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Introduction
This was the second examination in this new specification and it is clear that centres have taken

note of points raised in last year’s report, in inset and in material published on the website.

Candidates seemed confident on both sections, the Historic Environment and the Thematic Study,

and there seemed to be relatively few unfinished papers.

As a general point, centres should remember that the Thematic Study focuses on change and

continuity over time and therefore a good sense of chronology is vital. Candidates should be

familiar with the names given to the different periods in the specification and recognise the dates

and key events involved in these chronological divisions. They also need a clear understanding of

the key themes and the factors involved in the Thematic Study, as identified in the specification, for

example:

Ideas about the cause of disease and illness.

Approaches to prevention and treatment.

Individuals and institutions (Church and government).

Science and technology.

Attitudes in society.

The differences between prevention and treatment.

It is also important to remember that this is a Thematic Study in British history. While many medical

and scientific developments took place elsewhere, the focus of this study is the impact of these

developments on medicine in Britain.

In the extended answers, the stimulus points are usually intended to remind candidates to cover

different aspects of content and the full timescale of the question. Candidates do not need to

include these stimulus points in their answer but they do need to cover three aspects of content in

order to show breadth in their answer and to access the higher marks.

The order in which the stimulus points are listed is not intended to suggest a structure for the

answer and, especially in questions 5 and 6, planning the answer first usually resulted in a logical

and coherent argument being developed. Where answers treated the stimulus points in the order

they were listed and then added a third aspect of content, it often meant that these three aspects

of content were treated as separate points, with no sense of an over-arching argument. While

answers do not need to be structured chronologically, candidates do need a clear understanding of

the sequence of events in order to discuss causation, consequence, change, continuity and

concepts such as progress.

A number of answers remained at Level 3, despite excellent knowledge, because they missed the

focus of the question. The mark scheme’s bullet point for Assessment Objective 2 (analysis) at Level

4 expects an analytical explanation, directed consistently at the conceptual focus of the question.

Candidates who responded to the topic rather than the key idea were unlikely to achieve high

marks. Those who did reach Level 4 realised that the topic provides the context but that there is a

specific focus which the analysis should address.

The target for the 12 mark question is an explanation of causation but there is no expectation that
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causes will be prioritised or evaluated and no marks are available for such comments. However,

there is an additional element of judgement in the 16 mark questions. Many candidates structured

their answers in questions 5 and 6, to discuss points supporting the statement in the question then

points challenging the statement before offering their judgement. In a number of answers this

resulted in a judgement that the statement was ‘somewhat true’ or ‘true to an extent’. This is a

logical structure and can be very effective but for the higher marks, the criteria being applied needs

to be explained and the judgement should be made clear throughout the answer and not just

restricted to comments at the start and end of the answer.

Examiners commented that there were a number of impressive answers where candidates seemed

well-prepared and demonstrated excellent knowledge, deployed to support thoughtful analysis and

evaluation. In particular, candidates seemed well-prepared for the 12 and 16 mark questions, with

most answers having a clear structure and good use of specialist terms.

If extra paper is taken, candidates should clearly signal within the answer that it is continued

elsewhere and this should be on an additional sheet rather than elsewhere in the paper, since it is

difficult to match up asterisks in an answer to comments which appear at the end of another

question. However, in many cases where additional paper had been taken, the marks had already

been attained within the space provided rather than on the extra paper and candidates should be

discouraged from assuming that lengthy answers will automatically score highly. Indeed,

candidates taking extra paper often ran out of time on the final, high mark question and therefore

disadvantaged themselves.

Spelling, punctuation and grammar were broadly accurate and many answers used specialist terms

with confidence but examiners reported that a poor standard of handwriting made a number of

answers difficult to mark and exacerbated the difficulty in understanding a badly-expressed

answer.

The SPaGST marks may be affected if there are weaknesses in these areas:

Appropriate use of capital letters.

Correct use of apostrophes.

Weak grammar ('would of', ‘based off of’) and casual language, which is not appropriate in an

examination.

Paragraphs: failure to structure answers in paragraphs not only affects the SPaGST mark, but

may also make it difficult for the examiner to identify whether three different aspects have been

covered and to assess how well the analysis has been developed.
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Question 1 

The Historic Environment has a focus on the process of history, considering the value of sources as

evidence and the way an historian follows up an enquiry but it is nested within the context of the

Thematic Study and therefore knowledge of the specific context is expected.

Most candidates discussed trench foot and trench fever but other examples were offered such as

dysentery. Shell-shock or PTSD was also named by a large number of candidates and this was

accepted as the condition often developed in the trenches from the circumstances of constant

bombardment but answers which focused on battle injuries missed the point of the question,

which asked about illness arising from the conditions in the trenches. The prevalence of rats was

another valid point if it was linked to disease.

It should be noted that the feature identified should be something characteristic of the topic and

that having identified a feature, candidates should add further details which will explain the feature

or provide context; answers which listed four disconnected points of information were limited to a

maximum of two marks. When candidates had written two sentences for each feature, it was easy

for examiners to identify and reward the feature and the additional detail; if the answer consisted

of just one sentence it was sometimes hard to distinguish whether additional detail had been

provided.

There were also a number of answers which tried to use the same point as two separate features,

for example lack of hygiene and dirty conditions.

Candidates should use the mark and the space in the answer booklet as a guide for the length of

their answer. An answer that continued beyond the lined space was often wasting time – in many

cases, the answer had already scored the full 4 marks and no further marks could be awarded.

Where the candidate was unsure about the answer, the additional comments were usually

irrelevant. It was very rare for additional comments to gain any marks.
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Two valid features are identified: trench foot and diarrhoea; in

each case the link between conditions in the trenches and the

illness is explained.

Use separate sentences to identify the feature and to provide

additional detail, so that the examiner can see why two marks

should be awarded for each feature.
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Two valid illnesses are identified: trench foot and trench fever.

However, the supporting comment is very general in each case – it

does not provide specific detail of the illness or explain the link to

conditions in the trenches.

Make the features and details as specific as possible, showing

knowledge of the historical context.
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Question 2 (a) 

It is important to note that the question asks about the usefulness of a source for a specific

enquiry, in this case, an enquiry into the work of the stretcher bearers.

Candidates found the sources accessible and could make a number of points about the usefulness

of the content and their provenance. Sometimes the judgement of utility was based on the simple

assumption that any information about stretcher bearers would be useful to an historian but at

Level 3, answers were clearly focused on the usefulness of the sources for showing the nature of

the stretcher bearers’ work.

When considering provenance, there were a number of generic comments about a source being

biased (with no explanation of how that bias could be detected or why it occurred), about Source A

being reliable because it came from the time under investigation or that the date of the painting

(after the war) made it unreliable. These comments could be made without any reference to the

individual source and therefore remained at Level 1. At Level 2, a more developed explanation was

provided, for example focusing on the purpose and intended audience of Source A which was a

letter written to his family and therefore the Captain might not have included the problems or

horrors that he encountered in order to avoid worrying his family. It was pleasing to see comments

on Source B which went beyond the comment that the artist might be biased and suggested that as

the artist had been commissioned to produce the painting, he might want to ‘glorify’ the work of

the stretcher bearers.

At Level 3, comments need to show the effect of the provenance on the usefulness of the source

content, for example linking the fact that he was writing to his family to examine the specific

content of his letter. Strong answers recognised that the details were probably accurate but the

focus was on the tiring nature of the work rather than the danger involved.

Most candidates offered valid comments about the sources’ content and many also made valid

comments about the provenance of the sources. However, some very good answers could not

access the higher marks because they did not include contextual knowledge. Contextual knowledge

is mentioned at every level of the mark scheme and failure to include it limited a number of

otherwise good answers. Contextual knowledge could be used to add detail about something

mentioned in the source, to add weight to an aspect of the provenance, to place the source in a

broader context, or to assess whether the source gave an accurate view or showed a typical

situation. At Level 3, contextual knowledge should be used in the process of reaching a judgement

and not simply provided as information.

There was a very small number of answers which only considered one source. Every level of the

mark scheme refers to ‘sources’ and therefore answers which do not consider both sources cannot

access high marks.

The focus should be on assessing the usefulness of what is in the source rather than listing details

which are not mentioned - sources were not produced in order to be used by historians and they

should not be dismissed because they do not cover every detail that might be useful in an

investigation. If the answer identified omissions from the source as limitations on its usefulness,

there should have been an explanation of why these details could have been expected from this

source. Candidates should also recognise that it is not enough to repeat a detail from the source

and assert that this can be confirmed from the candidate’s own knowledge – some additional detail

is needed as a demonstration of that own knowledge.

The question asks ‘how useful’ the sources are, so a judgement should be made on the usefulness

for the specific enquiry of the evidence in each source. The best answers went beyond statements
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about the information contained in the source that was presumed to be useful because it was

relevant to the enquiry, listing limitations in the content coverage or asserting that a source was

limited because it is biased. Good answers made clear the criteria being used to assess the

usefulness for the enquiry of the source, weighing the value of the content in the light of the

provenance and the candidate’s own knowledge. The criteria could be accuracy, reliability, the

relevance of the source, the way it could be used by the historian, how representative the source is

etc.

High level answers about Source A weighed the insight to be gained from his position as captain

and the personal nature of the letter against the possibility of censorship or his reluctance to upset

his family. For Source B, candidates recognised that the painting was based on personal knowledge

but considered whether its purpose affected the accuracy of the portrayal.

Although a judgement should be reached on the overall usefulness of each source, there is no

requirement to compare the sources or to use them in combination and no marks are available for

this. Candidates who focused on comparisons between the sources often failed to develop their

judgement on each source properly; if this approach is used, it is important that the answer still

comes to a judgement on each individual source.
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The analysis of Source A reaches Level 3. There is a thorough

analysis of content linked to contextual knowledge and with a

consideration of the effect of provenance. A judgement is offered

on the source’s usefulness.

The analysis of Source B also reaches Level 3. It analyses the

content of B and links this to contextual knowledge and places this

in the light of its provenance to reach a judgement on usefulness.

Secure Level 3 for each source, produces a mark at the top of the

level.

Don’t just focus on what can be learned from the source content.

Link the content to the provenance and to contextual knowledge.
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The answer on Source A makes two statements about the

provenance and the detail of the source and apparently assumes

that the provenance makes the content accurate and therefore

useful; this is Level 1.

The answer on Source B explains the link between the artist’s

personal experience and the assumed accuracy of Source B, which

fits Level 2 of the mark scheme.

The final paragraph adds nothing to the evaluation of the sources

and since the answer has only met one element of the Level 2

mark scheme, the mark is low Level 2.

Remember to make a judgement on the usefulness of each source

as evidence for the specific enquiry in the question.
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Question 2 (b) 

The question should be treated as a package that is linked to the enquiry that was identified in

question 2(a) (the work of the stretcher bearers) and the aim is for candidates to show that they

know how historians work. The first sub-question simply asks them to identify a detail from the

source – this was most commonly done by quoting a phrase from the source; candidates should be

aware that a detail from the provenance cannot be rewarded.

The next section is linked to this detail – candidates need to state the question they would ask to

follow up this detail in relation to the overall enquiry and consequently, the question should be

broader than following up a very specific person or event in the source. A number of answers

wanted to follow up specific details such as the 18 wounded men who were recovered rather than

the broader enquiry that is the focus of this question. Others wanted to follow up the injuries of

these men and suggested a question that focused on the treatment of their injuries rather than an

enquiry investigating the work of stretcher bearers. This failure to recognise the link to a broader

enquiry limited the marks available to these candidates for this question.

Most candidates understood the importance of following the structure of the answer booklet but

there were still a number of candidates who wrote a question in the first stage instead of

identifying a detail that they would like to follow up. This meant that they received 0 for the first

stage but also 0 for the second stage where the question must be linked to the detail that has been

identified.

However, if a valid question had been proposed in the second sub-question, even if it were not

linked to a detail in the source, although it could not receive a mark, it allowed marks to be

awarded for the third and fourth sub-questions, which ask candidates to explain how they could

find information to answer the question they have just posed. Candidates need to be clear that

they should suggest a specific primary source – history books, the internet, documentaries were all

unsuitable answers. Instead, it would be more appropriate if they tried to think about the sources

consulted by the producers of history books, internet articles or documentaries.

While it is recognised that candidates cannot have detailed knowledge of all possible sources, the

specification states that candidates should be aware of the types of sources available and the

nature of the information they contain. Answers such as ‘army records’ were too generalised to be

rewarded. In some cases, where a generalised source was named in sub-question three, a mark

could be awarded because the explanation in the final sub-question made it clear what sort of

information might be located in those records and how that information would help the historian

with the overall enquiry but if the explanation is not clear, then marks cannot be awarded for either

of these sub-questions.

Some of the suggested sources could not have provided information which would have helped to

answer the candidate’s question. For example, a diary or photograph can only offer a single

example of the work of stretcher bearers – as many pointed out in question 2(a). Some suggested

sources were also unrealistic – an interview with a stretcher bearer, a diary entry from a stretcher

bearer recording the details of each soldier he recovered, hospital records showing which stretcher

bearer brought in each casualty are all highly unlikely.

Where possible, credit was given but the explanation in the final sub-question was extremely

important – comments such as ‘this would help me to find out what I want to know’, ‘because this

source would be true’ or which say that the suggested source would have relevant information are

so generalised that they cannot be rewarded and this meant the suggested source also could not

be rewarded. However, an explanation of the sort of information that the source might contain and

how it would be used to answer the candidate’s question, could sometimes be used to validate a
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generalised suggested source. For example, it would be valid to suggest that the casualty clearing

station would keep records of the number of casualties brought in, which could be used to show

the significance of the work of the stretcher bearers or the captain would probably write an official

report on the work of his men.

Success in this question depended on the selection of an appropriate question in the first part of

the answer, a question which broadened from that detail to the wider enquiry and then a

well-explained suggested source. When multiple suggestions had been given to a sub-question, it

was often counter-productive. Offering more than one detail or question meant that the follow-up

sections were not clearly linked, while offering multiple sources meant that the explanation in the

final section was usually invalid.

It was important that the candidate treated these questions as a package and thought about the

follow-up question and the source to be consulted before writing the answer to the first

sub-question. In general, the simple approach was most effective. Questions about how many

casualties were recovered on average, how many stretcher bearers were themselves injured, what

training they had in first aid were all appropriate suggestions.

Very few candidates wrote about the wrong source but where this happened, those answers

scored 0.
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A detail has been selected from Source A which is then the starting

point for a broader enquiry into the work of stretcher bearers.

It is reasonable to suggest that the RAMC would keep records of

the searches for the wounded and the explanation shows how

such information could be used to work out the average time

spent and therefore provide an answer to the proposed question.

Make sure the final section explains how the information in the

suggested source could be used to answer the proposed question;

don’t just say that the source would provide information to answer

the enquiry.
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A detail from the source is not selected, therefore no mark can be

given for the first and second sub-questions. The question is a

valid one as it is linked to the work of the stretcher bearers, so it

would still be possible to award marks for the third and fourth

sub-questions. However, the suggested source is unrealistic and

therefore the explanation is invalid.
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Make sure the whole package of the 4 sub-questions is focused on

the broader enquiry in the question.
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Question 3 

This was a straightforward question and many candidates wrote confidently about the shift from a

belief in miasma, the Four Humours or spontaneous generation, to a more scientific understanding

of the cause of illness based on knowledge of microbes or of genetic or lifestyle problems.

However, a sizeable minority asserted that the main belief about the cause of illness in the years

c1700-c1850 was the idea that God had sent illness or a belief in the supernatural. Others were

unsure of the date of Pasteur’s germ theory and thought that people understood about microbes in

the period c1700-c1850. This meant that the difference being identified was invalid and it was

difficult to award many marks even when the knowledge of one set of ideas about the cause of

illness was very detailed, if that information was not being used to support a difference. Some

answers strayed from the focus on ideas about the cause of disease and included details about

prevention or treatment. For example, some answers compared the idea of miasma with

vaccination or Salvarsan 606.

Candidates should aim to explicitly identify a difference in the ideas of each period and then offer

evidence from both periods to provide support. For example, the difference could be the shift from

the rational explanation of illness, based on empirical evidence about the link between hygiene and

health, to a scientific understanding of microbes causing disease or inherited genetic conditions.

Some answers simply juxtaposed ideas about the cause of illness from the two periods without

actually saying what the difference was. In other cases, the supporting information was

unbalanced, describing the situation in one period and simply stating that it was different in the

other period. Some answers offered a range of points about each period but these were not linked

and therefore they merely offered information about the two periods rather than identifying a

difference. The answer does need to explicitly identify the difference and then offer evidence from

both periods to provide support.

While many candidates scored the full four marks, some wrote far too much. Answers providing

details on the Four Humours, Pasteur’s germ theory or healthy lifestyle campaigns demonstrated

excellent knowledge in support of a valid comparison but could not be rewarded beyond four

marks and possibly the time taken here affected the completion of the longer answers which

carried more marks.
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The answer identifies a valid difference in the beliefs about

miasma and bacteria as the cause of disease. Supporting detail is

offered to explain the idea of miasma and to show that Koch

identified the microbes causing several diseases

Make sure supporting detail is offered about each of the periods

named in the question.
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The answer identifies a valid difference in the shift from a belief in

miasma to an understanding of germs as the cause of disease.

However, the supporting detail is not properly focused. There is an

explanation of the idea of miasma but the discovery of magic

bullets was a consequence of the new understanding of the cause

of disease rather than a part of it. The details about John Snow are

not relevant since Snow’s discovery was about the transmission of

cholera rather than an understanding of its cause.

Make sure the supporting detail is linked to the point being made.
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Question 4 

The Renaissance period seems well-known and candidates produced detailed explanations of the

work of Vesalius and Harvey, showing how their experiments proved that some of Galen’s ideas

were wrong and therefore his authority as the basis of medical training began to be challenged.

Many answers linked these discoveries to the development of the printing press, showing that

ideas could spread more quickly and that the Church’s control declined. These answers also often

stressed that this progress was in knowledge of anatomy and physiology rather than

understanding the cause and treatment of disease. Where comments on the printing press were

unsupported with specific examples, it was difficult to display high-level analysis. Generalisations

about the role of the printing press in advancing medical knowledge often over-stated its

importance, assuming that the general public bought medical texts and that accurate knowledge

about the cause and treatment of disease was now widely available.

It was particularly pleasing to see a number of answers which were knowledgeable about the work

of Sydenham. Comments included his emphasis on studying the symptoms of disease and his

differentiation between measles and scarlet fever and also the fact that his book became the

standard medical text in the late 17th Century.

The declining authority of the Church was seen as a key factor in the progress of medical

knowledge. Weaker answers tended to state that the decline in the Church’s authority allowed

Galen’s ideas to be challenged but stronger answers explained that dissections were performed

more often, undermining reliance on Galen and leading to medical training being changed. Other

points were made about the work of the Royal Society encouraging investigation and sharing

knowledge although some candidates assumed this was a medical society and also that the general

public were conversant with the Society’s published transactions.

It was pleasing to see that a number of answers were awarded full marks and it was noticeable that

many of these were relatively concise. These candidates had understood the focus on explaining

causation and provided enough detail to support their explanation without becoming descriptive

while some answers that were very detailed and had excellent knowledge, did not develop the

analysis of causation.
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The answer reaches Level 4 for Assessment Objective 2 (analysis),

with a sustained focus on the question throughout the answer.

Assessment Objective 1 (knowledge and understanding) is also

Level 4. There is accurate and relevant supporting knowledge on

Vesalius, the Royal Society, the printing press and Sydenham.

It also covers 3 aspects of content.
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Be clear about how each point being made relates to the question.
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The answer meets the demands of the mark scheme for

Assessment Objective 2 (analysis) at Level 3. There is a clear focus

on reasons why knowledge improved – new ideas being promoted

by individuals, the role of the printing press in spreading

knowledge and the decline in the Church’s authority. However, the

significance of these reasons is not fully developed, so this is not a

strong Level 3. For example, the paragraph on the printing press

mentions Harvey without any explanation and says that the

printing press allowed the ideas of Hippocrates and Galen to be

spread.

The knowledge and understanding (AO1) is mostly accurate but

not precise; it is Level 3.

Although 3 aspects of content are covered, allowing access to the

top of Level 3, performance is not strong and therefore the ‘best

fit’ approach produces a mid-Level 3 mark of 8.

Make sure the supporting detail is linked to your analysis and not

simply describing the situation.
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Question 5 

This was a popular question and most candidates understood the premise that Galen’s continued

dominance actually inhibited progress in care and treatment.

Galen’s ideas were well known and there were some answers which described the Four Humours

and Theory of Opposites at length and then stated that such ideas were ineffective in treatment.

However, the majority of answers went on to explain that Galen’s ideas were the basis of medical

training for physicians and therefore progress was unlikely until Galen’s authority was successfully

challenged. These answers often explained why the Church found Galen’s ideas acceptable and

also how the Church controlled education and medical training. Strong answers also used this to

challenge or modify the statement in the question, explaining that without the Church’s dominance,

Galen’s ideas would not have been preserved and possibly more dissections would have led to

better understanding of the body.

However, many candidates assumed that the Church was deliberately preventing progress and

without the Church’s dominance, progress in understanding of disease would have automatically

occurred and effective treatment would have been available. Candidates tended to ignore the fact

that while people had a common sense of understanding that hygiene was linked to disease, they

still lacked the knowledge that would provide effective treatment and indeed, proper

understanding of disease did not develop until long after the decline in the Church’s authority. It

was therefore pleasing to see that a number of answers recognised that the situation was not quite

so straightforward as assuming everything could be attributed to Galen or even to Church control.

These answers explained that Galen’s ideas were logical and sometimes seemed to work, or that

other ideas such as the influence of astrology or the idea of miasma, were also incorrect. In this

context, treatment would remain ineffective without a proper understanding of disease and this

was unlikely to develop since the level of medieval technology meant that microbes could not be

studied. A number of answers also showed a good understanding of medieval society by explaining

the reluctance to move away from generally accepted ideas.

Other challenges to the statement were based on the fact that many people relied on herbal

remedies, which were not based on Galen’s ideas and pointed out that these were often effective in

cases of minor illness.

‘Care’ was usually discussed in terms of monastic hospitals and many candidates could explain that

the seriously ill were not admitted and the focus of these hospitals was ‘care not cure’. These

comments were frequently negative, blaming the Church for not doing more without recognising

that few other hospitals existed and that there was no effective treatment for serious illness. It was

also frequently asserted that these hospitals were dirty and unhygienic. While it is true that patients

often shared beds, religious institutions usually had high standards of hygiene (judged by medieval

standards).

There was little discussion of care in the home or the role of the apothecary.

Candidates were confident on the main aspects of content in this question and it was very pleasing

to note the number of strong answers that developed their own judgement linking the role of

Galen and the Church, Galen and public attitudes or discussing other aspects of medieval medicine

and care. There were some excellent answers in which a sense of an argument and evaluation

developed consistently throughout the answer and then in the conclusion, explicit criteria was

applied to explain the final judgement.
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The analysis is focused on the question and offers a consistent line

of reasoning which clearly explains the influence of various factors

making treatment and care ineffective. This therefore meets the

Level 4 demands of the mark scheme for Assessment Objective 2

(analysis).

There is also a good range of precise knowledge and a good

understanding of society, meeting the Level 4 criteria for

Assessment Objective 1 (knowledge and understanding).

It covers 3 aspects of content and also addresses both care and

treatment.

The judgement considers the impact of various factors and their

relative importance is discussed in the conclusion.

This has met all the demands of the mark scheme at Level 4 and

was therefore awarded full marks.

Plan your answer before you start to write it; this will help you to

develop a consistent line of argument.
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There is a clear focus on the question and some of the analysis is

valid, for example, the role of the Church. This fits the Level 2

criteria for Assessment Objective 2 (analysis).

Assessment Objective 1 (knowledge and understanding) was also

marked at Level 2; the answer lacks detailed evidence but the

knowledge is broadly accurate (although it says the Theory of

Opposites not an idea of Galen’s).

It does cover 3 aspects of content but it focuses on treatment and

there is little coverage of care.

The judgement is not clear since the answer both agrees and

disagrees with the statement in the question but it does offer a

judgement and explanation at the end.

All elements of the Level 2 mark scheme were met, so a mark of 8

was awarded.
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Make your overall judgement clear from the start; you should look

at both sides of the issue but just saying you agree with the

statement and then saying you disagree with it is not the same as

saying how far you agree or which parts of the statement you

think are correct.

GCSE History 1HI0 11     39



Question 6 

Answers showed good knowledge about the role of government in public health, discussing

Chadwick’s report, the 1848 Public Health Act and the 1875 Public Health Act in order to explain the

government’s shift from a laissez-faire attitude to one where the government accepted greater

involvement and responsibility. John Snow’s work on cholera, the Great Stink and Bazalgette’s

sewers were all mentioned.

The government’s actions in making smallpox vaccination compulsory and later vaccinations in the

20

th 

Century were also discussed and, in some cases, the Liberal reforms of 1906-1911. Candidates

wrote confidently about more recent government actions, for example anti-smoking, ‘Change4Life’,

and ‘5 a day’ campaigns. These were all used to show the government taking a more pro-active role

in issues affecting health and usually the explanation was clearly focused on the role of the

government. However, in some cases, a poor sense of chronology suggested that these changes

were happening in the 19

th 

Century and that they were linked to the 1875 Public Health Act.

The significance of the government’s role in the NHS was also well known and detailed explanations

were given showing the change from having to pay for doctors’ visits and treatment to a system

where this was provided and high-tech specialist care was available to everyone.

There were also attempts to discuss the government’s role in research and the development of

treatment but these comments were often less secure. Candidates were often unsure about

whether the government funded research or they used examples of the French and German

governments funding the work of Pasteur and Koch or the American government funding the

development of penicillin. Stronger answers pointed out that the development of magic bullets or

penicillin had limited effect on people’s health until the provision of treatment was funded by the

NHS.

Many knowledgeable answers remained at Level 3. They could show the importance of the

government’s role in public health, in treatment, in research and diagnosis etc but they did not

address the central point of the question which was whether the main development in the

government’s role had been providing access to care and treatment.
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The answer displays Level 4 qualities of Assessment Objective 2

(analysis) offering a line of reasoning and consistent analysis. The

candidate considers the importance of government action in

creating the NHS which provided equal access to health services;

the importance of the Public Health Act, 1875, which ‘forced’

councils to take action and shows the significance of government

action in anti-smoking and healthy lifestyle campaigns.

There is good knowledge on the various aspects of the

government’s role, so it displays Level 4 qualities of Assessment

Objective 1 (knowledge and understanding).

3 aspects of content are covered.

Judgements are made throughout the answer, applying criteria

and the conclusion justifies the judgement that the NHS is the

most important aspect of the government’s role in medicine.

This answer has met all the demands of the Level 4 mark scheme

and received the full 16 marks.

Make sure you respond to the actual question asked and don’t try

to repeat an answer you have done previously.

GCSE History 1HI0 11     45



46     GCSE History 1HI0 11



GCSE History 1HI0 11     47



The answer does develop a line of reasoning about the

importance of public health and the NHS but the importance of

the government’s role is less developed.

This fits the mark scheme for Assessment Objective 2 (analysis) at

Level 3 but is weak within the level.

The details are mainly valid but a little limited. This is Level 2 for

Assessment Objective 1 (knowledge and understanding).

3 aspects of content are covered.

Judgement is asserted with little explanation.

A 'best fit' approach reconciles weak Level 3 performance in

Assessment Objective 2 (analysis), Level 2 performance in

Assessment Objective 1 (knowledge and understanding) and Level

1 quality judgement, producing an overall mark of 7.

Show that you have covered the timescale in the question.

Smallpox vaccination is mentioned but this answer would have

been stronger if it had also mentioned modern vaccinations such

as polio, TB or HPV.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

Candidates need a secure understanding of the chronological periods and terms used in the

specification as well as the term ‘century’.

Candidates need to understand the themes within the specification – ideas about the cause of

disease, treatment and prevention.

A number of answers failed to reach the highest level because they were not focused on the

specific question being asked or did not deploy precise details.

It is not necessary to use the question’s stimulus points and candidates should not attempt to do

so if they do not recognise them; however, candidates should aim to cover three aspects of

content.

While there was good knowledge of some topics, candidates cannot rely on knowing just a few

key topics and hoping to use that information whatever question is asked.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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