
Examiners’ Report

January 2012

GCSE History 5HB01 1B



2 GCSE History 5HB01 1B

Edexcel and BTEC Qualifications

Edexcel and BTEC qualifications come from Pearson, the world’s leading learning company. 
We provide a wide range of qualifications including academic, vocational, occupational and 
specific programmes for employers. For further information, please call our GCE line on 
0844 576 0025, our GCSE team on 0844 576 0027, or visit our qualifications website at 
www.edexcel.com. For information about our BTEC qualifications, please call 0844 576 0026, 
or visit our website at www.btec.co.uk. 

If you have any subject specific questions about this specification that require the help of a 
subject specialist, you may find our Ask The Expert email service helpful. 

Ask The Expert can be accessed online at the following link: 
http://www.edexcel.com/Aboutus/contact-us/ 

Alternatively, you can speak directly to the subject team at Pearson about Edexcel qualifications.  
Their contact details can be found on this link:
www.edexcel.com/teachingservices

Get more from your exam results

…and now your mock results too!

ResultsPlus is Edexcel’s free online service giving instant and detailed analysis of your 
students’ exam and mock performance, helping you to help them more effectively.

•	 See your students’ scores for every exam question

•	 Spot topics, skills and types of question where they need to improve their learning

•	 Understand how your students’ performance compares with Edexcel national averages

•	 Track progress against target grades and focus revision more effectively with NEW  
Mock Analysis  

For more information on ResultsPlus, or to log in, visit www.edexcel.com/resultsplus. 
To set up your ResultsPlus account, call 0844 576 0024

Pearson: helping people progress, everywhere

Our aim is to help everyone progress in their lives through education. We believe in every kind 
of learning, for all kinds of people, wherever they are in the world. We’ve been involved in 
education for over 150 years, and by working across 70 countries, in 100 languages, we have 
built an international reputation for raising achievement through innovation in education. Find 
out more about how we can help you and your students at: www.pearson.com/uk .

January 2012

Publications Code UG030636

All the material in this publication is copyright 
© Pearson Education Ltd 2012



GCSE History 5HB01 1B 3

Introduction
A total of 2680 students were entered for this examination and it was clear to see that many 
had benefited from practising previous papers and from their teachers’ use of previous 
examination reports.   However, unsurprisingly, some points which have been noted before 
continued to appear in these papers, for example students’ grasp of chronology, and topics 
where the focus was on continuity.  These issues will be covered at the appropriate point in 
this report.

As a general point, it should be noted that questions will not normally overlap and stimulus 
material in one question is not usually relevant to another question; therefore students will 
not usually be able to gain credit for covering the same material in 2 answers. A number 
of students who attempted to make use of the stimulus material in one question to answer 
another, did themselves a disservice since they did not notice that the timescale or aspect 
of crime was different and produced an answer that was not relevant to the question.   This 
might also be an appropriate point to remind schools that the extension questions may also 
draw on ‘core’ material.

It should also be noted that the range of formats of the stimulus material for questions 3 
and 4 was demonstrated in the two sets of specimen assessment material and has been 
mentioned in subsequent Principal Examiner’s Reports.

This unit focuses on development over time and it is therefore important that answers 
address the full time frame of the question. Candidates should also feel comfortable 
discussing change and continuity yet where it was recognised that the question covered a 
long period of time, candidates found it easier to discuss change than to show continuity.   

There were relatively few blank answers on questions 5 and 6, suggesting that either 
candidates are making better use of their time or that they are addressing the more heavily 
weighted questions first and working ‘backwards’ through the paper.
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Question 1

The vast majority of candidates have clearly been well-prepared for this question and 
were able to make an inference about change and support it with clear references to both 
sources.   As before, where candidates took extra paper on this question it rarely had 
any effect on the final mark – in most cases candidates simply wasted time by describing 
the sources, offering additional information from their own knowledge or explaining their 
opinions.  

The most common inference was that there had been a change from an emphasis on 
punishment and meaningless physical labour to the use of education in order to reform and 
rehabilitate prisoners.

Where students failed to reach Level 2 it was usually because they focused on the individual 
sources, using Source A to discuss the silent and separate systems and Source B to discuss 
whether modern prisons fail to reform prisoners and if modern punishments are too ‘soft’.  

It was surprising how many students misinterpreted the treadmill in A as being part of an 
exercise or health regime, often commenting that it showed life in prison was not too hard 
since the guards made sure the prisoners kept fit and they could do leisure activities.

The best answers began by stating the inference about change that was being made and 
then showing how the sources were used in combination to make that inference.

Such answers used the sources precisely and yet were very concise, sometimes as short as 
4 or 5 lines.  Other answers were longer, often describing the sources in turn before finally 
stating the inference.  A few answers commented on the sources individually and did not 
make an inference about change  - these answers remained at Level 1.  

Where schools encourage students to use a framework for their answers, instead of 
beginning their answers with From Source A, I can see...it would be more helpful to begin 
with A change that I can identify is...
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This answer begins by describing each 
source but quickly moves to identifying the 
change in attitude that has occurred.

Examiner Comments

The best answers are quite brief and direct - they 
state the inference about change and then support 
it by using brief details from each source.

Examiner Tip

This answer writes about each source but 
misunderstands Source A.  The only change 
identified is that prisons have been criticized and 
improved, which is a valid inference from the 
content of B and therefore reaches Level 1, but 
is not based on the sources in combination and 
therefore does not reach Level 2.

Examiner Comments

Answers that start by identifying the change 
and then offer support from the sources to 
show how that inference was made, can 
score the full 4 marks very quickly.

Examiner Tip
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Question 2

‘Vagabonds’ seemed a far more popular choice here and frequently produced high scoring 
answers.  Most students could describe the treatment of vagabonds, sometimes including 
details of specific acts, and there was usually some explanation of the way they were seen 
as a threat because it was assumed they were criminals.  

Many answers explained that the numbers of vagabonds increased as a result of economic 
distress and demobbed soldiers, while also showing that the dissolution of the monasteries 
meant that there was less support being offered to the poor.  A pleasing number explained 
the discrimination between the deserving poor and the sturdy beggars and there were also 
good explanations of the way that a hierarchical society, the lack of a police force, and 
political instability, all led to repressive measures being taken.  

However, some answers relied on generalisations or made comments about ‘benefits’ based 
on the modern situation rather than that of the sixteenth century.

Answers focused on 'poaching' tended to fall at both ends of the spectrum.  The majority 
were based on generalised comments about theft and often could have applied to any 
period in history, thereby remaining in Level 1.  At the other extreme, a small number of 
answers could explain the context very clearly, showing how the rich used their power in 
parliament to protect their land and that poaching was trespass and theft but was also seen 
as a crime against authority, which therefore merited harsh punishment.

Some students with good knowledge remained in Level 2 because they described the crime, 
the punishments, or the reasons for the crime rather than explaining why the punishment 
was harsh.  A small number based their answer on the wrong period – comments about 
Norman forest laws could not be rewarded here.
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The answer explains the fear of vagabonds 
as criminals, with a particular emphasis on 
the attitude of the rich.  It also makes links 
to religious attitudes and the differentiation 
between sturdy beggars and the deserving 
poor.  This is a clear explanation of the reasons 
why vagabonds were punished harshly and it is 
securely rooted in the context of the period.

Examiner Comments

This question focuses on reasons why the 
punishments were harsh, not reasons why 
the crime was committed or descriptions 
of how the crime was punished.  Answers 
should also recognise the specific time 
period in each option.

Examiner Tip
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This clearly identifies the nature of poaching as both theft and a crime 
against authority and uses that point to explain why those in authority 
imposed harsh punishments for poaching.  It is therefore Level 3 but it 
does not receive full marks because it lacks specific contextual detail.

Examiner Comments
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Question 3

This question was slightly less popular than question 4 with 1,000 choosing to answer this 
question on changing methods of law enforcement.   There were accurate descriptions of 
the hue and cry but comments about the constable seemed to view this role in the sense of 
a twentieth century constable, with frequent references to the constable doing his ‘rounds’.  
Many candidates also focused on the fact that the constable was unpaid and would therefore 
have little incentive to be effective.  

There was little sense here of the fact that most people lived in villages where everyone 
knew each other and therefore community policing could have been relatively effective in 
most cases.  There was also little explanation of the way that the growth of towns meant 
that community policing was no longer effective.  Although some students mentioned 
watchmen, they were often linked to village constables and there was little understanding 
that they provided a basic form of policing in towns rather than in villages.  

However, there were some good points made about the role of the sheriff.  

Candidates were far better when discussing Jonathan Wild or the Bow St Runners and there 
was good knowledge here but often this was not translated into an assessment of success.  
In some cases, there seemed to be the belief that Wild was an official figure of some kind.  

Some candidates did not recognise that this question did not cover the nineteenth century 
and that therefore comments about Peel and the police were not valid here.  In the same 
way, candidates need to recognise that the core specification starts in 1450.  Although the 
use of tithings had declined, it could be argued that they were still being used in some 
places but wergild was clearly no longer in use.

A number of excellent answers directly addressed the focus on how effective law 
enforcement was.   Some gave assessments for each method of law enforcement mentioned 
in the stimulus material while others discussed the effectiveness of law enforcement at 
different points within the timescale of the question.  Both approaches produced thoughtful 
comments, which weighed up various aspects of law enforcement before reaching a 
judgement.
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This answer is very descriptive.  The success of the various attempts 
to maintain law and order is not addressed beyond the statements 
that Wild made the public feel safe and the Fielding brothers had the 
greatest success.  Neither of these points is properly explained or 
supported with accurate detail.  The answer, therefore, is Level 2.

Examiner Comments
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This answer has a sustained focus on 
evaluating how well each system of law 
enforcement worked and comments are 
supported by accurate and relevant details.

Examiner Comments

A good answer will cover the 
whole time period.

Examiner Tip
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Question 4

This question was slightly more popular than question 3 with 1500 choosing to write about 
the changing role of police.  

Most students were able to describe examples of changes in the equipment or activities of 
the police.  Many discussed the use of fingerprints, DNA, computer records, radios and riot 
gear to explain how the police could now be more effective when investigating crime.  

There were also many examples of other changes such as the introduction of women 
police officers, the use of cars, the development of various specialised groups and the shift 
towards community policing.  

However, in most cases these changes were described but not linked to an analysis of how 
the role of the police changed.  

Where candidates did reach Level 3, some argued that a radical change had occurred 
because the police became more pro-active and took on new responsibilities as they tried 
to prevent crime, rather than just catch the criminals afterwards.  Others argued, equally 
convincingly, that the basic purpose of protecting the public had not changed.  

It was also pleasing to see candidates include recent events such as terrorist attacks or the 
riots in August 2011.  

Some candidates attempted to use the stimulus material from question 3 to describe the 
situation before the mid-nineteenth century; however, none of the bullet points for question 
3 was relevant here and these answers were usually limited to Level 1 at best.  
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This answer has a very clear focus on the nature and 
extent of change in the role of the police.  Assessments 
are made that the 999 emergency number was a boost 
to effectiveness but did not change their role, the use 
of the PCSO was a slight change and that the original 
role of the police has endured except for the section of 
armed police.  Specific details are included to support 
these comments.

Examiner Comments

In a question asking 'How far' 
or 'How much' change occurred, 
answers should be able to identify 
elements of both change and 
continuity, or to discuss different 
rates of change in different aspects.

Examiner Tip
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This answer is descriptive.  It provides examples 
of changes in technology used by the police but there 
is little analysis of the changes in the role of the police.

Examiner Comments
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Question 5

The biggest problem in part a seemed to be a lack of awareness of chronology.  The 
specification states that the extension questions may draw on core material but a number of 
students seemed unsure which period was relevant here.  Some answers described Roman 
punishments; others described transportation or the Bloody Code and public executions.   

Nevertheless, the basic principles of revenge, punishment, and deterrence were well 
understood and the physical aspects of punishment, together with the public humiliation, 
were well explained.

A number of candidates did not score highly because their answer focused on Trial by Ordeal 
– candidates need to understand that this was not a punishment.

In part b, some candidates seemed to think this was asking about change and continuity 
over the whole period and they covered Roman, Anglo-Saxon, Norman and medieval 
systems of law and order but most candidates recognised the focus on comparison.  

Many students wrote about the Roman system first and then the Norman system, either 
adding comments on similarities and differences into the comments on the Norman system 
or making these comments in a separate section after describing each system.  This often 
meant that for most of the answer the student could only reach Level 2 and although 
they could reach Level 3 once they began to compare, they were unlikely to produce the 
sustained analysis and evaluation that is required for Level 4.  Other answers had a good 
focus on comparison but limited knowledge, which produced unbalanced answers.

However, there was a pleasing number that did structure their answers around similarities 
and differences and this analytical approach meant that the answer was far more likely to 
be awarded Level 3 or 4.  In these cases, there were usually signs of planning as students 
identified similarities in the lack of a police force and therefore the need for punishments 
to act as a deterrent, and in the way that social status and wealth could lead to different 
punishments.  There were also some interesting points made about the emperor/king as the 
source of authority and the fact that as they were both invaders, they needed to enforce 
harsh punishments if members of their own force were attacked.  Another parallel was 
drawn between the worship of the emperor and the role of God in the Norman system.  

Differences were identified as the Norman use of Trial by Ordeal, the role of the centurion 
or magistrate compared to the role of the local community or royal judge in a trial, and the 
role of religion.  

Some students believed the Romans also had Trial by Ordeal and there were also 
answers that were confused about Benefit of the Clergy but other answers included well-
explained sections on the role of church courts and the use of sanctuary.   
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In part a, the basic idea of punishments being brutal in 
order to create a deterrent is clear.  However, there is little 
development - the punishments are listed with no indication 
of which punishments were used for which crimes.

Examiner Comments
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In part a, the basic ideas of public humiliation and 
extreme punishment as a deterrent are clearly 
explained.  There is also an explanation of the different 
punishments for different types of crimes.

In part b, similarities between Roman and Norman 
systems are identified in the variable punishments and 
the use of juries and Trial by Ordeal.  The point about 
differences in the role of religion is undeveloped and 
therefore this answer is Level 3 not Level 4.

Examiner Comments

16 mark questions will normally 
require analysis and evaluation 
- in this case, looking at both 
similarities and differences 
before weighing them to reach a 
judgement.

Examiner Tip
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There is a clear focus on comparison running 
throughout the answer: similarly, significant 
difference, oppositely, there was no such system...

The analysis is supported by good use of detail and 
there is a good section of evaluation at the end.

Examiner Comments

A plan which identifies similarities 
and differences can help to produce 
a well-focused answer.

Examiner Tip
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Question 6

There was a significant number of blank answers to part a here, suggesting either problems 
of timing or more probably, lack of knowledge.  

Domestic violence was a new topic when this specification was introduced but it has 
featured in the specimen assessment material and also in the January 2011 examination, 
so students should be well prepared for it.  Nevertheless, there was a large number of very 
disappointing answers, which seemed to have very little knowledge of the situation in the 
1960s and 1970s.  

Pages were written explaining the ‘rule of thumb’ and impassioned opinions were offered but 
it was often difficult to find anything worth rewarding.  Similarly, many candidates asserted 
that things began to change in the 1960s because of the actions of the suffragettes or 
because women got the vote.  Valid points were made about the importance of the media in 
highlighting abuse but the support offered was often a reference to it featuring in television 
‘soaps’  all of which occurred after 1976 (indeed ‘Brookside’, which was most commonly 
mentioned, was not broadcast until 1982).  

Some answers also mentioned Erin Pizzey and Jack Ashley without being able to explain 
what they did or how that helped to bring about the Domestic Violence Act in 1976.

Level 3 answers were rare but when they did appear they were a pleasure to read, often 
interweaving the roles of the Women’s Lib movement and moves towards equality and the 
protests and media coverage of such issues, with the work of Erin Pizzey and Jack Ashley.

Part b was a familiar question in new clothing and many answers treated this as a question 
asking why accusations of witchcraft increased.   The candidates were confident in their 
explanations of misogyny, religious bias against women, economic conditions, the need 
for a scapegoat and the role of Matthew Hopkins.  Among all this, the role of James I was 
usually mentioned but this approach lacked a focus on the specific question.  Although they 
contained all the knowledge required for Level 4, there was little sense of the role of the 
authorities being weighed against other factors in these answers.

Where the need for evaluation and argument was recognised, there were excellent answers.  
Some students suggested that the legislation under Henry VIII, Elizabeth and James 
created a context that heightened fear of witches, while Charles II’s support for the Royal 
Society helped the shift towards a search for scientific explanations and therefore a decline 
in witchcraft accusations.  Some also showed that Matthew Hopkins could be regarded 
as an authority figure, even though he held no official post.  There were good comments 
about how Hopkins’ pay depended on identifying witches and the tests he used were likely 
to confirm women as witches, thus escalating the sense of panic – which was further 
heightened by the publication of pamphlets reporting the activities of the witches. 

Few went beyond the bullet point suggestions of James and Hopkins as authorities, to 
consider the role of the courts or of the Church as having authority.  There was also little 
consideration of the fact that local tests for witchcraft continued long after the authorities 
stopped endorsing them.  

However, many candidates pointed out that the increase in accusations was during the 
1640s when the country was affected by the religious and political turmoil of the civil war 
and the consequent economic hardships, as well as the activities of Hopkins.

The importance of planning was once again highlighted here.  Many answers began by 
saying that the attitude of the authorities was the most important factor and then worked 
through other factors to conclude that actually religion/economic distress/political turmoil 
etc was the most important.
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This answer lacks a sense of context.  References to the media 
are supported by details that were from the 1980s and later, 
while comments about the vote are too early to be relevant.

Valid points are made about campaigns, setting up refuges and 
changing attitudes but these lack accurate detail.

Examiner Comments
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The answer attempts to challenge the question and offer an 
alternative reason for the increase in accusations of witchcraft.  
However, it tends to describe the situation, rather than analyse 
the causes and there are few details added to supplement the 
bullet points within the question.

Examiner Comments
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There is an excellent focus on the question in part a, with 
good use of accurate and relevant detail.

In part b, there is a good examination of the role played 
by the authorities weighed against alternative factors to 
account for the increase in accusations of witchcraft.

Examiner Comments

Planning an answer helps to 
create a sense of one point 
leading to another, which builds 
up to create the argument 
expected at Level 4.

Examiner Tip
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Paper Summary
Candidates should be reminded of the need to express themselves clearly, in accurate 
and grammatical English. Textspeak, colloquialisms and errors such as he done it or this 
would of mean't can mean that the answer is unclear but can also affect marks in the final 
question where Quality of Written Communication is assessed.

There was also a number of cases where handwriting was very unclear. Although examiners 
make every effort to read all answers, marks cannot be awarded if the answer cannot be 
understood. Students need practice in writing at speed for a sustained amount of time.

Yet students should be reminded that it is the quality of the answer, not its length, which 
determines the level and mark. Part b carries the most marks and is the only question 
where the mark scheme uses 4 levels. In order to reach Level 3 it is important to analyse 
the question so that the answer stays firmly focused, while Level 4 answers have a sense of 
evaluation and argument. Consequently, 5, or even 10 minutes spent analysing the question 
and planning a structured answer, can move a Level 2 answer full of description, to Level 3 
or Level 4 focused analysis and argument.

Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx



Further copies of this publication are available from
Edexcel Publications, Adamsway, Mansfield, Notts, NG18 4FN

Telephone 01623 467467
Fax 01623 450481
Email publication.orders@edexcel.com
Order Code UG030636 January 2012

For more information on Edexcel qualifications, please visit 
www.edexcel.com/quals

Pearson Education Limited. Registered company number 872828  
with its registered office at Edinburgh Gate, Harlow, Essex CM20 2JE




