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Introduction
This was the eleventh series of this specification and the second of the revised 2013 version. 
It is one of three similar Source Enquiries. Each unit follows a common pattern both in 
terms of the sources used, questions asked and the nature of their mark schemes. Centres 
seemed to have responded well to the paper. More emphasis is placed on the candidates' 
own knowledge of the topic and their ability to deploy it effectively in response to the 
questions asked. They should be able to use their own knowledge of the transformation, 
demonstrating their ability to analyse and evaluate historical sources. The mark scheme will 
reward both these attributes but specifically at the higher levels of questions 2, 3, 4 and 5. 
Generally all that changes each series is the context provided by the sources used and the 
particular focus of the questions set. 

Question 1 focuses on comprehension and skill in making supported inferences. 

Question 2 is targeted on why a representation of a past event was produced. Question 3 
is now more solidly based on using the evidence of a source alongside the candidates' own 
knowledge to answer a question. 

Question four focuses solely on the issue of reliability. A ceiling is imposed on responses that 
do not make use of additional knowledge of both sources and additional recalled knowledge. 
To access the highest marks of Level 3 and to access all of Level 4 both are needed. 

There was, as in the last series, an increase in candidature in all three units 3A, 3B and 
3C. This paper performed well and there is evidence that most candidates were able 
to demonstrate positive achievement on all questions. Many candidates demonstrated 
knowledge of the General Strike though some were confusing it with the Miners’ Strike in 
1984. 

The focus of questions 2, 3 and 4 caused some candidates problems but fewer than in 
the comparable series last year. It was felt that the questions worked well and should 
have presented few problems for well-prepared candidates. Some of the work seen was 
exceptionally good. Responses to question 4 also produced some basic learnt responses 
such as all primary sources are reliable unlike material produced later. The most challenging 
question was the last question (no.5) but here there was much less evidence than in 
previous series of candidates failing to at least tackle this question. The lack of own 
knowledge in question 5 was as in previous series a problem to accessing the higher marks 
in Level 3 and all of Level 4. Many who just made use of the sources provided were unable 
to proceed beyond Level 3 and 10 marks. However few candidates scored very low marks on 
the paper. Failure to answer this question meant that candidates lost the chance to access 
19 possible marks.
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Question 1
There were a number of fairly sophisticated answers which remained at Level 2 because, 
although they were accurate, they failed to link their inferences to the source. Candidates 
need reminding that they need to show the evidence from the source to back up the 
inferences that they make, either in the form of a short quotation or by reference to a 
specific place in the source. This question was often done very well by candidates who are 
clearly comfortable with this style of question and the way that they should approach it. The 
majority of responses gained a level 3, suggesting that even less able students are able to 
achieve well on this question. Some candidates did struggle to achieve the very top of level 
3 (6 marks) as this required two or more supported inferences, and many did not move 
beyond one supported inference. This question was often done very well by candidates who 
are clearly comfortable with this style of question and the way that they should approach 
answering it. The majority of responses gained a level 3, suggesting that even less able 
students are able to achieve well on this question. 

Nearly all answers showed some understanding of the TUC’s position of being ‘forced’ into 
the situation which was inevitably going to lead to a General Strike. Similarly, the vast 
majority of answers showed recognition of the fact that the TUC were absolving themselves 
from any responsibility for the impending industrial action. Some candidates struggled with 
the ‘attitude’ aspect of the question and merely copied out key parts of the text without 
making valid inferences and hence struggled to get out of Level 1. Most seemed clear on 
what was required and drew on the source’s attribution as a good starting point for drawing 
inferences.
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Question 2
Overall, candidates answered this question very well, demonstrating good comprehension 
and skill, with very few staying at L1. 

At L2 a significant number of responses effectively demonstrated the message/purpose with 
supporting detail from the source. These often identified the main purpose of the cartoon 
was to thank volunteers. These responses with some support were given typically L2/4 
marks and L2/5 with for responses showing good application or support. 

At L3 many candidates were pegged at 6 marks as they were limited by not using clear 
additional own knowledge to move marks up. However, many did provide good analyses of 
the source to explain its purpose: e.g. 'Thank you sir', army of volunteers, kept the country 
going, and essential services.

At L3 7/8 marks candidates were more confident in using their own additional knowledge 
about the General Strike, as well as the use made of language and the image itself to 
build purpose. This was often seen as being to mock the strikers, the use of middle class 
volunteers, and the use made of the media to undermine the strike.

Some candidates wrote that the purpose was to support the miners and mock the 
government because Punch was ugly and some thought it thanking the strikers for working.

The best answers to this question contextualised the source in its historical time, and 
imagined/re-envisioned what it told a contemporary audience. They were thus able to 
describe the purpose of the source quite well. They usually achieved this by taking into 
consideration, and explicitly mentioning and making use of, the details in the caption to the 
source which related to its provenance: its production, form, date, and author e.g. These 
candidates clearly understood the difference between a contemporary audience of the 
source, and the ‘modern historian’ or reader of today. 

In relation to this, candidates who wrote poor answers often misinterpreted who ‘the 
audience’ was and assumed it to be a modern-day historian. Thus they read the source 
for knowledge about the period and wrote about what the source tells or shows, without 
speaking of its purpose. They did not view the contents of the source as shaped by the 
purpose of the source for the contemporary reader/audience and they took no notice of the 
clues the caption of the source gave about its purpose. 

Thus it appears that one major hurdle for pupils in answering this kind of question about 
purpose is a basic misunderstanding about any source’s contemporary producer and 
audience. One major implication for teaching for this question therefore, is that in lessons 
on purpose teachers could inform pupils that when making statements about the purpose 
of the source, they must look carefully at certain aspects. These include 1) its date and 
how that relates to the historical period under study 2) its author 3) its form (e.g. book 
and newspaper). Pupils should be encouraged to think about which individual, or what 
organisation reads/sees /watches /hears this speech, article, or book. Pupils could then be 
told to answer the question ‘what did the information in this source mean to the audience at 
the time it was produced?'
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This is a perceptive response that achieved 
a mark of 7 at the level 3 key mark point.

Examiner Comments
Effective answers start with a phrase 
that directly addresses the question, 
e.g. "The purpose of this cartoon was 
to" which makes it harder to simply 
describe details of the source.

Examiner Tip
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Question 3
Candidates often responded well to this question and most answered showing that they 
understood the source in answering the role of violence in the General Strike. However 
many candidates struggled to reach level 3 in this question as relevant additional knowledge 
was sparse or non-existent. Many candidates had little knowledge of incidents of violence 
apart from what was presented in the source. Some were confused by the wording of the 
basic premise “exaggerated the lack of violence”. Some weaker candidates wrote about 
the Miners’ Strike of 1984. Stronger candidates tended to argue along the lines that 
uncontrollable violence, especially toward the end of the nine days, caused the TUC to end 
the strike, elaborating on the fear of Communism as a motivating factor. Others argued that, 
despite the claims of the source, violence played a relatively small part in the events of the 
Strike. 

There were some responses which used limited detail of the sources and then focused in 
general on 'tit for tat' violence and the role of the media in exaggerating/not exaggerating 
the events of the strike. These responses stayed at 4 or 5 marks. Responses at 6 & 7 marks 
were well written with information from the source and some additional own knowledge – 
typically role of volunteers, the army and the police/special constables showing the 
government's role in the strike.

Few responses remained in L1. Significant answers were awarded L2/ 5 with use of the 
source and no Own Knowledge and L2 6/7. 

In L2 most responses got L2/5-6 marks for either using just the source or limited OK. 

Once this is learned, candidates could then be encouraged to look to the source for 
examples to illustrate the points they have made.

This would ensure that pupils are able to combine use of the sources, and own knowledge, 
thus enabling them to gain higher marks.

It would also demonstrate to pupils that they must have revised before the exam, and must 
be in possession of a certain amount of own knowledge upon which they can draw to answer 
the question effectively.

In relation to effective teaching about how to answer this question, teachers could begin by 
helping students practise answers which they construct on own knowledge alone.
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A solid level 3 response that makes 
effective use both of the source and 
additional recalled knowledge.

Examiner Comments

Make sure you make clear where you 
are using your own knowledge. Using a 
phrase such as 'From my own knowledge' 
is a good idea. Where you are using the 
source say you are using a phrase such 
as 'Source C suggests'.

Examiner Tip
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Question 4
Comments on the reliability of the sources were often generic. 

This was particularly true when assessing the reliability of the photograph in Source D where 
‘learned’ responses (a photograph is reliable because you can see what really happened) 
were common.

There was a tendency to treat the usefulness of the sources for showing how life was 
disrupted rather than the reliability of what was being portrayed.

However, most candidates attempted to test reliability with reference to the provenance of 
the sources.

This was done much better for source E than source D.

Fewer candidates were aware that reliability can also be tested with appropriate additional 
knowledge.

It was often the case that candidates who offered a very critical appraisal of the provenance 
of the sources, could not access Level 3 because no additional knowledge was applied.

Candidates who struggled to answer the question on reliability failed to read the source 
captions properly, which gave crucial clues about provenance which had a bearing on 
reliability for the specific enquiry. 

Therefore, teaching about reliability could focus, in the early stages, on introducing pupils 
to captions, and devising exercises to make them think about the often very important 
information a caption provides, e.g. analysis of the date, author, and form through precise 
questions and an analytical table listing 1) Who is the author of this source – a person or 
an organisation? 2) Where was that person living, or that organisation located? 3) When 
was this source written – at the time of the event or period of study, or 5, 10, 50, 100 
years afterwards? 4) What does the date of this source mean in relation to the event/
period of history you are studying? 5) What kind of source is this? – a picture drawn by an 
artist, a photo, a written text, a report, a diary, a newspaper or magazine article, a journal 
article? 6) What do all these aspects mean for how we, as modern historians, read and 
understand this particular source, with this particular author, date and form?

Furthermore, even when some pupils mentioned the significance of provenance, they forgot 
to talk about the significance of a source’s content when assessing reliability for a specific 
enquiry. 

Reminding students of the importance to judge both sources based on content and NOP is 
also important for teachers to remember as it was impossible to get into L3 without this. 
Giving students clear formula advice will benefit them in improving their answers. It is very 
clear that the strongest answers had clear structure with paragraphs including at least 3 of 
the 4 criteria. 

Use of ARK was something that enhanced answers when it was done successfully e.g. with 
source E making suggestions about why the use of volunteers weakened the impact of the 
strike, to corroborate the information shown in Source D about how essential services were 
maintained. This idea of corroboration is important and whilst many candidates attempted 
this it was not always done successfully. Many just wrote, ‘This is supported by my own 
knowledge therefore it is reliable’ without actually explaining what own knowledge they were 
referring to. 

A few candidates misunderstood the question and focused either on utility of the  
sources for understanding disruption caused or merely wrote down everything they  
knew about the strike and therefore scored very few or no marks on this question.  
Using words from the question to frame the answer and encouraging students to use  
the question to come up with their own sentence starters would help weaker candidates 
to avoid this. In addition to this there was still a significant minority of candidates who  
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did not attempt this question at all. More practice at dealing with reliability questions 
might help to avoid this.
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A Level 3 response that makes good 
use of the nature and provenance 
of both sources. Makes some telling 
comments on reliability and provides 
support from each source in turn.

Examiner Comments

Make sure candidates focus on 
reliability and not utility of both 
Source D and Source E.

Examiner Tip
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Question 5
The majority of candidates were able to show understanding of the sources and were able 
to link them to the interpretation from source F, either showing support or challenge from 
the sources. There was also a lot of use of general ARK in the responses. Most responses 
fell into high L2 or L3 key mark. The difference between the two types of answer was that 
candidates who ended up in L2 did not clearly link what they were saying to the concept of 
the failure of the TUC to use its full power were by and large mechanically going through 
the sources using phrases like ‘source D challenges this interpretation...’. Ability to explain 
what these things meant about other factors such as Government precautions was missing 
in many answers and again highlights the importance of linking points back to the question. 
Encouraging use of PEEL (point, evidence, explain, link) and using words from the question 
to frame each paragraph is an important skill to develop here. Many candidates spent 
too much time focusing on the role of the TUC only. This is what stopped many answers 
getting beyond L3 as the answers were unbalanced and did not answer the question. The 
question asked about the failure of the TUC wanting to be seen as reasonable and not too 
confrontational as opposed to other factors as a reason for the failure of the General Strike. 
The best candidates were able to use a measure of ARK about a range of other reasons why 
the General Strike failed, referring to Government actions to undermine the effectiveness of 
the strike, use of volunteers , and control of the media by the government as instances to 
form a more balanced argument explaining reasons for the failure of the strike. Reminding 
students to demonstrate the depth of their knowledge rather than being limited by the set of 
sources focusing on one aspect of surgery, is very important. 

Very few candidates reached L4 standard in their responses. The ones that did were able to 
form a clear judgement, making clear links to the question throughout. These candidates 
had a significant demonstration of ARK as well as use of the sources. The concept, however, 
of ‘How far...’ was not successfully addressed by many candidates, and so giving candidates 
practice of writing conclusions that weigh up different factors is an important skill to impart 
to students. Using phrases such as ‘Although there is merit to the idea that the TUC's lack of 
full support was a factor in the failure of the strike there were other important factors that 
were also important such as...’. 

Timing seemed to be an issue for many candidates when answering question 5. Many 
answers seemed rushed or incomplete and there were a significant number of candidates 
who did not attempt this question at all. Considering that this is the highest tariff question 
on the paper, especially as it contains SPAG marks, it is important that students are trained 
to spend enough time on this question. 

Typical comments here included: ‘Source E supports the interpretation in the question 
because... This source is reliable/ not reliable because...’ and these were not linked to the 
question. A mechanical approach of this type does not benefit candidates as many of these 
do not get out of L2 because they are not addressing the significance of the TUC role in the 
General Strike.
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This response provides a sustained argument 
with evaluation of how far the failure of the 
General Strike was simply the failure of the 
TUC to use its full power. Its weakness was 
a failure to take into account the strength of 
the evidence from the provided sources in 
coming to an overall conclusion. 

Examiner Comments

Students should use both the provided 
sources and additional recalled 
knowledge to access the higher level 
marks. Sufficient time should be 
allowed to reflect the 19 marks on offer.

Examiner Tip
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Paper Summary
Based on their performance on this paper candidates are offered the following advice:

Make sure that you make at least one inference and preferably two. You must support your 
inferences using support from source A.

You must not just comment on what the source says or shows but comment on why it was 
produced.

You need to make use of your own knowledge of the topic and information provided by the 
source to answer question 3. 

Ensure you explain how reliable both sources are in terms of nature, origin and purpose.

Make sure you leave enough time to do justice to question 5 which is worth 16 marks plus a 
possible 3 marks for spelling, punctuation and grammar.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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