explain money management.  They also have some excellent ideas on preparation for financial independence
Cost benefit analysis as a financial process may need to be explained at length 

Have the learners look at some examples of tough financial decisions – a good example of this working may be to show some applicable sections from the BBC programme “Dragons Den.”  This shows financial experts making cost/benefit decisions with a high degree of skill.  They all pay close attention to how effectively companies and individuals balance their cash-flow.  Examples of scrutiny would be extremely helpful to explain this
	Economic Wellbeing 

www.ebea.org.uk
www.useyourexpertise.org/index.php?option=com_weblinks&catid=31&Itemid=82
Username – useyourexpertise
Password – financialcapability
www.youtube.com 
	Money management is an important skill that will benefit the learners for the rest of their lives 



	In this session the learners will address financial decision making:
· Personal budgeting 

· Wages

· Taxes

· Credit and debit


	How to make financial decisions?

The best way to understand this complicated area of finance is to work through examples of how individuals are taxed.  It will be to the learners benefit to physically see the effects of different tax bandings on take home pay
Balancing a budget is a process of experience and it is important to engage the learners in the process themselves –completing examples that are teacher led into student focused budgeting tasks can be an effective way of building some experience in the learner
Discussion and mind-mapping exercises:

“What is the difference between Gross and Net pay?” 

Include all of the deductions that come out of wages: Tax, National Insurance, Student Loans, Pensions, CSA, Unions, and Professional Organisations.

Engage the students in a discussion on debt and see exactly how much they understand about this issue, and how easy debt can be to amass 

“What is the difference between a credit account and a debit account?”  This may be an important lesson for their futures – and ensure that they understand the implications of their use
	Tax
www.direct.gov.uk This website has some simple guides to tax and benefits 


	Having money unexpectedly deducted from wages can be stressful if you are unaware that it is going to happen – this may be very beneficial for the rest of the learner’s lives

	In this session the learners will address a range of financial products and services:

· Loans

· Overdrafts

· Hire purchase mortgage

· ISA

· Savings

· Investments


	The banks are more than happy to explain the meanings of their products – Natwest have an excellent section called 'moneysense' on their website 

Students could be set a task where they have to look at what effect having £1000 in credit in a savings account, investment account, or an ISA, would have on the values of the funds by the end of one, then two, then three years.  Similarly the effect of having £1000 loan, overdraft, or credit card over the same period.  How expensive would this be to maintain finances like this?  

Other alternatives to investigate are the role of pawn brokers as money lenders or “pay-day” loan companies.  Finally, the learners should investigate how much a 25 year mortgage on a house worth £100,000 will be.  They need to look at the cost per month and the cost per year, over the lifetime of the loan.  They then need to calculate how much interest they will pay
	Types of financial products – banks, building societies, Experian, GCSE Business Studies, how shares work
http://moneysense.natwest.com/natwest/schools.asp
www.bbc.co.uk/schools/gcsebitesize/business/finance/
www.bbc.co.uk/schools/gcsebitesize/business/environment/
www.moneymadeclear.fsa.gov.uk/

	Clarify the key terms:

Financial risk 

Financial reward
Financial terms
Financial products

	In this session the learners will address the financial costs of post-16 options.  Specifically:
· Employment

· Unemployment

· Training schemes

· Higher education

The importance of financial capability for economic wellbeing of the individual and society
	It is important that learners have time to examine the implications of their own potential progression, and an overview of the alternate routes
For this reason the session is split into two halves with an initial teacher led summary of each of the potential pathways, their benefits, timescales, and potential issues.  This will then lead on to an opportunity for the learners to examine their own pathway in more detail using library resources or the internet.  By the end of the session the learners could have mapped out a plan of their own potential progression including a list of the resources and goals that they will need to fulfil so that they can achieve their outcomes
The session could be finished with a summary discussion of the impact of financial awareness to the learners’ futures. 
	Connections – Opportunities for post 16 and the financial implications

http://ema.direct.gov.uk/ 

www.direct.gov.uk/en/EducationAndLearning/14To19/OptionsAt16/index.htm 

www.connexions-direct.com/index.cfm?pid=142&catalogueContentID=321 

www.connexions-direct.com/index.cfm 

Aim Higher 
www.aimhigher.ac.uk 
	


	OCR GCSE Humanities Unit B031: Cross-Curricular Themes

	Suggested teaching time
	4 hours
	Topic
	3.1.7 Rights and responsibilities at work

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Issue of employer and employee rights and responsibilities in the work place
Outline of the contract of employment and what it should contain

Issues of Trade Unions and their function

The issue of negotiation and arbitration
	Introduce the idea of employee responsibilities by playing the doggy drama to students and ask them to identify the responsibilities which are broken in the clip
Students could then produce a list of examples of other employee breaches of contract
The website provides jargon buster and definitions, students could include these in a downloaded .doc file to act as a glossary
Students could log on to the site identified and produce a Word document guide which outlines what contract of employment is what should an employer provide. The document could then identify how breach of contract works
Students complete the worksheet “what’s your opinion?” Unit 3 activity 1. 
Students should:
Develop their own ideas on trade unions

Learn what Trade Unions do for their members

Find out about the role of the Trade Union representative at the workplace

Students complete activity 5: The Collective Voice in order to recognise the possible benefits of the collective approach and develop an understanding of Trade Unions. It is probably useful here if at the end of the session the issue of arbitration is raised as away of solving the negotiations
	www.worksmart.org.uk/fun/nsfw/
www.worksmart.org.uk/rights/what_are_the_legal_duties_on_my
Jargon buster on the above web page can also be used; n.b. arbitration comes under ACAS

www.stuc.org.uk/unionswork/education/a-better-way-to-work-in-scotland
www.stuc.org.uk/unionswork/education/a-better-way-to-work-in-scotland

	There is a strong link here between this section and 3.1.17

This needs to be an active process where students can quickly grasp the basic terminology, often in this section marks are lost because students do not know the correct terms e.g employee
The resources here can be obtained as a ring-binder by applying online at

www.stuc.org.uk/unionswork/education/a-better-way-to-work-in-scotland
These materials are a more up to date version of the TUC: A Better Way to Work


	OCR GCSE Humanities Unit B031: Cross-Curricular Themes

	Suggested teaching time
	10 hours
	Topic
	Environmental Issues:  3.1.8 Climate change and its consequences and 3.1.9 Resource management and the need for increased sustainability

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction 
	Your environment – setting the scene
 What does the term ‘environment’ mean?  Spider diagram and discussion
Students could draw an image of their own environment – who is in it?  What do they understand by the environment?  What affects their environment?  
	Film: ‘The Day After Tomorrow’ (2004) Twentieth Century Fox
Film: ‘An Inconvenient Truth’ (2006)

 www.theenvironmentalblog.org
Focus on Climate Change – Longman Student Atlas (Olly Phillipson) (ISBN 9780582854413) 
	The media is key in terms of people’s understanding of climatic change and the impacts we have on the environment.  Government campaigns such as “recycle – the possibilities are endless” are very important in this topic.  By looking at the issue through the eyes of the media it gives students a good introduction
Teachers must note that the bias of this material is questionable, because of the political involvement of a number of parties.  For example when using ‘An Inconvenient Truth’ (Issued to all Secondary Schools by the DCSF in 2008) reference should be made to the guidance notes: download from www.teachernet.gov.uk

	Global Climate Change
	Students can use the topic headings from ‘Our Simmering Planet’ to investigate the issues of climatic change and possible issues for the future
Debate the arguments for and against using the resources listed as a focal point

	www.teachers.tv/video/24976
(Climate Change – The Causes)
www.teachers.tv/video/24997
(The A – Z of Climate Change)

www.teachers.tv/video/24992
(Climate Change – The Impacts) 

‘Our Simmering Planet: What to Do about Global Warming?’
by Gupta, Joyeeta
ISBN: 1842770799

‘Rapid Climate Change (Story of the past)’ DVD: TV Choice
	Teachers’ TV videos are available to use for free; with linked resources and worksheets for many topics
Global Climate Change is a two way argument – students must see both sides of the debate, and recognise the differences and reasons behind this

	Energy; resource use and sustainability  
	Mind map energy use and resources, linked types 

Students can investigate two types of energy – suggest one renewable and one non-renewable 

Look at the advantages and disadvantages of these, particularly focusing on the ideas of social, economic, cultural, and environmental issues 
	BP: BP Energy Lab; www.bp.com
UK Wind/Tidal Power: 
www.bwea.com/
CBBC: Wind Power in the UK – Globalisation / Environmental Impacts
	The future of the UK’s energy source is a key element of this area – particularly when investigating future planning.  Students need to have a balanced argument and the use of printed media will be useful – particularly when looking at the use of nuclear power as a future energy supply 

	Education for sustainability 
	Question and answer session with school business manager/bursar – is your school environmentally friendly/sustainable?  If yes – why?  How will you move forward in the future?  What are the current plans? 

Students to compile a school and later an individual environmental audit and action plan 
	www.wwf.org.uk (World Wildlife Fund)


	Action Planning is a skill based activity that may be linked to work experience and the involvement in key school processes and systems, such as Student Voice and SMT 

Schools may wish to look at British Gas Green Leaves and Eco-friendly School Status/Quality mark while investigating this area 

	Acting on your feet (carbon footprint) 
	Students should complete their own individual carbon footprint and share this with the group
Discuss and look at possible actions to alleviate any problems
	BP: BP Energy Lab; www.bp.com
WWF: www.wwf.org.uk
Carbon Trust: www.carbontrust.co.uk/startsaving

	Links are created here with Science where students may already be looking at their own carbon footprint.  It would be useful here to look at the work your own school may have done with the Carbon Trust and encourage students on work experience to put links into what happens in the wider world

	Reduce, Reuse and Recycle
	Students should see the ‘recycle now’ campaign advert – ‘the possibilities are endless’- and then attempt to produce their own advert campaign, focusing on 15-16 year olds.  Access can be given to Power Point, Video/DVD, ICT, recorders to encourage creativity 
	www.reducereuserecycle.co.uk/
www.recyclenow.com/ (Recycle – the possibilities are endless) 
	Students should be engaging with waste management and resource management as a whole, perhaps using local examples, looking at school waste/canteen or visiting a local recycling centre  

	A sustainable environment at the heart of economic development  
	Students should add to an online blog/ discussion about the economic influences of environmental actions.  Reference back to the first lesson and use of ‘The Day After Tomorrow’/’An Inconvenient Truth’ 

A role play exercise with students representing communities in developed and developing nations would allow for the exploration of impacts as a result of development and industrialisation
	BBC News: Low-carbon economy is not a luxury

FT News Articles on Climate Change.  Citigroup to scale up its green spending By: David Wighton, New York
	Students need to make reference to developed countries and developing nations and the impacts on the environment from both sides
The development of industrial nations and the Asian 4 Tigers (TNC’s) would be useful here  

	Political pressure and the role of “green” organisations
	Political campaign -leaflets/banners/placards – setting your own issue: e.g. wind farms in your local area, or the shipping of oil and the potential disasters
	Oxfam Education – environmental studies 

Greenpeace: www.greenpeace.org.uk/ 

WWF: www.wwf.org.uk 

Friends of the Earth: www.foe.co.uk/
Big green switch: www.biggreenswitch.co.uk
	Students should evaluate the work of these organisations with a view to understanding the bias involved, but also taking into account the overall strategic understanding of the organisations – what would the future be like if we did nothing?  What are the alternatives?  

	Planning for change 
	What are the links between population expansion, development, and environmental issues?  Mind mapping exercise/Venn diagram
A comparison of at least two countries of varying development/population growth; such as Germany/China
	Human Development Index (HDI) – look at countries at varying points of development and population – how is the environment affected by population expansion? 
	Use of the demographic transition model, with an emphasis on population growth and the links to industrialisation would be appropriate  

	Local Agenda 21; The future?  
	Agenda 21 is a programme run by the United Nations (UN) related to sustainable development.  Students should assess the purpose of Agenda 21 through local examples. (e.g. Liverpool).  

This allows students to put the information into their own context.  An image board/ collage would be a useful tool to bring together ideas of sustainability and its local implications.  These can then be presented to other members of the group and put into a global context 

Based on this information the group can then carry out a cost benefit analysis of the work 
	http://en.wikipedia.org/wiki/Agenda_21
www.liverpool.gov.uk/Images/tcm21-63907.pdf
(Sustainable ways of working – Liverpool  City Council) 
	Students must see the implications and purpose of Agenda 21 at local and global scales 




	OCR GCSE Humanities Unit B031: Cross-Curricular Themes

	Suggested teaching time
	30 hours
	Topic
	Religious and Moral Issues

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	3.1.10 Nature of God

3.1.10 Nature of God (cont)
	The discussion of where did it all begin is an important way of leading candidates from a position of familiarity
Go over the main areas of the course with an introduction
Open up a discussion of the existence of God
Design argument debate; students could be deliberately set up as one side or the other and encouraged to discuss the issues in detail
Homework here should be to write up the arguments and issues raised in the debate
The introduction here of a visual debate about the nature of God from two Christian and one Islamic believer could be used to cement the issues.  Students could complete a grid identifying similarities and differences
Alternative issue attitudes

The issues surrounding atheism can be explored as a final contrast to the belief systems already covered
An alternative is the use of ‘What have we got here?’ a series of ‘big question’ answers given by celebrities
Students could make a ‘big questions’ video of their own asking other students and teachers in and around the school
Finish with a round robin sheet where individuals can comment on each others thoughts on the big question issues
	www.teachers.tv/video/4964
www.bbc.co.uk/religion/religions/atheism/
www.bbc.co.uk/religion/re/4thebigquestion.shtml

	This section of the scheme is intended to help schools which do not have dedicated Religious Education input.  Schools with specific Religious Education inputs are advised to consult their local SACRE agreements
The BBC site is a bit wordy so some help may be needed for the less able

	3.1.11 Nature of belief

3.1.11 Nature of belief (cont)
	Start with a discussion to develop points about belief and non-belief
Outline the key words that they will be covering in this unit .This glossary should be kept in their books for reference
The various religious texts can be used at the British Library, which has an interactive section where the issue of belief can be explored in a very accessible way
This is also a very good way of exploring the range of different ceremonies and methods of worship in a range of Abrahamic faiths.  This can be done by accessing the sacred contexts section.  It deals with faith, ceremonies, chronology, living, and places of worship
Further research can be completed by the student about religious buildings and their importance to each of the religions investigated.  This could be set as a homework task to reinforce their understanding of Places of Worship
Students could be given an open study topic to explore the issue of belief and the forms it takes in a range of religions
Students can also access the nature of different religious festivals in order to understand the different meanings attached to them
	www.bl.uk/onlinegallery/features/sacred/
wheel/kioskMain.html
www.bl.uk/onlinegallery/features/sacred/wceremonies.html
http://pow.reonline.org.uk
www.bbc.co.uk/religion/religions/christianity/beliefs/basics_1.shtml
(The examples shown are a comparison between Christianity and Sikhism – please see ‘points to note’)

	Make sure that students understand the definitions of the following key concepts:

worship

religious festivals

ritual

ceremony

holy scripture

revelation

authority

The British Library is a resource which covers a wide range of issues linked to belief including discussions and debates about the Qu’ran, and the Jewish and Christian Bible  
It also covers the faith beliefs and divisions between the Abrahamic religions in concise and informative texts
This is a resource which allows the exploration of places of worship online in Christianity and a wide range of other religions.  It also encourages live visiting by giving hints and tips.

The religions studied need to be Christianity plus one other chosen from the main religions.  The BBC site is very comprehensive and provides a great deal of choice.

	3.1.12 Religion and personal relationships

3.1.12 Religion and personal relationships (cont)

3.1.12 Religion and personal relationships (cont)


	Introduce the topic using a quiz based presentation covering the main terms used in the syllabus; this will also provide a glossary for later use
A further introduction could be made by accessing the British library to show the comparisons and contrasts within the Abrahamic religions in terms of ceremonies and day to day living
 Use a PowerPoint covering areas in the syllabus referring to attitudes to sex, marriage, and divorce in Christians.  This should then be followed up by the coverage of Christian attitudes to divorce
It is then recommended that a contrasting religion of choice is selected to look at the issues of marriage and the ceremony involved.  (Covers religious ceremony in the ‘nature of belief’ section)
The attitude towards sex outside marriage and the issue of contraception, this could be dealt with using a compare/contrast table which outlines the issues
The issue of equality is covered through discussion using a stimulus looking at modern attitudes to the role of men and women in 21st century marriage
The broader issue of equality in the Christian church for women could be followed by the issue of tolerance and prejudice in the wider community.  Homework could be learning the terms within religion and personal relationships
Curriculum bites on BBC website. The Moral Minefield (see links opposite).  Students use a revealing talk show style programme to explore the issues of modern marriage.  Before watching the video students complete a continuum of attitude towards sex marriage and commitment
After watching students could produce a series of dramas based on the moral dilemmas posed by the show
The issue could be taken further with students organising their own moral minefield in other sections of the syllabus
Using the film “Brave New World”, look at the ways society could be rebuilt.  Firstly set up a prompts activity using Activity 1.  Put sixteen statements up around the classroom and give each student seven post it notes and ask them to finish off the statements
Use a matching exercise to sort out three proposals (Activity 2).  Allocate groups only one proposal of the three and get students to debate by championing only their own proposal
Look at the issue of bias by getting the class to complete a questionnaire and explore why open mindedness is important and how bias gets in the way
Complete by setting the students a series of dilemmas for their brave new world to solve
	www.bl.uk/onlinegallery/features/sacred/wceremonies.html
www.bbc.co.uk/religion/religions/judaism/rites/weddings_1.shtml
www.bbc.co.uk/religion/religions/judaism/jewishethics/contraception.shtml
www.bbc.co.uk/religion/re/4moralminefield.shtml
www.bbc.co.uk/religion/re/4moralminefield1.pdf
www.bbc.co.uk/religion/re/4moralminefield2.pdf
www.bbc.co.uk/religion/re/4moralminefield4.pdf
www.bbc.co.uk/religion/re/4bravenewworld.shtml
www.bbc.co.uk/religion/re/4bravenewworld1.pdf
www.bbc.co.uk/religion/re/4bravenewworld2.pdf
www.bbc.co.uk/religion/re/4bravenewworld4.pdf
www.bbc.co.uk/religion/re/4bravenewworld5.pdf

	Key concepts:

Religious laws,

Tolerance

Prejudice

Equality

The British Library also has a range of resources, including videos, on different marriage ceremonies

This is a good way of embedding issues with students in a challenging way which most students will really go for
This is a good way of ending the religion and personal relationships section by looking at the influence of religion on wider society.  The BBC series ‘Survivors’ is probably also a useful source
· This is another situation where the individual teacher can select areas of weakness in the student knowledge and place it in a setting where students will explore it well, because of the context it is placed in

	3.1.13 Religious beliefs about good and evil

3.1.13 Religious beliefs about good and evil (cont)
	Use a quiz to establish the difference between good and evil.  Ask students to move to sides of the room as a range of issues are described.  Use this to stimulate a discussion following the activity.
Introduce the topic with a spider diagram titled, ‘What makes someone evil?’  Students should attempt to classify their responses and order them into the categories of natural and moral evil.  Complete the session using a contrasting viewpoint from two religions, e.g. Christianity and Islam
Explore the concept of moral decision making using the presentation on the ways that Christians approach the issue
Use the presentation to introduce the problem of evil as a stimulus for discussion.  Get students to appreciate the philosophical problem of God being all powerful yet still allowing such evil and suffering on the planet.
Students watch a short history of evil and using Activity 2 produce a reflective diary.  Newspaper cuttings and photos etc. could also be used
Students need to look at the Christian/Muslim attitudes to life after death
Stewardship and responsibility will be dealt with in the way different religions look at the issue of animals.  The students should examine the different approaches to animal husbandry.  In this case the Hindu and Buddhist also have a bearing on the attitude to animal suffering and the issue of rewards and punishment
Students at this stage could be split into groups to transfer written information to a PowerPoint format for an individual religion; this could then be presented to the rest of the class.  Students could then write up the attitude of any two religions to animal suffering, stewardship, and possibly punishment and post mortem rewards
	Resources here could include current particularly contentious court cases; such as the brutal murders of women in Suffolk.
http://news.bbc.co.uk/2/hi/uk_news/england/
suffolk/6189409.stm
www.bbc.co.uk/religion/re/4ashorthistoryof.shtml
www.bbc.co.uk/religion/re/4ashorthistoryof2.pdf
Worksheet 2 ‘Christian – Life After Death.’

Worksheet 3 ‘Muslim – Life After Death.’
www.bbc.co.uk/religion/re/4lifeanddeath.shtml
www.bbc.co.uk/religion/re/4lifeanddeath2.pdf
www.bbc.co.uk/religion/re/4lifeanddeath3.pdf
www.bbc.co.uk/religion/religions/judaism/ewishethics/animals_1.shtml
www.bbc.co.uk/religion/religions/buddhism/buddhistethics/animals.shtml
www.bbc.co.uk/religion/religions/hinduism/hinduethics/animal.shtml
www.bbc.co.uk/religion/religions/christianity/christianethics/animals_1.shtml
www.bbc.co.uk/religion/re/4ashorthistoryof.shtml
	Care is needed here to select information which is not too close to the bone for individual students
Superbly organised resources from the BBC with imaginative teaching suggestions and provocative relevant storylines
The PDF sheets are well thought out and detailed with a wide range of activities for the students

	3.1.14 Religious belief and modern dilemmas

(1) Ethics
	Students cover ethics using detailed study of the issue of abortion and euthanasia from a Christian perspective.  This should be started with an introduction of the issues using a presentation.

This is then followed by covering the main issues of the two controversial and debatable areas of human behaviour.  Test based resources can then be used here as a check of their understanding of the topic
The section is rounded off by looking at multi faith attitudes to the issues.  Students could be given different religions from the given web links and put together presentations outlining the major issues
The students could then draw up a chart for homework that compared and contrasted their opinions with different religions attitudes to abortion and euthanasia along with related topics of suicide and fertility as an extension activity
	www.bbc.co.uk/religion
The BBC website listed above provides a wealth of articles on specific moral/ethical aspects and how they are dealt with by different faiths. Follow the links from the current homepage.

	This study could be used to prepare students by covering some of the skills needed in the coursework section
This part should take several lessons and is designed to give students a taste of controlled individual work
This is only a selection of the religions available; others could be selected.  It is important to note that the syllabus only requires the perspective of Christianity and one other religion; these are merely here for choice

	(2) Warfare
	Students could use a presentation to stimulate discussion about the issues surrounding warfare, covering such issues as pacifism and the just war.  If a glossary is included students could be encouraged to debate using the correct terms
Students complete exercise using a comparative worksheet outlining the different attitudes to warfare between Christian and Muslims.  Use the presentation to guide their thought process
An alternative approach is to use a themed enquiry; this will involve the use of controlled individual and group work
More able students could gain benefit from accessing the British Library podcast debate on ‘Holy Lands Unholy Wars’; this can be done as an extract or a full session
	www.bbc.co.uk/religion/religions/christianity/christianethics/war.shtml

	This approach is more engaging for the students but it does take more time and effort to set up and requires the use of text books, podcasts, and newspaper cuttings.  It does, however, have the advantage of keeping the issue current as the newspaper cuttings can change

	3) Wealth and poverty
	This area can be taught in tandem with the welfare state issue in the health section.  This would involve teaching the issue in a secular manner first and then looking at a Christian perspective
	www.bbc.co.uk/religion/re/4ashorthistoryof.shtml
www.bbc.co.uk/religion/re/4ashorthistoryof_res4.pdf

	

	(4) Science vs. religion
	The use of podcasts here from the British Library allows the students to access a debate about religion and the way it interacts with science
Students could put together a case ‘for’ and ‘against’ the big bang theory using the BBC 'reonline' information.  This could then be used to have a debate about the finer points of the two areas.  As opinion will polarise here, it is recommended that students are encouraged to argue from a perspective that they do not agree with
	www.bl.uk/onlinegallery/features/sacred/audioscience.html
http://ks4.reonline.org.uk/tt_nframe.php?http://www.request.org.uk/issues/topics/science/science01.htm

	This allows auditory learners the opportunity to access the basic arguments about science and religion
This is a good opportunity for developing self study techniques and improving debating skills, especially if the sceptical on each side of the debate are encouraged to argue the opposite point of view


	OCR GCSE Humanities Unit B031: Cross-Curricular Themes

	Suggested teaching time
	20-30 hours
	Topic
	Issues of Health and Welfare

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	3.1.15 Maintaining a healthy lifestyle
Diet, exercise and personal hygiene


	Students could look at the national statistics and compare the results to their perceptions of the issues
· Students could research the 5 areas of healthy lifestyle 
	· Surveys about education
5 areas of healthy lifestyle groups

KS4 school food  standards

	The main issue here is a personal awareness of the reasons why diet, exercise, and health are important.

The best way to do this is by using discussion and personal diet/exercise plans.  Liaison with the PE/Technology dept in most schools ensures candidates use the information given

	Importance of personal well being


	· Introduction of the definitions of health and well being.  Students are given a framework to look at well being
· Students explore specific issues that arise from positive and negative issues of such things as stress, alcohol, etc
	· Worksheets on the positive negative and holistic way of studying health
· Worksheets on the positive and negative effects of a range issues
	This is a complex area and unusual approaches could have massive benefits.  Candidates should be encouraged to explore the issues through their own psychological development where possible

	Psychological issues surrounding well being
	· What is the self concept and what factors influence the way it develops?  Completion of worksheet for homework
· Importance of Maslow’s hierarchy of need
	
	This is a very good area to engage candidates in debate about the development of an individual.  It is important to stress the positives, i.e. for many people, well being is a state of mind which can be attained by positive thought 

	Explore issues of health in MEDC specifically the issue of stress and how it affects mental health

	· What is PIES all about?  Outline the main causes of stress
· Cover the specific issues of teenage mental health

	· Causes of stress PowerPoint 4 and Worksheet 5.

· Teachers TV A-Z of your head 
www.teachers.tv/video/22936
· Use the Samaritans handouts understanding emotional health and understanding self.

· Samaritans DEAL has both written and visual sources 
www.samaritans.org/your_emotional_health.aspx 

	Samaritans wmv videos are very good if used wisely to illustrate the issues.

Teachers’ TV A-Z is very comprehensive, and allows the selection of issues which are not too close to the bone for the particular students in any given class.  Care and a degree of local knowledge is needed here
This has direct links to the PSHEE curriculum, which gives a good opportunity to use cross curricular links

	Overview of main health related issues.

Health promotion analysis

How do you explore lifestyles and develop a profile?
	· Students produce a booklet advising teenagers on their specific dietary needs using the BBC website as a basis
· Production of an evaluation of a range of magazine based health promotions to assess the suitability of the promotion on health grounds for the target population
· Teach students to profile using fictional soap characters, this is a technique students find very difficult in an abstract setting, and using familiar characters should make it easier to manage
	www.bbc.co.uk/health/healthy_living/nutrition/life_adolescence1.shtml
Coronation Street PowerPoint showing the profiles of characters and allowing the selection of life style choices
	This could be used as a dry run for the independent enquiry, as it should produce issues of bias and vested interest in a way that the students should find easy to spot
This is a final exercise to help students put together the issues in the form of a profile.  It is important that students generalise from this method

	Alcohol issues

Drug issues

Atmospheric pollution

Radiation issues


	· Introduce the issue of alcohol using video and produce work sheet to interpret the information given on the video
· Use of drink diaries in order to explore in more detail some of the issues surrounding alcohol use
· Risky situations and discussion groups also allow the exploration of alcohol related issues
· The introduction of information from need to know is recommended here particularly as is frank. (Homework activity)

· Students could start lesson recording their own top 20 drugs from a list or from memory.  Students then compare and contrast the actual scientific top 20
· The issue of how severe drug dependency is dealt with in Leeds and the Barnardos adverts

· The issue of atmospheric pollution lends itself to the use visual media, to stimulate classroom discussion 

· This is an information based section in this syllabus and should be dealt with briefly or in the health and safety at work section
	· Panorama “What young people and their parents should know about alcohol”

· Home office findings 277 has some interesting statistics.  The Portman group gives good information on the issues
www.portmangroup.co.uk/?pid=1&level=1
www.healthyschools.gov.uk/
www.need2know.co.uk/health
Is alcohol worse than ecstasy?

www.bbc.co.uk/sn/tvradio/programmes/horizon/broadband/tx/drugs/
Teachers TV www.teachers.tv/video/21243
Teachers TV 
www.teachers.tv/video/24976
(Climate Change – The Causes)
www.teachers.tv/video/24992
(Climate Change – The Impacts) 
Most science texts books have sections dealing with this and PowerPoints are available
	Teachers’ TV do have a range of programmes which are suitable alternatives
It is important that candidates at this point are given the opportunity to discuss the issues related to drinking in general and specifically teenage binge drinking
· Introducing drug related issues using a scientifically based analysis of the top 20 most dangerous drugs
This area has good deal of overlap in the environment section and could be totally delivered there as the recommended resources are the same
These are good short well put together programmes which cover all areas of pollution issues
· Radiation issues need to be covered from a basic perspective dealing with the ability of radiation to cause cancer in certain circumstances

	3.1.16 Sex education in social moral and cultural development

Sex education issues


	· Introduce the issue using PowerPoint; purpose of sex and relationships education in the UK

· The issue of family planning is outlined in the Brook Report which identifies what young people think

· Media coverage is a good way of exploring these issues
· Coverage of the issue using a comic strip from the Family Planning Association.  This section is information based.  (Homework)

· Finally the debate about whose responsibility sex education is and what form it should take could be a debate focussing on who is responsible for what and why
	· PowerPoint on sex and relationship education issues
· PowerPoint on the Brook Advisory Service investigating what young people think
· PowerPoint sexually transmitted diseases
There is a huge range of resources to potentially use these are included at:

www.need2know.co.uk/health

	It is important to note that this part of the syllabus is not intended to replace PSHEE based practical issues of sex education in schools. It is meant to be an exploration of what should be taught and Humanities based issues surrounding the teaching. It is up to individual centres to decide the detail
The issue of bias can be covered here
The issue of STI coverage is complicated and difficult for many teachers; the comic strip coverage handled sympathetically is a good idea.  It is also possible to discuss how effective shock tactics are on relationship issues.  Do they work? If so, how?

The set up of the debate can be controlled to some extent to incorporate the wide range of perspectives individual schools have on the coverage of sex education.  The questions in the exam will not be about the content of the issue but its context in terms of societal attitudes

	3.1.17 Health and safety at work and in the environment

Health and safety risks at the workplace

Health and safety risks in the home

Do voluntary codes of practice work?
	· The summary of the 1974 Health and Safety at Work Act could be used as the basis for discussion of what an employer should provide. The production of a guide to health and safety risks at the workplace. This should include issues such as duty of care

· Issues of home safety – the Wainwright website gives a different perspective on this.
· The DEFRA recycling code of practice provides a good stimulus for discussion. Students could produce a PowerPoint or word document to outline when voluntary codes do and do not work. This can be done by comparing the code and the guide and identifying where the conflicts are
· Students can read the transcript and identify why in this case a voluntary code may not work well. Should there be legislation?
	www.worksmart.org.uk/rights/what_are_the_legal_duties_on_my
www.wainwright.army.mil/safety

www.defra.gov.uk/environment/waste/recycleonthego/pdf/recycleonthego-guide.pdf
www.bbc.co.uk/radio4/youandyours/transcripts/yy_20030320_3.pdf
	This area has a great deal of overlap with sections 3.1.7 and 3.1.9 therefore it should where possible be taught in tandem with them.  This section will only cover the information angles of the section
Some aspects of this PowerPoint are not really needed and should be edited out
The two documents provide a useful way of exploring why a good idea can be difficult to carry out

	3.1.18

Introduction
Differences in health and health care in countries with contrasting levels of economic development 
	· Introduce the concept of how to measure the health of a range of nations
	· Life expectancy/infant mortality stats from a range of countries
· http://hdr.undp.org/en/
· Contrasting disease profiles for affluence and poverty
· www.nwpho.org.uk/reports/synthesis_1_lifeex.pdf
	Students need to understand the variation within and between countries.  This should include diseases of poverty and affluence
This is a staff text to explore the issues in detail
This provides figures and analysis that can explain the issues

	Diseases of poverty and the comparison with affluence issues
Issues surrounding improvement in LEDC’s.
	· Introduce tables outlining issues of diseases of poverty and affluence
· Go over handout outlining the possible solutions to LEDC diseases of poverty
	· Worksheet showing tables of disease % deaths and the proportional killers in affluent and poor countries.

· Handout outlining the possible solutions to health issues in LEDC’s  


	Detailed lesson plan available

Important here  that students are able to interpret the figures and understand the implications of the way they were collected
Flag up to students the possible solutions to LEDC issues; popular examination question

	Ways of improving health and care in less economically developed countries
Different patterns of health care in contrasting countries
Case study of health care issues in a specific location
	· What does improving health and health care mean in an LEDC?  Introduce the 8 goals and discuss a 10 point plan to implement them
· Students should produce a comparison chart of health issues in an MEDC compared to an LEDC
· Students complete an analysis of the issues looking at preventative measures and malnutrition
	· End poverty in 2015 

www.endpoverty2015.org 

http://uk.youtube.com/watch?v=q0orGc1vtlY a good film about people working together
www.savethechildren.org.uk

	Detailed lesson plan available.

This has direct links to the PSHEE curriculum and should be explored in much more detail here, which gives a good opportunity to use cross curricular links 

The Save the Children work is aimed at KS3 but it is so sophisticated it would be very easy to adapt
This makes a very good link to diseases of affluence and maintaining a healthy lifestyle in section 3.1.15

	3.1.19

Welfare provision in UK since 1945

Poverty and criticisms of the welfare state

The advantages and disadvantages of intervention in welfare provision

	· This is a very content heavy section and is probably best covered using a PowerPoint style delivery
· A mystery card timeline based on the website could be used to ensure students have a good chronology of events.  The Victorian map with the link to poverty and criminality also of interest
· The students should be given a series of articles with contrasting points of view which are suitable
· This involves a debate where groups could be set up in terms of political polarity, either self-selected or organised by the staff.  Homework here should involve the detailed preparation of the debate using the websites given.  This provides a very good opportunity to examine the biased nature of sources and the use of language
	· PowerPoint:  Welfare state, Welfare: a secular approach

www.thewelfarestatewerein.com/archives/welfare_benefits/index.php
PowerPoint - Welfare State: a Disincentive to Work? 
http://news.bbc.co.uk/1/hi/business/4720727.stm
http://news.bbc.co.uk/1/shared/spl/hi/pop_ups/05/
business_comparing_welfare_states/html/1.stm
http://news.bbc.co.uk/1/hi/in_depth/business/2005/
breadline_britain/default.stm
	This is an area which has a great deal of overlap in the Religious and Moral Issues section.  This section has the secular approach but it could be useful to combine the two at this stage
This area involves the discussion of very sensitive material which is much influenced by school location and should be decided upon individually
Good for discussion but could be seen as a bit one sided
These graphics provide discussion points for the position of the UK compared to other leading countries.  Is there a disincentive to work in other countries with better welfare payments? 
The potential for a poor quality of debate here is quite high; it is important to set up the rules and regulations of the discussion and give students time to prepare their case


OCR GCSE Humanities Unit B031: Cross-Curricular Themes 
How representative are MPs?
OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the Lesson
	Objective 1
	All pupils will understand what is meant by the term representation in British politics.

	Objective 2
	All pupils will be able to research information on the Maps in Britain today.

	Objective 3
	All pupils will evaluate what their findings imply about how socially representative Parliament is.


Recap of Previous Experience and Prior Knowledge
· Last lesson pupils looked at the role of an MP, using a card sort activity. They then performed role-play interviews in pairs to highlight the relevant qualifications, experience and personal qualities an MP may need to gain their position. 

Content

	Time
	Content

	5 minutes
	Teacher to recap on the term representation - class discussion on what this means in British politics. What types of personal qualities does an MP need to have to fulfil their role? What are their roles and responsibilities?

	10 minutes
	Explanation.  Teacher to set a preconception exercise.  Either ask the pupils, or create a worksheet with the following questions on:

· Percentage of the country they believe fall into ethnic social groups. 

· Then discuss what they believe the percentage of MPs in Parliament who fall into this category is.

· Also discuss their ideas on how many MPs are women

· Then how many female MPs are from ethnic backgrounds. 

Student activity.  This preconception exercise could be done in small groups or pairs and verbal feedback given. 

This will spark off some interesting discussions and will lead into the following independent research task. 

	20-25

minutes
	Explanation.  Teacher to introduce the activity, pupils are to research, using ICT, how socially inclusive the British Parliament actually is.

The teacher can provide a worksheet with a list of suggested areas of study, e.g. the total number of MPs, the number for each party, how many are women, and how many are from ethnic minorities – the overall total for each party, the age, occupation and educational background of each MP.

The pupils could write this up as notes or into a table format. Teacher could provide pro-forma if necessary. 

Student activity.  Pupils to use the websites as suggested by the teacher and any other suitable ones they find, to compile their research findings. 

Suggested websites could be:

www.theyworkforyou.com/
www.direct.gov.uk/en/Governmentcitizensandrights/UKgovernment/Parliament/DG_073479
This activity could be done in pairs, teacher’s discretion.

	15 minutes
	Using their research findings pupils must write a report to address the following question:

‘How socially representative is the British Parliament?’ 

Explanation.  The teacher could get feedback from the research task before the class attempt the question to ensure the correct information has been acquired. In addition, the teacher can provide any SEN writing frames/support they feel necessary.  


Consolidation

	Time
	Content

	5 minutes
	Feedback from the report activity to consolidate the research findings from the lesson.

This will set the pupils up for the following homework task: ‘Why is it important to have a socially representative Parliament? Does representation in the British Parliament need to be reformed?’


OCR GCSE Humanities Unit B031: Cross-Curricular Themes 

What are the advantages and disadvantages of proportional representation? 

OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the Lesson

	Objective 1
	Pupils will be able to understand and define what PR is.
	

	Objective 2
	Pupils will be able to explain and express their ideas on PR in an open discussion.
	

	Objective 3
	Pupils will be able to evaluate the pros and cons of PR and decide if they would like to live under a PR system or not. 
	


Recap of Previous Experience and Prior Knowledge

· Pupils will have been taught about democracy, British political system, how elections work, and how governments are selected. 

Content

	Time
	Content

	5-10 minutes
	Explanation.  Teacher to remind pupils of how our government is elected and how the Prime Minister forms his/her cabinet. Then the pupils to be asked to try to suggest a possible definition for the term proportional representation. 

Student activity.  This can be done as a discussion or quiet independent work at the teacher’s discretion. If the pupils are struggling they could list some ideas about what they think PR may refer to. 

Explanation.  Teacher to get feedback and issue praise accordingly. Put a correct class definition on the board and any pupil who needs to add to theirs can do so.  

	5 minutes
	Explanation.  Pupils then to be introduced to the key concepts of proportional representation.  This needs to be done by the teacher and can be done through a PowerPoint introduction, the use of a factsheet or simply spoken, at teacher’s own discretion. 

	20-25 minutes
	Student activity.  Pupils to research examples of PR systems, looking at successes/failures of these.  Internet access is required and the following websites can be suggested as good starting points for the research:

http://news.bbc.co.uk/cbbcnews/hi/newsid_4260000/newsid_4261200/4261256.stm
http://en.wikipedia.org/wiki/Proportional_representation
www.guardian.co.uk/pr
www.historylearningsite.co.uk/proportional_representation.htm
www.independent.co.uk/opinion/commentators/johann-hari/johann-hari-we-need-proportional-representation-but-whats-on-offer-will-just-make-matters-worse-802741.html
Ensure that pupils are looking for examples of successes and failures; they need empirical evidence for the next task.

Student activity.  The pupils must create a table with arguments for and against PR, using evidence from research to back up their ideas. This can be created as the research is being carried out. Get feedback when completed.

	15 minutes
	Explanation.  Teacher to lead a class discussion to gain feedback from the pupils about their findings.  Pupils must use the evidence from the research to back up their feelings/thoughts on PR. What are the pros and cons? Is there evidence that it works/does not work? Etc.  

	10 minutes
	Explanation.  Teacher introduces next task, written answer to the following question: ‘Should Britain adopt a system of proportional representation?’ 

Teacher must explain how to answer this, look at what PR is, weigh up the pros and cons, then say if we should adopt it and why. 

Any SEN support should be prepared if necessary. 


Consolidation

	Time
	Content

	5 minutes
	Feedback from written task and pupils to ‘vote with their feet’ on the big question - should we introduce PR?

Pupils have to stand and go to the left hand side of classroom if they like the idea of PR and would want it, and the pupils with the opposite views have to go to the right hand side of classroom. Teacher should ask a couple from each side their reasons; try to encourage quiet/shy pupils who did not contribute much to earlier class discussion. This could lead into a discussion/introduction to idea of left/right wing ideologies and set up a follow on lesson on political parties and where they fit on the spectrum. 


OCR GCSE Humanities Unit B031: Cross-Curricular Themes 

Environmental Issues: Climate change and its consequences (3.1.8) and Resource management and the need for increased sustainability (3.1.9)
OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the Lesson

	Objective 1
	Students must be able to explain the definition of and understand the term ‘environment’.  

	Objective 2
	Students should develop an understanding of key current issues related to the environment.  

	Objective 3
	Students should see how the media portray the impacts people have on the environment and recognise the potential bias involved with this.  

	Objective 4
	Students should begin to evaluate their own impacts on the environment and that of those around them.


Recap of Previous Experience and Prior Knowledge

· This lesson is the first in a sequence of ten.  Links should be made to work done in the wider curriculum, such as Science, where the environment is a key area for investigation.  Students should have prior knowledge of climate change from school and also the media, and this should be explored further.  What do students understand by the term ‘environment’?  Who is responsible for taking care of the environment?  Who affects it? 

Content

	Time
	Content

	5 minutes
	What does ‘environment’ mean? 

Students should be encouraged to use either a mind map or spider diagram to display what this word means to them.  

	10 minutes
	Using the word ‘environment’, students should share the meaning with the people closest to them in the room and then feed back to the whole class (using post it notes would allow the whole group to give feedback).  Based upon this, the group will have defined the word and, in some cases, may have given it a location such as their local area.  



	15 minutes
	Students watch the first ten minutes of ‘The Day After Tomorrow’.  What does it show?  Who is involved?  Focus on the political pressures and changes to the environment that become visible.  Why is this happening?  Students write a personal short commentary of the first part of the film, spending no longer than five minutes looking at this.  

	15 minutes
	This exercise is then repeated using ‘An Inconvenient Truth’.  Students should watch only the opening section (first five minutes) and should take notes down again.  What does it show?  Who is involved?  Focus on the political pressures and changes to the environment that become visible.  Why is this happening?  After watching this section a group discussion should entail about the reason for the film’s production: who Al Gore is; reference should be made to the DCSF Guidelines for the use of the film.  Students should now complete a short commentary in comparison to ‘The Day After Tomorrow’. 

In pairs the group should now look at what the differences are between the two films.  They can create a short table to assess these differences.


Consolidation

	Time
	Content

	15 minutes
	Focussing on politics, students should be assessing why this is such a key issue, particularly thinking about climate change.  The room for the final part of the lesson needs to be rearranged with students in two circles, one on the inner and one on the outer part of the room.  The students will then rotate, in speed date style, to have a conversation with each other about two key questions.  What does the term environment mean to them and how do the media influence what we think of the impacts we have on the environment?  Teachers and students to assess each other, assessment for learning opportunity.  


OCR GCSE Humanities Unit B031: Cross-Curricular Themes 

Religious and Moral Issues: Religious beliefs about good and evil 3.1.13

OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the Lesson

	Objective 1
	Students must be able to give an informed account of how three women faced the challenge of death

	Objective 2
	Students should be able to answer questions such as why does suffering make some people turn to God, and others turn away?  What meanings to life can be found?  

	Objective 3
	Students should develop an understanding of ultimate questions about death and purpose in life.

	Objective 4
	Students should begin to able to analyse their own experiences and commitments in the light of their learning from three powerful personal stories 


Recap of Previous Experience and Prior Knowledge

· This lesson is in the middle of sequence which looks at the issues of good and evil.  The specific lesson is to do with how people cope with suffering in different ways, showing in particular how some people turn to God and others do not.  The prior learning should include recognition of the difference between natural and moral evil and the link between a persons suffering and the idea of post mortem reward/punishment. 

Content

	Time
	Content

	5 minutes
	Introduction of the lesson: a recap of the issue of how suffering influences the way people view God.

Students should be encouraged to use either a mind map or spider diagram to display what suffering means to them.  

	20 minutes
	Complete the notes from the film whilst watching (activity 2); taking care to fill in as much detail as possible.  

	15 minutes
	Select one of the characters and write a short open letter to them expressing your reaction to their stories.  Ask them questions about their comments on the video clips.  The letter should show that consideration has been given to their views on death and suffering.

	15 minutes
	Films.  Students can create a short table to assess these differences.


Consolidation

	Time
	Content

	5 minutes
	Students should complete the lesson by having a discussion about why attitudes vary so much between people who are suffering in terms of their attitude to God


OCR GCSE Humanities Unit B031: Cross-Curricular Themes 

Reduce, Reuse, and Recycle

OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the Lesson

	Objective 1
	Students must understand what recycling is and why people are being encouraged to recycle.  
	

	Objective 2
	Students should be able to explain the types of items that can be recycled and how they can recycle.  
	

	Objective 3
	Students should evaluate government strategies for encouraging recycling, considering the advantages and disadvantages.  
	


Recap of Previous Experience and Prior Knowledge

· Students have been thinking about what their environment is and how they can have an impact upon it, particularly focusing on climate change and energy use.  Taking into account resource use it is important to now consider how they can change through the use of recycling.  Students are aware of the use of the media to stimulate debate and this is vital in terms of bringing about a change in attitudes towards increased recycling and ultimately a reusable culture and society. 

Content

	Time
	Content

	10 minutes
	Students watch an example of the governments reduce, reuse, and recycle campaign – “the possibilities are endless”.

Based on this information they assess, using a Venn diagram, the influence it will have on young people, adults, and the elderly.  Who is it targeted at and will it have an impact upon their attitudes?  Why did the government choose to sue this advertising campaign?  

	10 minutes
	Students now have five minutes to create a concept for a new advert to target a group of their choice (suggest school pupils) to encourage a change in lifestyle and debate that enables people to act upon the idea of the impact we have on ‘our environment’.  At the end of the five minutes they feed back to a group of ¾ of the other students.

	5 minutes
	Facilitated by the teacher the students now need to choose a project manager and one concept in their group that they would like to pursue as a viable way of advertising the idea of reduce, reuse, recycle.

	20 minutes

	Students will need access to ICT to produce a short part of their advert, just as an example of what they could do; the idea of the activity is to get them thinking – it is not necessary for them to produce a perfect product.  

(You may wish to extend this over two lessons if you want something that can be used more formally, or for revision purposes). 

Suggested methods: Windows Movie Maker (Video/animation); Garageband/ Audacity (Podcasting); Digital cameras; Camcorders; storyboards.  


Consolidation

	Time
	Content

	15 minutes
	In groups students show what they have achieved and use a feedback form to allow peer assessment, looking at who they were targeting. Would it have a suitable impact on the target group? Does it address the needs of a rising need to recycle?  The feedback forms can be used to show assessment, but also used to evaluate progress if this lesson is extended.  


= Innovative Teaching Idea


This icon is used to highlight exceptionally innovative ideas.





= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.
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