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Mark schemes are prepared by the Lead Assessment Writer and considered, together with the relevant 
questions, by a panel of subject teachers.  This mark scheme includes any amendments made at the 
standardisation events which all associates participate in and is the scheme which was used by them in 
this examination.  The standardisation process ensures that the mark scheme covers the students’ 
responses to questions and that every associate understands and applies it in the same correct way.  
As preparation for standardisation each associate analyses a number of students’ scripts.  Alternative 
answers not already covered by the mark scheme are discussed and legislated for.  If, after the 
standardisation process, associates encounter unusual answers which have not been raised they are 
required to refer these to the Lead Assessment Writer. 
 
It must be stressed that a mark scheme is a working document, in many cases further developed and 
expanded on the basis of students’ reactions to a particular paper.  Assumptions about future mark 
schemes on the basis of one year’s document should be avoided; whilst the guiding principles of 
assessment remain constant, details will change, depending on the content of a particular examination 
paper. 
 
 
Further copies of this mark scheme are available from aqa.org.uk 
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Level of response marking instructions 
 
Level of response mark schemes are broken down into levels, each of which has a descriptor. The 
descriptor for the level shows the average performance for the level. There are marks in each level. 
 
Before you apply the mark scheme to a student’s answer read through the answer and annotate it (as 
instructed) to show the qualities that are being looked for. You can then apply the mark scheme. 
 
Step 1 Determine a level 
 
Start at the lowest level of the mark scheme and use it as a ladder to see whether the answer meets the 
descriptor for that level. The descriptor for the level indicates the different qualities that might be seen in 
the student’s answer for that level. If it meets the lowest level then go to the next one and decide if it 
meets this level, and so on, until you have a match between the level descriptor and the answer. With 
practice and familiarity you will find that for better answers you will be able to quickly skip through the 
lower levels of the mark scheme. 
 
When assigning a level you should look at the overall quality of the answer and not look to pick holes in 
small and specific parts of the answer where the student has not performed quite as well as the rest. If 
the answer covers different aspects of different levels of the mark scheme you should use a best fit 
approach for defining the level and then use the variability of the response to help decide the mark within 
the level, ie if the response is predominantly level 3 with a small amount of level 4 material it would be 
placed in level 3 but be awarded a mark near the top of the level because of the level 4 content. 
 
Step 2 Determine a mark 
 
Once you have assigned a level you need to decide on the mark. The descriptors on how to allocate 
marks can help with this. The exemplar materials used during standardisation will help. There will be an 
answer in the standardising materials which will correspond with each level of the mark scheme. This 
answer will have been awarded a mark by the Lead Examiner. You can compare the student’s answer 
with the example to determine if it is the same standard, better or worse than the example. You can then 
use this to allocate a mark for the answer based on the Lead Examiner’s mark on the example. 
 
You may well need to read back through the answer as you apply the mark scheme to clarify points and 
assure yourself that the level and the mark are appropriate. 
 
Indicative content in the mark scheme is provided as a guide for examiners. It is not intended to be 
exhaustive and you must credit other valid points. Students do not have to cover all of the points 
mentioned in the Indicative content to reach the highest level of the mark scheme. 
 
An answer which contains nothing of relevance to the question must be awarded no marks. 
 
Step 3 Spelling, punctuation, grammar and specialist terminology (SPGST) 
 
Spelling, punctuation, grammar and specialist terminology will be assessed in question 06 in Section A.  
 
 Performance descriptor 

 
Marks 
awarded 
 

Level 3: High performance: 
In the context of the level of demand of the question, learners spell, 
punctuate and use grammar with consistent accuracy and also use 
specialist terminology with consistent accuracy. 

4 marks 
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Level 2: Intermediate performance: 
In the context of the level of demand of the question, learners spell, 
punctuate and use grammar with considerable accuracy and also use 
specialist terminology with considerable accuracy. 
 

2–3 marks 
 

Level 1: Threshold performance: 
In the context of the level of demand of the question, learners spell, 
punctuate and use grammar with reasonable accuracy and also use 
specialist terminology with reasonable accuracy; any errors do not hinder 
meaning in the response. 

1 mark 
 

 
Where a candidate writes nothing or fails to meet threshold performance they should receive 0 marks 
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Section A 
 
01 What does Interpretation A suggest about what the North and South were fighting 

about in the Civil War? 
 
Explain your answer using Interpretation A.  
 

 

    
 Target Analyse an individual interpretation of a key feature using contextual 

knowledge of the period. (AO4a) 
2 

    
 Level 2  Answers that make inferences 

 
eg Interpretation A suggests that slavery was the sole reason for the conflict, 
with the Confederates seeking to maintain it and the North wishing to abolish 
it. No other cause of war is mentioned.  

2 

    
 Level 1 Answers that select or paraphrase relevant points 

eg Interpretation A says it was about the slaves gaining their freedom. 
       
 

1 

  Candidates either submit no evidence or fail to address the question 0 
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02 How does Interpretation B differ from Interpretation A about what the North and South 

were fighting about in the American Civil War? 
 
Explain your answer using Interpretations A and B and your contextual knowledge. 
 

 

4 

    
 Target Analyse how interpretations of a key feature of a period differ (AO4b)  
    
 Level 2 Analysis that explains complex inferences about both interpretations  

Answers make (a) comparison(s) by explained and supported inference 
Differences are supported and explained; analyses must be drawn from and 
relate to the content of each interpretation.  
 
eg Candidates might explain how Davis sees the struggle as a political one 
between state and Federal power. By comparison candidates might explain 
Johnson`s view of the war having a more human aspect to it being based on 
his personal experience as a former slave. 
 

3-4 

    
 Level 1 Analysis that identifies/describes simple inferences about differences 

from Interpretations A and B.  
Answers make a comparison by inference which is identified rather than 
explained 
 
eg Candidates might state that Davis in Source B is fighting for the rights of 
the southern States but for Johnson in Source A it’s the individual freedom of 
slaves that`s the issue. 
 

1-2 

  Candidates either submit no evidence or fail to address the question 0 
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03 Why might the authors of Interpretations A and B have a different interpretation about 

what the North and South were fighting about in the Civil War? 
 
Explain your answer using the Interpretations A and B and your contextual knowledge. 
 

6  

    
 Target Analyse why interpretations of a key feature of a period differ (AO4c)  
    
 Level 3 Answers that provide full analysis 

Developed arguments based on the differences in the context of their time of 
writing, place, previous experience, knowledge, beliefs, circumstances and 
access to information AND purpose or audience.  
 
eg Both parts of Level 2 
   

5-6 

    
 Level 2 Answers that provide partial analysis  

Either: 
Responses based on the differences in the context of their time of writing, 
place, previous experience, knowledge, beliefs, circumstances, and access to 
information: 
 
eg Candidates might argue that Davis and Johnson differed because of: 

• beliefs (one supports slavery; one is against slavery) 
• circumstances (Davis was a plantation owner and ex-President of the 

Confederacy; Johnson was a former slave) 
• knowledge (Johnson, as a slave, knew how slaves perceived the war; 

Davis understood the Confederate position). 

Or: 
Responses based on the differences in purpose or audience. 
 
eg Candidates might argue that Davis and Johnson differed because of: 

• purpose (Davis wants to make the point that the war was a matter of 
constitutional principle; for Johnson it was about freedom). 

 

3-4 

 Level 1 Answers which provide general comments relating to the authors  
eg  

• Davis was President of the Confederacy so would know what the war 
was all about 

• Johnson was a slave so he would focus on that as the main issue. 

 

1-2 

  Candidates either submit no evidence or fail to address the question 0 
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04 Which interpretation do you find more convincing about what the North and South were 

fighting about in the American Civil War? 

Explain your answer using the Interpretations A and B and your contextual knowledge. 

6 

    
 Target Evaluate sources and make substantiated judgements in respect of their 

different interpretations of a key feature of a period  (AO4d) 
 

    
 Level 3 Answers that argue and evaluate a detailed case for and appreciate both 

interpretations, arriving at a substantiated judgement 
Detailed support for both interpretations.  
 
eg Candidates might conclude by favouring Interpretation B over A by 
arguing, for example, that Lincoln changed his policy during 1862 when he 
issued the Emancipation Proclamation whereas he had been more concerned 
at the start of the war with secession.  
 

5-6 

    
    
 Level 2 Answers that argue and explain the case for either Interpretation A or B  

Answers show a detailed understanding and support for one interpretation.  
Answers explain a preference for one interpretation with only simple 
development of the other. 
 
eg Candidates might develop an argument supporting Interpretation A  by, for 
example, using the Emancipation Proclamation of 1862, Lincoln`s reference 
to human equality in his Gettysburg Address, and the freeing of slaves by the 
13th Amendment in 1865 to conclude that slavery was the central issue. 
 
Or candidates might argue in support of Interpretation B that it was only when 
the Confederate states seceded that war came, that the Gettysburg Address 
was as much about preserving the Union as slavery, and that there had been 
slaves in America since the 17th century without causing war. 
 

3-4 

    
 Level 1 Simple argument for either/both interpretation(s)  

Answers show an understanding and support for one/both interpretation(s), 
but the case is made by assertion/simple inference.   
 

1-2 

  eg  
• Slavery was abolished when the North won 
• Davis was leader of the Confederacy so he would know. 

 

 

    
  Candidates either submit no evidence or fail to address the question  

 
0 
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05 Describe how the Plains Indians’ way of life was suited to the Plains.  

 
6 

    
 Target Demonstrate knowledge of the key features and characteristics of the 

period studies (AO1) 
 

    
 Level 2 Developed knowledge, based on understanding 

eg  
• buffalo were plentiful on the Plains and the Plains Indians used them 

for food, shelter and clothing 
• living in tipis meant it was easier to live a migratory lifestyle on the 

Plains 
• they were expert horsemen there so could hunt successfully. 

 
 

4-6 

 Level 1 Simple knowledge statements 1-3 
  eg  

• they found many uses for buffalo 
• they lived in tipis 
• they were good horsemen. 

 

    
  Candidates either submit no evidence or fail to address the question 0 
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06 Which of the following groups did more to settle the West: 

 
• the Mormons 
• the homesteaders? 

 
Explain your answer with reference to both groups. 
                                                                                                                   

16 

         
 Target A comparative analysis of consequences, differences and similarities 

(AO1:8, AO2:8) 
 

    
    

 Level 4 Answers that show balanced, well-argued analysis linking both bullet 
points and arriving at a judgement  
Extends Level 3. 
 
eg Candidates’ judgement might link the bullet points by stating that both 
groups were similarly important because they both settled initially hostile but 
different areas of America and that each group solved the particular problems 
posed by that environment so paving the way for others. 
 
Or candidates’ judgement might see differences, for example, the 
homesteaders because they settled a larger area across the Plains leading to 
its own transport and social and economic networks, as opposed to the 
Mormons in Utah who remained an isolated inward looking group because of 
their religion. 
 

13-16 

    
 Level 3 Answers that show a structured explanation and argument relating to 

both bullet points 

eg Candidates base their argument on the development of both bullet points 

 Candidates could argue for the Mormons on the grounds that, eg: 

• they settled a particularly hostile area by devising practical solutions to 
problems 

• they settled their area over twenty years before the homesteaders 
• they did not have the incentive of government measures such as the 

Homestead Act to encourage them and they encouraged others to 
settle through the Perpetual Emigration Fund. 

9-12 

    
 Level 2 Answers that develop/explain one bullet point 

Candidates might argue that the homesteaders did more to settle the West 
because, eg: 

• they spread over the Great Plains 
• from the 1860s onwards, homesteaders were responsible for settling 

territories in the centre of North America such as Kansas, Colorado 
and Wyoming 

5-8 
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• Homesteaders were there to stay, so that towns and cities developed 
with the rail networks to link them. 

    
  Or  
    
  Answers that provide simple development of both bullet points 

Candidates identify/describe valid reasons without explaining them. 

Candidates might state that, eg: 
• the homesteaders spread over the Great Plains 
• towns and cities developed with the rail networks to link them 
• Mormons were the first people to settle in the Rockies. 

 

    
 Level 1 Answers that show basic description and/or some basic reasoning. 

 
Candidates make simple factual statements or identify valid reasons related 
to one bullet point, eg: 

• the homesteaders were farmers who settled on the Great Plains 
• the Mormons settled around the Great Salt Lake in the Rockies. 

1-4 

  Candidates either submit no evidence or fail to address the question 0 
    
 SPGST:   
    
 Level 3: High performance: 

In the context of the level of demand of the question, learners spell, punctuate 
and use grammar with consistent accuracy and also use specialist 
terminology with consistent accuracy. 

4 

    
 Level 2: Intermediate performance: 

In the context of the level of demand of the question, learners spell, punctuate 
and use grammar with considerable accuracy and also use specialist 
terminology with considerable accuracy. 

2-3 

    
 Level 1: Threshold performance: 

In the context of the level of demand of the question, learners spell, punctuate 
and use grammar with reasonable accuracy and also use specialist 
terminology with reasonable accuracy; any errors do not hinder meaning in 
the response. 

1 

    
  Candidates either submit no evidence or fail to address the question 0 
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Section B 
 
Conflict and tension, 1894–1918  
 

 
07 Study Source A. 

 
What are the strengths and weaknesses of Source A in understanding Anglo-German 
rivalry before the First World War? 
 
Explain your answer using Source A and your contextual knowledge. 
 

6 

    
 Target Evaluate, question and make substantiated judgements about a source  

(AO3b) 
 

 

    
 Level 3 Answers evaluate the strengths and weaknesses of the source 

Candidates will discuss the strengths and weaknesses in detail.  Candidates 
will evaluate, test and challenge the source using their own knowledge in 
context or provenance. 
                               
eg Candidates may use contextual knowledge of Anglo-German Naval rivalry 
to corroborate the source and see this as a strength; a perceived weakness 
might be Churchill’s reasons (as First Lord of the Admiralty) at that time for 
deliberately highlighting the dangers of the situation. 
 

5-6 

 Level 2 Answers that explain the strengths or weaknesses of the source 
Candidates will consider either strengths or weaknesses. Candidates will 
evaluate, test and challenge the source using their own knowledge in context 
or provenance. 
 
eg Candidates may suggest that a weakness of the source might relate to the 
role of Churchill (as First Lord of the Admiralty) and his reasons at that time 
for deliberately highlighting the dangers of the situation. 
 

3-4 

    
 Level 1 Answers that describe the source and details from the source  

Answers that provide simple statements in support of the source, describe 
single aspects or factual details. Answers may suggest generic, undeveloped 
strengths and/or weaknesses for the lower part of the level.  
 
eg  

• the source is just Churchill’s point of view  
• Britain did have a big navy. 

1-2 

    
  Candidates either submit no evidence or fail to address the question  

 
0 
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08 Study Sources B and C. 
 
Which source is more useful for understanding Austria’s reaction to the assassination of 
Franz Ferdinand? 
 
Explain your answer using Sources B and C and your contextual knowledge. 
 

10 

    
 Target Evaluate sources and make substantiated judgements (AO3b)  
    
 Level 5 Answers that argue a detailed case for both sources using contextual 

knowledge and provenance, arriving at a substantiated judgement 
Developed explanations of both sources based on provenance and 
contextual knowledge. Answers making a substantiated judgement about the 
relative merits of each source will gain 10 marks.  
 
eg Candidates produce a balanced argument based on a detailed 
understanding of both sources and may explain that they are both useful 
because they reflect similar Austrian attitudes related to the need/opportunity 
to crush Serbian nationalism. 

9-10 

    
 Level 4 Answers that argue and explain a developed case, using contextual 

knowledge and provenance, for one source. 
Answers explain a preference for one source based on provenance and 
contextual knowledge. There may be reference to the other source. 
 
eg Candidates may focus on one source and explain why its provenance 
might reflect contemporary Austrian anti-Serbian attitudes and supports or 
tests this against knowledge of the perceived threat posed by Serbian 
nationalism. 

7-8 

    
 Level 3 Answers that argue and explain the case for either/both sources, based 

on either provenance or contextual knowledge  
 
eg Candidates will focus on one source and may explain how the provenance 
of the cartoon or the Hotzendorf source may be used by historians to shed 
light on anti-Serbian attitudes in 1914. 
  

5-6 

 Level 2 Answers that assert the case for either/both sources(s) based on valid 
identified points but give no explanation  

3-4 

  Answers show an understanding of and support for one/both source(s), but 
the case is made by assertion/simple inference; no explanation is given. 
 
eg Candidates may state identified points which rely on inference about what 
Hotzendorf is suggesting such as that this is Austria-Hungary’s last chance 
and/or the message of the cartoon, such as Serbia had to be crushed to stop 
the terrorist threat. 
 

 

 Level 1 Answers that describe or paraphrase the source(s) and details from the 
source(s) 
Answers provide simple statements in support of one source, describe single 
aspects or factual details. 
 
eg Candidates may simply describe details of the image from the cartoon or 
paraphrase parts of the written source.  

1-2 
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eg 

• Serbia was a threat 
• Austria-Hungary had to act now. 

    
  Candidates either submit no evidence or fail to address the question. 

 
0 
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09 Explain the consequences of the Moroccan Crisis of 1905. 

 
8 

    
 Target Knowledge, understanding and explanation of the consequence(s) of a 

key feature of the period (AO1:4, AO2:4) 
 

    
 Level 4 Answers that develop out of Level 3 and provide links between the 

consequence(s) of the event and the wider context of the period 
 
Extends Level 3. 
 
eg: …these suspicions caused by the First Moroccan Crisis gave rise to naval 
talks between Britain and France and so this helped consolidate the ties 
between the Entente powers and further divided Europe into two armed 
camps… 

7-8 

    
 Level 3 Developed answer about the consequence(s) of the event  

  
eg British suspicions of German naval ambitions and the threat they posed to 
the Empire were heightened as Morocco was strategically important to the 
Mediterranean… 
  

5-6 

 Level 2 Simple answer about the consequence(s) of the event) 
 

3-4 

  Answers identify consequence(s) or result(s) of the event. 
 
eg 

• increased British suspicions of Germany 
• brought Britain and France closer together 
• a conference was held to resolve crisis at Algeciras (1906) 
• Germany had to promise to stay out of Morocco. 

 

 

 Level 1 Identifies and describes aspect(s) of the event. 
 
Answers provide detail of the event. 
 
eg 

• there was an international crisis  
• France and Germany threatened to go to war. 

 

1-2 

    
  Candidates either submit no evidence or fail to address the question 

 
0 
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10 
 

‘The war at sea was the main reason for Germany’s defeat in the First World War.’  
 
How far do you agree with this statement?  
 
Explain your answer. 

16 

    
 Target  Demonstrate knowledge and understanding to explain and analyse 

historical events using second order concepts (AO1:8, AO2:8) 
 

    
 Level 4 Answers that develop out of Level 3 and evaluate the relative merits of 

judgement in the ‘Statement’ 
The answer demonstrates a balanced, integrated summary assessment or 
judgement about the merits of the issue posed in the question, supported by 
sustained reasoning and evidence.  
  
eg Candidates may arrive at the judgment that the war at sea was linked to 
alternative factors, eg convoys defeated U-boats which made the Germans 
sufficiently desperate to sink US ships provoking the US entry into the war 
ensuring an eventual Allied victory. 

13-16 

    
 Level 3 Answers that argue a detailed case for the ‘Statement’ given and an 

alternative judgement(s) 
Answers may suggest that one assessment has greater merit.          
  
eg An explanation of the part played by the war at sea for example in 
defeating the U-boat menace while the blockade denied vital war supplies to 
the Germans.  
 
Candidates may explain the importance of America’s entry into the war, in 
providing decisive material and manpower support for the Allies and suggest 
that this was more important.  

9-12 

    
 Level 2 Answers that argue the case for the ‘Statement’ or another judgement 

that shows detailed understanding and support 
Answers stating a preference for one judgement but with only simple 
development of another view will be marked at this level. 
 
eg Candidates may develop the argument that the German Spring Offensive 
of 1918 failed because of such factors as the impact of attritional warfare in 
1916 and 1917, of the arrival of US troops, of more effective Allied military 
strategy and leadership and of resource shortages. 

Or  
 
Answers that argue simply for several points of view about the 
‘Statement’ 
Answers demonstrate a simple understanding. 
 eg  Candidates may identify several points: 

• the failure of the U-boat campaign 
• unrestricted U-boat warfare led to the USA’s entry into the war 
• the naval blockade caused shortages in Germany 
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• Jutland proved inconclusive. 

 
    
 Level 1 Answers that describe the ‘Statement’ using basic knowledge             

Answers that provide simple points or knowledge/statements in support of the 
assessment or another view, describe single aspects or factual details in 
relation to the statement. 
  
eg  

• Britain placed a naval blockade on Germany 
• The spring offensive failed. 

1-4 

    
  Candidates either submit no evidence or fail to address the question. 

 
0 
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Conflict and tension, 1918 – 1939 
 

 
11 Study Source D. 

 
What are the strengths and weaknesses of Source D in understanding British aims at 
the Paris Peace Conference? 
 
Explain your answer using Source D and your contextual knowledge. 
 

6 

    
 Target Evaluate, question and make substantiated judgements about a source  

(AO3b) 
 

 

    
 Level 3 Answers evaluate the strengths and weaknesses of the source 

Candidates will discuss the strengths and weaknesses in detail.  Candidates 
will evaluate, test and challenge the source using their own contextual 
knowledge or the source’s provenance.                                
 
eg Contextual knowledge of Lloyd George’s actions in pressing for 
reparations at Versailles supports the source; a perceived weakness would 
be that the source does not reveal true aims as Lloyd George’s was 
electioneering and appealing to the British public. 
 

5-6 

 Level 2 Answers that explain the strengths or weaknesses of the source 
Candidates will consider either strengths or weaknesses. Candidates will 
evaluate, test and challenge the source using their own knowledge in context 
or provenance. 
   
eg Candidates may suggest that a weakness of the source might relate to the 
context – Lloyd George’s election rhetoric does not reflect his true aims. 

3-4 

    
 Level 1 Answers that describe the source and details from the source  

Answers that provide simple statements in support of the source, describe 
single aspects or factual details. Answers may suggest generic, undeveloped 
strengths and/or weaknesses for the lower part of the level. 
 
eg 

• it says Germany should pay for the war 
• this is just Lloyd George’s view. 

1-2 

    
  Candidates either submit no evidence or fail to address the question  

 
0 
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12 Study Sources E and F. 
 
Which source is more useful for understanding Germany’s reaction to the Treaty of 
Versailles?  
 
Explain your answer using Sources E and F and your contextual knowledge. 
 

10 

    
 Target Evaluate sources and make substantiated judgements (AO3b) 

 
 

    
 Level 5 Answers that argue a detailed case for and appreciate both sources 

using contextual knowledge and provenance, arriving at a substantiated 
judgement 
Developed explanations of both sources based on provenance and 
contextual knowledge.  
 
eg Candidates produce a balanced argument based on a detailed 
understanding of both sources and may explain that they are both useful 
because they reflect similar German attitudes ie resentment, Source F on the 
basis of reparations/loss of the Saar; Source E based on the Fourteen Points.  

9-10 

    
 Level 4 Answers that argue and explain a developed case using contextual 

knowledge and provenance for one source  
Answers explain a preference for one source based on provenance and 
contextual knowledge. There may be reference to the other source. 
 
eg Candidates may focus on one source and explain how its provenance 
might reflect contemporary German attitudes and support or test this against 
knowledge. 
 

7-8 

 Level 3  Answers that argue and explain the case for either/both sources, based 
on either provenance or contextual knowledge  
 
eg Candidates will focus on one source and may explain how the anti-French 
provenance of the cartoon or Ebert’s accusation of broken promises may be 
used by historians to shed light on German resentment in 1919. 

5-6 

    
 Level 2 Answers that assert the case for either/both sources(s) based on valid 

identified points but give no explanation  
Answers show an understanding and support for one/both source(s), but the 
case is made by assertion/simple inference; no explanation is given. 
 
eg Candidates may state identified points which rely on inference about what 
Ebert is suggesting and/or the message of the cartoon but offer no 
explanation. 

3-4 
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 Level 1 Answers that describe or paraphrase the source(s) and details from the 
source(s).  
Answers provide simple statements in support of one source, describe single 
aspects or factual details. 
eg Candidates may simply describe details of the image from the cartoon or 
paraphrase parts of the written source. 

1-2 

    
  Candidates either submit no evidence or fail to address the question  

 
0 

Draf
t



DRAFT SPECIMEN MARK SCHEME – GCSE HISTORY– 8145/1A  

21 

 
13 Explain the consequences of the Locarno treaties signed in 1925. 8 
    
 Target Knowledge, understanding and explanation of the consequence(s) of a 

key feature of the period (AO1:4; AO2:4) 
 

    
 Level 4 Answers that develop out of Level 3 and provide links between the 

consequence(s) of the event and the wider context of the period 
  

7-8 

  Extends Level 3. 
 
eg the Locarno treaties signalled a new era of hope as Stresemann decided 
to co-operate with the Allied powers and it resulted in improved international 
relations as the following year Germany joined the League. However, the 
failure to confirm the borders in the east represented a critical stage in the 
weakening of the peace settlement… 
 

 

 Level 3 Developed answer about the consequence(s) of the event  
 
eg the Locarno treaties signalled a new era of hope as Stresemann decided 
to co-operate with the Allied powers and it resulted in improved international 
relations as the following year Germany joined the League… 
 

5-6 

 Level 2 Simple answer about the consequence(s) of the event 3-4 
  Answers identify consequence(s) or result(s).  

 
eg 

• Germany accepted their western borders 
• Locarno helped build trust in Europe 
• The eastern European settlement was undermined 
• Germany was able to join the League of Nations. 

 

 

 Level 1 Identifies and describes aspect(s) of the event 
 
Answers provide detail of the event. 
 
eg 

• It improved international relations 
• Germany agreed to keep the peace. 

 

1-2 

    
  Candidates either submit no evidence or fail to address the question. 

 
0 
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14 ‘The main reason for conflict in the 1930s was the weakness of the League of Nations.’ 

 
How far do you agree with this statement?  
 
Explain your answer. 

16 

    
 Target  Demonstrate knowledge and understanding to explain and analyse 

historical events using second order concepts (AO1:8, AO2:8) 
 

    
 Level 4 Answers that develop out of level 3 and evaluate the relative merits of 

judgement in the ‘Statement’ 
The answer demonstrates a balanced, integrated summary assessment or 
judgement about the merits of the issue posed in the question, supported by 
sustained reasoning and evidence.  
  
eg Candidates may arrive at the judgement that the weakness of League was 
important as this was the body set up to avoid future wars, but they did not do 
so… However it was the actions of the dictators that brought about conflict. 
On balance it was the weakness of the League that encouraged dictators. 

13-16 

    
 Level 3 Answers that argue a detailed case for the ‘Statement’ given and 

alternative judgement(s) 
Answers may suggest that one assessment has greater merit.          
  
eg Candidates may explain that the League was slow to react to Manchurian 
Crisis and so aggression was not deterred. The Abyssinian War also due to 
weaknesses of the League because a permanent member of the League’s 
Council had committed an act of aggression and sanctions were ineffective…  
 
Candidates may argue that the appeasement policies of Britain and France 
allowed the dictators to gain in strength by not opposing Hitler’s 
remilitarisation of the Rhineland or the Anschluss they allowed Germany to 
become strong enough to cause conflict.  

9-12 

    
 Level 2 Answers that argue the case for the ‘Statement’ or another judgement 

that shows detailed understanding and support 
Answers stating a preference for one judgement but with only simple 
development of another view will be marked at this level. 
 
eg Candidates may explain that the League was slow to react to Manchurian 
Crisis and so aggression was not deterred. The Abyssinian War also due to 
weaknesses of the League because a permanent member of the League’s 
Council had committed an act of aggression and sanctions were ineffective…  
 
eg Candidates may develop the argument that the actions of the dictators 
were most important as Mussolini invaded Abyssinia and Hitler invaded 
Poland… 
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Or 
  
Answers that argue simply for several points of view about the 
‘Statement’ 
Answers demonstrate a simple understanding. 
  
eg 

• Manchuria showed slow decision making of the League 
• Sanctions did not work 
• America not a member 
• Britain and France’s unwillingness to take action etc. 

    
 Level 1 Answers that describe the ‘Statement’ using basic knowledge 

Answers that provide simple points or knowledge/statements in support of the 
assessment or another view, describe single aspects or factual details in 
relation to the statement. 
  
eg  

• The League did not stop the Manchurian War 
• Hitler attacked Poland. 

 

1-4 

    
  Candidates either submit no evidence or fail to address the question. 
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Conflict and tension between East and West, 1945–1972  
 

 
15 Study Source G. 

 
What are the strengths and weaknesses of Source G in understanding the breakdown 
of relations between East and West? 
 
Explain your answer using Source G and your contextual knowledge. 
 

6 

    
 Target Evaluate, question and make substantiated judgements about a source  

(AO3b) 
 

 

    
 Level 3 Answers evaluate the strengths and weaknesses of the source 

Candidates will discuss the strengths and weaknesses in detail.  Candidates 
will evaluate, test and challenge the source using their own contextual 
knowledge or the source’s provenance.                                
 
eg Candidates may explain that contextual knowledge corroborates the 
source because of Soviet policies in eastern Europe; a perceived weakness 
might be Churchill’s suspicions of Communists and Stalin might lead him to 
deliberately highlight the dangers of the situation. 
 

5-6 

 Level 2 Answers that explain the strengths or weaknesses of the source. 
Candidates may consider mainly either strengths or weaknesses. Candidates 
will evaluate, test and challenge the source using their own knowledge in 
context. 
 
eg Candidates may suggest that a weakness of the source might relate to the 
context ie the role of Churchill and his suspicions of Stalin led him to 
deliberately highlight the dangers of the situation (explained) 

3-4 

    
 Level 1 Answers that describe the source and details from the source  

Answers that provide simple statements in support of the source, describe 
single aspects or factual details. Answers may suggest generic, undeveloped 
strengths and/or weaknesses for the lower part of the level.  
 
eg  

• Only reveals Churchill’s point of view   
• The USSR’s leaders were opposed to freedom. 

1-2 

    
  Candidates either submit no evidence or fail to address the question  
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16 Study Sources H and J. 
 
Which source is more useful for understanding the Marshall Plan? 
 
Explain your answer using Sources H and J and your contextual knowledge. 
 

10 

    
 Target Evaluate sources and make substantiated judgements (AO3b) 

 
 

    
 Level 5 Answers that argue a detailed case for both sources using contextual 

knowledge and provenance, arriving at a substantiated judgement 
 
Developed explanations of both sources based on provenance and 
contextual knowledge. Answers making a substantiated judgement about the 
relative merits of each source will gain 10 marks.  
 
eg Candidates produce a balanced argument based on a detailed 
understanding of both sources and may explain that they are both useful 
because they reflect attitudes related to the need to promote European 
recovery; Source H based on anti-Communism, Source J based on 
cooperative enterprise. 

9-10 

    
 Level 4  Answers that argue and explain a developed case for using contextual 

knowledge and provenance for one source. 
Answers explain a preference for one source based on provenance and 
contextual knowledge. There may be reference to the other source. 
 
eg Candidates may focus on one source and explain how its provenance 
might reflect contemporary attitudes and supports or tests this against 
knowledge of the state of post war Europe/the Communist threat. 
 

7-8 

 Level 3  Answers that argue and explain the case for either/both sources, based 
on either provenance or contextual knowledge  
Answers show an understanding and support for one source. 
 
eg Candidates will focus on one source and may explain how the provenance 
of the poster or the Marshall source may be used by historians to shed light 
on the state of post war Europe and the real motives behind the ERP. 

5-6 

    
 Level 2 Answers that assert the case for either/both sources(s) based on valid 

identified points but give no explanation  
Answers show an understanding and support for one/both source(s), but the 
case is made by assertion/simple inference; no explanation is given. 
 
eg Candidates may state identified points which rely on inference about what 
Marshall is suggesting and/or the message of the poster. 

3-4 
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 Level 1 Answers that describe or paraphrase the source(s) and details from the 
source(s).  
Answers provide simple statements in support of one source, describe single 
aspects or factual details. 
 
eg Candidates may simply describe details of the image from the poster or 
paraphrase parts of the written source 
 

1-2 

  Candidates either submit no evidence or fail to address the question  
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17 Explain the consequences of the Cuban Missile Crisis of 1962. 
 

8 

    
 Target Knowledge, understanding and explanation of the consequence(s) of a 

key feature of the period (AO1:4; AO2:4) 
 

   
Level 4 Answers that develop out of Level 3 and provide links between the 

consequence(s) of the event and the wider context of the period 
  

7-8 

 Extends Level 3. 
 
eg After Cuba both the USSR’s and the USA’s leaders realised that 
brinkmanship could result in nuclear war and so greater emphasis was given 
to dialogue and co-operation. Future crises would not be as serious. 
 

 

Level 3 Developed answer about the consequence(s) of the event  
 
eg In the West Cuba was seen as a great victory for America as the USSR 
appeared to back down as a consequence of Kennedy’s firm stance which 
weakened Khrushchev’s position inside the Soviet Union.  
 

5-6 

Level 2 Simple answer about the consequence(s) of the event 
 

3-4 

 Answers identify consequence(s) or result(s) of the event 
eg 

• USSR withdrew nuclear weapons from Cuba 
• USA withdrew missiles from Turkey 
• There was a hotline 
• Cuba remained Communist. 

 

 

Level 1 Identifies and describes aspect(s) of the event 
 
Answers provide detail of the event. 
 
eg  

• USA and the USSR nearly went to war 
• The USA blockaded Cuba 

1-2 

   
 Candidates either submit no evidence or fail to address the question. 
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18 ‘The main reason for the tension between East and West in Europe in the 1960s was the 

actions of the Soviet Union.’ 
 
How far do you agree with this statement?  
 
Explain your answer. 

16 

    
 Target  Demonstrate knowledge and understanding to explain and analyse 

historical events using second order concepts (AO1:8, AO2:8) 
 

    
 Level 4 Answers that develop out of Level 3 and evaluate the relative merits of 

judgement in the ‘Statement’ 
The answer demonstrates a balanced, integrated summary assessment or 
judgement about the merits of the issue posed in the question, supported by 
sustained reasoning and evidence.  
 
eg Candidates may arrive at the judgement that the Soviet Union was mainly 
to blame because of their actions in Berlin and Prague. Some say the arms 
race between the USA and the USSR was a bigger source of tension. 
However America was only spending money on expensive weapons systems 
to deter further Soviet aggression. 

13-16 

    
 Level 3 Answers that argue a detailed case for the ‘Statement’ given and an 

alternative judgement(s)     
Answers may suggest that one assessment has greater merit. 
 
eg Soviet aggression was evident in the building of the Berlin Wall and in the 
suppression of the Prague Spring which the West saw as an attack on 
freedom. 
 
eg America was responsible for the tension in the 1960s. The spying on 
Russia during the Geneva talks broke down trust. America’s investment in 
West Germany was viewed with hostility and suspicion in the USSR. 

9-12 

    
 Level 2 Answers that argue the case for the ‘Statement’ or another judgement 

that shows detailed understanding and support 
Answers stating a preference for one judgement but with only simple 
development of another view will be marked at this level. 
 
eg America was responsible for the tension in the 1960s. The spying on 
Russia during the Geneva talks broke down trust. America’s investment in 
West Germany was viewed with hostility and suspicion in the USSR. 
 
Or 
  
Answers that argue simply for several points of view about the 
‘Statement’ 
Answers demonstrate a simple understanding. 
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eg 
• The construction of the Berlin Wall was seen as a hostile act 
• The Americans were putting missiles on Russia’s borders 
• The Soviets had a bad record on human rights 
• The Czechs were crushed etc. 

    
 Level 1 Answers that describe the ‘Statement’ using basic knowledge             

Answers that provide simple points or knowledge / statements in support of 
the assessment or another view, describe single aspects or factual details in 
relation to the statement. 
eg  

• The Soviets built the Berlin Wall 
• The West was frightened of communism. 

 

1-4 

    
  Candidates either submit no evidence or fail to address the question. 

 
0 

 
  

Draf
t



DRAFT SPECIMEN MARK SCHEME – GCSE HISTORY – 8145/1A 
 

30 

Conflict and tension in Asia, 1950–1975 
 

 
19 Study Source K. 

 
What are the strengths and weaknesses of Source K in understanding the impact of 
Dien Bien Phu? 
 
Explain your answer using Source K and your contextual knowledge. 

6 

    
 Target Evaluate, question and make substantiated judgements about a source  

(AO3b) 
 

   
 

 

 Level 3 Answers evaluate the strengths and weaknesses of the source 
Candidates will discuss the strengths and weaknesses in detail.  Candidates 
will evaluate, test and challenge the source using their own contextual 
knowledge or the source’s provenance.                                
 
eg Candidates may explain that contextual knowledge corroborates the 
source as France’s defeat at Dien Bien Phu was a shock; a perceived 
weakness may be Giap’s triumphalist tone; his view was not necessarily 
representative of wider opinion. 
 

5-6 

 Level 2 Answers that explain the strengths or weaknesses of the source 
Candidates may consider mainly either strengths or weaknesses. Candidates 
will evaluate, test and challenge the source using their own knowledge in 
context. 
 
eg Candidates may suggest that a weakness of the source might relate to 
Giap’s deliberately exaggerating the importance of victory over the French, as 
he was taking a triumphalist tone, and he did not represent the whole 
Vietnamese nation. 

3-4 

    
 Level 1 Answers that describe the source and details from the source  

Answers that provide simple statements in support of the source, describe 
single aspects or factual details. Answers may suggest generic, undeveloped 
strengths and/or weaknesses for the lower part of the level.                             
 
eg  

• This is just Giap’s opinion 
• The French were defeated. 

1-2 

    
  Candidates either submit no evidence or fail to address the question  
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20 Study Sources L and M. 
 
Which source is more useful for understanding attitudes in the United States towards the 
Vietnam War? 
 
Explain your answer using your contextual knowledge and Sources L and M. 
 
 

10 

 Target Evaluate sources and make substantiated judgements (AO3b)  
    
 Level 5 Answers that argue a detailed case for and appreciate both sources 

using contextual knowledge and provenance, arriving at a substantiated 
judgment 
Developed explanations of both sources based on provenance and 
contextual knowledge. Answers making a substantiated judgement about the 
relative merits of each source will gain 10 marks.  
 
eg Candidates produce a balanced argument based on a detailed 
understanding of both sources and may explain that they are both useful 
because they reflect different perspectives towards the Vietnam War from a 
newspaper and the president. The dates may be seen as relevant. 

9-10 

    
 Level 4  Answers that argue and explain a developed case using contextual 

knowledge and provenance for one source. 
Answers explain a preference for one source based on provenance and 
contextual knowledge. There may be reference to the other source. 
 
eg Candidates may focus on one source and explain how its provenance 
might reflect contemporary American attitudes and support or test this against 
knowledge. 
 

7-8 

 Level 3  Answers that argue and explain the case for either/both sources, based 
on either provenance or  contextual knowledge  
Answers show an understanding of and support for one source or both. 
 
eg Candidates will focus on one source and may explain how the provenance 
of the cartoon or Nixon’s speech may be used by historians to shed light on 
attitudes in America at the time. 

5-6 

    
 Level 2 Answers that assert the case for either/both sources(s) based on valid 

identified points but give no explanation  
Answers show an understanding and support for one/both source(s), but the 
case is made by assertion/simple inference; no explanation is given. 
 
eg Candidates may state identified points which rely on what Nixon is 
suggesting about honour and/or the message of the cartoon. 

3-4 

    
  

 
 
 
 
 

 
 
 
 
 
 

 
 
 
 
 
 

Draf
t



DRAFT SPECIMEN MARK SCHEME – GCSE HISTORY – 8145/1A 
 

32 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Level 1 

 
Answers that describe or paraphrase the source(s) and details from the 
source(s) 
Answers provide simple statements in support of one source, describe single 
aspects or factual details. 
 
eg Candidates may simply describe details of the image from the cartoon or 
paraphrase parts of the written source. 
 

 
1-2 

  Candidates either submit no evidence or fail to address the question  
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21 Explain the consequences of the UN’s intervention in Korea in 1950. 

 
8 

    
 Target Knowledge, understanding and explanation of the consequence(s) of a 

key feature of the period (AO1:4, AO2:4) 
 

    
    
   

Level 4 Answers that develop out of Level 3 and provide links between the 
consequence(s) of the event and the wider context of the period 
  

7-8 

 eg The UN had demonstrated that it could act decisively in defending South 
Korea and unlike its predecessor the League of Nations had stood up to 
aggression. However this only happened because Russia was boycotting the 
UN over its refusal to admit China and in the long run did not provide an 
effective mechanism for securing peace. 
 

 

Level 3 Developed answer about the consequence(s) of the event  
 
eg The UN prevented the North Korean army from overrunning the South and 
succeeded in restoring the border around the 38th parallel. 
 

5-6 

Level 2 Simple answer about the consequence(s) of the event) 3-4 
  

Answers identify consequence(s) or result(s) of the event. 
eg  

• the independence of South Korea was maintained 
• China was threatened and entered the war 
• The UN was seen as a puppet acting in America’s interests. 

 

 

Level 1 Identifies and describes aspect(s) of the event 
 
Answers provide detail of the event. 
eg 

• America sent troops 
• Seoul was recaptured. 

1-2 

   
 Candidates either submit no evidence or fail to address the question. 
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22 ‘The main reason for the military success of the Vietcong was the support of the 

Vietnamese people.’ 
  
How far do you agree with this statement?  
 
Explain your answer. 

16 

    
 Target  Demonstrate knowledge and understanding to explain and analyse 

historical events using second-order concepts (AO1:8, AO2:8) 
 

   
 

 

 Level 4 Answers that develop out of Level 3 and evaluate the relative merits of 
judgement in the ‘Statement’ 
The answer demonstrates a balanced, integrated summary assessment or 
judgement about the merits of the issue posed in the question, supported by 
sustained reasoning and evidence.  
  
eg Candidates may arrive at the judgement that the Vietnam War was 
ultimately a battle for hearts and minds, and the Vietcong were better at 
winning the support of the Vietnamese people, whereas the South and the 
Americans were good at alienating people… 

13-16 

    
 Level 3 Answers that argue a detailed case for the ‘Statement’ given and an 

alternative judgement(s) 
 
eg The Vietcong were seen as liberators by the South Vietnamese people 
who helped them. The Vietcong were disciplined and they respected the 
peasants and helped them with farming and education; they were on their 
side against the landlords and the corrupt Diem government. 
 
The Americans could not defeat the Vietcong because the environment was 
perfect for guerrilla warfare. The Americans suffered heavy losses and could 
not locate their enemy due to their tunnels and merging with the 
peasantry.          

9-12 

    
 Level 2 Answers that argue the case for the ‘Statement’ or another judgement 

that shows detailed understanding and support 
 
eg The Vietcong were seen as liberators by the Vietnamese people who 
helped them. The Vietcong were disciplined and they respected the peasants 
and helped them with farming and education; they were on their side against 
the landlords and the corrupt Diem government. 
 
Or 
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Answers that argue simply for several points of view about the 
‘Statement’ 
Answers demonstrate a simple understanding. 
eg  

• The Vietcong were seen as liberators by the South Vietnamese 
peasants 

• The South Vietnamese government was seen as corrupt by the 
peasants 

• American tactics turned the Vietnamese people against them. 

    
 Level 1 Answers that describe the ‘Statement’ using basic knowledge           

Answers that provide simple points or knowledge/statements in support of the 
assessment or another view, describe single aspects or factual details in 
relation to the statement. 

 
eg  

• The Vietcong used guerrilla warfare 
• They were backed by China and Russia. 

 

1-4 

    
  Candidates either submit no evidence or fail to address the question 0 
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Conflict and tension, 1990–2009  
 

 
23 Study Source N. 

 
What are the strengths and weaknesses of Source N in understanding the reasons for 
war against the Taliban? 
 
Explain your answer using Source N and your contextual knowledge  

6 

    
 Target Evaluate, question and make substantiated judgements about a source  

(AO3b) 
 

 

    
 Level 3 Answers evaluate the strengths and weaknesses of the source 

Candidates will discuss the strengths and weaknesses in detail.  Candidates 
will evaluate, test and challenge the source using their own contextual 
knowledge or the source’s provenance.     
                            
eg Candidates may explain that knowledge of the context supports the source 
– ie Taliban activities in Afghanistan; a weakness might be Karzai’s personal 
and political motives in presenting his anti-Taliban sentiments in this way. 
 

5-6 

 Level 2 Answers that explain the strengths or weaknesses of the source 
Candidates may consider mainly either strengths or weaknesses. Candidates 
will evaluate, test and challenge the source using their own knowledge in 
context. 
 
eg Candidates may suggest that a weakness of the source might relate to the 
context, the role of Karzai and his reasons at that time for deliberately 
highlighting his personal and political anti-Taliban sentiments. 

3-4 

    
 Level 1 Answers that describe the source and details from the source 

Answers that provide simple statements in support of the source, describe 
single aspects or factual details. Answers may suggest generic, undeveloped 
strengths and/or weaknesses for the lower part of the level.   
                           
eg  

• This is just Karzai’s point of view 
• The Taliban were violent. 

1-2 

    
  Candidates either submit no evidence or fail to address the question 
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24 Study Sources O and P. 
 
Which source is more useful for understanding American attitudes towards the invasion 
of Iraq in 2003? 
 
Explain your answer using Sources O and P and your contextual knowledge. 
 

10 

    
 Target Evaluate sources and make substantiated judgements (AO3b) 

 
 

    
 Level 5 Answers that argue a detailed case for and appreciate both sources 

using contextual knowledge and provenance, arriving at a substantiated 
judgement 
Developed explanations of both sources based on provenance and 
contextual knowledge. 
  
eg Candidates produce a balanced argument based on a detailed 
understanding of both sources and may explain that they are both useful 
because they reflect both official and critical attitudes related to the reasons 
for the invasion in 2003. 

9-10 

    
 Level 4 Answers that argue and explain a developed case for using contextual 

knowledge and provenance for one source. 
Answers explain a preference for one source based on provenance and 
contextual knowledge.  There may be reference to the other source. 
  
eg Candidates may focus on one source and explain how its provenance or 
tone  (eg the irony and critical nature of the cartoon) might reflect 
contemporary American attitudes and supports or tests this against 
knowledge of opposition to Bush. 
 

7-8 

 Level 3  Answers that argue and explain the case for either/both sources, based 
on either provenance or contextual knowledge  
Answers show an understanding of and support for one source or both 
 
eg Candidates will focus on one source and may explain how the provenance 
of the cartoon or the Bush source may be used by historians to shed light on 
support/opposition to invading Iraq  in 2003. 

5-6 

    
 Level 2 Answers that assert the case for either/both sources(s) based on valid 

identified points but give no explanation  
Answers show an understanding and support for one/both source(s), but the 
case is made by assertion/simple inference; no explanation is given. 
 
eg Candidates may state identified points which rely on inference about what 
Bush is suggesting and/or the message of the cartoon. 
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 Level 1 Answers that describe or paraphrase the source(s) and details from the 
source(s)  
Answers provide simple statements in support of one source, describe single 
aspects or factual details. 
 
eg Candidates may simply describe details of the image from the cartoon or 
paraphrase parts of the written source. 
 

1-2 

  Candidates either submit no evidence or fail to address the question  
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25 Explain the consequences of Iraq’s invasion of Kuwait in 1990. 

 
8 

    
 Target Knowledge, understanding and explanation of the consequence(s) of a 

key feature of the period (AO1:4; AO2:4) 
 

   
 

 

 Level 4 Answers that develop out of level 3 and provide links between the 
consequence(s) of the event and the wider context of the period 
 
eg The biggest consequence was perception of Saddam Hussein and the 
Iraqi leadership in the west. Tensions between Iraq and America continued 
leading to the second Gulf war in 2003… 

7-8 

    
 Level 3 Developed answer about the consequence(s) of the event  

 
eg Iraq’s invasion and occupation of Kuwait was unanimously condemned by 
all major world powers. The UN Security Council even passed Resolution 660 
condemning the Iraqi invasion. The USA eventually led a coalition to liberate 
Kuwait… 
 

5-6 

 Level 2 Simple answer about the consequence(s) of the event 3-4 
  Answers identify consequence(s) or result(s) of the event. 

 
eg 

• Kuwait was annexed by Iraq 
• UN sanctions imposed on Iraq 
• America launched Desert Storm to liberate Kuwait 
• Saddam Hussein was seen as an aggressor.  

 

 

 Level 1 Identifies and describes aspect(s) of the event 
 
Answers provide detail of the event. 
 
eg  

• Saddam Hussein was blamed 
• Iraq was attacked by America. 

1-2 

    
  Candidates either submit no evidence or fail to address the question 
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26 ‘The main reason for opposition to the invasion of Iraq in 2003 was the absence of a UN 

mandate.’ 
 
How far do you agree with this statement?  
 
Explain your answer. 
 

16 

    
 Target  Demonstrate knowledge and understanding to explain and analyse 

historical events using second order concepts (AO1:8, AO2:8) 
 

   
 

 

 Level 4 Answers that develop out of level 3 and evaluate the relative merits of 
judgement in the ‘Statement’ 
The answer demonstrates a balanced, integrated summary assessment or 
judgement about the merits of the issue posed in the question, supported by 
sustained reasoning and evidence.  
  
eg Candidates may arrive at the judgement that the readiness of the US/UK 
coalition to act without a UN resolution fuelled the impression that they were 
not looking for a peaceful resolution and trying to exaggerate the threat posed 
by Iraq for their own interests. 

13-16 

    
 Level 3 Answers that argue a detailed case for the ‘Statement’ given and an 

alternative judgement(s) 
Answers may suggest that one assessment has greater merit.       
    
eg The United Nations did not pass a specific resolution authorising the 
invasion. Kofi Annan later said the war was illegal and Robin Cook resigned 
from the British Government in protest. 
 
During the lead-up to the war and the aftermath of the invasion, many critics 
questioned the claims that Iraq had been developing weapons of mass 
destruction. Scott Ritter, a former UN weapons inspector argued that 
inspections had eliminated the nuclear and chemical weapons programs. The 
British Government was accused of creating a ‘dodgy dosser’ to justify 
intervention. 

9-12 

    
 Level 2 Answers that argue the case for the ‘Statement’ or another judgement 

that shows detailed understanding and support 
Answers stating a preference for one judgement but with only simple 
development of another view will be marked at this level. 
 
eg The United Nations did not pass a specific resolution authorising the 
invasion. Kofi Annan later said the war was illegal and Robin Cook resigned 
from the British government in protest… 
 
Or 
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Answers that argue simply for several points of view about the 
‘Statement’ 
Answers demonstrate a simple understanding. 
 
eg  

• There was inconclusive evidence about Iraq’s weapons 
• Questions about the legality of the invasion 
• Human casualties 
• Financial costs.  

    
 Level 1 Answers that describe the ‘Statement’ using basic knowledge             

Answers that provide simple points or knowledge/statements in support of the 
assessment or another view, describe single aspects or factual details in 
relation to the statement. 
 
eg 

• Iraq did not have WMD 
• People were opposed to war. 

 

1-4 

    
  Candidates either submit no evidence or fail to address the question. 

 
0 

 
 
 
 
 Draf

t



 

aqa.org.uk 
 
Copyright © 2015 AQA and its licensors.  All rights reserved. 
AQA Education (AQA) is a registered charity (registered charity number 1073334) and a company limited by guarantee registered in  
England and Wales (company number 3644723).  Registered address: AQA, Devas Street, Manchester M15 6EX 
 
 

 
 

Draf
t




