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Introduction
Teachers should note that this is the final examination of this Unit in its current 
format.  The 2015 examination will be based on the revised specification content 
and the examination paper will appear in the new format.

It was a pleasure to see improvements in areas where weaknesses have been noted 
previously, both in terms of knowledge and examination technique. 

There were a number of areas such as prison reform or the role of religion in law 
enforcement where candidates clearly relished the opportunity to go into detail and many 
answers contained a good range of specific facts.

Examiners’ reports also included references to ‘impressive knowledge’, well-structured 
analysis and ‘outstanding’ answers and noted that answers often developed their 
explanation, using phrases such as ‘this meant that ….’

However, the nature of this report means that many of the comments relate to areas where 
candidates seemed to find difficulties.

The sense of chronological context remains an important aspect of this paper since it is a 
Study in Development.

The relatively short timescale of several questions meant that there seemed to be fewer 
cases where answers were weakened by invalid sequences of event.

Nevertheless, many candidates lost marks by including details that were outside the period 
of the question, particularly in Question (Q) 2 and Q3, and Q5 (a). 

In terms of technique, there was a good understanding that in questions asking for 
evaluation both sides of the issue should be discussed before a judgement is reached.

However, accurate and relevant supporting detail is needed – sometimes answers showed 
a good understanding of the issue but the supporting detail was so generalised that the 
answer remained in Level 1.

In answers requiring examination of change and continuity, candidates can usually analyse 
change well but there is a tendency merely to assert that there were elements of continuity.

Analysing the question is a crucial process in producing a good answer.

While the ‘command term’ suggests the appropriate structure of the answer, the candidate 
also needs to recognise the focus of the question, not simply the topic. 

The ‘prepared answer’ was a notable factor in limiting candidates’ marks in Q4 and Q6 (b).

In Q4, many answers focused on the prevention of smuggling and in Q6 (b) many answers 
provided a good analysis of why accusations of witchcraft were high during the sixteenth 
and seventeenth centuries, followed by a brief statement that when these conditions no 
longer existed, accusations declined.

Once again, examiners noted that many of the best answers to the extended questions 
showed signs of planning whilst other, equally knowledgeable, answers scored less highly 
because they failed to focus on the question or develop an argument.

In both Q5 and Q6 examiners commented that there was often very good analysis but a 
lack of structure or focus on the question meant that answers did not offer evaluation and 
were therefore restricted to Level 3. 

An approach of ‘On the one hand .. On the other hand … ‘ followed by a judgement that 
there was ‘significant change to some extent’ or that the situation had changed ‘somewhat’ 
is not really evaluating the nature or extent of change.
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A useful point to note is that when the question asks for ‘key feature’ or ‘change’, more than 
one example is expected in the answer.

In the same way, an answer covering a long period will need to include several examples or 
key events.

Unfortunately, a number of answers were limited to the top of Level 2 or the bottom of Level 
3 because there was no sense of a range of examples or of the whole period being covered 
in the answer.

For example, in Q3 there were a number of changes in the prison system but most answers 
focused on a period of 30 years covering the work of Howard and Fry and in Q5 (a) many 
answers stopped after they had described Trial by Ordeal.

Currently, the bullet points are factual statements, intended to act as a stimulus and to 
point candidates towards key aspects of the question.

Candidates are not required to use these facts and indeed should not try to do so if they do 
not understand how they are related to the question and if they cannot add something to 
the bullet point.

In future examinations there will only be two bullet point headings; candidates 
are not required to include both of them in their answer but they MUST include an 
additional aspect from their own knowledge to achieve the highest marks. 

Time management seemed to be good because there were relatively few blank answers and 
few where the candidate was clearly running out of time.

There also seemed to be fewer candidates who wasted time taking extra paper to write long 
answers on Q1.

It was interesting that some examiners commented that in Q5 and Q6 some candidates had 
clearly answered part (b) first and then ran out of time on part (a).
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Question 1
This question asked about changes in the treatment of people involved in riots and most 
answers easily identified changes in the nature of the punishment, from public physical 
punishment or even death, to the use of prison.

Many answers also commented that not only was the use of prison a less severe punishment 
than being whipped or pilloried but also that the crime itself seemed to be treated less 
severely, since the youths in Source A had not been involved in a large riot where a lot of 
damage was caused but their crime was punished more severely than people involved in the 
large scale riot in Source B.

A few candidates commented on the change from local authorities dealing with the riot 
in Source A to a national system of punishment in B, which was a valid inference and 
reflects the theme in this specification of the growing centralisation of law enforcement and 
punishment.

Where candidates did not score full marks it was usually because they stated an inference 
without showing how it was based on the content of the two sources taken in combination 
or they commented on the sources individually but did not explain what change had been 
identified. Relatively few simply described the source content.

However, some answers compared the crime, not the treatment of the crime, as the 
question asked. A number of candidates used the sources as stimulus and wrote about 
changes in the purpose of punishment, explaining the role of prisons in reform and 
rehabilitation from their own knowledge.

In future examinations, this question will be worth 8 marks and additional own 
knowledge which helps to explain the context of the sources or the inferred 
change, will be required.
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The answer is Level 2 because it identifies the key points of 
each source and then draws the inference that punishment had 
become less severe even though the crime itself was worse.

Examiner Comments

The best answers often start by saying what inference has been made and then referring to specific 
details in each source to show how that inference has been reached.
Candidates need to check the question carefully to make sure they are making inferences that 
relate to the question.

Examiner Tip
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Question 2
The choice of ‘the role of local communities’ in this question was far more popular and 
generally better answered than the option about corporal punishment. 

However, a key point to note in Q2 is that candidates need to look at the question focus 
and not simply the choice of topics in the boxes.  In this case, the focus was on why these 
methods of local law enforcement were effective. 

Most candidates could explain confidently the operation of the hue and cry and tithing and 
many could explain why these were effective.

There was a good understanding of the need for collective responsibility since there was no 
police force but also there was frequently a good explanation that in a small community, 
everyone’s character, wealth and possessions were likely to be well-known. 

It was particularly impressive to see a number of answers that discussed the role of the folk 

This answer stays at Level 1 because it states that there was a 
change but does not explain what the change was.

Examiner Comments
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moot, hundred court, the manor court, the parish constable, the Justice of the Peace and 
the posse comitatus.

Candidates who chose ‘the use of corporal punishment’ often did not score well.

Many could explain that the principle of physical punishments - public and therefore 
humiliating - was an effective punishment and deterrent in a small community, where 
everyone was known but they found it difficult to provide supporting details.

Frequently, the only example offered was the whipping of vagabonds in the Tudor period 
and there was little mention of branding, mutilation, stocks or pillory.

Candidates often find Q2 difficult since there is no stimulus material provided and this may 
be the reason why some candidates confused corporal capital with capital punishment or 
went outside the period and talked about the Bow Street Runners.

In the new format, Q2 carries fewer marks and asks about the key features of an 
event, person or aspect of crime and punishment.
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This answer includes a good explanation of the hue 
and cry, tithing and the posse comitatus. It also has 
a very secure sense of context in the explanation 
about the need for local communities to enforce 
the law in the absence of a police force and about 
the effectiveness of such measures in a small 
community where everyone would know each other 
well. 
It is therefore a high Level 3 answer.

Examiner Comments

Make sure that you understand the 
focus of the question, not just the topic 
in the box.

Examiner Tip
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This answer has the key idea that corporal 
punishment was intended to both punish the 
criminal and also to deter others. It makes the 
point that petty crimes were treated severely 
and it gives examples such as mutilation and 
whipping.
However, it is Level 2 because none of these 
ideas is developed and the comments could 
apply to any period.

Examiner Comments

Make sure you place the details of your 
answer in the context of the right period; 
anything too general will stay at Level 1 or 
low Level 2.

Examiner Tip
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Question 3
This was the more popular choice of question and many candidates confidently explained 
aspects of prison reform such as the work of John Howard and Elizabeth Fry, Peel’s Gaol Act, 
the use of the Silent and Separate systems, the shift to reform and rehabilitation and the 
idea of hard labour.

There was also good contextual knowledge about the end of transportation and the Bloody 
Code and how this impacted on prisons.

Frequently, answers that used the bullet points to produce a description of change remained 
in Level 2. 

These were often lengthy descriptions of conditions in prison at the start of the period and a 
limited description of the changes introduced by Howard or Fry. 

Where answers addressed the change in attitudes towards the use of prison, or the 
changing purpose of prison as a punishment, they could reach Level 3.  However, they 
sometimes remained low within the level because they did not address the question of ‘how 
much change’ or they focused on just one change and did not cover the whole period in the 
question.

Most answers, especially at Level 2, focused on the work of Howard and Fry. 

There was some confusion over the meaning of the Separate System, with many candidates 
using it to explain that the genders were separated – this was usually accredited to Fry, with 
candidates failing to notice the inconsistency of describing her visit to the women’s prison at 
Newgate and then saying she was responsible for separating the genders.

The Separate System was also used to explain John Howard’s idea of separating petty 
criminals from those in prison for major crimes.

The change in attitude towards the purpose of prison was understood well but the 
explanation was not always supported by specific details.

For example, the link was not made clear between details such as Elizabeth Fry instituting 
Bible reading and providing material for sewing or knitting, and the intended effect on 
prisoners after their release; it was merely stated that such actions were intended to reform 
the prisoners.

Similarly, the conditions and effects of the Separate and Silent Systems were often well 
described but the purpose behind them was not always explained.

There were also very few answers that recognised the shift away from expensive reforms 
and back towards hard labour.

At Level 3 there was often a clear explanation of the nature of the changes in the use of 
prison but judgements about the extent of change tended to be generalised, with answers 
stating there was a ‘massive’ or ‘huge’ change.

Alternatively, when students identified aspects of both change and continuity, there was a 
tendency to avoid a judgement on the extent of change – prisons changed ‘somewhat’ or ‘to 
an extent’.

Some answers went beyond the period and discussed Borstal, open prisons, and alternatives 
to prison. 
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The answer covers the conditions in 1750, the 
reforms of Howard, Fry and Peel, the Separate 
and Silent Systems and the use of hard labour.  
Changes in the prison system are linked securely 
to the end of the Bloody Code and the nature of 
the change is shown in the desire to reform and 
rehabilitate criminals.
This answer is a high Level 3.

Examiner Comments

The answer would have been even stronger 
if it had been planned so that reforms were 
presented in chronological order.

Examiner Tip
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There is valid detail in this answer about the work 
of Howard and Fry but the comments tend to be 
generalised: prisons became 'better'.
The comment about the Separate System is 
incorrect and nothing else is covered.
The brief reference at the end to change in the 
nature of prison as a punishment is not developed 
and therefore this answer is Level 2.

Examiner Comments

You should aim to cover the whole of the 
period in the question.

Examiner Tip



GCSE History 5HB01 1B 17

Question 4
Although this was less popular than Q3, there was still a sizeable number of 
candidates choosing this question.

Answers were often quite detailed when discussing eighteenth century smuggling and 
covered goods smuggled, attitudes towards smugglers and problems of law enforcement 
and examiners commented on some answers with ‘superb knowledge’.

Answers were less detailed when discussing modern smuggling. It was also unfortunate that 
quite a lot of answers focused on change in the methods of law enforcement, whereas the 
question asked about change in the crime itself.

In many cases, it was clear that these students were offering an answer to a previous 
question on the difficulties of detection and law enforcement.

It was also disappointing when candidates failed to go beyond the bullet point stimulus.

For example, they explained why tea was smuggled in the eighteenth century and how this 
affected people’s attitudes towards smuggling but did not give any additional examples of 
smuggled goods.

Nevertheless, most answers did recognise the focus on change and were able to show that 
smuggling now was more likely to involve illegal goods, such as drugs or people. This was 
often linked to a change in attitude towards the crime of smuggling. 

However, answers were more likely to state that there was a change than to analyse the 
nature or extent of change.

When there was good discussion of changes in attitude, the supporting detail was far 
stronger when discussing eighteenth century smuggling than modern smuggling – for 
example, answers often explained why this was a social crime and added details about 
‘watching the wall’, the involvement of the squire and vicar, the use of violence and the 
Hawkhurst gang. 

However, good answers often distinguished between modern attitudes towards smuggled 
goods for tax evasion such as cigarettes and smuggled illegal goods such as drugs.

Relatively few answers discussed changes in the process of smuggling, - from small boats 
landing their goods at night to the use of planes, people swallowing drugs, people hiding in 
containers etc.

There was also little discussion of the change from smugglers working in local gangs and 
being prepared to use violence, to the modern situation where large scale smuggling is 
often part of organised crime.

Yet examiners noted some excellent answers that explained the importance of changes 
in taxation leading to changes in the type of goods smuggled and also how the nature of 
goods such as drugs, and modern technology such as aeroplanes, has led to changes in the 
process of smuggling.

A number of answers also pointed out elements of continuity, for example smuggling alcohol 
or cigarettes continues to be an issue of evading taxation.

Some particularly strong answers were structured as an evaluation, examining aspects of 
change and continuity and assessing them throughout.
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This is a well-structured answer with a 
continuous focus on change. It covers 
change in attitudes, change in the use of 
violence, and change in the people involved. 
It is a good Level 3 answer.

Examiner Comments

A plan is often useful for making sure the 
answer stays focused on the question and 
includes a range of supporting detail.

Examiner Tip



20 GCSE History 5HB01 1B



GCSE History 5HB01 1B 21



22 GCSE History 5HB01 1B

Question 5
Centres are reminded that the separate extension study does not exist in the 
revised specification.

The content of the extension studies has been revised and incorporated into the 
main specification content.

The 16-mark question is now a stand-alone question and any question can be set 
on any part of the specification.

It should also be noted that the specification is about Crime and Punishment in Britain - 
some candidates tended to offer details about Roman law and order in Italy.

Q5 was far less popular than Q6, with only one-third of the candidates choosing to answer 
Q5.

Q5 (a)Most students found this question straightforward and answered confidently. 

Trial by Ordeal was mentioned by almost all candidates although there were still comments 
about this being a punishment and a lack of understanding about Trial by Consecrated 
Bread, based on the assumption that this was an easy and therefore unfair test.

Nevertheless, the religious aspect was usually understood well, with many candidates 
explaining that this was carried out when a jury could not reach a decision and therefore a 
priest conducted the trial and God was expected to declare the person’s guilt or innocence. 

Many candidates also commented on the slight differences in the role of religion between 
the Saxon and Norman systems.

This answer is based on the bullet points 
and offers good points about smuggling in 
the 18th century but the only point where 
a link is made to the situation in the 21st 
century is about the profits to be made. 
The final comment about modern 
smuggling is not linked to one about the 
situation in the 18th century. 
The answer lacks a focus on change and 
remains at Level 2.

Examiner Comments

The bullet points offer a hint about the sort of 
thing that might be relevant. 
The candidate needs to develop each point 
with additional detail and, in this case, 
where the question is about change, a 
comparison is needed each time between the 
situation c1750 and in modern times.

Examiner Tip
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The other examples of the role of religion that were mentioned most frequently were the 
use of church courts and benefit of clergy.

Here, the answer often lacked a contextual understanding of the rationale for such features 
and tended to focus on their abuse. For example, many candidates thought the ‘neck verse’ 
was open to anyone to who could recite the appropriate text and did not understand that 
this was intended to identify members of the clergy, who would then be tried in Church 
courts.

There was also the assumption that Church courts did not issue punishments and little 
understanding of the implications of being de-frocked. 

Sanctuary was mentioned less frequently but was then usually clearly explained with a 
stress on the possibility of being found innocent or going into exile.

A small number of candidates also mentioned compurgation.

The most common error was to include out-of-period detail writing about the Romans, or 
about heresy or not attending church in a later period (possibly trying to use the bullet 
points from Q5 (b), or writing about law enforcement more generally, discussing aspects 
such as the hue and cry.

However, a number of answers included excellent contextual detail about conversion 
to Christianity and the Synod of Whitby to explain why religion played a key role in law 
enforcement during the Saxon period.

Some strong answers could develop the role of religion as a control mechanism, for example 
one answer stated:

The nature of these Trials was to ensure that people knew that they were being judged by 
the Church.

The Normans continued the concept of the Trials by Ordeal, as they believed that it kept 
people in check, but also developed it for their own needs.

 They needed to ensure that people followed their new regime, and with God as a constant, 
who people trusted, the Normans could use ‘Him’ (religion) to judge and enforce the law.

 Q5 (b)  
Most candidates could explain William’s Forest laws confidently and a number explained the 
context to show why breaking these laws counted as a crime against authority, although 
some candidates were describing poaching in an eighteenth century context or offered 
William’s love of animals as a reason for the laws.

A number of answers also brought in the crime of Murdrum.

Few candidates explained the link between the Church and royal authority to show why 
heresy was punished so badly but some candidates did write about the Tudor Reformation 
and showed how the crown’s role as Supreme Head of the Church escalated the issue of 
heresy and religious crimes against authority (although many thought the bullet point about 
Henry IV referred to Henry VIII).

It was particularly pleasing to see a small number of answers treating the bullet point on 
heresy as a stimulus and using additional knowledge to discuss the Pilgrimage of Grace, 
‘Bloody Mary’ and the Divine Right of Kings in this context.

Most candidates could also write confidently about the Gunpowder Plot.

Therefore, the majority of answers could describe at least two of the examples in the bullet 
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points and many made basic statements to say that punishment had become more severe 
or to say that the punishment for crimes against authority remained death throughout the 
period.

Unfortunately, some answers went outside the time-frame of the question and discussed the 
use of the Bloody Code.

Others attempted to treat this question thematically but then became confused over 
chronology so some of the comments about change and continuity were invalid.

When answers went into more depth there were good points of analysis made about the 
way the ruler’s view of crimes against authority depended on the context – a number 
identified the insecurity of William I, the Tudor dynasty and James I – and therefore the 
importance of both public punishment and escalating horror. 

There were some excellent Level 4 answers that discussed the ways rulers extended the 
definition of such crimes and imposed the death penalty.

The following extract is well written but it is the examination of both change and continuity 
which merits Level 4:

With the conquering Normans attempting to assert their authority on an island population 
which despised them, to the changing religious struggles seen, especially during the Tudor 
period,we see a continual severity towards the common people who might flout the rules. 
Whilst the rulers of these times attempted to assert their authority, we can see some 
continuity, that fear was a regular feature and punishment was a spectacle. 

However, what was considered a crime was changing.

The focus in the question on ‘how much change’ meant that evaluation of the nature or 
extent of change was needed for Level 4 and the number of answers that provided this 
evaluation was, as always, relatively small but examiners commented that there were some 
impressive answers seen, which created an argument running throughout the answer.

Frequently these answers showed clear signs of planning.
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This part (a) answer describes various forms 
of Trial by Ordeal (although the comment 
that Trial by Cold Water was used for 
treason or murder is incorrect). 
The role of religion is not clearly explained 
and no other aspect of the role of religion is 
included.
It is Level 2.

Examiner Comments

Paragraphs make your answer much clearer 
and suggest an organised set of ideas.

Examiner Tip
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This Level 3 part (a) answer has a 
good explanation of the role of 
religion in Trial by Ordeal, Sanctuary 
and Church courts.

Examiner Comments

Be prepared to give more than one example, 
especially if the question says 'ways' or 'changes'.

Examiner Tip
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From the start, this answer to part (b) shows a clear 
understanding of the special nature of crimes against 
authority and why they were punished so harshly. 
Continuity is identified and well supported and the 
final paragraph shows change in the expanding 
definitions of crimes against authority and the 
escalating nature of the crime.
The answer is clearly unfinished and yet the 
argument has already been established that aspects 
of continuity outweigh the aspects of change.
This was awarded Level 4.

Examiner Comments

The final question carries most marks 
- plan your time to make sure that you 
can finish your answer.

Examiner Tip



34 GCSE History 5HB01 1B



GCSE History 5HB01 1B 35



36 GCSE History 5HB01 1B



GCSE History 5HB01 1B 37

Question 6
Centres are reminded that the separate extension study does not exist in the 
revised specification.

The content of the extension studies has been revised and incorporated into the 
main specification content.

The 16-mark question is now a stand-alone question and any question can be set 
on any part of the specification.

Q6 (a)Conscientious Objection is a topic where candidates feel confident and have strong 
opinions.

A pleasing number included specific details such as only 400 received certificates of absolute 
exemption or that there were about 1,500 absolutists and some could discuss individual 
cases.

 The religious or political basis for objection was usually mentioned, with many answers 
specifically naming the Quakers or Communists. 

The distinction between absolutists and alternativists was also explained well and supported 
by details of the range of jobs carried out by alternativists.

This part (b) answer treats the bullet points as three 
separate case studies and offers information about 
each of them.  However, there is no attempt to link 
them and examine change or continuity and the 
final paragraph seems to have lost the focus in the 
question and become an answer about how authorities 
treated crimes. 
This answer is Level 2.

Examiner Comments

Highlighting the key words in the 
question or writing a plan might 
have kept this answer focused on 
the question - if change had been 
identified it could have moved to 
Level 3.

Examiner Tip
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Many answers also wrote about official treatment, such as tribunals, official punishment and 
the attitude of the public who ostracised the objectors, regarding them as cowards.

Candidates tend to be less clear on the nature of the ‘crime’ often not realising that it only 
developed as conscription was introduced in 1916.

It was sometimes assumed that conscientious objectors did indeed want to avoid war 
through an understandable fear and it is often stated that objectors were forced to wear 
white feathers to mark them out in society. 

Some of the problems were that answers went on to discuss the treatment of conscientious 
objectors during the Second World War, which was not called for and a number of answers 
claimed that objectors were executed.

Q6 (b)The case study of witchcraft is again one where candidates were clearly engaged 
but in some cases this resulted in descriptions of ideas about witchcraft and the conduct of 
informal tests, rather than a focus on the question.

Some candidates also found it difficult to express the complexity of changing attitudes.

Too often, religious belief was dismissed as superstition and the decline in accusations was 
treated as the obvious consequence of people becoming more educated, having increased 
scientific understanding, becoming more rational, more ‘sensible’ or more ‘intelligent’.

Some candidates also found it difficult to go beyond the assertion that attitudes changed 
and offer supporting detail and explanation.

For example, few explained the role of the Royal Society or why increased political stability 
or economic prosperity led to a reduction in witchcraft accusations.

There were therefore many answers that could identify a range of factors affecting the 
decline in witchcraft accusations but some of these remained low in Level 3 because they 
could not develop their explanation.

The usual approach was to explain the role of religion, instability or village tensions in 
producing accusations of witchcraft and to say that this situation had ceased by the end of 
the seventeenth century.

Sometimes the role of Matthew Hopkins was also explained with the assumption that his 
death also led to a change but there was little attempt to explain why his death had an 
effect on a national scale. 

The focus on Mathew Hopkins in some answers also showed a limited sense of chronology 
and context – candidates with a good understanding of the sixteenth and seventeenth 
centuries were more likely to be able to explain the timing of the decline in accusations.

However, many answers were able to develop their points with some supporting detail to 
provide context or explanation. Probably the best explained was the way restored political 
and economic stability after the Civil Wars meant that there was less need to identify a 
scapegoat, linked to the declining tendency to express tension in religious terms. 

Where supporting detail was offered, some explained the tone set by Charles II and his 
support for the scientific experiments and enquiries of the Royal Society, contrasting that 
with the influence of James I and his belief in witches.

In this context, those who disbelieved in witches (and especially authority figures such as 
JPs) were more willing to challenge accusations of witchcraft.

The work of scientists such as Newton was used to explain a growing understanding of 
nature and therefore reasons for crop failure, although it was incorrectly suggested that a 
better understanding and ability to treat disease had also developed.
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The declining influence of the Church was too often equated with people becoming better 
educated but some answers showed the changed nature of religious influence in the shift 
from the Puritan regime of the interregnum to the Anglican Church under Charles II.

There were also interesting comments about the links between Puritanism and misogyny, 
contrasting this with the role of women in society after the Restoration. 

The key to Level 4 was to evaluate the importance of the declining influence of religion 
as a factor in the reduction of witchcraft accusations.This could be done by weighing the 
importance of different factors or by suggesting that the interaction between factors meant 
that it was difficult to isolate a single cause.

An interesting number of high level answers challenged the assumption in the question and 
suggested that the influence of religion had not declined.

A number of examiners commented on the importance of planning, stating that some 
answers with good knowledge offered a confused line of argument, contradicting earlier 
statements, whereas others with less specific detail but a better structure and focus, could 
score more highly. 
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This answer to part (a) covers several aspects 
of conscientious objection - it mentions 
religious or ethical reasons for objecting to 
war, it differentiates between absolutists and 
alternativists and mentions the attitude of the 
public. However, all of these points are stated 
fairly briefly, with limited explanation and little 
supporting detail. 
Therefore, this answer is Level 2.

Examiner Comments

Understanding the question and having 
the right ideas is not enough for Level 3 
- answers must be supported by accurate 
and relevant detail.

Examiner Tip
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There is a good sense of the context of conscientious objection in this part (a) answer, showing 
the need for additional men due to the war of attrition, which explains why objectors were 
treated so harshly. 
The reasons for objection are identified and good detail is offered about the treatment of 
absolutists and alternativists (although absolutists who were sent to France were threatened 
with death but not actually executed) and also about the attitude of the public. 

Examiner Comments
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Question 6_775974_0359_500145048_011.png

This part (b) answer starts by challenging the 
question and then offers reasons for the decline 
in witchcraft accusations based on the candidate's 
own analysis. 
Although the topics signposted in the bullet 
points are covered, the answer constructs its 
own argument and uses a good range of detail to 
support the comments made.  There is an excellent 
sense of context when the answer shows an 
understanding of changes in religious tensions and 
a good sense of evaluation when the importance of 
religion is discussed. 
This answer is Level 4.

Examiner Comments

It is more important to have a good 
overall argument than to try to use each 
bullet point in your answer.

Examiner Tip
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This answer to part (b) is very generalised.  It appears to suggest that the influence of religion 
did not decline but the comment is very brief. It then strays into a description of ideas about 
witches.
On the second page the answer repeats the bullet points with brief comments added but these 
are assertions that ideas changed, no evidence is offered.  Finally there is a reference to the 
witchfinders and 'fake tests' but this is not well-explained.
There is enough information here for Level 2 but there is no sense of an argument being created 
that answers the question.
This answer is Level 2.

Examiner Comments
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Paper Summary
Spelling, Punctuation and Grammar

On the whole, errors in spelling did not detract from understanding the candidate’s answer.

The most common error in punctuation was the misuse of the apostrophe and there was 
a surprising number of answers that lost marks for basic errors such as not using capital 
letters correctly.

The main problems in grammar were either comments such as ‘he done’ and ‘would of’ or 
long sentences that did not make sense.

The failure to write in paragraphs noted in some answers not only lost ‘spag’ marks but also 
undermined any sense of structure or analysis.

Candidates should also avoid abbreviations such as ‘h&c’ for ‘hue and cry’, ‘NC’ for ‘Norman 
Conquest’.

Handwriting continues to pose problems for the examiner – not merely in the assessment of 
spelling, punctuation and grammar but in the understanding of the content of the answer.

It is common for handwriting to deteriorate towards the end of the examination but 
candidates need to remember that an examiner cannot award marks for something they 
cannot read. 

Conclusion

There was a high number of answers displaying good knowledge and also producing 
answers based on good analysis of the question.

Candidates seem increasingly comfortable at analysing long periods and it is clear that 
certain topics have been taught very well.

Candidates should remember that the specification also covers aspects of warfare such as 
recruitment, medical care, discipline, movement, supplies, communications etc as well as 
weapons, battles and tactics.

Based on their performance in this paper, candidates are offered the following advice.

An accurate understanding of chronology continues to be vital in order for students to select 
and deploy appropriate detail in their answers and also to analyse change and continuity.

•	 Answers where key words have been highlighted in the question or a brief plan has been 
created are more likely to score Level 3 because they are focused on the question rather 
than simply recognising the topic.

•	 Candidates should avoid reproducing an answer that they have written previously and 
ensure that they respond to the question that is set.

•	 For Level 4 answers a clear structure is vital. Whilst many answers do try to do this, 
they often lack sufficient supporting detail to allow a proper evaluation of change against 
continuity.

It is unclear what effect the new format of bullet points will have. Currently, weak students 
are often able to achieve Level 2 because the bullet points remind them to cover several 
aspects of the question.

However, examiners feel that sometimes students forget that they do not have to use the 
bullet points, they find it difficult to incorporate something about which they are unsure and 
they fail to bring in additional relevant detail.
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Less able students also tend to try to make use of bullet points in other questions, not 
realising that these will be from a different time period or about a different aspect of crime 
and punishment from that in the question.

In the new format students may use the bullets points given but must include additional 
ideas to achieve high marks.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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