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Depth Study G: The Impact of Enclosures, c.1750–c.1830


Sources A–F for Question 1.


Source A: From a modern history book written in 1988 describing the process of enclosure.


Many large landowners enclosed to increase their rents.  Enclosure made farming more efficient and 
productive.  Farmers were able to use the new rotations and could keep improved flocks of sheep or 
herds of cattle. 


Drainage could be improved and it was easier to introduce a planned road system.  Most important of 
all, at a time of rising population, more land was brought into cultivation. 
 


Source B: From an account of the effect of enclosure on agriculture in the North of England written 
by Arthur Young in 1770.


Enclosed farms are much more profitable than the open fields used to be and the quality of wool 
produced is much higher.  The average weight of fleece is about nine pounds in the enclosed areas 
but only three and a half pounds in the open fields.  Can there be a stronger argument for enclosure?  
Enclosures raise rents; high rents make men work harder so that they can earn enough money to rent 
their own farm.
 


Source C: A map of the village of Helpston after enclosure in 1809.
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Source D: A modern aerial photograph of land enclosed in 1795.


 


Source E: The effects of enclosure on the village of Meriden from the diaries of Lord Torrington, 
written in 1782.


Lord Torrington: Has Meriden Common been enclosed for a long time?
Woman: That was a bad job, Sir, that ruined all us poor folk.
Lord Torrington: Why so?
Woman:  Because we had our garden, our bees, our share of a flock of sheep, and the food for our geese. 
We could cut turf for our fuel.  Now that is gone!  My cottage, with many others, was pulled down and 
now the poor struggle to afford a home.
 


Source F: From a modern history book published in 1987.


One result of enclosure was that farm land prices and farm rents went up rapidly.  This was to the 
advantage of those who held the land and the disadvantage of those who did not.  Food production 
increased, helping to support the growth in population.  However, enclosure also brought poverty and 
hardship to many farm workers.
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Depth Study H: Poverty and Poor Relief, c.1790–c.1850


Sources A–F for Question 2.


Source A: From an account of the Speenhamland System, taken from a history book written in the 
1960s.


Under the Speenhamland System, it was humiliating for fully employed labourers to receive part of 
their income from parish charity.  Farmers took advantage of this allowance system to refuse proper 
increases in wages because they knew the workers could always rely on parish relief.  This increased 
parish poor rates.
 


Source B: From a book on the Poor Laws by the Reverend Joseph Townsend written in 1785.


Hunger is the most effective way of punishing the lazy.  The labouring poor will never develop the habit 
of hard work and learn to manage on a small wage, unless they are forced. To put more pressure on the 
poor, rates collected from the rich to help the poor must be reduced.
 


Source C: From an article in The Saturday Magazine written in 1833.


The Speenhamland System causes great hardship to the hard-working man.  It makes him no better off 
than the laziest person in the Parish.  It is bad when his idle neighbour is sure of being paid highly from 
parish funds because he has married young and has a large family.  The man who is willing to work 
can find no one to employ him, even at the lowest rates.  Under the Speenhamland System, the labourer 
is not rewarded according to his character.  He is forced to rely either on unfairly low wages or parish 
charity.
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Source D: A drawing of the Andover Workhouse that appeared in The London Illustrated News in 
1842.


Key
A  The bone-house                             E  Female exercise yard
B  Master’s quarters                           F  The board room
C  The dead house                             G  Male exercise yard
D  Female quarters (inmates)              H  Male quarters (inmates)
 


Source E: An illustration from the novel Oliver Twist by Charles Dickens published in 1838.  It 
shows orphans in a workhouse.


 


Source F: From The Rights of the Poor to Liberty and Life, written by Richard Oastler in 1838.


The New Poor Law demands that a man shall give up his liberty to save his life!  Before he is allowed 
to eat a piece of bread, he is forced to go into a workhouse prison.  The Commissioners of the New Poor 
Law believe that poverty is a crime, for which an Englishman should be deprived of his liberty. 
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Depth Study I: The Chartist Movement, c.1830–c.1850


Sources A–F for Question 3.


Source A: From a speech by Thomas Attwood to the House of Commons in 1839.  Attwood was an 
MP who supported Chartism.


This petition is now presented to the House of Commons with 1,280,000 signatures, the result of 500 
meetings.  The men who signed this petition were honest and hard working but no attempt has been 
made by this House to help them.  Although I strongly support this petition, I am against any appeal to 
physical force.  I am against all talk of armed rebellion.
 


Source B: From a speech made by Feargus O’Connor in September 1839.


If the Government does not give the people the right to vote, the people should take it by force.  I have 
preached peace all my life, but at the same time I am always prepared for war.  A burning torch is worth 
a thousand speeches.  If it were used it would speak a language everyone would understand.
 


Source C: A drawing showing troops about to leave London by train to put down Chartist rioting 
in the Midlands and North in 1842.
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Source D: A photograph of the Chartist meeting on Kennington Common in London, 12 April 
1848.


 


Source E: From a House of Commons report, 13 April 1848.


Feargus O’Connor stated that 5,706,000 names were attached to the petition.  On closer examination, 
this has been found to have only 1,975,496 names.  On many sheets the signatures are in the same 
handwriting.  The committee also saw the names of famous people who can hardly be in agreement 
with the Charter’s aims.  Among them are the name of Her Majesty Queen Victoria, April First, Robert 
Peel and the Duke of Wellington (several times!).  Several names were clearly made up, such as ‘No 
Cheese’ and ‘Flat Nose.’
 


Source F: From a report of Chartist activity by Sir Charles Napier.  He was in charge of troops in 
the North of England in 1839.


Patrolled all last night.  Saw the Chartist sentries in the streets; we knew they were armed with pistols, 
but I advised the magistrates to do nothing.  Seizing these men would do no good; it would not stop 
Chartism if they were all hanged.  The Chartists were not violent, so why let their families starve by 
sentencing them to long imprisonment?
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Depth Study J: The Campaigns for Factory and Mines Reform, c.1800–c.1880


Sources A–F for Question 4.


Source A:  From The Life of Robert Blincoe written in 1832.  This describes his first day at work as 
a child in a textile mill.


The children arrived at the mill at about half past five in the morning.  The first task they were given 
was to pick up the loose cotton on the floor.  Robert started work eagerly though he was terrified by 
the noise of the machinery and the dust nearly suffocated him.  He soon felt sick and his back ached 
through constant stooping.  When he sat down, his overseer told him it was forbidden and he must keep 
standing.  
 


Source B: A drawing of children in the winding room of a cotton factory in 1820.


 


Source C: From Political Register, a journal edited by William Cobbett, November 1824.


In the cotton mills, the workers are kept in a heat of 80–84 degrees (27°C).  The door of the work place 
is locked except for half an hour at tea time.  The workers are not allowed to send for water to drink in 
the hot factory.  There is dust which makes many strong men unable to work by the time they are 40.  
The children are also old before their time and their limbs become deformed.
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Source D: An illustration from a novel in favour of factory reform written in 1840.  It shows factory 
apprentices competing with pigs for food.


 


Source E: From  Letters on the Factory by Nassau Senior, an important writer and economist of the 
1830s.


Because the work in factories is easy, people can work longer hours.  The work only involves watching 
machinery and piecing together broken threads.  I have seen girls standing with their arms folded during 
the entire time I was in the room: others were able to sew a handkerchief or were sitting down.  Any plan 
that would reduce the present hours of work would destroy any profit or force down wages.
 


Source F: From Philosophy of Manufactures written by Dr Andrew Ure in 1835.


I have visited many factories in Manchester, entering the spinning rooms without warning at different 
times of the day.  I never saw a child being beaten, or one who looked miserable.  They always seemed 
to be cheerful and alert, taking pleasure in easy work.  It was a delight to see how quickly they pieced 
the broken threads together.  They even had time for leisure.
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Depth Study K: The Campaigns for Women’s Suffrage, c.1870–1918


Sources A–F for Question 5.


Source A: From a history book published in 1967.


In the 1890s, there were over five hundred suffrage societies, and in 1897 they formed the National 
Union of Women’s Suffrage Societies.  Under the guidance of Millicent Fawcett, the NUWSS was 
powerful and well organised.  Public meetings were held, processions arranged and petitions presented 
to Parliament.  Mrs Fawcett knew that the most important thing was to persuade the people as a whole 
that women both needed and deserved the vote. 
 


Source B: From the 1900 Annual Report of the North of England Society for Women’s Suffrage.


Campaigners have been sent into the factory districts to hold open-air meetings.  They have spoken to 
the women at the factory gates and in their own homes.  Many were really interested in the subject.  
Many of the women, especially the rate-payers, resent not having the right to vote.  There is no difficulty 
in persuading most of them to attend meetings and sign petitions.  Only a few refuse to sign. 
 


Source C: From a modern history book published in 1986. 


The National Union of Women’s Suffrage Societies, known as suffragists, used various methods like 
meetings, petitions and legal propaganda.  They were also prepared to use the threat of refusing to pay 
tax.  Their aim was to put pressure on Parliament to give women the same voting rights as men.
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Source D: A 1913 cartoon showing a golf course which has been vandalised by militant 
suffragettes.


 


Source E: A photograph of the funeral procession on 14 June 1913 for the suffragette Emily Wilding 
Davison who died after running into the path of the King’s horse on Derby Day.


 


Source F: From Unshackled written by Christabel Pankhurst, 1959.


If both Mrs Fawcett and my mother, Emmeline Pankhurst, had worked together before the First World 
War then the House of Commons might have agreed with their demands.  The Prime Minister could not 
have easily fought both wings of the Women’s Movement.
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Depth Study L: The Impact of Cinema, Radio and Television since 1918


Sources A–F for Question 6.


Source A: From an article on the History of Television published in a newspaper written in 2006.


Test broadcasts began in 1932, but television was slow to spread.  By 1939, there were 20,000 sets 
in Britain.  By contrast there were 9 million radios.  The main reason for the slow growth in TV was 
because sets were expensive.  The TV pictures were fuzzy and TV screens were only about seven inches 
across.  After the war, TV restarted but the growth in the number of TVs was slow.  In 1950 only four 
homes in every 100 had a television set.
 


Source B: A photograph showing a family watching TV soon after the Second World War. 


 


Source C: From an account written at the end of the 20th century remembering television in the 
1940s and 1950s.


We didn’t have a TV.  Very few people did at that time.  The grocer across the road had the only one for 
miles around, I went to his house to watch the afternoon programmes.  At that time, TV programmes 
were only on for an hour in the afternoon and then, for a few hours in the evening.  The first programme 
I remember was Muffin the Mule.  Everyone remembers that because it was more or less the only 
children’s programme.  We got our own television in 1950, my sister pressurised my dad saying it would 
be educational for me.  It was a Murphy set with a 12 inch screen, quite big for those days.
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Source D: A diagram showing recent developments in television.  It is from a modern school book 
on the media written in 1994.


 


Source E: From an article in The Guardian newspaper in 2001 on the future of television.


What will a night in front of the television look like in 2011?  Thousands of channels to choose from!   
Not just one BBC channel covering the Olympics of 2012, but 48, one for every sport going on at any 
moment?  Will every film and TV show you have ever heard of be available online?  Will viewers decide 
what happens in our favourite soaps with a click of the remote?
 


Source F: From a modern school book on the media written in 1994.


The range of programmes used to be more limited.  Radio and TV would broadcast only one programme 
to large audiences.  The range of broadcast services has increased considerably.  It now perhaps reflects 
more accurately the interests of the many different groups of people in Britain.  Television and radio 
have moved to ‘narrowcasting’, making programmes aimed at small groups, such as those interested in 
fly-fishing, home decoration and different consumer products such as computers.
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Depth Study M: The Impact of the Great Depression on Britain, 1929–39


Sources A–F for Question 7.


Source A: From a school history book published in 1979.


The popular image of the 1930s is of a period of economic depression with mass-unemployment, 
dole queues, the Means Test and hunger marches.  Indeed, this was the reality for many thousands of 
families.  But, as well as being the years of the Depression, they were also years of a remarkable degree 
of economic and social advance.  There were new industries, prosperous suburbs and there was a rising 
standard of living for those in work.
 


Source B: A bar chart showing the percentage of workers unemployed in some towns and cities in 
Britain in 1934.


 


Source C: From an account by a retired farmer in 1988.  He was remembering the 1930s.


The 1930s were the best years of my life, when I was working on a farm in Cambridge.  1930 was a 
bad year, I seem to remember.  We had to plough the potatoes back into the ground.  Nobody wanted 
them; we couldn’t give them away.  From 1936, however, life was splendid.  Things improved on the 
farm with the government paying us subsidies.  Although I cannot remember the ‘Jarrow Crusade’, I 
do recall buying a radio in 1937.  We also had an Austin Seven car and we often went to the seaside at 
Great Yarmouth in the summer.
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Source D: A photograph of men on a government training scheme for the unemployed in the 1930s.  
They are digging a ditch.


 


Source E: From Love on the Dole a novel by Walter Greenwood published in 1933.  It describes a 
labour exchange.


A dozen or so rows of chairs were quickly occupied as soon as the men rushed in.  Those who came 
in later lounged against the wall.  When it was someone’s turn to go to the counter, his seat was 
immediately taken.  Those still standing moved up a place.  The queue waiting for chairs often stretched 
into the yard.  This process was known as musical chairs.
 


Source F: From The Road to Wigan Pier, an account written by the novelist George Orwell in 
1937.


When you see unemployment figures quoted at two millions, it is wrong to take this as meaning that 
there were only two million people out of work.  This is an enormous underestimate because the only 
people shown on unemployment figures are those drawing the dole.  These were usually heads of 
families.
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Depth Study N: The Impact of the Second World War on British Society, 1939–51


Sources A–F for Question 8.


Source A: From a school history book published in 1980.


It was the first time women had been forced to do war work.  In 1940 unmarried women aged twenty 
to thirty were ‘called up’.  This meant they had to join the forces or do war work.  The women did 
not usually fight.  They worked as cooks, typists or office girls.  Some drove cars.  The jobs they did 
freed men to fight.  A soldier could be fighting while a woman soldier was driving a car.  Many women 
worked in factories.  They made guns, aircraft, tanks and munitions.
 


Source B: A photograph of a ‘Wren’ cleaning the shoes of naval officers.


 


Source C: From the account of Mrs Gladys Cox, a housewife, writing about events in August 
1940.


We still await the Great Invasion!  One of the latest Government leaflets through the letter-box is called 
If the invader comes.  We carry on quietly joining in various war efforts such as the anti-waste campaign 
with its slogan Up housewives and at’em which tells us that old love-letters can be used in making 
bullets; meat bones in making explosives; tin cans in making tanks and garden tools in making guns.
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Source D: A graph showing people’s hopes for post-war Britain based on two Mass Observation 
surveys taken in 1941 and 1943.  It shows what people hoped would happen and what 
they actually expected to happen.


 


Source E: From a letter written in 1942 by B. S. Rowntree, a man very concerned about the 
conditions of the poor.


The whole of the social and economic life of the nation has been uprooted by the war, just like the 
effects of an earthquake.  Normal life must be re-established when peace comes.  Every concerned 
person is determined that the social and economic injustices which the nation suffered before the war 
must not be continued.  A new world has to be created when the war is over.
 


Source F: From a speech by a Labour MP in the House of Commons, 18 February 1943.


The Beveridge Plan has put into the minds of the people the kind of Britain we are determined to 
build when the victory is won.  Our people have memories of what happened at the end of the last 
war: memories of unemployment, poverty and distress.  There is a strong determination to prevent this 
happening again. 
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Depth Study O: Race Relations in a Multi-Cultural Society since 1945


Sources A–F for Question 9.


Source A: Euton King recalls coming to Britain from the West Indies in 1944.


Well, when we first came over here we were usually welcomed because we were in the uniform of the 
King.  But when the war ended, some people tended to say to themselves, ‘Well you came over here to 
help us win the war, now the war is over, isn’t it about time you went back?’  This country doesn’t really 
like strangers.  I can say that because I’ve lived in this country for 50 years.
 


Source B: Cecil Holness recalls his experiences of life in Britain in the 1940s.


Being in the RAF helped a lot of us from the Caribbean to settle in Britain, both financially and 
educationally.  It gave us the chance to improve our lives.  But, after the war was over, the first thing 
everyone asked was ‘When are you going back to your own country?’  Their thinking was that England 
had won the war and that they could now do without us.  A lot of us had great hopes and dreams, which 
some of us achieved.  Some saw England as a chance to work and save and go back home and start 
some sort of business, whereas others wanted to get further education.
 


Source C: A photograph taken in 1968.  It shows a group walking behind a banner demonstrating 
in favour of repatriation.
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Source D: From Roots of the Future published by the Commission for Racial Equality in 1996.


Even though the proportion of immigrants was small, most of them were concentrated in a few key 
industries.  Without them, manufacturing would have slowed down; there would have been even more 
bus and train cancellations, and the new National Health Service would have had serious problems 
from the start.  The immigrant’s role today is equally vital.  About 23% of Britain’s doctors, 15% 
of pharmacists, 13% of physiotherapists, 10% of nurses, 16% of university professors and 24% of 
restaurant employees were born overseas.
 


Source E: A photograph from The Daily Mail in 2002 which accompanied an article about the 
success of the Ugandan Asians in Britain.


 


Source F: From an article in the Jamaican newspaper Sunday Gleaner in 1990.  It comments on the 
appointment of Bristol’s first black mayor.


History has now come full circle.  Bristol’s merchants specialised in supplying slaves for Jamaica’s 
plantations.  Now the descendant of a Jamaican slave has been elected to Bristol’s top job.
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Depth Study P: Northern Ireland, c.1964–c.1996


Sources A–F for Question 10.


Source A: From a history book written in 1984.


Many felt that the Roman Catholic population of Northern Ireland in the 1960s received unfair treatment. 
The unemployment rate among Catholics was three times higher than among Protestants.  Well over 
90% of the workers at Belfast’s main shipyard were Protestant and so were 94% of senior civil servants 
and 90% of the Royal Ulster Constabulary (RUC).  Protestants were more likely than Catholics to get 
council houses and there were property qualifications for voting in local elections, which excluded more 
Catholics than Protestants.
 


Source B: From a book written in 1989. It describes how the Protestant football club Linfield 
looked for new players.


Billy Sinclair, a former player-manager of Linfield, told me in 1984: ‘If you’re a Linfield scout and you 
see a lad who’s good, the second or third question is “what school do you go to son?” and if it’s Saint 
something, then all of a sudden the boy isn’t good enough.  He kicks with the wrong foot.’
 


Source C: Taken from a Government Report of 1982 into Belfast engineering firms.


Firm Protestant employees Catholic employees


Sirocco 98% 2%


Shorts 92–96% 4–8%


Mackies 90% 10%


Ford 91% 9%
Harland and Wolff
(Skilled engineers) 100% 0%


 







N33802A 21


Source D: An eyewitness remembers the events of ‘Bloody Sunday’ January 1972.


When the army started shooting that day the first reaction, after fear, was bewilderment.  Why were 
they shooting?  At Free Derry Corner, where most people had gathered, the crowd flung themselves to 
the ground.  Looking up, one could see people running panic stricken, leaping over the barricade, three 
of them falling to the ground.  An hour and a half later no one knew how many were dead.  Some said 
three, some five.  (It was actually thirteen.)
 


Source E: A photograph of an IRA sniper in the 1970s.


 


Source F: From Bernadette Devlin’s autobiography The Price of My Soul published in 1969.


St Patrick’s Academy, where I went, was a patriotic school.  The Vice-Principal, Mother Benignus, 
disliked the English.  All her family had suffered at the hands of British forces.  She was very keen on 
Irish culture.  She didn’t hate Protestants.  But her view was that you couldn’t put up with them very 
easily because they weren’t Irish.  We learned Irish history.  The interpretations we were given were 
very different from Protestant history books.
  


END
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Depth Study G: The Impact of Enclosures, c.1750–c.1830

1. This question is about the effects of the process of enclosure on British agriculture and society.  
Look carefully at Sources A to F on pages 2–3 in the Sources Booklet and then answer questions 
(a) to (d) which follow.

 (a) Study Source A.

  What can you learn from Source A about the effects of enclosure on agriculture?
(4)

 (b) Study Sources A, B and C.

  Do Sources B and C support the evidence of Source A about the effects of enclosure on 
agriculture?  Explain your answer, using all three sources.

(6)

 (c) Study Sources D and E.

  How useful are these sources in helping you to understand the effects of enclosure in the period 
after 1750?

(8)

 (d) Study all the sources and use your own knowledge.

  ‘Parliamentary enclosure in the period 1750–1830 only benefited rich landowners.’

  Use the sources, and your own knowledge, to explain whether you agree with this view of the 
effects of parliamentary enclosure.

(12)

(Total 30 marks)
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Depth Study H: Poverty and Poor Relief, c.1790–c.1850

2. This question is about the Speenhamland System, other allowance systems and the effects of the 
Poor Law Amendment Act after 1834.  Look carefully at Sources A to F on pages 4–5 in the Sources 
Booklet and then answer questions (a) to (d) which follow.

 (a) Study Source A.

  What can you learn from Source A about the effects of the Speenhamland System of poor 
relief ?

(4)

 (b) Study Sources A, B and C.

  Do Sources B and C support the evidence of Source A about the effects of allowance 
systems such as Speenhamland?  Explain your answer, using all three sources.

(6)

 (c) Study Sources D and E.

  How useful are these sources in helping you to understand how the New Poor Law was put into 
practice after 1834?

(8)

 (d) Study all the sources and use your own knowledge.

  ‘Treatment of the poor improved after the introduction of the New Poor Law in 1834.’

  Use the sources, and your own knowledge, to explain whether you agree with this view of the 
effects of the New Poor Law of 1834.

(12)

(Total 30 marks)



N33802A 4 

Depth Study I: The Chartist Movement, c.1830–c.1850

3. This question is about Chartist methods and their effectiveness in the period 1839–50.  Look 
carefully at Sources A to F on pages 6–7 in the Sources Booklet and then answer questions (a) to 
(d) which follow.

 (a) Study Source A.

  What can you learn from Source A about the methods used by the Chartists?
(4)

 (b) Study Sources A, B and C.

  Do Sources B and C support the evidence of Source A about the methods used by the Chartists? 
Explain your answer, using all three sources.

(6)

 (c) Study Sources D and E.

  How useful are these sources in helping you to understand the effectiveness of Chartist methods 
in 1848?

(8)

 (d) Study all the sources and use your own knowledge.

  ‘The Chartists failed to get working men the vote because of divisions between physical and 
moral force Chartism.’

  Use the sources, and your own knowledge, to explain whether you agree with this view of why 
Chartism failed to achieve its aims.

(12)

(Total 30 marks)
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Depth Study J: The Campaigns for Factory and Mines Reform, c.1800–c.1880

4. This question is about working conditions for children in factories and attitudes to factory reform 
in the period before 1850.  Look carefully at Sources A to F on pages 8–9 in the Sources Booklet 
and then answer questions (a) to (d) which follow.

 (a) Study Source A.

  What can you learn from Source A about conditions for children in factories in the early 
nineteenth century?

(4)

 (b) Study Sources A, B and C.

  Do Sources B and C support the evidence of Source A about conditions for children in factories?   
Explain your answer, using all three sources.

(6)

 (c) Study Sources D and E.

  How useful are these sources in helping you to understand attitudes to factory reform in the 
1830s and early 1840s?

(8)

 (d) Study all the sources and use your own knowledge.

  ‘There was little support for factory reform in the period before 1850.’

  Use the evidence of the sources, and your own knowledge, to explain whether you agree with 
this view of support for factory reform in the period before 1850.

(12)

(Total 30 marks)
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Depth Study K: The Campaigns for Women’s Suffrage, c.1870–1918

5. This question is about suffragist and suffragette methods and the campaigns for women’s suffrage 
in the period before 1914.  Look carefully at Sources A to F on pages 10–11 in the Sources Booklet 
and then answer questions (a) to (d) which follow.

 (a) Study Source A.

  What can you learn from Source A about Suffragist (NUWSS) methods and aims?
(4)

 (b) Study Sources B and C.

  Do Sources B and C support the evidence of Source A about the methods used by the 
Suffragists?  Explain your answer, using all three sources.

(6)

 (c) Study Sources D and E.

  How useful are these sources in helping you to understand Suffragette tactics?
(8)

 (d) Study all the sources and use your own knowledge.

  ‘The Militant Suffragette campaign was the most important reason why women failed to win 
the vote by 1914.’

  Use the sources, and your own knowledge, to explain whether you agree with this view of the 
effects of militant suffragette campaigns.

(12)

(Total 30 marks)
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Depth Study L: The Impact of Cinema, Radio and Television since 1918

6. This question is about the development of television in Britain.  Look carefully at Sources A to F 
on pages 12–13 in the Sources Booklet and then answer questions (a) to (d) which follow.

 (a) Study Source A.

  What can you learn from Source A about the development of television viewing in Britain in 
the period 1932–50?

(4)

 (b) Study Sources A, B and C.

  Do Sources B and C support the evidence of Source A about the development of television in 
the period 1932–50?  Explain your answer, using all three sources. 

(6)

 (c) Study Sources D and E.

  How useful are these sources in helping you to understand the importance of developments in 
television broadcasting in the late twentieth and early twenty-first centuries?

(8)

 (d) Study all the sources and use your own knowledge.

  ‘Technology has been the most important influence on changes in television viewing in the 
period after 1950.’

  Use the sources, and your own knowledge, to explain whether you agree with this view of the 
influence of technology on television viewing.

(12)

(Total 30 marks)
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Depth Study M: The Impact of the Great Depression on Britain, 1929–39

7. This question is about the effects of the Depression on Britain in the period before 1939.  Look 
carefully at Sources A to F on pages 14–15 in the Sources Booklet and then answer questions (a) 
to (d) which follow.

 (a) Study Source A.

  What can you learn from Source A about economic conditions in Britain in the 1930s?
(4)

 (b) Study Sources A, B and C.

  Do Sources B and C support the evidence of Source A about economic conditions in Britain in 
the 1930s?  Explain your answer, using all three sources. 

(6)

 (c) Study Sources D and E.

  How useful are these sources in helping you to understand the experience of the unemployed 
in Britain in the 1930s? 

(8)

 (d) Study all the sources and use your own knowledge.

  ‘The 1930s were a period of misery and falling living standards in all areas of Britain.’

  Use the sources, and your own knowledge, to explain whether you agree with this view of 
Britain in the 1930s.

(12)

(Total 30 marks)
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Depth Study N: The Impact of the Second World War on British Society, 1939–51

8. This question is about life in wartime Britain and the effects of the war on British society.  Look 
carefully at Sources A to F on pages 16–17 in the Sources Booklet and then answer questions (a) 
to (d) which follow.

 (a) Study Source A.

  What can you learn from Source A about the role of women in the war effort?
(4)

 (b) Study Sources A, B and C.

  Do Sources B and C support the view given in Source A about the role played by women in 
the war effort?  Explain your answer, using all three sources.

(6)

 (c) Study Sources D and E.

  How useful are these sources in helping you to understand people’s hopes for the post-war 
world?

(8)

 (d) Study all the sources and use your own knowledge.

  ‘The war changed every aspect of people’s lives in Britain.’

  Use the evidence of the sources, and your own knowledge, to explain whether you agree with 
this view of the effects of the war on the population of Britain in the period 1939–51.

(12)

(Total 30 marks)
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Depth Study O: Race Relations in a Multi-Cultural Society since 1945

9. This question is about immigration and race relations in Britain since 1945.  Look carefully at 
Sources A to F on pages 18–19 in the Sources Booklet and then answer questions (a) to (d) which 
follow.

 (a) Study Source A.

  What can you learn from Source A about attitudes to immigrants in Britain after the Second 
World War?

(4)

 (b) Study Sources A, B and C.

  Do Sources B and C support the evidence of Source A about the experiences of immigrants in 
the period after 1945?  Explain your answer, using all three sources.

(6)

 (c) Study Sources D and E.

  How useful are these sources in helping you to understand how successful immigrants have 
been since 1996?

(8)

 (d) Study all the sources and use your own knowledge.

  ‘Racial discrimination and the tensions of the 1940s, 1950s and 1960s have almost disappeared 
today.’

  Use the evidence of the sources, and your own knowledge, to explain whether you agree with 
this view of race relations since 1945.

(12)

(Total 30 marks)
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Depth Study P: Northern Ireland, c.1964–c.1996

10. This question is about divisions in Northern Ireland and the effect of those tensions since 1964.  
Look carefully at Sources A to F on pages 20–21 in the Sources Booklet and then answer questions 
(a) to (d) which follow.

 (a) Study Source A.

  What can you learn from Source A about discrimination in Northern Ireland in the 1960s?
(4)

 (b) Study Sources A, B and C.

  Do Sources B and C support the evidence of Source A about discrimination in Northern Ireland?  
Explain your answer, using all three sources.

(6)

 (c) Study Sources D and E.

  How useful are these sources in helping you to understand the effects of divisions in Northern 
Ireland in the 1980s?

(8)

 (d) Study all the sources and use your own knowledge.

  ‘Solutions to the problems of Northern Ireland were impossible before 1996 because of the 
extent of the divide between the Protestant and Catholic communities.’

  Use the sources, and your own knowledge, to explain whether you agree with this view of the 
effect of divisions in Northern Ireland in the period 1964–96.

(12)

(Total 30 marks)
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