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Introduction

Background

Following a review of 14–19 education and the Secondary Curriculum Review, the Qualifications and Curriculum Authority (QCA) has revised the subject criteria for GCSEs, for first teaching in September 2009. This applies to all awarding bodies.

The new GCSEs have more up-to-date content and encourage the development of personal, learning and thinking skills in your students.

We have taken this opportunity to redevelop all our GCSEs, to ensure they meet your requirements. These changes will give you greater control of assessment activities and make the assessment process more manageable for you and your students. Controlled assessment will be introduced for most subjects.

OCR has produced a summary brochure which summarises the changes to History B. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced these Schemes of Work and Sample Lesson Plans for History B. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

OCR involves teachers in the development of new support materials to capture current teaching practices tailored to our new specifications. These support materials are designed to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of Sample Lesson Plans is provided in Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and Sample Lesson plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of them may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work
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	 Unit A917/15: Causes and Events of the First World War, 1890–1918

	Suggested teaching time
	10-15 hours
	Topic
	Key Question 1: Why was there increasing tension between the Great Powers, 1890-1914?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Did the Alliance System make war more likely?
	Definitions; Alliances, Colonies, Nationalism, Militarism, Entente Cordiale, Triple Alliance, Triple Entente
Map activity – use map on page 4 on Modern World History by Ben Walsh – and fill in a blank map with the names of countries that were involved in the two alliances; also show on the map who was a member of the different alliances, by colouring the two alliances in different colours
Using worksheet 1.1 and pages 4-7 in Modern World History complete the two tables as much as possible – this will give students an overview of which country belonged to which alliance, what their concerns, plans, ambitions, industrial and military strength were before 1914
Worksheet 1.2 – will help students to identify and explain what the relationships between the countries were like, and also identify the possible reasons for tensions between the alliances
	Modern World History by Ben Walsh (2nd Edition) – pages 4, 5, 6 and 7.

Teacher’s Edition – pages 4, 5 and 6. (Worksheets 1.1 &1.2)

www.schoolhistory.co.uk/year9links/wwi/map_Europe1914.
Word search creator from the internet

	Pupils need to understand the geographical implications of the Alliance System before 1914
Students also need to know and understand how the alliances were protecting themselves from each other and how they were preparing for a potential conflict

	Why did the Arms Race escalate, 1900-1914?
	Recap previous lesson – Alliance System and definitions 

Discuss the term ‘arms race’

Read pages 8-10 and consider the following points:

  Anglo-German naval rivalry –     ‘Dreadnoughts’ - why was Britain concerned about the increasing size of the Germany navy?
The arms race on land – building up of the major powers armies
Students then use worksheet 1.3 (SOURCE INVESTIGATION) – using the sources on pages 9 & 10 to complete the investigation
Homework – students to write a paragraph explaining why they believe the arms race escalated 1900-1914; who do they think is mostly responsible for this escalation?
	Modern World History by Ben Walsh (2nd Edition) – pages 8, 9 and 10
Teacher’s Edition – page 7 (Worksheet 1.3)
	Source Investigation: - students should be able to analyse and evaluate the sources on pages 9 & 10 in Modern World History
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The Moroccan Crises; 1905 & 1911 colonial rivalries
	Map activity – identify the location of Morocco
Why was the Kaiser interested in North African territory? (Colonial ambitions)  How did the French and British react to the Kaiser’s plans for Morocco’s independence?
Students to create an MI6 document to the British Secret Service; to discuss the importance of the events occurring in Morocco between 1905-11, and the ambitions of the German Kaiser.  Also, the students must consider how close war could be, due to the movements of France and Britain in 1907 and again also during the Agadir Crisis (1911)
Students may complete this report as Homework

	Modern World History by Ben Walsh (2nd Edition) – page 10
	Discuss – why was the Kaiser interested in Morocco; how did the events in Morocco (1905 & 1911) create tensions in Europe?

Knowledge to be shown through a piece of extended writing; where knowledge and opinion to be shown and discussed

	Developments in the Balkans – why were the problems in the Balkans so difficult to solve?
	· Where are the Balkans?  What countries were part of the Balkans?  What problems were there?

· Read and discuss the problem of the Balkans (page 11)
· Pair work – one student to focus on the Balkans for the Austrian-Hungarian Empire; the other student to focus on Russia.  Each pair needs to consider the argument of their partner when they try to identify what they see as the ‘problems’ in the Balkans (dependent on their point of view).

· Debate – the points raised in the pair activity

· Homework – students to do some research about Kaiser Wilhelm II and bring the research to the next lesson (see below).
	Modern World History by Ben Walsh (2nd Edition) – page 11.

Teacher’s Edition – page 8 (worksheet 1.4)
	Written and verbal communication about the points raised in class.

Identify which ‘argument’ was the most important and explain why.

	The role of the Kaiser; how important was he in the worsening international situation?
	Starter: thought shower about the characteristics and ambitions of the German Kaiser – students to give examples to go onto board
Students can either use PUBLISHER or plain paper to create a leaflet to show their findings about how important was the Kaiser in the worsening international situation
Students should consider; the man himself (his problems from birth); who he was related to in Europe (UK & Russia); jealousy of George V and his subsequent ambitions for Germany; how far was Wilhelm II responsible for events in Europe pre- 1914?
Students to share their opinions about Wilhelm
Homework – students to write a piece of extended writing about Kaiser Wilhelm II (using their research and leaflet), to discuss how important the man was in increasing international tensions 1890–1914.  Students need to use the knowledge gained to show their understanding of what they believe to be responsible for the increasing tensions between the alliances pre-1914
	Modern World History by Ben Walsh (2nd Edition) – fact file on page 9
http://www.spartacus.schoolnet.co.uk/FWWkaiser.htm
http://www.bbc.co.uk/history/historic_figures/wilhelm_kaiser_ii.shtml
http://www.firstworldwar.com/bio/wilhelmii.htm

	ICT opportunity – research about the man, Kaiser Wilhelm II of Germany

Consolidation of knowledge for this KQ – extended writing to be used to show how much students have learnt and understood


	Unit A917/15: Causes and Events of the First World War, 1890–1918

	Suggested teaching time
	9-10 hours
	Topic
	Key Question 3. What happened on the Western Front?

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note
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Why did the war get bogged down in the trenches?

1 Hour
	Teacher should link back to previous key question and discuss failure of the Schlieffen plan and how this contributed to the outbreak of war. The animated diagram showing the movements of both sides on the Western Front on the BBC history site could be a useful tool here to start the lesson
Teacher could model the start of a mind map to show the variety of factors leading to the war becoming bogged down in the trenches. Initial subheadings could include

· Role of the commanders

· Communication problems

· Strategic problems

· Tactical problems

· Transport

· Failure of French Plan 17

Once the subheadings are decided further in depth information should be added to the mind map so an overall picture is gained. Once again the teacher could model how to produce this by completing one section
The class could be divided into pairs and given a set time to complete research about their given heading or headings dependant on ability level
After a given time pairs could then join to become a 4 and share information effectively teaching to each other their findings
This could then lead back to a whole class discussion where the information is shared and consolidated
This could be followed up as a homework task where students are asked to produce a timeline showing the main battles on the Western Front
	Walsh B. GCSE Modern World History. John Murray. (2001) 0-7195-7713-6

www.schoolshistory.co.uk
www.socyberty.com/History/WW1-
Teacher -produced information cards for sorting exercise
Animation of the major battles on the Western front http://www.bbc.co.uk/history/worldwars/ wwone/launch_ani_western_front.shtml
	This would make an effective ICT lesson if computers are available; only one would be needed per pair
A more visual and kinaesthetic way of tackling this as an alternative to computers and textbooks could be to produce information cards with limited information which students in their pairs have to organise and match to the relevant subheading. Groups should only be given a few cards, though they may fit under different sub headings, so that when they join another group they begin to build the bigger picture. Their bigger picture should then become complete upon whole class discussion. This would also lead into possible consideration of whether any of the cards fit under more than one subheading


	What was living and fighting in the trenches like?

 The trench system. 1 Hour


	Teacher could start by showing a variety of images, these could be projected images on a rotation or as images in a folder on the desks of the students arranged in groups. It would be useful if these images included photographs of various trenches as well as aerial images of the trench systems and a cross section of a trench
After a short period teacher could ask students to feedback descriptive words that come to mind as a result of examining the images
Consideration could be given to whether these images shock or surprise the students

Students could be posed the question how are these images helpful to a historian and given a set time to discuss and perhaps write ideas on A2 paper before feeding back to the class
Students could be given an outline copy of the trench system and label no mans land, front line trench, communication trenches, support trench. Whilst also writing an explanation of each of these features
Focus here could especially be on ‘No mans land’ and why it was named such. Also attention could be drawn to the layout of the trenches as zigzags eliciting the reason from students in their explanations
Plenary could be to write a definition of trench warfare using a limited word count
Homework task could be to compile a list of all the things a soldier would need in the trenches
	Ashworth T. Trench Warfare 1914-1918. Macmillan Press. 0-330-48068-5

Power point of various images showing trenches
Useful book for images of trench warfare.
 Arthur M. The Faces of World War 1. Cassell Illustrated. 978-1-84403-561-8

The same images could also be placed into a folder and each group of students given a folder
Flip chart paper or A2 for students to record thoughts
Outline copy of aerial view of trench system and cross section diagram of trench for students to label
www.historyonthenet.com/WW1/
trenches.htm
· http://www.spartacus.schoolnet.co.uk
/FWWtrench.htm


	An alternative to having the images projected at the start of the lesson is to use the folders of images on the desk and have the short video ‘WWI in Colour- Hell in the trenches’. This is available on video, ‘World War One in Colour’ or the clip may be watched directly on YouTube www.youtube.com/watch?v=FsBUXTgt-YE
Much of this lesson can be oracy based, students could be encouraged to discuss their thoughts, especially when first examining the images of the trenches
Teachers may find it useful to pre -arrange the groups for examining the images 



	What was living and fighting in the trenches like?

Life in the trenches – 1 Hour


	Students could be asked to consider what they would find it hard to live without if they went to war
Students could list problems faced by soldiers in the trenches. Short video ‘Trench rats’ on YouTube could be shown
Group card sort exercise- problems faced by soldiers in the trenches. Which, if any, were the worst? An image of trench foot, letter extracts and short descriptions could be used
Students could attempt to write a memoir about the problems they faced in the trenches

This could lead on to a peer assessment exercise where students work in pairs to suggest improvements to each other’s work
An alternative to writing a memoir could be for students to work in pairs and produce a short interview of a soldier’s experiences
Hot seating could be used as a plenary to consolidate what students have learnt
	Trench Rats video- www.youtube.com/ watch?v=EDr9cHVf_Nk
Photo image of trench foot www.spartacus.schoolnet.co.uk/ FWWfoot.htm
Sources of evidence for problems faced by soldiers which can be used to create cards

www.spartacus.schoolnet.co.uk/ FWWletters.htm            

www.thelearningcentre.org/ww1/ sect1_p2.htm      

www.firstworldwar.com/features/ trenchlife.htm                

www.greatwardifferent.com/Great_War/ Trenches/Trenches_01.htm
	Teachers could use this lesson to encourage empathy and also to see the war from a number of angles. Sources depicting German trenches are useful to encourage students to see that both sides faced similar difficulties and conditions
Students may accept the difficulty of ranking the problems faced by the soldiers to gain deeper understanding of the daily issues faced by those in the trenches



	How important were new developments such as tanks, machine guns, aircraft and gas?

2 hours
	This question lends itself well to a group investigation with a presentation as the outcome
Recap of the conditions in the trenches and no mans land would be useful

A possible starter could be to have an image of the British cavalry in uniform from early in the war, prior to the introduction of the familiar tin hat on display and ask students to come up with possible issues/ suitability for trench warfare
Students could work in pairs/ groups with the task of researching the changes that affected warfare on the Western Front. They could be given a list of changes as a prompt
An alternative to a presentation could be that students have to produce an information sheet about the changes, aiming at their peers which could then be peer assessed
A suggested extension/ homework to this work could be to examine Wilfred Owen’s Dulce et Decorum Est. The teacher could provide a copy with specific lines underlined for students to explain particularly about the effects of the gas attack. Students could also highlight words describing the soldiers’ appearance
	Walsh B. GCSE Modern World History. John Murray. (2001) 0-7195-7713-6

Useful image of cavalry waiting to go into battle 

www.firstworldwar.com/photos/ graphics/mf_brit_cavalry_01.jpg

www.essex-yeomanry.org.uk
The following websites are useful
www.historylearningsite.co.uk/ tanks_and_world_war_one.htm
www.historyonthenet.com/ WW1/weapons.htm
www.spartacus.schoolnet. co.uk/FWWweapons.htm
www.revision-notes.co.uk/ revision/927.html
www.historylearningsite.co.uk /poison_gas_and_world_war_one.htm
A useful image to highlight the changes in warfare is of a carrier pigeon being released from a tank
Arthur M. The Faces of World War 1. Cassell Illustrated. 978-1-84403-561-8
Pg. 255

Dulce et Decorum Est www.hcu.ox.ac.uk/jtap/warpoems .htm#12
	This is a good opportunity for paired/ group work which could last over 2 or perhaps 3 lessons. It would be a good opportunity to ask students to research and present findings using ICT to the rest of the class. A minimum of 2 hours research would be recommended, with a further hour for the presentation of students’ work
If time is limited pairs/groups could be given a limited number of changes to research. Then, in the consolidation following all presentations, the teacher could put the students’ work into a small booklet to be distributed
The poem ‘Dulce et Decorum Est’ lends itself extremely well to examining the effects of a gas attack. This can also link back to the previous animation ‘Trench rats’ where the gas is shown as being like a ‘green sea’

The poem also prompts interesting discussion points with regard to how the war was viewed from home. Would this poem be tolerated under DORA? Comparison could be made to ‘The Soldier’ by Rupert Brooke. Consideration of the glory of war


	How far did General Haig mismanage the battle of the Somme?

 1 Hour
	Though it would need a level of student preparation beforehand, perhaps as a home work task, a suggested technique for examining this topic could be to set the lesson up as a debate. There are a number of possible questions here which could be discussed. Some suggestions are outlined below

·  Should Haig be seen as the Butcher of the Somme?

· Was the Battle of the Somme a success?

A starter could involve presenting a copy of a list of the dead from a local Pals Battalion from the Battle of the Somme and asking students to each record three facts about the list
It would be necessary for students to examine Haig’s two main objectives and the tactics decided upon to achieve the objective
A possible consolidation could be to reassess the question of success at the Battle by returning to the list of the dead in the starter activity, and then examining the total casualty figures for the battle. Students could be then asked to reflect on how successful a battle can be with such high losses of human life
· A homework activity could be to write an interview with General Haig dating from after the war and asking him to reflect upon the decisions he made
	Walsh B. GCSE Modern World History. John Murray. (2001) 0-7195-7713-6

Some websites which have information relevant to a debate on whether Haig was the ‘Butcher of the Somme’ are listed below
www.ilovehistory.co.uk/newhaig.html
www.johndclare.net/wwi3.htm
www.learningcurve.gov.uk/ greatwar/g4/cs3/background.htm#5
Channel 4 Learning produce a Clipbank CD-rom with audio and visual clips that may be a useful resource for soldiers’ accounts of the Somme

The British Pathe library also has an extensive range of film archive useful for this topic
· A useful source for soldiers’ accounts is 

Arthur M. Forgotten Voices of the Great War. Ebury Press. 9-780091-882099


	The Commonwealth War Graves Commission can supply lists of casualties from a local area upon request
An alternative to a debate could be for students to use sources of evidence presented and produce a table showing the conflicting arguments. This could be modelled initially as a whole class activity if sources were printed onto A4 and the board was used as the table. Students could be given a number of sources per group and asked to place them in the table justifying their reason. Students could consolidate the work by completing the table on an individual basis
An alternative starter activity could be playing an account of a soldier describing the Battle of the Somme as he remembers it 

An alternative consolidation of the lesson and subsequent homework could involve the class collectively coming up with three questions they would like to ask General Haig about the Battle of the Somme. For homework students must then each come up with their imagined responses


	What was the importance of America’s entry into the war?

1 hour
	Some prior knowledge of the reasons for US entry into the war would be useful here and could have been researched as a homework task.

This lesson is an ideal lesson to examine causation and significance. Students could be presented with a series of facts regarding America’s entry into the war. These facts could be presented as brief information cards. Areas of importance should include:
· Fresh troops - 10,000 per day to France by 1918

· AEF Doctrine

· US navy sent to join British forces at Scapa Flow

· The Jones Act

· American industry

· Boost to morale

Students could suggest what effects these issues had on the war 

This could then lead on to an activity where the students are asked to arrange the cards in order of significance
Once the order has been established they could write a limited word paragraph explaining their choice
This could be consolidated as students are asked to pair up and discuss their decision, ending with them reflecting on their choices
This could be further consolidated with a whole class discussion on significance and the difficulties associated with making such a choice
	Contribution/ issue cards. With brief outline.

Brown M. The Western Front. Sidgwick and Jackson. 0-330-48475-3.

Brown M. 1918 Year of Victory. Sidgwick and Jackson. 0-330-37672-1

Website for background on American contribution to the war

www.worldwar1.com/dbc/ salsresp.htm

	A G+T task could be to introduce this topic. Selected students could have researched the reasons for US entry to the war prior to the lesson and outline these in a short starter activity 

If presenting these issues as cards, a useful layout would be to leave a number of blank lines under each short explanation so that the students could write what they perceive to be the effect of the issue underneath 

	Why did Germany agree to an armistice in 1918?

Spring Offensive 

1 hour
	A short starter exercise could involve examining the treaty of Brest-Litovsk and coming up with three possible effects this could have on the war
Students could then be asked to produce a flow chart of events charting the offensive of 1918. When then flow chart is completed students could use 2 colours to highlight stages led by the central powers and stages led by the allies
A consolidation could be for the students to write in 100 words why they believe the German offensive failed
	For the treaty of Brest- Litovsk

www.spartacus.schoolnet.co.uk /FWWbrest.htm
Brown M. 1918 Year of Victory. Sidgwick and Jackson. 0-330-37672-1


	Recapping the entry of the USA into the war here is useful and how Germany underestimated how long they would take to mobilise
Links could also be made back to the work on the Battle of the Somme and General Haig. Comparisons could be made between the tactics here, especially with regard to what the soldiers were expected to carry on both occasions. Heavy packs of the British in the Somme and light packs of the Germans during their offensive. Does this alter students’ opinions at all on the battle?

	Why did Germany agree to an armistice in 1918?

The effect of war in Germany in 1918

1 hour
	A whole class starter activity here could be for students to feed to the teacher information to be put into a mind map considering possible effects of the war within Germany on the civilian population. Some suggested inclusions could be

· Food shortages

· Allied Naval Blockade

· Kiel naval mutiny

· Fuel shortages

· Flu

A source based task could then be tackled. Students could be given a source, and asked to decode it. They should focus on the message of the source and how it could be interpreted, the content of the source and its contextual setting. This could be done visually by highlighting and labelling the source itself
As good exam practice students could then be asked to tackle an exam style source interpretation question within a specific time
As a good peer assessment exercise and to ensure students have included reference to message, content and context, students could be given three highlighters and asked to highlight another student’s written work. Once highlighted they should also write a constructive comment on the work. This should lead to students discussing each other’s work
A consolidation exercise could be to introduce a new source, projected or handed out, and ask the class as whole to volunteer appropriate comments about interpretation, content and context
	Walsh B. GCSE Modern World History. John Murray. (2001) 0-7195-7713-6

www.firstworldwar.com/atoz/ kielmutiny.htm
www.historylearningsite.co.uk/ 2124.htm
www.jsww1.bham.ac.uk/fetch.asp? article=issue2_birrer.pdf

www.nationalarchives.gov.uk/ pathways/firstworldwar/spotlights/ blockade.htm
To highlight the malnutrition within Germany a useful image, though most probably dating from 1919, is that of Berliners cutting up a horse on the site listed below
www.nationalarchives.gov.uk/ pathways/firstworldwar/spotlights/ p_berliners.htm
	Whole class mind maps are useful at prompting discussions. If written on OHT and projected, or on an interactive whiteboard they are a useful way of collating a whole class’s ideas. This can then be printed or copied and supplied to all the students for their personal notes
For a source based exercise a number of sources is useful. Each student may only be given one but this allows for more variety when feeding back to the class in a whole class consolidation
Suggested sources material could be images or accounts of some of the key ideas from the mind map
There are a number of interesting questions which would also be raised from examining this topic and could lead onto homework tasks or class discussions. A couple of suggestions are listed below

Was the harsh winter of 1918 or the allied naval blockade most responsible for the state of malnutrition in Germany?

How did the British Royal family and the German Royal family respond to the poor conditions in their respective countries? Could this have affected popular opinion?


Unit A917/15: Causes and Events of the First World War, 1890–1918
Did the Alliance System make war more likely?
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered as a possible approach but will be subject to modification by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the Lesson

	Objective 1
	To know and understand the correct historical terminology.

	Objective 2
	To analyse and explain the reasons for the Alliance System.


Recap of Previous Experience and Prior Knowledge

· Key Stage 3 – prior knowledge gained from the KS3 curriculum about the First World War and its causes.
Content

	Time
	Content

	5 minutes
	Introduction to the topic and discuss the lesson’s objectives (on the board).

	10 minutes
	Definitions (military; nationalism; alliance; colonialism; Entente Cordiale; Triple Alliance and Triple Entente).  Definitions can be explained and students could match heads (definition) with the correct tail (explanation). 

	5-10 minutes
	Look at Source 4 on page 4 of Modern World History (Ben Walsh) – discuss the Alliance System and how it is set out.  Ask the students; why do you think Europe was split like this?  What could they gain?  Do you think it harmed or helped international relations?  Students may note down answers or contribute verbally.

	15 minutes
	Map task – hand out a copy of a blank map.  Students have to use Source 4 to label their blank map with the names of the countries, and colour the member countries of the two alliances (fill in the key)

	15 minutes
	Using worksheets 1.1 and pages 4-7 of Modern World History complete the two tables as much as possible – this will give students an overview of which country belonged to which alliance, what their concerns, plans, ambitions, industrial and military strength were before 1914.


Consolidation

	Time
	Content

	5 minutes
	Crossword of the definitions learnt at the start of the lesson.


Unit A917: Causes and Events of the First World War, 1890-1918
Trench Warfare - What was life really like for the soldiers on the Western Front?
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modification by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the Lesson
	Objective 1
	Students to gain an understanding of the problems faced by the soldiers on the Western Front and to realise that these problems could be as significant as warfare itself.

	Objective 2
	Students to empathise with soldiers in the trenches on the Western Front


Recap of Previous Experience and Prior Knowledge
· Students will have prior knowledge of the trench systems on the Western Front

· Students should be aware of what a memoir is
Content

	Time
	Content

	5 minutes
	Stand up sit down-warm up recap activity. Students all begin by standing. The teacher then makes a series of statements recapping previous knowledge each requiring true or false answer only. After each statement for a true answer the class have to stand for a false answer the class have to sit. The last student(s) in each case to move correctly is out. This continues until only one student remains and wins. This is also a good opportunity to allow G+T students the opportunity to be ‘the teacher’.

	5 minutes
	Ask students if they were to go to war what would they least like to live without. Many will probably suggest material items such as computers or televisions. Try to elicit more basic items such as clean water, clothes and adequate food. Try to prompt discussion about how these ‘basic necessities’ are taken for granted. 

	10 minutes
	Give students 1 minute to write a list of as many problems they think soldiers will have faced in the trenches on the Western Front. Show short animated video ‘Trench rats’ available on YouTube.  Ask students to consider what problem rats really posed and whether it was a significant one in the context of warfare. 

	10 minutes
	Divide the class into small groups. Hand out information cards on problems in the trenches to each group. Such examples could be; death, smell, rats, lice, inspection, chores, fear, trench foot (image especially effective here). The groups should divide the problems between them and as a whole try to consider which if any were the greater problems and why. (The teacher should decide upon the number of problem cards handed to each group depending on ability range).


Consolidation

	Time
	Content

	15 minutes
	Individually ask students to write a short extract from a memoir thinking back upon their time in the trenches describing the problems they faced as a soldier. Emphasise this is not to be a finished piece, just an extract and care should be taken over descriptive and emotive language. Before they begin try to elicit from students why this would often not be in letters home due to censorship and also not wanting to share the horror of the front line.

	10 minutes
	Peer assessment task. Students to work in pairs to share their memoirs. Each memoir should have positive feedback and constructive comments, perhaps focussing on use of descriptive language.

	5 minutes
	Plenary. Hot seating. Ask a student(s) to volunteer to ‘hotseat’ and be asked questions by the class on their experience of trench life on the Western Front.


= Innovative Teaching Idea


This icon is used to highlight exceptionally innovative ideas.





= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.
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