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The Period Study focuses on an understanding of the unfolding narrative of a time
period. In this first GCSE History (9-1) examination most candidates seemed well
prepared for the question styles in this examination on Spain and the ‘New World’,
c1490-c1555. Most candidates attempted the required three questions, although
it would appear that some candidates answered Section B first. Whilst this is
perfectly acceptable it should be noted this has could have implications on timing
and unfinished questions, perhaps explaining the number of blank responses for
guestion 2.

Question 1 will always focus on consequence, requiring candidates to explain two
valid consequences, giving equal attention to both. Very few candidates failed to
attempt question 1 which is deliberately designed to be accessible to the entire
ability range, however some provided more detail than was necessary, leaving less
time to address higher tariff questions.

Question 2 is a new style of question which focuses on analytical narrative, in
which candidates are expected to write an account that not only describes what
happened, but to also find connections and make sense of events with an analysis
of the links between events as they unfolded. The analytical narrative will always
focus on a period containing events or ideas that can be perceived as a sequence;
this could cover several years or a much shorter period. Candidates should be
clear about the time span of the question to ensure they cover an acceptable
range and what it is the narrative is designed to analyse, in this case the Spanish
conquest of Cuba. It is clear most candidates found the new style of question
challenging. It is vital they understand the narrative concept, with the sense of a
beginning, development and end, rather than produce three paragraphs which
do not directly link. The quality of responses varied based primarily on depth of
knowledge of the topics addressed. These stimulus points serve a different
purpose to those on other questions: they will be useful reminders to candidates
of sign posts along the narrative and not things they need to develop. Candidates
do not need to use these stimulus points but there is an expectation that there
will be some depth of knowledge, shown by three discrete points in the narrative
being covered, although this does not mean candidates need to identify three
different events. This question appeared to be the most common answer left
blank, perhaps due to timing.



For question 3, candidates were required to analyse the importance of an event/
person/development. The question focuses on what difference the
event/person/development made in relation to situations and unfolding
developments. For example, in the third choice on this question, candidates are
not being asked to comment generally on the importance of Isabella’s
sponsorship of Columbus, but to consider its importance for Spanish exploration.
They had to answer two topics out of a selection of three. It is clear many
candidates had been prepared for the importance styles questions. Responses
ranged from impressive analysis focused on the appropriate second-order
concept (AO2), which were supported with accurate, relevant and good
knowledge (AO1), to those from candidates that offered simple comment with
limited knowledge for support.

All the Period Study examination questions use a level of response mark
scheme. Progression in AO1 is shown by the candidate's increasing ability to
select information precisely and show wide-ranging knowledge and
understanding. Progression in AO2 is shown by a candidate's response moving
from simple or generalised comments to analytical explanations which show a
line of reasoning which is coherent, logical and sustained. Centres are reminded
that the indicative content in the mark scheme does not imply what must be
included in a response nor does it give any expectation as to how candidates are
expected to structure their responses.

Sufficient space is provided in the exam papers for all questions to be answered
in full and although some candidates did write on extra sheets they were not
always as successful as those who produced more concise answers. It is of vital
importance that candidates do not continue answers from one question in the
space reserved for another and, if they wish to write more than the booklet
allows, they should clearly identify this on the paper and ask for additional
sheets.



Question 1

In question 1, candidates were asked to provide two valid consequences of the
Spanish settlement in the Caribbean in the years 1496-1512. There are 4 marks
available for each consequence, which needs to explain a consequence (AO2)
supported with specific information showing good knowledge and
understanding (AO1). Most candidates understood the second-order of concept
of consequence and were able to explain consequences for different groups of
people, for example, the native population and the Spanish. This helped to
ensure that few candidates simply rephrased the same consequence and meant
that two discrete consequences were developed each time. The most common
responses involved an explanation of the encomienda system and the impact on
European diseases, such as Smallpox. Some candidates were able to write about
the mechanisms of Spanish bureaucracy that were set up at this time, for
example the Casa de Contratacién (1503). A number of candidates struggled
with their chronology, identifying aspects that were not consequences of the
settlement, for example the Treaty of Tordesillas (1494). A very small number of
candidates left the response blank.



SECTION A: Spain and the ‘Mew World', ¢1490-c1555
Answer ALL Questions in this section.

1 Explain two consequences of the Spanish settlement in the Caribbean in the years
1486-1512
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Examiner comment: The candidate has identified two consequences. The
response is simplistic and lacking in supporting explanation, thus scoring 2
marks for each consequence - 4 marks overall.

Examiner tip: Use specific knowledge to explain each consequence identified.




Question 2

This new style of question allowed candidates to demonstrate their grasp of the
narrative of events in the ‘New World’ during the Spanish conquest, though it
does require strong subject knowledge and a focus on the construction of a
sequence of events, which a large proportion of candidates found challenging.
The overall structure of demonstrating a beginning, development and end was
clearly demonstrated by candidates who attained Level 3. It was clear that
candidates had been taught to use language which demonstrated analysis of
links, for example ‘consequently’, ‘which resulted in’, which was apparent even if
they had more limited knowledge. The focus on the Spanish conquest of Cuba
resulted in a range of responses, with a good number able to establish a
sequence. A large proportion of candidates were able to identify the events
surrounding the death of Hatuey at the hands of the Spanish, with many
combining this with the Massacre at Caonao and the subsequent conquest of
the entire island.

There were a number of responses where candidates had muddled their
chronology, most often placing the Massacre at Caonao before the death of
Hatuey. Some candidates left this question blank, perhaps due to a lack of
subject knowledge; others relied on the general story of Spanish conquest -
arrival, search for resources, fights with the native population, introduction of
Spanish control et cetera - without providing any details specific to Cuba. Since
the narrative of Spanish conquest, as covered by the course, always follows this
pattern, it is understandable that some weaker candidates may have struggled
to write with a focus on this particular conquest.
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2 Write a narrative account analysing the key events of the Spanish conquest of Cuba.

Y

You may use the following in your answer:

+  Veldzquez's voyage
+  plantations

You must also use information of your own.
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Examiner comment: This response demonstrates generic understanding of
the mode of Spanish conquest but does not provide any features specific to
Cuba. The focus is on the organisation of the native population after the
conquest. The candidate has used the stimulus points but seems to have
confused plantations with mines. This response therefore scored in Level 2.

Examiner tip: Providing details of the events that took place in Cuba would
demonstrate good knowledge and understanding.




2 Write a narrative account analysing the key events of the Spanish conguest of Cuba,

You may use the following in your answer:

«  Meldzquez's voyage
«  plantations

You must also use information of your own.
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Examiner comment: This response demonstrates specific detail about
lazquez's actions in Cuba and provides the correct chronological narrative of
how the Spanish conquest unfolded. There is a clear sequence of three
aspects of the historical event, leading from Hatuey's flight to the ultimate
success of the Spanish. The response is therefore in Level 3.

Examiner tip: More specific detail about, for example, the massacre at
Caonao would elevate this response to the top of the level.




Question 3

This question comprised of two 8 mark questions based on the second order
concepts of significance and consequence. Candidates had to explain the
importance of two of the following three topics: Isabella’s sponsorship for
Spanish exploration; Montezuma's actions for the Spanish conquest of Mexico;
the siege of Cuzco (1536-37) for the Spanish conquest of Peru. The question on
Isabella was addressed in the vast majority of cases, most often combined with
the Montezuma option. Only a small number of candidates attempted the Cuzco
guestion.

Candidates who addressed the importance of the factor raised in relation to
development produced Level 3 responses when supported by good knowledge
and understanding. This was opposed to candidates who explained the
importance of the factor in general terms which normally stayed in Level 2. The
most common feature of Level 2 responses was that candidates had presented a
narrative of the events of, for example, Montezuma'’s interactions with the
Spanish, but had failed to adequately link them with their later success in
conquering the region. Such responses demonstrated good knowledge and
understanding, placing them in Level 3 for AO1; but had only some reasoning,
placing them in Level 2 for AO2 and, under the ‘best fit' marking approach,
usually in Level 2 overall.

For the first option, candidates were able to write about Columbus's struggle to
gain sponsorship elsewhere, Isabella’s motives for providing it and Columbus's
subsequent successful voyage, often providing many details about the events of
it. A lower proportion of candidates focused on the significance of Isabella’s
sponsorship in encouraging exploration of the region, for example Columbus's
later voyages or those of other conquistadors who had been inspired by him.

The question on Montezuma produced a number of very strong responses in
Level 3, with many candidates identifying his poor relationship with rival tribes
and his decision to invite the Spanish into the royal palace at Tenochtitlan as
significant for the Spanish conquest. An impressive number of candidates were
able to recall the specifics of this topic and it was clear that the unfamiliar names
had been carefully learned, adding polish to responses.

The question on Cuzco was not often well attempted. A small proportion of
candidates were able to accurately explain that the Spanish were under siege



and how they were able to break this. However, in many responses the roles of
the Spanish and the Incas in the siege had been reversed. A large proportion
focused on events in Peru prior to the Siege, for example the death of
Atahuallpa. Though often muddling the facts of the event, many candidates were
able to link Spain’s show of strength in Cuzco to their subsequent conquest of
the country.
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Indicate your FIRST choice on this page.

Indicate which question you are answering by marking a cross in the box [E. If you change your

mind, put a line through the box # and then indicate your new question with a cross [E.
® The importance of Queen lsabella’s sponsorship of Columbus for Spanish
exploration.
The importance of Montezuma's actions for the Spanish conguest of Mexico,
B The importance of the siege of Cuzco (1536-37) for the Spanish congquest of Peru.
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Examiner comment: This response shows some understanding of the
importance of Isabella’s sponsorship in enabling Columbus to explore, but the
analysis is left implicit, with no specific link made between the sponsorship
and the motivation of future explorers. It was therefore scored in the middle
of Level 2.

Examiner tip: Make specific links between the first aspect identified in the
question and its significance for the second aspect identified in the question.




Indicate your SECOND choice on this page.

Indicate which question you are answering by marking a cross in the box [E. If you change your
mind, put a line through the box § and then indicate your new question with a cross [

B The importance of Queen lsabella's sponsorship of Columbus for Spanish
exploration,

® The importance of Montezuma's actions for the Spanish conguest of Mexico.
B The importance of the slege of Cuzco (1536-37) for the Spanish conquest of Peru.
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Examiner comment: Though a little vague about the specifics of

Montezuma's actions, this response is able to explain in detail the impact that
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they had to enable the Spanish conquest of Mexico. It demonstrates the
significance of his lack of challenge in enabling the Spanish to ultimately

conquer the country. This response was therefore scored in Level 3 - 8 marks.

Examiner tip: Avoid using conditional phrasing such as ‘would have’ and focus

on what really did happen.




Indicate your SECOND choice on this page.

Indicate which question you are answering by marking a cross in the box [ If you change your
mind, put a line through the box §# and then indicate your new question with a cross [&.

B The importance of Queen Isabella’s sponsorship of Columbus for Spanish
exploration.

B The importance of Montezuma's actions for the Spanish conguest of Mexico. 53
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Examiner comment: This response identifies the importance of the show of
strength the Spanish were able to achieve during and after the Siege of Cuzco.
The candidate correctly explains that this was the final defeat of a powerful
nation and that the conquest of the rest of the country was more
straightforward following the event. However, the response lacks detailed
supporting knowledge. It was therefore scored at the bottom of Level 3 -6
marks.




Examiner tip: Use specific details from the aspect identified in the question to
explain its importance. In this case, Manco Inca’s flight from the region and
failure to mount future resistance helps to explain the Spanish conquest.




Section B of paper 2 assesses the British Depth Study with candidates required
to answer three questions targeted at AO1 and AO2. Candidates receive an
examination paper with either the two Medieval Depth Studies or the two Tudor
Depth Studies. It is the only time for the Edexcel GCSE History examination
where candidates need to ensure that they answer questions on the particular
option for which they have been entered.

From this Summer's scripts there were very few candidates that attempted to
answer questions from both Depth Studies although there were clearly a
significant number of candidates that had started answering the questions on
the study for which they were not entered before crossing out their work and
moving to the section for which they were entered. There was also a number of
candidates who had continued their Depth Study responses in the booklet
under the option they had not studied, rather than asking for extra paper.
Candidates do need to indicate clearly where their response to an item should
be found if it is different to the specified section of the answer booklet.

Questions 4(a) and 5(a) follow an identical format to question 1 on Paper 1.
Candidates need to be clear that the feature identified should be a characteristic
of the topic and that having identified a feature, they should add a further detail
which will explain the feature or provide context. Some candidates did not seem
to understand that two marks are available for each feature - one for identifying
the feature and one for additional information about the identified feature;
answers that listed four features or disconnected points of separate information
were limited to a maximum of two marks. There was also a number of answers
that tried to use the same point as two separate features.

Questions 4(b) and 5(b) follow an identical format to the 12-mark tariff to
qguestion 4 on Paper 1 and question 2 on Paper 3, but with a difference in the
second-order concept being assessed. On Paper 1 the 12-mark tariff question
focuses on the process of at least 100 years, whereas on Papers 2 and 3 it
relates to the causes of an event, development, success, failure and so on, over a
shorter period of time within a Depth Study. The stimulus points do not normally
include dates and are simply intended to help candidates to associate what they
have learned with the question being asked. Use of the stimulus points is not
compulsory but it should be noted that the mark schemes do require
deployment of material not prompted by the stimulus points to reach the top of
Levels 2 and 3 and entry into Level 4.



In questions 4(c) and 5(c) candidates choose between (i) and (ii) and the
questions may target any of the second-order concepts (cause, consequence,
change, continuity, significance, similarity and difference). This question follows
the same principles as question 5 and 6 on Paper 1 but without a requirement
for Spelling, Punctuation and Grammar (SPaG) to be assessed. For Q4(c) and
Q5(c) the stimulus points in the question will often be useful reminders to
candidates of the two sides of the issue or the chronological range covered in
the question. Note that they will not necessarily be presented in chronological
order. Note also that the stimulus points will usually relate to aspects of content
rather than directly indicating a factor that should be included. Candidates do
not need to use these stimulus points but there is an expectation that there will
be both depth and breadth of knowledge, shown by three discrete aspects of
the question being covered.

Many answers remained at Level 3, despite excellent knowledge, because they
missed the focus of the question. Candidates who reached Level 4 realised that
the topic provides the context but that there is a specific focus on which a
judgement should be offered. Similarly, whilst it was pleasing to see how many
answers were clearly structured to consider both sides of the issue, sometimes
other structures may be more appropriate. Although the question asks how far
the candidates agrees, the answer should also take account of the second-order
concept being assessed, for example, structuring the answer to look at different
aspects of change and continuity or of significance. One reason that many
responses remained in Level 3 was that the judgement tended to be simply a
summary of the two sides of the issue and the decision that the statement was
‘somewhat’ true. At Level 4, there should be a sense of evaluation, recognising
nuances of partial agreement and showing which evidence carries most weight.
Answers should also show what criteria are being applied. For example, a
judgement on significance could be based on the number of people affected, the
length of time that the effects were felt, the groups affected or how wide-ranging
the secondary effects were. Ideally, this will create a sense of argument running
throughout the answer and the best answers often had plans, showing that the
argument was thought through before beginning to write the actual response.

If extra paper is taken, candidates should clearly signal that the answer is
continued elsewhere. However, in many cases where additional paper had been
taken, the marks had already been attained within the space provided rather
than on the extra paper. Candidates should be discouraged from assuming that



lengthy answers will automatically score highly. Indeed, candidates taking extra
paper often ran out of time on the final, high mark question and therefore
disadvantaged themselves. There were also some completely blank answers to
the final question, suggesting that time management was a problem for some
candidates.

There were no indications that for Paper 2 as a whole, candidates had found it
difficult to answer both sections in the one hour and forty-five minutes allowed.

All examination questions use a levels of response mark scheme. Progression in
AO1 is shown by the candidate’s increasing ability to select information precisely
and show wide-ranging knowledge and understanding. Progression in AO2 is
shown by a candidate’s response moving from simple or generalised comments
to analytical explanations, which show a line of reasoning that is coherent,
logical and sustained. Centres are also reminded that the indicative content in
the mark scheme does not imply what must be included in a response nor does
it give any expectation as to how candidates are expected to structure their
responses.



Question 4(a)

Candidates were asked to describe two features of the Eltham Ordinances.
Where candidates attempted this question, they were generally able to answer
confidently, achieving Level 2 by identifying a motivation for the Ordinances. An
example was cutting costs, and an example of how this was achieved was by
providing set mealtimes. Other common responses mentioned banning hunting
dogs and reducing the number of palace servants. Many candidates were able to
associate the Eltham Ordinances as one of Wolsey's policies, although a number
of responses confused the Eltham Ordinances with other features of Henrician
policy, most commonly the Amicable Grant or the Break with Rome. A high
proportion of candidates left the answer blank.



[ Option B3: Henry VIl and his ministers, 1509-40
; If you answer Question 4 put a cross in the box 3 . —
| Answer Question 4(a), Question 4(b) and EITHER Question 4(c)(/) OR Question 4{c}{ji).
‘| 4 i{a) Describe two features of the Eltham Ordinances.
; 4
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Examiner comment: The candidate has identified two features on the Eltham
Ordinances. The first one lacks supporting evidence. The second one has
incorrect supporting evidence. Therefore, this response scored 2 marks.

Examiner tip: Use connectives to encourage supporting evidence.




[ Option B3: Henry VIll and his ministers, 150940
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If you answer Question 4 put a cross in the box £ .
Answer Question 4(a), Question 4(b) and EITHER Question 4(c}(i) OR Question &(c)(ii).
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Feature 2

Examiner comment: The candidate has identified two features of the Eltham
Ordinances and provided supporting detail for each one. Therefore, this

response scored 4 marks.

Examiner tip: The content you need for full marks on this question should

easily fit on the lines provided: if you are writing in the blank space
underneath, you have probably written too much.




Question 4(b)

Candidates were asked to explain the causes of the Pilgrimage of Grace. The
majority of candidates were able to expand on the first stimulus point, although
significantly fewer were confident in linking enclosure to the Pilgrimage. At Level
2, many responses delivered a detailed explanation of the conditions in the
monasteries, with descriptions of monastic vice being a common feature, but
often went on to explain how this led to Dissolution without making a link to the
Pilgrimage of Grace.

Stronger answers developed from the first stimulus point with specific details of
the Valor Ecclesiasticus and linked this back to upsetting people in the north of
the country. Common additional information offered by candidates included
Cromwell's unpopularity, and unrest stimulated by the religious changes
connected to the Break with Rome. However, a large number of responses
remained in Level 3 due to over-reliance on the first stimulus point, which
prevented candidates from demonstrating wide-ranging knowledge.

The best responses were able to synthesise a range of causes into a coherent
line of reasoning. A few candidates showed that the reason for the rebellion
varied according to location or class or differentiating between the two waves of
revolt.

There was a significant number of responses where candidates wrote about the
events or consequences of the Pilgrimage of Grace, rather than focusing on
causation, which, while displaying good knowledge of the topic, unfortunately
resulted in a loss of marks at AO2. A number of candidates showed
chronological confusion by placing the Pilgrimage within the Wolsey era or after
the Dissolutions had been completed.
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Examiner comment: This response shows good development from the
stimulus points. Although there are some inaccuracies, the candidate has
remained focused on the conceptual focus of the question. However, since the
content of the response is limited to what is prompted by the stimulus, this
answer cannot achieve a mark above the middle of Level 3. Therefore, this

answer was awarded 8 marks.

Examiner tip: Make sure you include information beyond the stimulus points,

or your answer will be capped at 8 marks.
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Examiner comment: This response demonstrates very specific knowledge
and covers a range of points, all loosely connected to the theme of religion.
Each one is used to explain the growing dissatisfaction that led to the
rebellion. This answer scored 12 marks.

Examiner tip: Good answers can be very succinct and to-the-point, using
precisely selected evidence to address the conceptual focus of the question.




Question 4(c)

Candidates were asked to write about an aspect of the rule of Henry VIIlI's
ministers - either Wolsey's rise Q4(c)(i) or Cromwell's political reforms Q4(c)(ii). A
significant majority of candidates opted to answer Q4(c)(i).

Responses to Q4(c)(i) were variable, with an unfortunate number of responses
exemplifying his rise using events from later in Wolsey's premiership, such as
the Amicable Grant or Wolsey's failure to secure an annulment for Henry VIII. It
was clear that a lot of candidates had been well-prepared to answer questions
on Wolsey's policies and his fall, but that, in some cases, less emphasis had been
placed on his rise to power.

Lower-scoring answers often included vague references to Wolsey's background
but were rarely able to exemplify Wolsey's organisational skills or make effective
use of the stimulus points. A disappointing number of responses assumed that
‘expedition to France’ referred either to the Field of Cloth of Gold or a fact-
finding mission preceding the Treaty of London.

In the mid-range responses, more detailed information was provided about
Wolsey's formative years, although the links to his rise to power were usually left
implicit and candidates in this range found it difficult to achieve any sort of
argument, with conclusions usually being simplistic and stated. Candidates who
answered the question well paid clear attention to the question focus and did
not go beyond 1515. They elaborated on the Battle of Spurs and campaigns with
France in Henry's early reign, often combining this with an explanation of how
Wolsey’s education and work ethic, combined with Henry's Lack of interest
disinterest in day-to-day governance, enabled Wolsey to impress the king and
achieve more power. Many responses at Level 4 also referenced Henry's
unwillingness to work with his father's ministers and Wolsey's parallel rise to
prominence in the Church.

Although significantly fewer candidates attempted Q4(c)(ii), responses to this
question were generally much stronger. Some impressive knowledge of
Cromwell's reforms was demonstrated across Levels 3 and 4 answers, including
his reforms to regional government in Wales and an explanation of how the
legal aspects of the Break with Rome had an impact on the way England was
governed. Some candidates had been taught the historiography surrounding
this topic, with occasional references to the alleged revolution in Tudor



government of Elton’s thesis in the strongest responses. Though beyond what is
necessary for this paper, which focuses specifically on AO1 and AO2, it was

extremely pleasing to see that this wider aspect of the topic is being covered.

Most candidates were able to build on the stimulus points and include a variety
of points from their own knowledge, which helped to ensure that they scored
highly on AO1; thus the limiter at Level 3 was often candidates’ inability to assess
the extent of the consequence of the changes identified. At Level 4, candidates
demonstrated an impressive ability to set criteria for making their judgements.
The wider impact of parliamentary changes being more important than the
narrower impact of the Privy Council reforms was a popular view.

At Level 2, candidates were usually able to expand on the stimulus points with a

description of each one or provide evidence of other changes that Cromwell

made. A small number of candidates focused on Cromwell’s later work with the

Dissolution of the Monasteries or the marriage to Anne of Cleves, neither of

which was sufficiently well-linked to changes to government to be creditworthy.
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Examiner comment: This response details a range of reasons for Wolsey's
rise, including his education, popularity with Henry, and religious connections,
as well as developing from the stimulus points.

The content of the answer targets the conceptual focus of the question and
there is a conclusion, although the criteria against which the judgement is
made are left implicit. Coupled with this, the candidate has not weighed the
different causes against one another in the body of the essay, which means
this essay lacks strong debate. This response gained 11 marks.

Examiner tip: Try to express a sense of debate within your essay and, in your
conclusion, evaluate the different causes against criteria to make a judgement.
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Examiner comment: This response demonstrates a wide range of content
relating to the conceptual focus, analysing each one and comparing it with the
factor named in the question.

There is a coherent line of argument leading from the introduction to the
conclusion, suggesting that the candidate has planned the response before
beginning to write. The judgement is made against criteria - influence on
future government developments. This answer received full marks.




Examiner tip: Write a short plan for your essay before you begin writing to
ensure you have a coherent line of argument running throughout.




Question 5(a)

Candidates were asked to describe two features of Elizabeth’s religious
settlement. Where candidates achieved marks in Level 2, usually they identified
a relevant piece of legislation and provided some information about it, for
example, associating the Act of Supremacy with Elizabeth’s role as supreme
governor of the Church. A number of responses that received marks low in Level
2 did so due to a lack of clarity or irrelevant material: Mary, Queen of Scots and
Mary | both featured regularly, as did the grievances of the Puritans, serving as a
reminder of the importance of staying focused on the topic.

At Level 1, candidates were able to identify Elizabeth'’s religion or an aspect of
her legislation, for example English Bibles, but had not added further context to
this, for example by saying that each parish needed to have one.



[ Option B4: Early Elizabethan England, 1558-88
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Answer Question 5(a), Question 5(b) and EITHER Question 5(c}{i) OR Question 5(c){ii),
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Examiner comment: Although the candidate begins with an incorrect
statement, the rest of Feature 1 identifies a legal aspect of the Religious
Settlement and goes on to add a supporting detail. The second feature has
confused the Book of Common Prayer with the English Bible but has enough
evidence to be awarded a mark. Therefore, this response gained 3 marks.

Examiner tip: Avoid crossing work out on the short question - instead, see if
you can continue adding to it, as you will not lose a mark for a mistake. This
will save you time.
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Examiner comment: Although the phrasing is clumsy, and the knowledge is a
little vague, this response identifies two features of the Religious Settlement
and provides each with a piece of supporting knowledge. Therefore, this
response gained 4 marks.

Examiner tip: Be strict with the time you spend on this question: you do not
need much information to achieve full marks.




Question 5(b)

Candidates were asked to explain the reasons for increased exploration during
the Early Elizabethan period. The vast majority of candidates were able to
achieve at least Level 1 on this question, with the weakest answers providing
brief comment related to the stimulus points, for example, improved journey
outcomes thanks to more accurate maps.

At Level 2, candidates frequently described specific examples of aids or the
positive examples set by Drake and, latterly, Raleigh. Many candidates
emphasised the impact of rivalry with Spain, although at Level 2 this was often
not linked explicitly to increased exploration. Other Level 2 answers maintained
a good focus on AO2 but were limited by a lack of precise evidence, discussing
luxury goods in vague terms, for example.

At Level 3, responses were able to extrapolate from, for example, the successes
of Drake and other traders to explain that this motivated more Elizabethans to
attempt the journey.

At Level 4, responses combined the motivation provided by other people’s
successful journeys with the enabling factors of better maps and bigger, safer
galleons, to provide a coherent and sustained explanation of the reasons for the
increase.

There was an over-reliance from some candidates on content that was only
obliquely relevant to the topic, for example, increased poverty in the era. Whilst
this may have led to more crew members available for the expeditions, it is not a
reason why the number of explorative journeys increased.
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Examiner comment: This response covers three aspects of content but there
are issues in each instance. In the first and second paragraphs, which develop
the stimulus points, knowledge is vague, although the link to further
exploration is explicit. The last paragraph demonstrates stronger subject
knowledge but there is only an implicit link to increased exploration. This
answer reached the top of Level 2 - 6 marks.

Examiner tip: Ensure that the evidence you select to answer the question is
related back to the conceptual focus.
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Examiner comment: In comparison with the 6-mark example, this response
covers very similar points but has achieved a mark in Level 4. The knowledge
demonstrated is more detailed and links back to the question are therefore
more explicit. Although there is some deviation from the focus on the second
page, the final part of the paragraph ties its content back to the question. This

answer achieved full marks.

Examiner tip: Select evidence precisely, to help you explain the causes of the

event in the question.
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Question 5(c)

Candidates were asked to debate an aspect of Early Elizabethan England history
- either the reason for the failure of the Spanish Armada Q5(c)(i) or changing
attitudes towards the poor Q5(c)(ii). A significant majority of candidates opted to
answer Q5(c)(i).

Weaker responses to Q5(c)(i) tended to focus on vague descriptions prompted
by the stimulus points, of the impact of bad weather and/or fire ships. A
common error at this level was to describe fire ships as ships that fired cannons
at the Spanish or destroyed their ships, as opposed to breaking their formation.
A significant minority of candidates also misapplied their knowledge of improved
galleons, perhaps fresh in their minds from answering 5(b), by explaining that
the English had larger ships than the Spanish. Many candidates seemed to think
Elizabeth was personally responsible for the tactics used.

In the mid-range, knowledge was usually accurate and more detailed, with
Drake’s Raid on Cadiz, the weakness of the Spanish leadership and England’s
tactics to attack Spain’s crescent formation the most common range of causes
explained. However, links to the focus of the question were often left implicit,
with candidates not analysing how the Raid on Cadiz had a long-term impact on
the Armada’s ability to succeed, for example. This, coupled with a tendency to
continue adding causes rather than to analyse those already identified, often led
to a list-like outcome that lacked coherence or an appreciation of the debate to
be had. This was particularly evident in answers where candidates had
continued on additional paper: although they clearly knew a lot about the topic,
this was not well-deployed to construct an evaluative analysis.

Answers that scored high in Level 3 and in Level 4 were marked in their ability to
group causes together and provide a supported judgement that identified key
turning points in the event: Spain’s inability to secure a deep-water port coupled
with the bad weather, for example.

When considering change in attitudes towards the poor in Early Elizabethan
England in their responses to Q5(c)(ii), weaker answers to the question often
included material related to the poor from other sections of the course.
References to a lack of education and the different leisure pursuits of the poor
were common but usually not rewardable above Level 1, due to their lack of
connection to the focus of the question.



A small number of candidates developed the Houses of Correction stimulus
point by writing about workhouses in Victorian England, displaying a slightly
worrying lack of chronological understanding. Candidates that focused on the
different categories of poor and/or the treatment of vagabonds tended to
achieve slightly higher marks because these were more relevant to the
conceptual focus. At Level 2, candidates were able to describe deserving poor
and idle poor, the treatment of vagabonds and the work of the Houses of
Correction. They were unable to identify or explain how this reflected change or
continuity in the reign of Elizabeth.

At Level 3 and above, candidates were able to deploy more specific knowledge in
relation to the topic. Common content included the names and dates of the
poor legislation that was passed during this time period, although some
candidates included references to the later Poor Laws, which were unfortunately
not rewardable within the scope of this question. At this level, candidates were
more likely to address the concept of change and continuity. Some answers
deployed evidence about the lack of change in educational opportunities
successfully, here, to exemplify continuity of attitudes. The changing treatment
of vagabonds was also widely used.

The best answers were able to identify the nuances in the change of attitudes.
For example, they explained that there was little change in the attitudes of the
public towards the poor, but that government legislation reflected a softening of
approach from the ruling class. Criteria against which judgements were made
also sometimes considered change at different times during the period, linking
increased poverty with changing attitudes.
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Examiner comment: This response develops from the stimulus points and
adds several points of their own. In many cases, this evidence is descriptive,
focusing on the events of the Armada, rather than analysing the reasons for its
failure. The conclusion is stated and unsupported. However, in the paragraph
on the Raid on Cadiz the candidate makes a link back to the conceptual focus
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and therefore this answer reaches the bottom of Level 3 - 7 marks.

Examiner tip: Remember to relate your evidence to the conceptual focus of
the question regularly throughout your answer to ensure you are writing an

answer to the question, rather than a narrative of the topic.
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Examiner comment: In this response, the candidate has presented a

balanced answer using varied evidence. This could be more precise, for
example by naming the legislation described. Although the candidate has
recognised the debate, there is a lack of coherence in the response, which

might have been avoided by planning the order of the paragraphs before

beginning the essay. The judgement has some support but the criteria are left
largely implicit. This answer achieved Level 3 - 11 marks.

Examiner tip: Improve the sense of debate in your essay by writing a short

plan before beginning and, in your conclusion, weigh up the different causes

against the criteria to make a judgement.
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