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Introduction

Few questions caused difficulties this year, although knowledge of the impact of the Great
Depression on farming (Question 2(a)) was rather patchy. Popular topics such as mass
production and prohibition often resulted in very detailed responses, but candidates must
keep in mind that Level 3 is reached by explanation (usually of the wider effects or causes),
rather than by providing more detail.

To enable centres to continue to work on improving performance, it may prove beneficial
to consider the demands of Question 2 and the revised Question 3 before looking at
performance in the individual questions.

Both alternatives in Question 2 this year were on change. Candidates must, therefore,

take care to ensure that they do not just write on what happened, but explain how the
position was different from what had gone before. Sometimes this change may involve

an intensification of an existing position (as in the question on farming) or concern both
positive and negative change from what had gone before (as in the question on mass
production). Where a question requires a discussion of what went before, candidates need
not write in detail, but it is necessary to establish the original position in order to explain the
change.

There was an amendment to Question 3 this year which resulted in only two stimuli,

instead of the usual three. Examiners were instructed to limit reward within a level where
candidates did not use additional knowledge (as per Ofqual’s ruling). Whilst most candidates
have looked to do this in the past, centres should note that it is now a requirement and
Level 4 cannot be accessed without three explanations being given. As only two stimuli are
provided, by definition, the use of a third explanation using additional knowledge is required.
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Question 1 (a)

This question was generally well-answered, though surprisingly a number of candidates still
do not seem to know what an inference is - or when they do, they often don’t know how to
support it from the source (or realise that this needs to be done for top marks). However,
where inferences were made and supported (most commonly about people ‘wanting to have
fun’) Level 3 was awarded.

The USA, 1919-41
Answer Questions 1(a) to (d), then Question 2(a) OR 2(b) and then Question 3(a) OR 3(b).
Question 1 - you must answer all parts of this question.
Study Source A.
Source A: From a modern world history textbook, published in 2001,

Jazz was a new form of music which developed from early kinds of black music.

It was played in nightclubs like the well-known Cotton Club in New York, by black
musicians such as Duke Ellington and Louis Armstrong. Jazz seemed wild and
dramatic and it soon became a craze. It appealed to young people because it was
often played in speakeasies. These bars were seen as daring and exciting places.

(a) What can you learn from Source A about the USA in the 1920s?
(4)
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Examiner Comments @) .
There may be room for debate about Examiner Tip
whether the first paragraph is, in reality a Candidates need to bear in mind that the
paraphrasing of the source, but the second question is asking what can be learned from
paragraph shows a clear inference (escape the source. So both the inferences and the
route) with support from the source. So full source should come from the source, not own
marks were awarded. knowledge.
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Question 1 (b)

A significant number of candidates this year seemed to provide good detail about one
feature, but further features were described more weakly. The Klu Klux Klan was by far the
most commonly described feature of racism and candidates showed good knowledge of its
views and membership. Detail was also provided about the Jim Crow laws, and Sacco and
Vanzetti - although the latter was often described as a relevant court case, but with the
connection to racism left implicit.

(b) Describe the key features of racism in the USA in the 1920s.

(whik - Angl . o
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A slightly unconventional approach to the question, with some
drifting outside the period. There is, however, sufficient correct
detail for a good Level 2 mark to be awarded.

Examiner Tip

This question tests knowledge, recall and selection, so
candidates must make sure that they include as much detail
as possible to support the features they have identified.
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Question 1 (c)

Candidates found this question challenging. Perhaps the reasons for the Wall Street Crash
and the impact of the Great Depression are better know, but candidates were not as familiar
with the short term impact of the Wall Street Crash as expected.

There was some good knowledge of the immediate impact of banks (running out of funds)
and on businesses (running out of investment capital), but many answers concentrated on
the impact on individuals, rather than banks or business. Where candidates could explain
the wider impact (the end of the American dream, the reversal of the cycle of prosperity),
Level 3 was awarded.

(c) Explain the effects of the Wall Street Crash on banks and businesses in the USA in
the years 1929-30.
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Examiner Comments

A common Level 2 type answer. The candidate
is telling the story of the impact, but does
not go on to explain the wider implications in

terms of the changed mind-set within the USA.

Q ResultsPlus

Examiner Tip

To receive award in Level 3 candidates need
to take their answer 'to the second step'. So
if the first step is that businesses began to
suffer from overproduction and lack of capital
to invest, what is the impact of that?
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Question 1 (d)

Most candidates answered well, by explaining the economic impact of prohibition or how

it affected society. More successful answers emphasised the way ordinary people were
effectively forced to participate in crime/were criminalised or else noted that Prohibition
intensified the problems by driving them underground/into the hands of organised crime,
and thus had an effect on all society rather than individuals. This discussion of the need to
end Prohibition to prevent unwanted change in society was marked at Level 3. The accounts
of speakeasies and gangsterism remained in Level 2.

(d) Explain why many people in the USA were opposed to the policy of Prohibition in
the 1920s.
(8)
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Examiner Comments Candidates need to remember to always link

their points back to the answer. It is one thing
to say that prohibition was opposed because it
led to gangsterism, but a much better thing to
say why gangsterism was such a problem that
a major policy shift (ending prohibition) might
have been caused by it.

A borderline Level 2/Level 3 answer.
Although the candidate concentrates largely
on detail, there is an attempt to explain how
the impact on equality and personal freedom
brought about opposition to prohibition.
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Question 2 (a)

This was not a popular question and there were few top level responses. What the
examiners were looking for was an indication that life was tough for farmers in the late
1920s, but the impact of the Great Depression was to make it even tougher. So in this case,
the change was from ‘difficult to even more difficult”.

Many candidates concentrated on telling the story of agriculture from post-war times to the
dust bowls of the 1930s. Where this was relevant to the period 1929-32, reward was given
at Level 2. Where candidates were able to reflect on the degree of change explained by
these events, then Level 3 was reached.

EITHER
2 (a) Explain how the Great Depression changed the lives of farmers in the years
1929-32,
(8)
OR
2 (b) Explain how mass production changed the US economy in the 1920s.
(8)

Indicate which question you are answering by marking a cross in the box [X. If you change your
mind, put a line through the box # and then indicate your new question with a cross [X.

Chosen Question Number: Question 2(a) X Question 2(b) (1
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Examiner Comments
A rare, but impressive example of Candidates need to establish 'change' on this
an answer explaining how farmers' question to reach the top level. This involves
conditions worsened during this period establishing the initial position and then explaining
by establishing the low starting point. the effect of the events during the time span given.
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Question 2 (b)

This was very much the more popular of the Question 2 options. There was considerable
detail on how mass production worked and how it brought about a rapid increase in the

availability of consumer goods. Where candidates were able to explain how this created

“the boom cycle/cycle of prosperity”, the widening of the industrial base, or a culture of

consumerism (as opposed to just asserting this to be the case), Level 3 was awarded.

One impressive argument put forward by some candidates was that mass production

ultimately had a negative impact because it led to over-production and the economic crisis
beginning in 1929.
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Question 3 (a)

The new challenges presented on Question 3 have been discussed earlier. On this particular
question the additional knowledge presented tended to be about the Emergency Banking
Act, the Agricultural Adjustment Act and the Tennessee Valley Authority Act, though there
were some impressive accounts of the social security measures in the Second New Deal.
Some candidates wrote about the Second New Deal, but this could not be regarded as a
‘Roosevelt measure’.

Level 2 answers concentrated on providing the detail of the measures, whereas Level 3

answers were able to explain the extent of the impact. Where candidates looked at ‘*how
much’ impact a measure had, this laid the foundations for a direct comparison between

them - a requirement to reach Level 4.
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% ResultsPlus

Examiner Comments

The extract from a candidates answer follows
detailed paragraphs explaining the impact of
Roosevelt's measures. Although the Second World
War is given as a measure, there are three other
explained measures, so the answer qualifies for
marks in Level 4 if there is valid prioritisation.

The extract shown does attempt to explain relative
importance, so Level 4 was awarded.
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Question 3 (b)

Knowledge seemed less secure on this question, though most candidates who went beyond
Level 2 recognised that the Supreme Court was a challenge to Roosevelt because it had
the power to rule his measures unconstitutional. Father Coughlin’s challenge was mostly
explained in the negative - that he didn’t have the power to have a practical effect on

the New Deal. When Huey Long and Francis Townsend were mentioned, the reasoning

was similar and the most common argument was that Townsend’s prosecution and Long’s
assassination reduced any real threat to Roosevelt’s New Deal.

Indicate which question you are answering by marking a cross in the box . If you change your
mind, put a line through the box 8 and then indicate your new question with a cross [X.
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ﬁ ResultsPlus

Examiner Comments

This first page of a candidate's example shows the
difference between writing about a topic and explaining
its role in answering the question. The candidate has
clearly shown how the Supreme Court posed a challenge
- and considered the extent of that challenge.

A
Q ResultsP
Examiner Tip

Candidates must make sure that they avoid 'telling
the story' by simply writing all they know about the
given factors (or factors they introduce themselves).
They should always explain how the factor relates to
the question. In this case, how the various forms of
opposition actually presented a challenge to Roosevelt.

us
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Make sure you are aware of the different skills tested in each question (e.g. Question
1(c) is always about effects).

When addressing the issue of change in Question 2 make sure you show the position
'before' in order to show how what you are explaining is a change.

Always take note of the dates given in a question (e.g. Question 1(d)). They are there to
help you manage your time by limiting the material you have to address.

Remember that the top levels are for explanation. That involves using factual knowledge
to make your points, not just asserting that something is the case.

In Question 3, you cannot reach the top of Level 2, or Level 3 (and cannot reach Level 4
at all) without bringing a factor additional to those in the stimuli into your answer.

In Question 3 prioritisation involves direct comparison between at least two factors. It
is not sufficient to explain why one factor was the most important without reference to
other factors.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx

GCSE History 5HA02 2C 19



Pearson Education Limited. Registered company number 872828
with its registered office at 80 Strand, London WC2R ORL.

Ofqual

Llywodraeth Cynulliad Cymru
Welsh Assembly Government

/4 -
T 4
\&/
Rewarding Learning





