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Introduction
Most candidates seemed well prepared for this option and they often took the opportunity to

showcase an impressive knowledge of the social, political and economic factors at play in the civil

rights movement as well as the military challenges of the Vietnam War. Candidates were generally

well prepared for the question styles with a pleasing range of valid approaches to answering the

interpretations questions as a particular strength.

The Modern World Depth Studies are designed to allow students to understand the complexity of a

society within a short coherent period and the question styles reflect this. Section B provides a

single enquiry based on two interpretations and two contemporary sources with the focus in this

paper being the impact of the Tet Offensive on American attempts to win the Vietnam War. The

questions in this section form a coherent package leading to a final question in which candidates,

having explored the utility of the provided sources, analyse the different views presented in the

interpretations and the reasons for those differences, and are then invited to judge the extent to

which they agree with one of the interpretations. Because of the specific focus in Section B, the

questions in Section A are designed to explore other areas of the specification which are not

covered in B.

In question 1 candidates are asked to provide two supported inferences from Source A. No marks

were available for candidates who either provided simple paraphrases of the source or ignored the

specific focus of the question.

In question 2, the focus will always be on causation but the question does not require a judgement

to be made or for the answer to prioritise or show interaction of factors and no marks were

available to reward this evaluation, however strongly argued. Instead, the most successful

candidates showed a consistent analytical focus throughout their answers and many were able to

access Level 4 by doing so. Inquestion 2 the stimulus points in the question will often be useful

reminders to candidates of specific areas of content which they can write about. Candidates do not

need to use these stimulus points but there is an expectation that there will be some depth of

knowledge, shown by three discrete aspects of the question being covered, although this does not

mean candidates need to identify three different causes or events. It was pleasing to see that

candidates had understood this expectation and most answers were clearly structured in

paragraphs, making it easy for the examiner to identify the different aspects being covered.

All of the sub-questions in Section B relate to either the two interpretations, Sources B and C, or

both the sources and interpretations. Question 3 (a) targets the ability to analyse and evaluate

source utility and, in doing so, introduces the enquiry which will be dealt with in further detail in

questions 3(b), 3(c) and 3(d).

In 3 (a) candidates are expected to evaluate the content taking account of the provenance of the

sources and apply contextual knowledge in making judgements about utility. These strands are

interdependent and should be dealt with together, rather than in isolation. There is no need to

compare the two sources although a few candidates took the unnecessary additional step of trying

to determine which source was ‘most useful’ which is not the focus of the question and therefore is

not rewardable.
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Questions 3(b) and 3(c) examine the views expressed in the two provided interpretations.

Candidates are expected to identify the main difference between the views in 3(b) and use the

interpretations to support those claims. This question was generally well done and most candidates

who were able to show how they differed could also support their answers. The focus in 3(c) is on

why the interpretations might differ and this question was more challenging and the specific areas

of weakness explained below should be read carefully. It is not possible to provide effectively

substantiated reasons why the interpretations are different based on such things as where and

when the interpretations were published although a number of candidates did attempt to do so

without success. See specific information about 3(c) below.

Question 3 (d) carries the highest number of marks on the paper. Successful candidates will have

already seen how the views in the interpretations are different, why this might be the case and, in

completing 3(a), have understood that there is likely to be evidence in support of both

interpretations. They are now asked how far they agree with one of the interpretations. The

strongest answers to 3(d), therefore, focused clearly on the interpretations themselves, reviewing

the alternative views and coming to a substantiated judgement. Candidates who focused

exclusively on the view provided in Interpretation 2 and used this as a basis for an essay based on

their own knowledge were less successful than those who considered the alternative views from

both interpretations. There is no expectation that both interpretations are dealt with in equal depth

but both should be examined explicitly. The use of contextual knowledge is an important element

in this evaluation but it must be precisely selected to support the evaluation and not just used to

display aspects of the topic which the candidate has revised but are not relevant to the enquiry. In

addition, some of the strongest answers were able to show how the differences of view in the two

interpretations were conveyed in reaching their overall judgements.

Examiners reported some impressive answers to 3(d) and many candidates were able to engage

confidently with the interpretations, taking a range of approaches. However, even weaker

candidates were able to access this challenging question and often provided evaluative responses

leading to an overall conclusion. Candidates rarely seemed rushed and full answers were generally

provided showing that timing wasn’t generally an issue on this paper.

Sufficient space is provided in the exam papers for all questions to be answered in full and

although some candidates did write on extra sheets they were not always as successful as those

who produced more concise answers. It is of vital importance that candidates do not continue

answers from one question in the space reserved for another and, if they wish to write more than

the booklet allows, they should clearly identify this on the paper and ask for additional sheets. It is

intended that the space provided is sufficient for the majority of the candidates to be able to

construct a fully rewardable response.

Spelling, punctuation and grammar were assessed on 3(d) and the most impressive aspect of this

strand was the use of specialist terms which perhaps reflects the detailed understanding most

candidates had of this depth study.
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Question 1 

In question 1 candidates are invited to make a valid inference about the aims of the Black Panther

Party. There are two marks available for each inference – one for the inference itself and one for

the supporting information. Most candidates seemed to understand how to make an inference

although a disappointing number made inferences about matters which were not related to the

specified enquiry, i.e. the aims of the Black Panther Party. These candidates made points about

aspects of the source like the general plight of black Americans, the anger of the Black Panthers or

other aspects of the status quo and these did not gain marks. Candidates who performed well on

this question made valid inferences which were specifically about the aims of the Black Panther

Party such as a desire for greater security, improved employment prospects or better living

conditions. However, those candidates who were able to provide an inference were almost

invariably able to support it with a relevant quote, paraphrase or description of an aspect of the

source.

Candidates used the table provided for the answers well and only those who also explained 

why their supporting information helped to support the inference (which is not required) had to use

additional space for their answers.

A very limited number of candidates attempted to use the provenance of the source to make

inferences but the target of this question is to make inferences from the content.
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This candidate has made two inferences supported by direct quotations from

the source. Only one quotation is required to support an inference, although

this candidate has used two to support the first inference.

Candidates should read the whole question to make sure that their

inferences relate to the specific question – in this case the aims of the Black

Panther Party.

Candidates should read the whole question to make sure that their

inferences relate to the specific question – in this case the aims of the Black

Panther Party.
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The candidate has provided two inferences with direct support from the

source so gains full marks.

Think about the space provided – inferences do not need to beexplained in

great detail and a single sentence is enough. In terms of support, the relevant

quote only needs to be written in the space provided and candidates don’t

need to explain why they have chosen it.
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Question 2 

Candidates performed well on this question and the topic of the Montgomery Bus Boycott

appeared to have been well taught. The majority of candidates were able to provide three aspects

of content and relate these to the question and it was noteworthy that even candidates with more

limited knowledge of the content were often able to provide a clear structure in their answers, if

not a clear analytical focus. The stimulus points are provided to help candidates to link the question

they have been asked with the material they have studied and to provide a prompt to the analysis

of the process of change. Knowledge was generally strong on the actions of the Montgomery

Improvement Association (MIA) although some candidates simply read this as a reason to discuss

the personal qualities of Martin Luther King rather than focusing on the reasons why the wider

campaign brought about success. Some candidates showed good understanding of the importance

of the Supreme Court’s role but there was less detailed knowledge on the specific reasons why this

led to the desegregation of public transportation in Montgomery. Candidates achieving the higher

levels often showed an impressive awareness of the changes in the Supreme Court during the

1950s which had allowed them to step away from the doctrine of ‘separate but equal’ and be more

forceful in interpreting the 14

th

 Amendment. Many candidates went beyond the stimulus points by

examining the roles of Rosa Parks and Martin Luther King. In many cases candidates started to tell

the story of Rosa Parks but did not clearly relate her actions to the idea of success, instead

describing the bravery of her stand and becoming bogged down in details about whether or not

she intended to create such a widespread dispute. Some candidates also investigated the

importance of Martin Luther King’s promotion to a position of leadership in the broader civil rights

movement but this tended to be focused on the significance of Montgomery rather than an

explanation of its success. High level answers tended to explain why the specific actions of these

important historical figures brought about the success of the boycott. Candidates who possessed

specific knowledge of the economic impact of the boycott and the reasons why it could be

sustained for such a long time were often able to use this information to access the higher levels.

Candidates did not need to provide a conclusion to show a sustained line of reasoning and those

who were most successful showed a sustained focus on the question in every paragraph.

Candidates who only really attempted any analysis in a conclusion struggled to meet the AO2

requirements at the higher levels. Candidates are not expected to prioritise or link factors at Level 4

and few attempted to do so. In cases where candidates did prioritise factors examiners were

sometimes able to reward some aspects of the candidate’s argument as showing a clear line of

reasoning but it was not a strategy that automatically gained levels 3 and 4.

At Level 2, candidates often described the actions of the boycotters which left links to the question

too implicit to meet the AO2 focus on analysis. At Level 3 candidates were mainly focused on the

conceptual focus of the question but sometimes lacked the wide-ranging knowledge required at

Level 4. At Level 4 there were many sustained analytical responses supported by well-chosen

examples which displayed clear understanding of the topic and these were often rewarded with full

marks.

Overall, candidates were very comfortable with this style of question and produced a range of

impressive answers.
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The candidate has covered three areas of content (economic impact, the role

of the Montgomery Improvement Association and the Supreme Court) and

has, therefore, satisfied the requirements for Level 4 answers to go beyond

the stimulus points and to show wide-ranging knowledge. In addition, detail is

used to support the analysis, which is evident in every paragraph, rather than

being provided simply as information.

This answer is quite concise but still satisfies all the criteria for Level 4.

Covering three aspects of content and using specific examples to illustrate

the points made is enough to show the wide-ranging knowledge required at

Level 3.
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This candidate displays good knowledge of the topic with some aspects

showing wide-ranging knowledge of the period. However, although the

explanation is mainly directed at the focus of the question the first paragraph

generally consists of a description of the events. The third paragraph is well-

focused but doesn’t show a strong enough understanding of the role of the

Supreme Court.

Organising the answer into paragraphs makes it clear to the examiner that

three aspects of content have been covered. A sentence at the end of each

section showing how it helps to answer the question can help to raise the

AO2 level in an answer.
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Question 3 (a) 

This was probably the most challenging question on the paper for many candidates and very few

managed to display the analysis required to reach L3. Candidates need to approach the utility

question bearing in mind that judgements about utility should be based on the usefulness of the

sources for the specified enquiry, in this case the effects of the Tet Offensive on American attempts

to win the Vietnam War. It is also important for candidates to remember that judging utility may

involve some comments about reliability but answers which focus solely on this aspect tend to be

extremely negative towards the source material.

Reliability can only ever be a small element of utility because an unreliable source can still be very

useful. It is also important that in judging utility provenance of the source is related to the content

of the source. For example, the fact that the journalist who is writing about his experiences in

Source B had actually experienced the dramatic events he is describing perhaps makes it more

useful to understanding the impact of the Tet Offensive on the American army. It might be true, as

many candidates pointed out, that because this was written 30 years after Tet he might have

forgotten details of the events. However, those same candidates often could not point out areas in

the source which displayed this forgetfulness. In addition, many candidates who had stated that the

information in the source matched their own historical knowledge, often providing useful detail

about the unexpected nature of the attack on Saigon in order to do so, then proceeded to describe

the source as useless because of the time between the events and the interview. Also, it was not

enough to say that, as a journalist, the writer was likely to exaggerate without examining elements

of the source which might show this to be true.

Many candidates made basic judgements about the reliability of the two sources which simply did

not match with their wider analysis. For example, many candidates dismissed Source C as not being

trustworthy because it appeared in a newspaper and newspapers are ‘biased’ or tend to

exaggerate. More sophisticated answers looked at the significance of such a photograph being

featured in a newspaper. These candidates offered suggestions about how such a photograph

might have had an impact on public opinion in the USA which was such an important factor in the

failure of the war.

The provenance of the source was often dealt with on a generic level and this is only likely to gain

marks at Level 1. Many candidates who offered otherwise quite interesting analysis of the content

and applied excellent subject knowledge to the interpretation of the sources still had a tendency to

fall back on simplistic judgements about provenance. Again, in the case of Source C these

comments tended to fall back on such ideas as the photograph being staged without any analysis

of how, why or to what end. Candidates often referred to such things as the photograph being ‘a

snapshot in time’ or being more reliable than other forms of evidence because it could not be

exaggerated or dramatised. Some candidates were dismissive of Source B because the author was

a reporter and, therefore, likely to exaggerate. Not only are these statements too basic to be

considered analytical but they are also demonstrably untrue.

Many answers made good use of contextual knowledge but some well-prepared candidates spent

too much time talking about the wider military problems in Vietnam without using that material to

support reasoning about the sources’ utility, becoming stuck in Level 2 at best for many of their

points. In addition, it is not possible to gain credit for simply asserting that the candidate knows an

aspect of the source to be true without using specific knowledge to demonstrate this. Knowledge of

the problems faced by the USA in Vietnam was good and a number of candidates displayed some

very specific knowledge about the Tet Offensive itself. It is also worth noting that simple

comprehension – it states, it shows – based on the assumption that such information is useful,

remains low level. Developed statements about the usefulness of the content can reach Level 2 but

answers consisting solely of such comments are unlikely to progress beyond mid-Level 2,
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irrespective of the length of the answer, because the other strands of the Assessment Objective

have not been addressed.

In attempting to analyse utility many candidates have obviously been encouraged to describe what

is missing from the source and this led to some answers which could only be marked at Level 1. The

primary focus for all candidates should be to judge the utility of what is there rather than what isn’t

there. For example, many candidates claimed that Source C was not useful because it did not show

the fighting in other cities in Vietnam but this is not something that the photograph could be

reasonably expected to show. Some candidates criticised the journalist’s evidence in Source B

because he only witnessed one part of the attack. Candidates should recognise that the sources

were not written in order to be used by historians and they cannot cover every detail that might be

useful in an investigation. It is important to focus on what is there and judge its utility rather than

explaining what the source does not cover.

Answers reach Level 3 by assessing the usefulness of the content in the light of the provenance and

the candidate’s own knowledge; the criteria used to make the judgement could be its accuracy (this

is not the same as reliability), the relevance of the source, the way it could be used by the historian,

and how representative the source is, for example. An evaluation of a source’s utility should be

explicit about the criteria being used, for example an answer should be able to explain that while

the language may be emotive, the facts included can be supported from the candidate’s own

knowledge so the source is very useful despite any loaded language. Similarly, the answer might

show an awareness of the different uses of a source for this enquiry: an eye-witness account by

one journalist might only show one person’s experience but its usefulness might be found in

indicating the general confusion facing the American military at this time.

Although a judgement should be reached on the overall usefulness of each source, there is no

requirement to compare the sources or to use them in combination and no marks are available for

this. Doing this wastes time that could be used to explain the judgement made with regard to

utility.
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This candidate applies some valid criteria to the sources, such as accuracy,

and makes some developed points about how the provenance might have an

impact on the utility of the content of the source. For example, considering

the perspective of a British journalist and concluding that as well as an eye-

witness he might be displaying quite a neutral perspective. The candidate is

not quite as convincing in this respect when dealing with Source C. However,

the candidate has used developed reasoning which is supported by

contextual knowledge in such a way as to meet the criteria for Level 3.

At Level 3 candidates will always have a clear focus on the utility of the source

for the specific enquiry – in this example the candidate is focused on how

useful the source is for an enquiry into the impact of the Tet Offensive on

American attempts to win the Vietnam War.
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At Level 2 candidates will make developed comments related to the content

of the sources and/or their provenance. In this case the candidate has made

some developed comments about the utility of the content. Their attempts to

analyse the provenance of the source are not convincing. Despite this, the

criteria for Level 2 are still met.

Candidates using precise knowledge to support points about the specific

aspects of the source will always perform better than those who just use this

question to write about the topic in general terms.

22     GCSE History 1HI0 33



Question 3 (b) 

In this question candidates need to identify the difference between the views given in

Interpretations 1 and 2 about the specified enquiry, in this case the effects of the Tet Offensive on

American attempts to win the war in Vietnam. Candidates are expected to identify a difference and

support this by selecting relevant points from the interpretations.

Responses which asserted differences without support, for example stating that Interpretation 1

suggests the Tet Offensive was a failure for the communists, whereas Interpretation 2 suggests the

offensive led to the withdrawal of the United States, stayed in Level 1. Some candidates gave

differences of detail, for example in Interpretation 1, 58,000 communist troops were killed but in

Interpretation 2 they had even attacked the US embassy in Saigon. Candidates who did this without

also showing how these details convey a difference of view also stayed in Level 1.

Level 2 was achieved when the candidates indicted a clear difference of view and supported it with

detail from the extracts. Most candidates were able to score full marks and those that didn’t fell

into one of the 2 categories mentioned above.

Candidates’ success in question 3(d) is influenced by how well they identify the views given in the

interpretations. Therefore, those who did identify the impact of the Tet Offensive on American

attempts to win the war in Vietnam in 3(b), were able to build on this more successfully than those

who failed to, when it came to answering 3(d).

Candidates’ success in question 3(d) is influenced by how well they identify the views given in the

interpretations. Therefore, those who did identify the differences of view about the effects of the

Tet Offensive on American attempts to win the Vietnam War in this question, 3(b), were able to

build on this more successfully than those who failed to, when it came to answering 3(d).

Some candidates tried to use extra space in the booklet to write very full answers but in many

cases these were simply lengthy paraphrases of the interpretations which did not identify the main

difference between them.
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This response was awarded four marks.

As well as identifying a main difference between the interpretations this

candidate has provided quotations to support the points being made which

means that this answer is placed in Level 2.

Once a difference has been identified, short quotations from the

interpretations or a paraphrase of some of the points made will be enough to

provide the support required for Level 2.
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The candidate has clearly identified a major difference between the

interpretations. However, without support from the interpretations the

answer is limited to Level 1.

Candidates should always try to offer a difference in the overall view

presented by each interpretation rather than just focusing on differences of

surface detail.
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Question 3 (c) 

Moving on from identifying the differences in view in question 3b, candidates need to explain

reasons for those differences in question 3c. Only one reason, effectively substantiated, is required

to get into Level 2. Successful candidates were able to show an understanding of why historians

come to different conclusions, or have different emphases. This might be due to a variety of factors

such as the weight given to different sources, in this case candidates might refer to the support

given by Source B for Interpretation 2 and by Source C for Interpretation 1. Some candidates also

discussed the different emphases of the Interpretations, with Interpretation 1 concentrating on the

military impacts of Tet while Interpretation 2 was focused on the political and social impacts.

Successful candidates selected one of the above approaches and evidenced their reasoning with

specific support from the Interpretations. The majority of candidates were able to do this, with

most opting for explaining the differences in terms of the weight given to the selection of sources

by the historians. Those who stayed in level 1 did not fully understand the nature of the question.

Some gave a valid reason for the difference in view, but failed to support this reason, stating for

example that the views differ because the historians have used different evidence but not providing

evidence for this.

A significant minority of candidates attempted to speculate as to the background motivations of the

historians which is not a requirement of this question. Candidates who did this tried to use the date

of the interpretation or the title of the book from which it came as the reason for the differences in

view. Candidates who did this stayed in level 1 as they were unable to support their ideas with

evidence from the Interpretations. There is no requirement in the specification to address the

historiography and the views being presented are alternative views not directed towards a

controversy or specific debate. Candidates should appreciate that historians legitimately have

differences of view and come to different conclusions when they conduct their enquiries into the

evidence. The question is rooted in the interpretations that have been provided and therefore

speculation about possible reasons for differences cannot be rewarded here if it is based on the

provenance or what else might or might not have been said; candidates must be able to support

their comments with evidence from the provided interpretations.

A small number of candidates gained no marks on this question as they merely repeated what had

been said in question 3b.
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This candidate has identified two possible reasons for the interpretations

providing different views and they have gained marks at Level 1.

To move an answer from Level 1 to Level 2 candidates need to provide some

form of substantiation. For example, this candidate could have used Sources

B and C as examples when they talk about the writers using different source

information.
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This candidate has gained full marks by explaining how the writers have used

a different emphasis in writing their interpretations and the answer is

substantiated by references to the interpretations.
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Question 3 (d) 

This was the most challenging question of the paper, requiring students to show how what they

had identified in 3 (a),(b) and (c) could be effectively used to explain why they agreed and disagreed

with Interpretation 2. This is the only time candidates will be tested on AO4: Analysis and evaluation

of interpretations. Three elements were necessary for candidates to be successful: evaluation and

judgement of the given interpretation, the analysis of the provided material, i.e. the two

interpretations, and the deployment of contextual knowledge to support the evaluation.

The second strand of A04 required an analysis of the Interpretations. In order to be successful

candidates needed to correctly identify what Interpretation 2 was saying, in this case that the

events of the Tet Offensive had shown the American public that the war could not be won.

Pleasingly, most candidates were able to do this, identifying the gist of the interpretation clearly.

Less successful candidates showed an awareness of the gist but did not analyse the interpretation

effectively. Successful candidates were able not only to identify the gist but also to pick apart the

details of the interpretation and show how these details were valid using their own knowledge, for

example candidates might support the point given in Interpretation 2 about President Johnson

giving in to public pressure by showing that he decided against running for another term as

president partly because of the pressure US failures in the war had caused for him.

Candidates were also expected to use Interpretation 1 to provide an alternative to the view given in

Interpretation 2. In this case Interpretation 1 suggests that the defeat of the Tet Offensive showed

that America could win the war. Again, successful candidates provided good analysis of the

interpretation and provided contextual knowledge in support of the points made.

A significant minority of candidates were less successful in terms of answering this question

because they failed to use Interpretation 1. From level 2 upwards this is a requirement of the mark

scheme in terms of analysis of the provided material. Asmall number of eloquent and analytical

responses were unable to be awarded highly due to their failure to use Interpretation 1.

A very small number of candidates failed to use either interpretation and proceeded to approach

the question as if it were simply asking about the reasons for the failure of the USA in the Vietnam

War. Candidates who did not engage with either interpretation, no matter what the quality of their

contextual knowledge, failed to get out of Level 2. The target AO for this question is AO4, not AOs 1

and 2.

Most candidates were able to provide a degree of contextual knowledge to help answer the

question. The most successful candidates used precise evidence to support both interpretations,

including other aspects of content that may not have been specifically mentioned, for example the

divided nature of public opinion in the USA. Candidates who used more generalised details were

not as successful as candidates who used precise and well selected details to support their

evaluation. A few candidates did not display any contextual knowledge, preferring to repeat bits of

the Interpretations to support assertions made. Merely asserting agreement with points in the

interpretation by saying ‘from my own knowledge I know this to be true’ is not sufficient evidence of

contextual knowledge.

Most candidates were able to at least assert whether they agreed or disagreed with the view given

in the interpretation. Many were able to justify their evaluation by explaining how their contextual

knowledge supported this. An encouraging number of candidates were also able to provide a line

of reasoning that was coherent and logically structured which led to a supported judgement.

However, only a handful of candidates were able to successfully address the requirement of level 4

to be able to ‘indicate how the differences of view are conveyed’, beyond the selection of

information. ‘Best-fit’ marking means that candidates can get into level 4 even if they are not able to
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show how differences of view are conveyed. It is worth remembering that this is the only part of the

qualification which focuses on AO4 which requires candidates to analyse and evaluate

interpretations, explaining how and why they differ. These differences may be conveyed in a variety

of different ways, including language and tone, selection of information and points of emphasis,

dependent upon the specific interpretations provided. Further information may be found in Getting

Started p 43, 45, 47-9.

Some candidates considered Interpretation 1 which states how Johnson ‘sensed the war was

nearing an end’ and that ‘continued pressure would make victory certain’, and compared it to the

choice of language in interpretation 2 which highlights how the Johnson ‘gave in to public pressure.’

The existence of the strands which make up AO4 leads to ‘best-fit marking ‘. All strands are

considered before a final mark is decided upon. The most successful candidates therefore were

able to display evidence of a clear understanding of all 3.

30     GCSE History 1HI0 33



GCSE History 1HI0 33     31



32     GCSE History 1HI0 33



GCSE History 1HI0 33     33



34     GCSE History 1HI0 33



This candidate reviews the alternative views presented in the interpretations

and comes to a substantiated conclusion. Contextual knowledge is used to

support the analysis and there is a clear line of reasoning throughout. All

aspects of Level 4 are met and the analysis of the interpretations is very

precise – even to the extent that there is some analysis of the language used

to convey the points in each interpretation although this could be more

explicit. This answer is clearly a high Level 4.

Candidates who compare and contrast precise details from the

interpretations and then use their own knowledge to support these points

are more likely to gain the higher levels.
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The candidate does provide an explained evaluation with some good analysis

of interpretations shown which suggests an answer in Level 3. The final

judgement isn’t fully justified and needs to be developed further, perhaps by

taking more time on the conclusion. However, this would still reach the

bottom of Level 3.
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Paper Summary
Based on their performance in this exam, candidates are offered the following advice:

When asked to make inferences in question 1 make sure that the inferences are relevant to the

specified enquiry

In question 3(a) focus on linking the provenance to the content of the sources

When analysing the reasons for the different views in the interpretations focus on their content –

candidates should not be concerned with the book title, the author or the type of publication

In question 3(d) candidates must review the alternative views in both interpretations as well as

using specific knowledge to support the points made

All the sub-questions in question 3 should be seen as part of the same enquiry with each

question guiding candidates towards the final analysis in 3(d)
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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