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Introduction

Background

Following a review of 14–19 education and the Secondary Curriculum Review, the Qualifications and Curriculum Authority (QCA) has revised the subject criteria for GCSEs for first teaching in September 2009.  This applies to all awarding bodies.

The new GCSEs have more up-to-date content and encourage the development of personal learning and thinking skills in your students.

We have taken this opportunity to redevelop all our GCSEs to ensure they meet your requirements.  These changes will give you greater control of assessment activities and make the assessment process more manageable for you and your students.  Controlled assessment will be introduced for most subjects.

OCR has produced a summary document, which summarises the changes to History.  This can be found at www.ocr.org.uk along with the new specification.

In order to help you plan effectively for the implementation of the new specification, we have produced these Schemes of Work and sample Lesson Plans for History.  These Support Materials are designed for guidance only and play a secondary role to the Specification.   
Our Ethos

OCR involves teachers in the development of new support materials to capture current teaching practices tailored to our new specifications.  These support materials are designed to inspire teachers and facilitate different ideas and teaching practices.

Each Scheme of Work and set of sample Lesson Plans is provided in:

· PDF format – for immediate use

· Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson Plans provide examples of how to teach this unit and the teaching 15 hours are suggestions only.  Some or all of them may be applicable to your teaching.  
The specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course.  At all times, therefore, this Support Material booklet should be read in conjunction with the specification.  If clarification on a particular point is sought, then that clarification should be found in the specification itself.

A Guided Tour through the Scheme of Work
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A note on content
Teachers should not regard these as full schemes of work. 
They have been designed to identify the general issues that can be raised with students about each of the four options; The Role of the Individual in History, A Thematic Study, A Modern World Study and A Study in Depth. 
Whichever one of these is followed the appropriate scheme of work will need to be contextualised. For example, the general issues raised below about the role of the individual in history are relevant but teachers will want to address them mainly through the individual their classes are studying. For this reason, the schemes of work will need to be adapted.

	Unit A973: Historical Enquiry

	Suggested teaching time
	  15  hours
	Topic
	The Role of the Individual in History

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	What makes an individual significant in history?
	Ask students to consider an individual they have covered in history who they consider important. Discuss what made that individual “important”.  How can we judge whether someone was important?  Draw up a list of the criteria for measuring “significance”  
	Much of this requires few specific resources although students may need some prompts from school textbooks.  These could be specific GCSE books or even KS3 resources.  The issue of “significance” has received a sizable amount of attention with many articles in the Historical Association’s Teaching History..  One of the first to discuss this issue was Geoffrey Partington’s, The Idea of a Historical Education.  Criteria were also included in the Historical Associations, The Teaching of Historical Concepts (Tim Lomas)
	Students should be encouraged to consider their own list of significant individuals and the criteria for importance.  Brief reference to names in school textbooks or even contemporary magazines and newspapers can provide prompts.  It would be helpful if the class could draw up an agreed list of “criteria” for measuring significance so that they can refer to it when making judgements later on in this scheme of work


	Unit A973: Historical Enquiry

	Suggested teaching time
	  15  hours
	Topic
	The Role of the Individual in History

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Who have been some key individuals in 20th century history?
	Provide students with a list of significant 20th century individuals.  Most can be well known but include others whose significance is less well known such as scientists or those from the financial world.  Using the criteria devised above, students share ideas, possibly grading their significance.  Ask them to sort individuals into types such as those who affected one event, one country, the whole world and the area of 

their significance such as military, political, social, cultural
	Although the teacher can generate a list of individuals on a PowerPoint or worksheet, it is likely that some of them will be unknown to students.  Some are likely to be covered in sufficient depth in conventional GCSE text and topic books such as from Hodder Murray, Heinemann 

or Nelson Thornes.  Many schools are likely to have retained copies of older topic books such as those produced by Watts or Wayland.  Some of the more unusual ones are likely to involve internet searches.  Lists of appropriate websites can be found on a Historical Association/Becta spreadsheet (www.history.org.uk), Burnt Cakes (www.burntcakes.com) or on some useful local history sites such as 

Buckinghamshire.  A wide range of resources can be found on the Spartacus site at www.spartacus.schoolnet.co.uk or

the School History site at www.schoolhistory.co.uk.  Templates can be produced to allow the categorisation process to be done relatively quickly
	This can be done individually or in groups.  Time can be saved if any research on the significance of an individual can be shared by individual members of a group although care should be taken to ensure that students are able to weigh up the significance of more than one individual

	
	
	
	


	Unit A973: Historical Enquiry

	Suggested teaching time
	15  hours
	Topic
	The Role of the Individual in History

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Why do we need to be careful when judging the role and importance of an individual?
	Introduce two very different individuals such as a well known historical figure such as a president or leader and a musician.  Discuss why different people might view their importance differently.  Revisit earlier criteria for measuring “significance”.  Take an example of a “significant” 20th century individual (not the one being used for the controlled assessment), eg Lenin, Kennedy, Thatcher, Mandela, Fleming, Mother Teresa.  Discuss how different groups might judge them favourably and who might judge them less favourably.  Provide some interpretations (anonymous) and ask them to group into pro and anti and the reasons the different viewpoints exist.  Ask them to make inferences about the likely author.  Show a video of a 20th century newsreel.  Discuss the image it conveys such as Trotsky being erased from Soviet photographs, Roosevelt hiding his polio or  crowds cheering for Hitler
	The material may well come from existing GCSE textbooks for political and military leaders.  The website can supplement gaps as might older text and topic books or more recent books from publishers such as Evans.  It may also be worth seeking out material aimed at specifications other than modern world such as for SHP on Mandela or a medical improver.  Many individuals also have accessible articles in journals such as the BBC History Magazine, History Today and the Historical Association’s, The Historian.  These resources may include source extracts.  It would be helpful if a booklet of resources showing different interpretations is prepared so that the students do not have to look through a range of sources.  BBC and Channel 4 resources are likely to include a good range of pictorial and other evidence.  For example, 4learning has a wide range of film, photographic evidence, biographies and testimony linked closely to the ITN film archive  
	This activity is likely to work more effectively when the students are not bombarded with too much source material.  A collection of 6-7 different sources can illustrate the range of viewpoints and interpretations

It is worth spending sufficient time reinforcing and maybe developing the criteria for measuring significance


	Unit A973: Historical Enquiry

	Suggested teaching time
	  15  hours
	Topic
	The Role of the Individual in History

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	What factors help or hinder individuals?
	Discuss what other factors might contribute to the success of an individual.  Either provide them with a list of factors or ask them to research what else contributed to the significance of the individual besides their “genius”,  eg the role of others, a discovery, economic factors, chance/luck – using one individual selected
	The same resources used above can again be utilised to consider causation/motivation.  If the textbooks are a little thin in such areas, the teacher can either prepare some materials from topic books on individuals or from the internet

A template can be produced with columns noting, for example, a factor, how it helped, how it hindered, the way it linked with other factors, degree of significance 
	It may be appropriate to model an example first.  It is more likely that the teacher will provide the list of factors but higher attainers may be able to isolate their own or there could be a half way house where some are provided with students researching the others.  Although the factors may be discussed individually it would be useful for enough time being spent on discussing how factors might be linked


	Unit A973: Historical Enquiry

	Suggested teaching time
	 15 hours
	Topic
	The Role of the Individual in History

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Which individuals have contributed most to the history of the 20th century?
	Provide a list of significant 20th century individuals – ideally from a small list of politicians, cultural, military, social reformers, leaving them room to choose one of their own if they are not on that list.  Students carry out brief research and have to prepare a very brief presentation, eg 1-2 minutes arguing for the significance of their individual.  This can be done in small groups.  Class award marks for quality of argument and decide on the “most significant”.  Follow up questions on how people might have regarded their significance, how they matched the earlier set of criteria on significance, whether no significant individuals have been selected from certain parts of the world and why this might be so.  Also what kinds of people might be significant in the future, eg will bankers be more important than politicians  

Then introduce the individual for the controlled assessment.  Compile a brief timeline.  Provide guidance for completion and remind them of the work done on measuring the criteria for “significance”  
	Most of the research can be carried out from the likely collection of resources the department is likely to have, eg GCSE texts or encyclopaedias.  They might also be encouraged to research briefly the website or to access a journal, especially the more able, such as BBC History Magazine.  Depending on the selected list, current or recent GCSE textbooks such as by Hodder Murray, Heinemann, Evans, Folens and Nelson Thornes or slightly older but still valid ones, eg Oxford, Cambridge and Pearson Longman will suffice.  Details of some “non political” figures might be found in textbooks aimed at social and economic or SHP specifications  
	Clear guidance should be given to the students on where they might carry out their research, maybe using sheets or prepared questions to focus their activities.  Similar guidance might be given on the presentation
It is again worth devoting sufficient time to reinforcing the idea of significance, drawing them away from any temptation to focus on narrative and uncritical biography
The explanation for the controlled assignment should be clear, ideally covered orally to check understanding as well as supplemented with a written guidance sheet outlining what has to be done, what the marks will be earned for and details of timescale etc


	Unit A973: Historical Enquiry 

	Suggested teaching time
	15  hours
	Topic
	A Thematic Study in 20th Century History

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	How might we research a worthwhile historical theme?
	Present a scenario of a theme in the early part of the 20th century such as warfare during World War 1, industrialisation or transport in 1900, the international role and status of women pre-World War 1.  Students are provided with a set of sources, eg cartoons, photographs, film clips, newspaper accounts, contemporary descriptions, statistical data.  Students then provide a summary account or presentation of the situation/key features relating to their theme – supplementing the resources, if desired with their own brief research, eg quick internet search
	Many GCSE history textbooks such as those from Hodder Murray, Heinemann, Nelson Thornes and Pearson Longman should provide sufficient background and a range of sources.  These can be supplemented by electronic sources and information  such as the Spartacus website (www.spartacus.schoolnet.co.uk) or School History (www.schoolhistory.co.uk) or Curriculum Online (www.curriculumonline.gov.uk) .  The Historical Association and Becta have produced a spreadsheet of relevant modern world electronic resources (www.history.org.uk) and more resources can be found on the Burnt Cakes website (www.burntcakes.co.uk) .  It may also be
worth looking at local authority websites where there may be links to some of the main websites as well as some local sources which could be incorporated into

the collection.  Another source for local resources might be the Regional
	The scenario should be fairly brief and punchy.  The collection of sources should be manageable – 6-8 varied sources should suffice

Students should receive clear parameters for their own research and summary account, eg methodology, amount and nature of presentation


	Unit A973: Historical Enquiry 

	Suggested teaching time
	 15 hours
	Topic
	A Thematic Study in 20th Century History

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	
	Broadband Consortia and film archives as well as museum collections and resources.  Use the 24 Hour Museum at www.24hourmuseum.org.uk  or the English Heritage viewfinder or “Images of England” resources (www.english-heritage.org.uk/viewfinder or www.imagesofengland.org.uk)
	

	How can we measure change, progress and development over time?
	Using the same theme where a benchmark description has been established, the class can research either as individuals or in groups a change to that situation – something that has occurred 10, 20, 30, 40 and maybe 50 years later.  Students note the changes on a timeline and discuss the nature and significance of the change.  They discuss the rate, pace and importance of the changes
	It would be helpful to be familiar with some of the key ideas associated with the idea of change and development.  The Historical Association’s journal, “Teaching History” over recent years has devoted a range of articles to this concept.  It is also covered in their pamphlet “Teaching and 

Assessing Historical Concepts”.  The QCA website (www.qca.org.uk/history/innovating) has guidance on teaching about chronology and change
The timeline could be a whole class one and/or individual or group ones with opportunities for an ICT application


	Whilst the students are researching, they should be clear as to the time of changes they are identifying and it would be helpful to reinforce their understanding of significance
The completed timeline should not just be a piece of “wallpaper” but should be the basis of discussion, eg why certain features have been identified, the 

period of most significant or rapid change, evidence of continuity, possible reasons for change.  There may be opportunities to construct electronic timelines using either a commercial package which allows the construction of timelines (eg LCP) or one devised in class



	What are the key factors influencing change in 20th century history?
	Using the same material but allowing them to draw on other work covered, discuss and agree a list of the factors that cause change to occur and what causes things to continue.  Taking the same example or selecting another ask them to agree the relative importance of factors such as technology, invention, the work of an individual, economic factors,  communication, political or social pressure etc.  Discuss how factors might have been interlinked and the extent to which the change would not have occurred without the interaction  
	The same resources listed above for the concept of change can also be utilised for that of causation.  The information to allow them to consider the relative importance of factors should be sufficient in normal class textbooks but they can be supplemented by topic books and electronic resources such as the spartacus website (www.spartacus.schoolnet.co.uk)

It may be possible to use interactive whiteboards to demonstrate the role and significance of the factors
	It is important to check that students understand the meaning behind a type of factor such as “political” or “economic”

Questioning should probe higher-order thinking about the significance of factors such as their relative weighting and the linkage between factors


	Unit A973: Historical Enquiry

	Suggested teaching time
	  15 hours
	Topic
	A Thematic Study in 20th Century History

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Why has change been interpreted differently?
	Ask students to define “progress”, “change” and “development”.  Ask them to consider elements of the 20th century world where the greatest “progress” has been made.  Then ask them to consider whether everyone might regard this as “progress” or a “positive development”.  Either through personal or group research, students then consider the “winners” and “losers” within  selected themes, eg population growth, medicine, communications, the end of empire, the fall of Communism, the rise of China, urbanisation, the space race   
	Students should have enough material to do justice to this through the typical resources in a department such as GCSE text and topic books although supplementary material may be available for some themes in geography and citizenship textbooks.  Additional resources may be available through internet sites

It may be appropriate to have a template to direct their research and communication of findings, eg noting “theme”, “winners”, “losers”, “evidence/sources that substantiate the views”, “how different sides have explained the change”
	Students should be directed towards relevant resources rather than left to search through an extensive range of electronic and printed material where considerable time could be wasted

Some discussion should take place to show that students have a grasp of the idea of “progress” and “regression”

It may be appropriate to model an example for one theme before asking students to research their own

Ensure enough time for discussion about the “winners” and “losers” and the way that their viewpoints have been represented in history resources.  Discuss whether there are trends and patterns, eg is most space devoted to “winners” and those who support change and progress?


	Unit A973: Historical Enquiry

	Suggested teaching time
	  15 hours
	Topic
	A Thematic Study in 20th Century History

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Why is it often difficult to assess the importance of change over time?
	Provide students with a small collection of sources or interpretations on a development/discovery, eg the first man on the moon, the “war to end all wars”, the League of Nations, television with some making exaggerated claims about benefit and disaster.  Discuss why such viewpoints existed and link to views about current issues today such as GM crops, the internet.  Discuss why it is difficult to assess the likely course of developments.  What factors help or hinder and change the course of developments?  Students agree a list of some of the key themes which have had the most significant progress development and discuss the beneficiaries and potential losers.  Discuss the difference between short and long term impact and why it is not easy to assess the full consequences of a theme because of the 

longer-term nature of impact.  Provide

examples such as World War I, World War 2 or industrialisation and the longer-term impact of pollution/global warming
	The sources should generally be sufficient in the main GCSE history textbooks currently in print or fairly recent text and topic books.  The school library, geography and citizenship resources as well as history websites should easily fill gaps especially the websites listed above
	It might be appropriate to start this activity by asking them to consider what they all think the future will be like in 50 year’s time and then share the different viewpoints.  Some examples can be provided where “experts” have got their predictions wrong, eg urban living

Discuss with the students how people at the time both saw an event and what they might have been able to infer about likely developments

Some discussion about historical inevitability might be worthwhile discussing why things are rarely inevitable and how and why results are often not those that were planned

The controlled assessment task should be explained clearly ideally orally with a follow up written guide defining the objectives that earn the marks, the nature of the task, time available etc


	Unit A973: Historical Enquiry

	Suggested teaching time
	  15  hours
	Topic
	A Thematic Study in 20th Century History

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	The students can then be introduced to the controlled assessment activity.  They can be provided with a basic summary of the issues and given the parameters of the task.  They then consider why the selected theme has changed/developed in the way it has to the extent that it has
	
	


	Unit A973: Historical Enquiry

	Suggested teaching time
	  15 hours
	Topic
	A Modern World Study

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	What are some of the key themes and issues affecting the world today?
	Ask students to use their general knowledge, using homework and internet to consider some of the key themes, tensions and conflicts affecting the world today.  Mark on map.  Students share their knowledge of the context of these themes and events and why they are not easily solved.  Probe issues such as which are currently the most important, which are likely to continue for some time.  From their list, provide a list of others including political, some economic such as the credit crunch, some social such as poverty, the role of women and education and some environmental.  Students provide a rank order based on their original list and the added ones.  Discuss the criteria for something being “significant”
	Conventional GCSE textbooks are unlikely to reach close enough to the present day although the internet can be supplemented by newspapers, television and articles in relevant journals such as the “World news in context” section and other articles in BBC Magazine or History Today.  GCSE citizenship , eg by Nelson Thornes and geography textbooks may provide information about current issues.  Resources from charities and organisations such as Oxfam, or Friends of the Earth may also be useful. The background to many of the events especially political ones can be found in conventional GCSE history textbooks such as those by Hodder Murray and Heinemann


	Students should be encouraged to read newspapers, magazines and watch television news and current affairs as part of this activity.  They might even prepare “news quizzes” for their peers

Templates and guidance sheets can be used to target their thinking about “significance”.  It would be helpful if students had a permanent sheet they could refer to outlining the criteria that can be used to measure “significance” and be trained to use such a list almost as second nature


	Unit A973: Historical Enquiry

	Suggested teaching time
	  15  hours
	Topic
	A Modern World Study

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	
	A sizeable amount of work has been done on the concept of “significance” much building on the pioneering thoughts of Geoffrey Partington, The Idea of a Historical Education.  The secondary history teacher’s journal of the Historical Association, Teaching History as a number of articles focusing on the criteria for measuring significance
	


	Unit A973: Historical Enquiry

	Suggested teaching time
	  15 hours
	Topic
	A Modern World Study

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Why is it possible to have different viewpoints about a modern world issue?
	Select 1, 2 or 3 current events, themes or concerns, eg changing power relationships, terrorism, cultural clashes, territorial disputes, pressure on resources.  Brief research on what the issues are, supported with sources and information provided showing different viewpoints.  Students discuss why there are different views and the context to these views.  Consider the validity of the different views and why it is possible for different groups to hold entrenched but valid views on issues such as the Middle East, oil prices.  Students then write brief “reports” arguing the case from different perspectives.  This could be done as group activity with a debate and others “hot seating” the protagonists  
	The current events are more likely to be found in citizenship or geography textbooks or from newspapers and magazines but the historical background and sources can be found in many of the current GCSE history textbooks such as by Hodder Murray, Heinemann and Nelson Thornes.  Useful history websites include School History (www.schoolhistory.co.uk) or the Spartacus website at www.spartacus.schoolnet.co.uk  Interactive whiteboard resources can be found at www.activehistory.co.uk and the Historical Association in conjunction with Becta have on their website at www.history.org.uk a spreadsheet listing GCSE modern world history resources
	It would be inadvisable to allow too much choice partly because of the need to obtain a greater range of resources but also to allow class discussion

Guidance and careful planning will be needed to ensure that group debates and hot seating work effectively.  Groups should not be too large with clear roles for members and the composition of the groups carefully considered

It is worth spending time outlining some of the key messages regarding “interpretations”, eg that they can be valid even if contradictory, there can be variation even within homogeneous groups of people, that individuals do not always have fixed views, that surviving sources can give a distorted view of people’s views


	Unit A973: Historical Enquiry

	Suggested teaching time
	  15  hours
	Topic
	A Modern World Study

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	How can I plan and communicate a modern world theme or issue?
	Explain that students are going to carry out their own mini-investigation of a modern theme (not permitting them to select the same as the controlled assessment although it could relate to something they have covered earlier).  Discuss the type of theme that makes a good case study including one where there are competing arguments, eg fair trade, national self-determination, migration.  This could be done as group work.  Students then discuss how they might carry out the investigation and the types of questions posed.  Agree a methodology, eg why is it of relevance today?  How long has it been an issue?  What attempts have been made to address it?  How has it been interpreted at different times by different groups?  Students then prepare a display or a “programme” on their particular investigation
	A guidance sheet/set of rules on pursuing this research should be available, eg the need for good questions, how and where to select the evidence, how notes should be taken and the material organised and communicated, likely schedules and deadlines.  Also guidance on how they should operate if working in a group
	Ensure that every student is clear as to the nature and purpose of their investigation.  In addition to the guidance sheet, check orally that they understand the task.  The resources should be readily accessible although encourage some additional research at home using library books, the internet etc

In terms of the final product impress upon them that they should focus on the “history” and not be too preoccupied with the presentation.  Make clear the criteria which will be used to judge their products

Monitor regularly the progress made especially that of individuals working within any group


	Unit A973: Historical Enquiry

	Suggested teaching time
	  15 hours
	Topic
	A Modern World Study

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Why are some modern world issues difficult to resolve?
	Starting with their investigation, discuss why the different themes for an investigation have not been easily solved.  Identify a list of factors for each and ask them to group under headings such as political, ethnic, cultural, religious, economic.  They could choose one of the “factors” and produce a piece of work on the significance of those factors in the world today, eg “how important is religion/politics in the world today? 
	Much of the background for responding to this can be found in the textbooks and websites noted above.  This can easily be supplemented by older but still relevant modern world resources such as those by Oxford, Cambridge and Causeway.  Sites such as the Historical Association/Becta spreadsheet of resources (www.history.org.uk), Burnt Cakes (www.,burntcakes.com) and some local authority websites such as Buckinghamshire contain links to relevant websites
	There will be a need to clarify that they understand terms such as political, social and economic

The work on the relevance of a factor might need differentiation depending on the ability levels in the class.  There may be opportunities to use ICT such as interactive whiteboards to communicate their understanding, diagrams etc.  It would also be useful to test their higher-order understanding of causation through follow up questions such as the types of cause (short term, long term, trigger, necessary, sufficient), how causes are linked


	Unit A973: Historical Enquiry

	Suggested teaching time
	  15 hours
	Topic
	A Modern World Study

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Are there realistic solutions to most modern world issues?
	Using the knowledge derived from this scheme of work, students look at one of the investigations (not their own but that of another group) and consider how they might be able to move the issue forward.  Groups thus pair with each other to discuss ways forward placing themselves in the position of decision makers but with one of the groups playing “devil’s advocate” and stressing the problems.  Alternatively or in addition, this can be accompanied by discussion on a whole class issue supported by a collection of sources such as cartoons, propaganda, failed attempts at resolution etc to demonstrate the entrenched views and difficulties.  This can lead to a concluding discussion about the likely outcomes from some of the themes discussed – ie probable developments


	If additional sources are used these can be obtained from sources such as those listed above supplemented by relevant internet searches if need be.  Most of these sources are readily available in recent GCSE textbooks and through some of the main school history websites.  Video evidence can also be obtained from sources such as 4learning
	The ground rules for groups working together need to be clear with the purpose explained and the way of operating including the recording of information.  The usual requirement for “respecting other opinions” and “no put downs” should be emphasised. One member of the group should feedback to the whole class

Sufficient time should be devoted to discussing the possible “resolutions” and the reasons and context of entrenched and contradictory views

Ideally the introduction to the controlled assessment task should be clear and be done orally with an accompanying guidance sheet


	Unit A973: Historical Enquiry

	Suggested teaching time
	  15 hours
	Topic
	A Modern World Study

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	The controlled assessment can be introduced at this stage.  Students are given the chosen theme and provided with a summary of some of the main events/changes associated with it.  Define the parameters of the task.  They then pursue the task considering why the event has become significant and why it still has resonance today
	
	


	Unit A973: Historical Enquiry

	Suggested teaching time
	  15 hours
	Topic
	A Study in Depth

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	What are the features of a study in depth?
	Provide  a list of “facts” relating to a specific theme or event covering the period from 1850, eg an aspect of World War 1, 2 or a later conflict, migration or a geographical area such as the Middle or Far East.  The information should relate to different perspectives such as social, economic, political, cultural, religious, ethnic etc.  Students group the facts under the relevant headings and attempt to identify the criteria that characterise these headings.  Discuss significant examples of these factors that impinge on history they have covered and which affect the world today
	Much of the information can be derived from GCSE history textbooks such as those from Hodder Murray, Heinemann, Pearson Longman, Collins and Folens.  Older resources from publishers such as Cambridge, Oxford and Causeway can also be used.  A range of good websites offer either suggestions for websites such as the Burnt Cakes website at www.burntcakes.com and/or actual resources such as the School History website (www.schoolhistory.co.uk) or the extensive Spartacus website at www.spartacus.schoolnet.co.uk  A partnership between the Historical Association and Becta has produced a spreadsheet of appropriate modern world history resources.  It can  be found on the HA website at www.history.org.uk.  Some useful material might also be found with publishers’ offerings for SHP and social and economic history
	The task should be manageable – some 15-20 facts should suffice.  There could be opportunities to use ICT, eg interactive whiteboard with this activity


	Unit A973: Historical Enquiry

	Suggested teaching time
	  15 hours
	Topic
	A Study in Depth

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	In what ways are societies made up of different communities?
	Students consider their own communities.  Discuss the different “communities” and “interests” that make up their world.  Outline how different groups can have their own values, attitudes, beliefs, heritages but also belong to a range of different, sometimes competing “communities”.  Discuss ways in which co-operation and conflict have occurred.  Use students’ own general knowledge to discuss situations, nations or areas of the world where there are tensions and attempts/organisations that support co-existence and co-operation, eg United Nations, European Community
	Commercial publications may be of limited value here.  Encouragement can be given for students to investigate their communities through homework activity.  There may be opportunities to access local history resources such as oral history records.  Some communities have website information or resources in local archives or local studies libraries.  For example, the London Metropolitan Archives focuses on the contribution of different cultures and communities to the history of London.  Access at www.cityoflondon.goiv.uk/corporation/lma_learning/schoolmate  and the “Moving Here” site depicts those who have migrated to the United Kingdom over the last 200 years with resources such as government documents, photographs, personal papers and maps – www.movinghere.org.uk  Museums may have relevant information. The 24 Hour Museum has some 28,000 places on its database which can be searched by place, date or subject.  www.cornucopia.org.uk 
	Research or activities related to the local community may need to be handled sensitively especially with regard to tensions

It is not recommended that too much time is devoted to movements aimed at co-operation such as the League of Nations, the United Nations and the European Community.  A brief background can be followed by a couple of examples of where they have achieved consensus and where they have been less successful

	Unit A973: Historical Enquiry

	Suggested teaching time
	  15 hours
	Topic
	A Study in Depth

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	
	also gives access to subject specialist networks which include collections of relevance to minority ethnic communities

Information about attempts at co-operation and conflict on a wider national and international  scale can be found using the general text and topic books from the publishers listed above

A map of the world can be used to note conflicts
	


	Unit A973: Historical Enquiry

	Suggested teaching time
	  15 hours
	Topic
	A Study in Depth

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	What are the main causes of tension in societies?
	Identify a theme or aspect covering a period of 15-30 years where there have been tensions regarding different communities and interests, developments and attempts at resolution, eg the Balkans in the early 20th century, South Africa after 1948, the Arab-Israeli conflict in the 1960s and 1970s, the aftermath of Indian independence, the claims of indigenous and later settlers in countries such as Australia, New Zealand, Rwanda, Cambodia, South America or the USA.  Ask students to research briefly, they identify the key issues including divisions, how they have surfaced and the way that factors such as social, ethnic, cultural, economic, religious and political have affected things.  Discuss what has proved most significant in addressing or exacerbating the issues
	GCSE text and topic books can provide much of the information but this may need to be supplemented by the internet or journals such as the “World news in context” section of the BBC History Magazine.  A sizeable number of resources have been published as part of modern world and SHP specifications by many of the main educational publishers on aspects such as the Middle East and South Africa.  The Holocaust Memorial Day Trust website has resources that cover well beyond the Jewish Holocaust – see www.hmd.org.uk   Museum and their websites may also have relevant material such as the Imperial War Museum (www.iwm,org.uk) or the Empire and Commonwealth Museum (www.imagesofempire.co.uk) or the www.learningcurve.co.uk site of the National Archives 
	The period should not be less than 15 years so that change and development can be detected.  Care needs taking to select the start and end dates so that they address the key events and tensions

Guidance will be needed with regard to the students’ research – the work needs to be focused and may benefit from templates and the way the work should be presented.  It is also important to ascertain that the students understand the meaning of terms such as social, ethnic and cultural. Summary briefing sheets could be provided to save time on the basic contextual information


	Unit A973: Historical Enquiry

	Suggested teaching time
	  15 hours
	Topic
	A Study in Depth

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Why is it difficult to produce an “accurate” account even when looking at an issue in depth?
	Use the theme covered above, provide additional sources to those researched by the students such as statistical data, pictorial, laws,  newspaper reports, economic and financial data cartoons, timelines and interpretations.  Ask students to consider the viewpoints and how the authors portray or justify these representations and interpretations.  Group into types.  They then discuss how other “communities” might argue a different case.  Either compile a “realistic” rationale for a contrary viewpoint and/or locate through brief research sources or material that supports a different viewpoint.  Ask class or groups to consider the validity of different views with follow up questions about the strength of arguments, the degree of entrenchment and how diversity has been addressed  
	Additional resources on these themes are readily available and it is unlikely that one would have to stray far from accessible text and topic books for GCSE.  Background information and resources can be found on a range of websites such as the Spartacus site at www.spartacus.schoolnet.co.uk. Visual material might be obtained from the BBC and Channel 4’s “4Learning” website which contains a mass of archive history.  This links to most of ITN’s archive footage along with text, photographs, maps and biographies.  See 4learning.info@channel4.co.uk.  A useful resource is the T.E.A.C.H (Teaching Emotive and Controversial History) which is available on the Historical Association website (www.history.org.co.uk)  and includes a report as well as resources
	The range of source material should be manageable – 6-10 items should suffice as long as they represent a range of viewpoints.  Depending on the ability levels of the students, the grouping of the sources can be either independent or the categories can be suggested.  The same approach can be used with regard to the validity of different views with prompts provided as necessary.  Group debates may be more efficient in terms of time and involvement but care will be needed selecting the groups.  Guidance is likely to be needed to target their research on the controversial issue for debate ensuring that the students have some substantiating evidence and do not rely on just raw emotions


	Unit A973: Historical Enquiry

	Suggested teaching time
	  15 hours
	Topic
	A Study in Depth

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	Organise a class debate or one in groups in which different views are expressed related to a specific theme such as the validity of claims for compensation for a group for past “wrongs” such as empire, the treatment of indigenous populations or the benefits of retribution or reconciliation
	
	

	Why is it difficult to avoid tensions in the modern world?
	An opportunity to use the learning from this scheme of work to return to some of the key areas/aspects introduced at the start and to discuss why the issues are more complex than first considered but to consider “realistic” ways forward and how society can be more inclusive and accommodating and how genuine differences can be reconciled.  Provide examples where this has succeeded indicating that many societies do live in relative harmony and not in a state of continual conflict


	No additional resources are likely to be needed for this activity.  Guidance sheets may be needed to prompt them to consider “realistic” ways forward, eg ensuring they consider the political and economic context
	It is important that students do not see the world as full of tension and conflict.  Ensure enough stress is placed on co-operation, reconciliation and harmony.  Some of the examples should include local ones as an aid to community cohesion.  Such discussions can contribute to citizenship


	 Unit A973: Historical Enquiry

	Suggested teaching time
	  15 hours
	Topic
	A Study in Depth

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	Introduce chosen theme for controlled assessment.  Provide basic summary of the main events/changes and define parameters for the activity.  They then consider how and why the society has developed in the way that it has over a period of about 20 years including the degree of success in reconciling different interests, values and attitudes
	
	


Unit A973: Historical Enquiry
Why do we need to be careful when judging the role and importance of an individual?

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher.  With that in mind, this lesson plan is offered as a possible approach but will be subject to modification by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the Lesson

	Objective 1
	To reinforce understanding of the ways in which importance and significance can be judged.

	Objective 2
	To analyse, evaluate and explain the nature of and reasons for different interpretations about historical individuals.

	Objective 3
	To recognise the importance of tentativeness in making historical judgements and conclusions.


Recap of Previous Experience and Prior Knowledge

· Throughout their 5-14 history experience, students will have been introduced to a wide range of individuals and some work will have been done identifying and explaining their contribution.  The causation/motivation and significance dimensions will have been addressed as part of the National Curriculum.  They will also have come across a range of individuals as part of this specification.  Some preparatory work will probably have been done related to this scheme of work in which they match their knowledge of an individual to the criteria of significance.  They will also have been asked to weigh up the competing claims of a range of 20th century individuals covering the political and military world but also more widely such as those connected with social, scientific and economic history.  This activity builds on these activities.
Content

	Time
	Content

	5 minutes
	Recap on the work done previously on the types of people in 20th century history who are significant and recall the types of criteria for judging importance and the different ways individuals can contribute to 20th century history.  Explain that the class are going to try to compare two very different 20th century individuals applying criteria already devised. 


	Time
	Content

	10 minutes
	Introduce two individuals from completely different walks of life, eg a political or military leader and one from the sporting or musical world.  Ask for knee-jerk reactions on which is a)  most famous b) most significant.  Ask them to consider whether the two are the same.  Use the criteria for significance to come to a decision about significance.  Discuss whether everyone would agree with the class findings and how and why different people might come to different conclusions.  Give the class the name of another significant individual – either providing a small choice or a single name (depending on resources).  Explain that they are going to evaluate the importance and reputation of that individual.  The name(s) should avoid those being covered in the controlled assessment task or where the general consensus is one of wickedness.  Suitable candidates might include Kennedy, Lenin, Mandela or Churchill.

	5-10 minutes
	Give out a set of interpretations on the individual(s) with attributions omitted.  Explain that the task is to group them into favourable and unfavourable and to make inferences about the type of person or group who may have compiled such interpretations.

	15 minutes
	Either individually or in groups students agree the nature of the assessment and the type of person who may have compiled it.  They complete a template evaluation sheet noting whether an interpretation is “pro”, “anti”, “more mixed”, type of author/producer and “telling evidence that supports” the judgement.

	10 minutes
	Show to whole class a series of “staged” or deceptive images such as Roosevelt with his legs hidden from view, stage- managed cheering of Hitler in Czechoslovakia or Trotstky’s photographic absence from Soviet events.  Class have to discuss the messages the images convey and how they can be used to influence opinion.


Consolidation

	Time
	Content

	5 minutes
	Class share views on the interpretations exercise and the staged image work.

	10 minutes
	Discussion of the issues raised with follow up questions to elicit understanding of sources and interpretations such as why evidence needs to be treated cautiously, why interpretations often achieve more if subtle rather than extreme,  how interpretations need to be considered in terms of both the author and the recipient, how far one can make inferences about the compilers from the interpretation, how the judicious selection of evidence can alter an interpretation, how interpretations can change over time and how a convincing interpretation in one period of history can appear unrealistic and unacceptable in another, eg Mandela.  Round off the lesson by asking for ways in which current “celebrities” might be interpreted in different ways in the future.


Unit A973: Historical Enquiry
How can we measure change, progress and development over time?

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher.  With that in mind, this lesson plan is offered as a possible approach but will be subject to modification by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the Lesson
	Objective 1
	To reinforce understanding of what makes something historically significant.

	Objective 2
	To develop enquiry skills especially focused research, analysis of evidence, substantiating selection and recording findings.

	Objective 3
	To enhance understanding of the concept of change, continuity and progress including different perceptions of change, the rate of change and how and why changes occur.


Recap of Previous Experience and Prior Knowledge
· Students should already have a grasp of some of the key features, events and personalities associated with the 20th century having covered the period in Key Stage 3 and elsewhere in this modern world specification.  They should thus have a broad map of the 20th century being familiar with key events such as the two world wars.  Prior to this activity they will have been asked to investigate a snapshot of a specific situation or event such as the way war was conducted during the Great War or world communications or the political and economic status of women in the pre-Great War period.  Students should already have carried out a range of enquiries focusing on their development of the concept of change and development.

Content

	Time
	Content

	5 minutes
	Remind students of the snapshots they have completed on their theme or event.  Quick question and answer session to elicit ability to recall and identify the key features and characteristics.  Class agree on the 3 most significant features.

	10 minutes
	Explain purpose of lesson and the challenge they face.  The class are going to take forward their theme and see how things develop over a period of up to 40 years.  Explain how they are going to identify a key development with the class divided into 10-year blocks.  Separate class into 5 groups, 4 groups taking a decade each with one group taking a sweep over the whole period.  Check understanding of terminology such as “decade”.  Explain how they are going to record their findings – eg producing an agreed timeline using interactive whiteboard.


	Time
	Content

	5-10 minutes
	Question and answer session on how they might identify the changes.  Reinforce their earlier understanding of the idea of “significance” using criteria such as long term impact, effect on many people, people at the time regarded it as important.  Produce a list of changes for the theme as a whole class activity, eg some important and some less significant.  Agree with class those they would regard as the most significant and why.  Explain that continuity/lack of development can be as “significant” as change.  Identify sources they can use to research development – a mix of pre-selected books and 1-2 websites.

	15 minutes
	Students divide into small groups to research their decade to identify changes/developments related to their theme for that decade or period.  Students share resources and draw up a list of 4-5 changes or areas of non-development.  Each group then agree the 3 most “significant” developments, eg votes for women, growth in car ownership or development of airpower as a weapon (depending on the theme the class are covering).  They also select one area of “continuity”.

	10 minutes
	The groups quickly write a rationale for their choice of 3 developments, eg why these are particularly significant and why they have rejected others they located.  Individual students briefly consider their own views on the importance of their developments (5 minutes) before sharing their ideas and jotting down points for a composite summary.  Ask them to relate their explanation to the earlier criteria for measuring “significance”.  


Consolidation

	Time
	Content

	5 minutes
	Return to whole class mode.  Using an interactive whiteboard, record the 2-3 developments for the groups marking on an electronic timeline.  At this stage no comments are allowed.  The result should be a record of 10-15 “key changes” and developments recorded.

	10 minutes
	Question and answer session to probe the concept of development and change, eg which decade seems to have witnessed the most significant change?  Is there one development that is more significant than another?  What evidence can be provided to justify this choice?  Are there obvious explanations for why the development occurred at that time?  To what extent can the development be seen as progress?  Would everyone at the time have benefited or seen the development as progress?  Did they locate any evidence to suggest that reactions to the development were mixed?  In what way was there continuity between the end of the period and the start?  Why might this have been the case?  Did the group looking at the whole period identify similar developments to those focusing on a particular development?  Are there some developments or lack of development that surprised the groups?  In the light of the discussion are there any of the recorded developments that they would now remove from the timeline?


Unit A973: Historical Enquiry
Why is it possible to have different viewpoints about a modern world issue?

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher.  With that in mind, this lesson plan is offered as a possible approach but will be subject to modification by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the Lesson

	Objective 1
	To reinforce student understanding of the concept of historical significance particularly with regard to current issues.

	Objective 2
	To identify and evaluate the interpretations, viewpoints and representations in a range of historical sources. 

	Objective 3
	To improve understanding of the concept of interpretations including how and why viewpoints develop and become entrenched and the fact that the same evidence can be used to draw different conclusions.


Recap of Previous Experience and Prior Knowledge

· The students should already have a sound grasp of the key features of the 20th century having identified the key “landmarks” such as the world wars, key British and international personalities through study in Key Stage 3 and earlier work done on this specification.  Some of the contemporary issues affecting the world may have been covered in geography and citizenship.  Prior to this enquiry, students will have used their general knowledge, class and homework to investigate some of the key themes, tensions and conflicts affecting the world today and discussed their significance.  Elsewhere in the history curriculum, they will have had prior experience in discussing the concept of interpretations and how and why different viewpoints and representations exist. 

Content

	Time
	Content

	5 minutes
	Brief recap of the “significant” world issues identified in previous work with follow up questions on why they might be deemed significant.  Pose question as to which people have identified these issues as “significant”.  Brief reinforcement of what criteria can be used to measure “significance”

	10 minutes
	Introduce between one and two current events that have a historical context.  The number depends on whether this is carried out in groups or as a whole class activity.  These could include political ones such as terrorism, territorial disputes such as the Middle East, Eastern Europe, cultural or religious clashes or economic ones such as the pressure on resources such as oil or gas.  Provide a brief introduction to the chosen theme(s) perhaps using the interactive whiteboard to present a “snappy” outline of the issue.  Explain how students are going to investigate the theme(s) in more detail focusing on how these issues might be seen by different people and groups.  


	Time
	Content

	5-10 minutes
	Brief whole class activity asking why they might think people might have different views on the issue, whether they have become more entrenched in recent times and what kinds of people might hold such views.  Provide a range of sources and interpretations (5-8) including pictorial, statistical, personal viewpoints all representing one side.

	15 minutes
	Students initially individually read through the sources and decide what the sources have in common and any differences.  Their aim is to identify the argument being put forward.  In groups, they can summarise the key arguments represented in these sources.  Coming back together as a whole class, the key views and how they have been put forward are summarised and agreed upon.  At this stage there should be no discussion on the validity of the views.

	10 minutes
	Back in groups, the students play devil’s advocate and try to make a case possibly using a prompt sheet and some additional data to compile a brief report arguing for a different viewpoint to that represented by the earlier sources.  The groups are told that it should not just consist of opinion but that viewpoints should be substantiated with evidence including possibly the same evidence used in the other sources to draw a different conclusion.


Consolidation

	Time
	Content

	5 minutes
	Groups finalise their “alternative” report and come back together with the key arguments for a different interpretation.

	10 minutes
	The alternative views are shared, summarised as a whole class activity.  Either then through group activity such as “hot seating” or as a whole class activity, the views are changed.  Students are asked to consider, why the different interpretations might exist, the validity of them, whether there might be even more perspectives, whether such views might have changed over time.  Students finish the lesson by thinking some issues in the current world they feel generate particularly strong views and whether we should be tolerant about all opinions.


Unit A973: Historical Enquiry
What are the main causes of tension in societies?

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher.  With that in mind, this lesson plan is offered as a possible approach but will be subject to modification by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the Lesson

	Objective 1
	To understand the background, key features and tensions in a 20th century conflict.

	Objective 2
	To develop enquiry skills.

	Objective 3
	To improve understanding of the complexity of the concept of historical causation. 


Recap of Previous Experience and Prior Knowledge

· Previous coverage of 20th century work in Key Stage 3 and through earlier work done for this specification should have given the students a good grasp of some of the main tensions and areas of conflict in this period.  Through the National Curriculum and the objectives for this specification, students will have developed a grasp of the concepts of causation and significance.  Earlier activity related to this scheme of work is likely to have given them a grasp of types of causes and familiarity with terminology such as social, political and cultural.  They will also have a better understanding of how societies are made up of different “communities” with their own beliefs, attitudes and values but that they also share many common characteristics and values. There should be some understanding that consensus, co-operation, conflict and tension can coexist in societies and be able to identify examples from 20th century history.

Content

	Time
	Content

	5 minutes
	Recap earlier work on types of areas that need to be covered when examining a society in the round.  Test understanding of meaning of terms such as political, economic, social, religious, cultural and whether they can come up with other dimensions and perspectives.  Also brief discussion about how societies are made up of different communities.  Relate back to their own community but also ascertain knowledge of other nations and societies covered so far through the specification.


	Time
	Content

	10 minutes
	Introduce a theme or choice of themes and explain that they will be looking in depth at a society over a period of no fewer than 15 but no more than 30 years.  This will be carried out in groups.  Depending on resources, this can be a single aspect or a small choice can be allowed but each will involve a theme or period where some tensions/conflicts existed such as the Balkans prior to World War 1, the Middle East in the 1960s and 1970s, India in the 1940s and 1950s or ones with social and racial conflicts such as Australia, New Zealand, USA, Cambodia, Rwanda.  Test their knowledge of other “hot spots”.  Define parameters of the task – ie brief research but ask them to consider how they might organise the work, the types of questions they might pose and the types of resources they might utilise.  

	5-10 minutes
	Agree a format for enquiry and communication, eg noting area of conflict, brief nature of conflict including who, when and over what; divisions within that society, possible causes of the tension.  Once they understand the method of working, divide into small groups.  Resources should be readily available and include a limited number of websites.

	15 minutes
	Students investigate the relevant theme.  Remind them of key task – identifying tension, the divisions and causes.  Check that groups are focused and guide them towards the basic features of the tension and the nature of the divisions.  Ask groups to compile a master chart limiting the features of the tension to a maximum of 5 points.  Provide a blank timeline for them to record the main issues.  At this stage focus will be on the issues and divisions rather than the causes.

	10 minutes
	Brief whole class discussion to agree the key facts and the narrative as well as the nature of the divisions.  Probe with questions such as the initial perception of the validity of the tensions and what are the most significant developments regarding the build up or de-escalation of the tension.  Return to groups to investigate the reasons and the contribution of different causal factors.


Consolidation

	Time
	Content

	5 minutes
	Groups devise a hierarchy of reasons for the tension.  Return to a plenary session.

	10 minutes
	Discuss different interpretations from groups on the relative importance of factors.  Ask groups to substantiate their hierarchy.  Follow up with questions to elicit understanding both of the nature and extent of the conflict and their grasp of the concept of causation such as which causes were necessary, sufficient, short term and long term, in what ways were causes linked, how might the conflict have been avoided, how might people at the time have viewed the significance of causes and developments and how and why might this differ from current views, what might have happened if one of the causes had not existed.


= Innovative Teaching Idea


This icon is used to highlight exceptionally innovative ideas.





= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.
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