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fåíêçÇìÅíáçå

Edexcel GCSE Geography B provides students with the opportunity to investigate many of the
major issues that currently face today’s citizens, and it looks ahead to the changes that are likely
to affect students as the citizens of the future. There is a strong focus on the ideas of
sustainability, environmental responsibility and decision making.

Edexcel’s GCSE Geography specification A is also available, and offers an alternative thematic
approach to the subject.

hÉó=ÑÉ~íìêÉë

• Emphasises a balanced understanding of physical, human and environmental geography.

• Includes core units which focus on contemporary issues and future changes.

• Offers a choice of optional units which focus on the theme of ‘The use and abuse of the
environment’.

• Designed to have a clear and manageable case study requirement.

• Encourages a study of geography through people-environment interrelationships.

• Supports an enquiry-based approach to learning.

• Includes a decision-making exercise based on pre-released resources.

• Allows a free choice of coursework topic.

• Uses geographical study to develop a wide range of skills, including opportunities to
develop all six key skills.

• Provides strong support and links with centres through senior examiners, local advisers and
Edexcel regional offices.

pìãã~êó=çÑ=íÜÉ=ëéÉÅáÑáÅ~íáçå=ÅçåíÉåí

Core units (compulsory)

Unit A1: Providing for population change Pages 12-13

Unit A2: Planning for change Pages 14-15

Unit A3: Coping with environmental change Pages 16-17

Optional units:

The use and abuse of the environment
(choose one B unit and one C unit)

Unit B4: Water Page 18

Unit B5: Weather and climate Page 19

Unit C6: Farming Page 20

Unit C7: Recreation and tourism Page 21
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pìãã~êó=çÑ=ëÅÜÉãÉ=çÑ=~ëëÉëëãÉåí

The scheme of assessment is in two tiers. Foundation Tier candidates take Papers 1F and 2F,
and submit one item of coursework. This tier is targeted at grades C to G. Higher Tier
candidates take Papers 3H and 4H and also submit one item of coursework. This tier is targeted
at grades A* to D.

Paper/component Mode of assessment Weighting Length

1F or 3H Decision-making exercise based
on pre-released resources

25% 1hour 15 mins

2F or 4H Written examination 50% 2 hours

Coursework Investigation based on primary
data collection

25%

^î~áä~Äáäáíó=çÑ=ÉñíÉêå~ä=~ëëÉëëãÉåí

First assessment of this specification will be in June 2003. Assessment will be available in each
summer examination session thereafter.

mêáçê=äÉ~êåáåÖ=~åÇ=éêçÖêÉëëáçå

This specification builds on the knowledge, understanding and skills established by the National
Curricula for England, Wales and Northern Ireland at Key Stages 1, 2 and 3.

In particular, it builds on the four aspects of geography identified in the English National
Curriculum:

• geographical skills and enquiry

• knowledge and understanding of places

• knowledge and understanding of patterns and processes

• knowledge and understanding of environmental change and sustainable development

and the three strands of geography identified in the Welsh National Curriculum:

• geographical enquiry and skills

• places

• themes.

It provides a foundation for further study of Geography and related subjects at levels 2 and 3 in
the National Qualifications Framework, including Vocational GCSEs, AS and Advanced GCEs,
and VCEs. Subjects where the knowledge, understanding and skills developed through this
GCSE will be particularly relevant include Geology, Environmental Sciences, Travel &
Tourism and Leisure & Recreation.

In addition, completion of a GCSE course can lead directly into employment, often with work-
related training.
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cçêÄáÇÇÉå=ÅçãÄáå~íáçåë=~åÇ=äáåâë=ïáíÜ=çíÜÉê
ëìÄàÉÅíë

Every specification is assigned to a national classification code indicating the subject area to
which it belongs. Centres should be aware that students who enter for more than one GCSE
qualification with the same classification code will have only one grade (the highest) counted
for the purpose of the school and college performance tables.

The classification code for this specification is 3910.

Candidates entering for this specification may not, in the same series of examinations enter for
any other specification with the title ‘Geography’.

There are complementary links with other qualifications at levels 1 and 2 of the National
Qualifications Framework, particularly the Foundation and Intermediate GNVQs in Land &
Environment and in Leisure & Tourism. These qualifications offer Geography students the
opportunity of applying in a different context some of the knowledge, understanding and skills
developed through study of this specification.
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péÉÅáÑáÅ~íáçå=~áãë=~åÇ=~ëëÉëëãÉåí=çÄàÉÅíáîÉë

k~íáçå~ä=nì~äáÑáÅ~íáçåë=cê~ãÉïçêâ=ÅêáíÉêá~

This specification is based on the common criteria and the GCSE criteria, which are prescribed
by the regulatory authorities including QCA and are mandatory for all awarding bodies. It is
also derived from the prescribed subject criteria for Geography.

^áãë

The specification gives students opportunities to:

• acquire knowledge and understanding of a range of places, environments and geographical
patterns at a range of scales from local to global, as well as an understanding of the physical
and human processes, including decision-making, which affect their development

• develop a sense of place and an appreciation of the environment, as well as awareness of the
ways in which people and environments interact, the importance of sustainable development
in those interactions, and the opportunities, challenges and constraints that face people in
different places

• develop an understanding of global citizenship and the ways in which places and
environments are interdependent

• appreciate that the study of geography is dynamic, not only because places, geographical
features, patterns and issues change, but also because new ideas and methods lead to new
interpretations

• acquire and apply the skills and techniques – including those of mapwork, fieldwork and
information and communication technology (ICT) – needed to conduct geographical study
and enquiry.

^ëëÉëëãÉåí=çÄàÉÅíáîÉë

Candidates must demonstrate their ability to

AO1 show knowledge of places, environments and themes at a range of scales from local to
global

AO2 show understanding of the specified content

AO3 apply their knowledge and understanding in a variety of physical and human contexts

AO4 select and use a variety of skills and techniques appropriate to geographical studies and
enquiry.
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pÅÜÉãÉ=çÑ=~ëëÉëëãÉåí

båíêó=íáÉêë

Candidates for this qualification must be entered for one of two tiers. The Higher Tier is
targeted at grades A* to D, and the Foundation Tier is targeted at grades C to G. A safety net is
provided for candidates entered for the Higher Tier in this specification, and an allowed grade E
can be awarded on the Higher Tier. Candidates failing to achieve grade E on the Higher Tier
will be reported as Unclassified.

Assessment of the specification consists of:

• For Higher Tier candidates – the decision making exercise (Paper 3H, 1 hour 15 minutes),
a written paper (Paper 4H, 2 hours) and one piece of coursework

• For Foundation Tier candidates – the decision making exercise (Paper 1F, 1 hour 15
minutes), a written paper (Paper 2F, 2 hours) and one piece of coursework.

m~éÉêë=Nc=~åÇ=Pe

Decision making exercise, 1 hour 15 minutes

These papers will be taken ahead of the main examination period, normally in the second week
of May. They are decision making exercises and will focus on an issue arising from one of
the specification core units (Units A1, A2 and A3.) The same resources will be used for
both papers and candidates will be provided with the resource booklets 21 days before the
examination is due to take place. Teachers have the opportunity to work through the
resources with their students, making sure that the students understand what the resources
show, and what the text means. This allows students to become familiar with the materials
and assimilate the information. Candidates will not be allowed to take the original
resource booklet into the examination room but will be provided with a fresh set for the
examination. The examination papers will consist of a series of short, structured questions,
with an incline of difficulty leading up to a piece of extended writing in which the student
comes to a decision and justifies his/her choice. Differentiation will be achieved by:

• task, with more demanding tasks set in Paper 3H; and

• outcome, since there will be some common questions for which the mark schemes will
credit different levels of response.

m~éÉêë=Oc=~åÇ=Qe

Written paper, 2 hours

These papers will consist of three sections.

• Section A will consist of two compulsory questions, testing two of Units A1, A2 and A3.
Each question will be marked out of 30. The unit which formed the focus of the decision
making exercise (Paper 1F or 3H) will not be tested again in Paper 2F or 4H.

• Section B will consist of two questions, testing Units B4 and B5. Candidates choose one
question from this section.
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• Section C will consist of two questions, testing Units C6 and C7. Candidates choose one
question from this section.

All questions will be structured with an incline of difficulty, and will offer opportunities for
extended writing.

Differentiation will be achieved by:

• task – stimulus material may differ between the tiers, and more demanding tasks will be set
in Paper 4H; and

• outcome – since there will be some common questions for which the mark schemes will
credit different levels of response.

A variety of resources will be made available in the examination, which will include a 1:50,000
Ordnance Survey map extract, and may include maps at other scales, diagrams, newspaper
articles and photographs.

fåíÉêå~ä=~ëëÉëëãÉåí=ãçÇÉê~íáçå=éêçÅÉÇìêÉë

Candidates are required to submit one piece of coursework, which must be a geographical
investigation supported by fieldwork. Full details can be found in the Internal assessment
section (page 22). To assist centres and to provide all the information required within this
document, detailed internal assessment moderation procedures are given in Appendix 2. If it
proves necessary to amend these procedures in any way in the future, centres will receive
separate notification.

oÉä~íáçåëÜáé=çÑ=~ëëÉëëãÉåí=çÄàÉÅíáîÉë=íç=ÉñíÉêå~ä
~ëëÉëëãÉåí

Assessment objective Papers 1F/3H Papers 2F/4H Coursework Total

Knowledge 5 15 0 20

Understanding 5 15 0 20

Application of knowledge
and understanding

5 10 5 20

Skills 10 10 20 40

Total 25 50 25 100

This table shows the intended weightings for each assessment component. However, in any
particular examination series, the weightings for the examination papers may vary very slightly.

nì~äáíó=çÑ=ïêáííÉå=ÅçããìåáÅ~íáçå

The quality of written communication will be assessed in all papers, wherever a question
requires a response in extended writing, and in the coursework, as part of assessment objective
AO4. Candidates will be assessed on their ability to:

• present relevant information in a form that suits its purpose

• ensure that text is legible and that spelling, punctuation and grammar are accurate, so that
meaning is clear

• use a suitable structure and style of writing.
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^ï~êÇáåÖI=êÉéçêíáåÖ=~åÇ=Éèìáî~äÉåÅÉ

The grading, awarding and certification of this specification will comply with the requirements
of the GCSE and GCE A/AS Code of Practice for courses starting in September 2001, which is
published by QCA. Qualifications will be graded and certificated on an eight grade scale from
A* to G.

GCSEs have broad equivalence to General National Vocational Qualifications in the following
terms:

• two GCSEs at grade D to G and two GCSEs at grade A* to C are equivalent to one three-
unit GNVQ at Foundation and Intermediate level respectively

• four GCSEs at grades D to G and four GCSEs at grade A* to C are equivalent to one six-
unit GNVQ at Foundation and Intermediate level respectively.

^ëëÉëëãÉåí=ä~åÖì~ÖÉ

Assessment of this specification will be available in English only. Assessment materials will be
published in English only and all written and spoken work submitted for examination and
moderation must be produced in English.

píìÇÉåíë=ïáíÜ=é~êíáÅìä~ê=êÉèìáêÉãÉåíë

Regulations and guidance relating to students with special requirements are published annually
by the Joint Council for General Qualifications and are circulated to examinations officers.
Further copies of guidance documentation may be obtained from the following address or by
telephoning 0870 240 9800.

Edexcel will assess whether or not special consideration or concession can be made for students
with particular requirements. Requests should be addressed to:

Special Requirements
Edexcel Foundation
Stewart House
32 Russell Square
London WC1B 5DN

mêáî~íÉ=Å~åÇáÇ~íÉë

This specification is not available to private candidates.
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péÉÅáÑáÅ~íáçå=ÅçåíÉåí

The specification content is set out in detail on pages 12-21. It is formulated within the
framework provided by the Geography subject criteria. Teachers have the freedom to construct
their own teaching programme based upon this specification, but any programme must fulfil the
following requirements:

• the study of a range of themes which, taken together, involve work at different scales (local,
regional, national, international, global), in different parts of the world and in different types
of environment; contexts for thematic studies must include the United Kingdom (and for
centres in Wales, Scotland or Northern Ireland, a focus on their home region), the European
Union and countries in various states of development

• the development of a range of skills used in geographical study and enquiry (including the
use of ICT), namely:

− acquisition and use of geographical vocabulary

− identification of geographical questions and issues and establishing appropriate
sequences of investigation

− identification and collection of evidence required, from primary sources (including
fieldwork), secondary sources (including maps at a variety of scales, photographs,
satellite images, statistical data) and ICT-based sources, and recording and presenting it
(including use of maps, graphs and diagrams)

− description, analysis and interpretation of evidence, making decisions, drawing and
justifying conclusions and communicating findings in ways appropriate to the task and
audience

− evaluation of the methods of collecting, presenting and analysing evidence, as well as
the validity and limitations of evidence and conclusions.

péÉÅáÑáÅ~íáçå=ëíêìÅíìêÉ

The specification is made up of three core units:

• Unit A1 – Providing for population change

• Unit A2 – Planning for change

• Unit A3 – Coping with environmental change

and four optional units, which address the theme of ‘The use and abuse of the environment’:

• Unit B4 – Water

• Unit B5 – Weather and climate

• Unit C6 – Farming

• Unit C7 – Recreation and tourism.

Students should study all parts of the core units, and one of the ‘B’ option units, and one of the
‘C’ option units. The core units are designed to be of approximately equal length, and each
requires about 12 weeks’ teaching, while the optional units are designed to be of half the length
of a core unit. Sample teaching programmes are published in the Specification Guide which
accompanies this specification.
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qÜÉ=ä~óçìí=çÑ=íÜÉ=ÅçåíÉåí=é~ÖÉë

båèìáêó=èìÉëíáçåë=~åÇ=ÑçÅìë=Å~ëÉ=ëíìÇáÉë

Each unit is divided into a number of enquiry questions which address the main issues involved.
The ‘focus case studies’ are those which must be studied in the teaching of the unit; these are
the only case studies that students may be specifically asked to recall in the examination. For
each of these studies candidates will be expected to demonstrate good locational knowledge. In
this way, the case study requirement is made absolutely clear, and is kept to a manageable level.

hÉó=èìÉëíáçåë

Each enquiry question is broken down into a number of key questions. These should form the
basis of the teaching programme, and are designed to give a focus to the enquiry-based learning
of one lesson or small group of lessons. The terminal examination papers are based on these key
questions.

`çåíÉåí

This specifies what must be studied in relation to each key question. Issues should be studied in
the context of a range of real places. Candidates will not be required to refer to these places in
the examination, although such references would be credited if offered.

dìáÇ~åÅÉ

The guidance column does not specify extra content, but

• provides further non-mandatory detail of the material in the Content column

• helps clarify the depth to which the content and focus case studies should be covered

• suggests appropriate contexts and case studies.

pÅ~äÉ

The scale column (S) indicates the scale at which the content should be covered in order to
answer questions set in the examination. Not all the content can be related to a particular scale,
however.

hÉó=ëâáääë

The key skills column (K/S) suggests where there may be opportunities to develop key skills
evidence. These opportunities are more fully developed in Appendix 1 at the back of this
specification.

(Note: Throughout the specification content on pages 12-21, More Economically Developed
Countries are referred to as MEDCs, and Less Economically Developed Countries as LEDCs.)
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dÉçÖê~éÜáÅ~ä=~åÇ=íê~åëÑÉê~ÄäÉ=ëâáääë

Throughout their course, students should develop and learn to select from a range of
geographical and transferable skills. These should be acquired both through fieldwork and the
writing-up of the investigation, and through other exercises using secondary data. Specifically,
candidates entered for the examination will be expected to be able to:

• use a range of source materials, including maps at a variety of scales (a 1:50,000 Ordnance
Survey map will be included in the examination); photographs (taken at ground level, and
vertical and oblique aerial photographs); satellite images; simple statistical data (including
tables, graphs, proportional symbols and other diagrams)

• depict information in simple map and diagrammatic form, eg drawing/completing line
graphs, bar graphs, (including divided bars), scattergraphs, flow lines, annotated sketch
maps and diagrams, field sketches

• use appropriate vocabulary, including geographical vocabulary, in written work.

rëáåÖ=íÜÉ=ëéÉÅáÑáÅ~íáçå=áå=t~äÉë=~åÇ=kçêíÜÉêå
fêÉä~åÇ

Where reference is made to studies in the context of the United Kingdom, centres in Wales and
Northern Ireland should focus particularly on their home region. Examples suggested in the
‘Guidance’ column of the specification include some from Wales and Northern Ireland, but
there are many alternative ways in which centres can develop programmes of study which focus
on their home region.

For centres in Wales there are opportunities to build on the Curriculum Cymreig and the
Geography requirements of the Welsh National Curriculum, when appropriate. For example,
there is a requirement that students should learn how decisions made at different levels have an
influence on developments in Wales. This can be met by choosing a trans-national corporation
with operations in Wales in Unit 2.4, and by studying the impact of EU policies on farming in
Wales in Unit 6.1.
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predicted future grow

th.

b)
D

ifferences in grow
th rates betw

een
LED

C
s and M

ED
C

s.

The tim
e scale considered is long enough for the

exponential nature of the growth to be evident. Case
studies of individual countries/regions are not
required in the exam

, but w
ill help m

ake students
aware that growth rates vary from

 rapid increase
through static to actual declines in som

e areas.

GN

N

1.2
W

hy is the
population
changing?

a) 
W

hat factors contribute to
natural changes in population
size and structure?

b) 
H

ow
 does m

igration
contribute to these changes?

a) 
The role of birth and death rates and an
explanation of w

hy these differ betw
een

countries in different states of
developm

ent. The use of population
pyram

ids to show
 details of structure.

b) 
The im

pact of international m
igration,

both em
igration and im

m
igration, on a

country’s total population and structure.

Two contrasting countries would help to illustrate the
reasons why birth rates, death rates and natural
increase vary between countries at different states of
developm

ent. Reasons for differences m
ay include

health, education, religion, standard of living,
governm

ent attitudes. It w
ould help if the effects of

m
igration were studied in the context of contrasting

countries, but students will not be asked to refer to
case study m

aterial in the exam
ination.

NN

N

1.3
W

hat are the social
and econom

ic
im

plications of
population change?

• 
Im

plications of
population change
in an M

ED
C and

an LED
C

a) 
H

ow
 do LED

C
s cope w

ith a
grow

ing num
ber of young

people?

b) 
H

ow
 do M

ED
C

s deal w
ith an

ageing population?

a) 
D

ependency ratios, and issues such as
fam

ily planning and education. The roles
of governm

ents, individuals and N
G

O
s.

b) 
D

ependency ratios, and issues of w
elfare

and health provision. The roles of
governm

ents, individuals and N
G

O
s.

These questions could be exam
ined in the context of

the two countries chosen for 3.2, but this tim
e

students m
ay be asked to refer to case study m

aterial
in the exam

ination. Both the LED
C (eg, China, India)

and the M
ED

C (eg, U
K, Italy) studies offer students

the chance to look for the opportunities involved, as
w

ell as the m
ore obvious challenges. N

G
O

s involved
m

ight be Population Concern, O
xfam

, Save the
Children and Age Concern. M

uch of this inform
ation

is available through websites and CD
 RO

M
s, eg,

‘The population and developm
ent database’ CD

RO
M

 (Population Concern, 1998).

NN

IT
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1 (continued): Population and resources

Enquiry questions
and focus case
studies

K
ey questions

C
ontent

G
uidance

S
K

/S

1.4
W

hat are
resources?

a) 
W

hat are the differences
betw

een renew
able and non-

renew
able resources?

b) 
W

hat are the advantages and
disadvantages of each?

a) 
The characteristics of renew

able and
non-renew

able resources.

b) 
The issues of exploitation, conservation
and sustainability, w

ith reference to
renew

able and non-renew
able resources.

It would be helpful to look at the characteristics of
som

e exam
ples of resources in each category, as well

as definitions of the term
s used in the content.

K
nowledge of case studies w

ill not be required in the
exam

ination, but the case studies used with 1.6 below
could be introduced here.

1.5
W

hat are the
resource
im

plications of
population change?

a) 
W

ill there be enough
resources to support future
generations?

b) 
H

ow
 certain can w

e be?

a) The M
althusian link betw

een population
grow

th and resources.

b) 
A

n evaluation of this theory.

The link could be illustrated by a graph showing
population growth against growth in resources. The
evaluation could be based around a consideration of
why the predictions have not com

e true yet,
alternative theories and how different attitudes in the
future (eg to recycling and sustainability) m

ight have
an effect.

G
/N

C

1.6
H

ow
 are energy

resources being
used?

• 
O

ne therm
al

energy source in
an M

ED
C

• 
O

ne sm
all-scale

renewable project
in an LED

C

H
ow

 can energy be produced?

b) 
H

ow
 sustainable are these

energy supplies?

c) 
W

hat im
pact does

exploitation of these resources
have on the environm

ent?

a) 
Therm

al energy production at a national
scale in an M

ED
C

, and a sm
all scale

renew
able project in an LED

C
.

b) 
A

n evaluation of the sustainability of
each energy supply.

c) 
The positive and negative im

pacts at a
variety of scales, from

 local to global

The M
ED

C study could be the im
portance of coal-

fired power stations in G
erm

any or the U
K; the

LED
C project could be producing electricity (eg,

solar energy in Tanzania) or could be a project to
use traditional sources m

ore effectively (eg, biogas
digesters in India). ‘Sustainability’ gives the
opportunity to m

ake links with U
nit 1.4 above.

Im
pacts could range from

 the benefits of reduced
deforestation (in relation to biogas) to local pollution
and contribution to global warm

ing (in relation to
the therm

al schem
e).

NGL
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Enquiry questions
and focus case
studies

K
ey questions

C
ontent

G
uidance

S
K
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2.1
W

here shall w
e

build new
 hom

es?
a)

H
ow

 is dem
and for housing

grow
ing?

b)
Should w

e build on greenfield
sites or brow

nfield sites?

a) 
A

n overview
 of the dem

and for new
hom

es in the U
K

.

b) 
The nature of urban spraw

l and
greenfield sites. The nature of
brow

nfield sites. R
easons for and against

such developm
ents.

This issue links with the population change topic
(U

nit A1). The U
K faces a problem

 of finding
locations for new hom

es. This could be considered
through com

paring census data (which would
provide an opportunity to integrate ICT, with the use
of the SCAM

P CD
 RO

M
), newspaper cuttings or

planning proposals. In any city there is a debate
about whether to use brownfield or greenfield sites.
The brownfield/greenfield debate offers the
opportunity to consider a range of opinions. Case
studies of such developm

ents w
ill not be required for

the exam
.

NRL

NC

2.2
H

ow
 is rapid

grow
th affecting

cities in LED
C

s?

• 
O

ne nam
ed city in

an LED
C

a) 
W

hy are cities in LED
C

s
grow

ing so fast?

b) 
W

hat are the effects of such
rapid urban grow

th?

a) 
R

easons for grow
th – rural to urban

m
igration, and high rates of natural

increase

b) 
O

pportunities and problem
s created by

urban grow
th in term

s of housing,
services, em

ploym
ent and quality of life.

Appropriate LED
C

 cities to study in relation to the
three key questions could include M

exico City,
Jakarta or M

um
bai. The m

ain push and pull factors
could include living standards, em

ploym
ent

opportunities and changing rural econom
ies. The age

profile of the m
igrants contributes to a high rate of

natural increase.

IL

c) 
H

ow
 can w

e im
prove quality

of life in squatter settlem
ents?

c) 
A

 schem
e to im

prove existing squatter
settlem

ents or relocate them
.

The schem
e to im

prove squatter settlem
ents m

ay be
initiated from

 above by city authorities or m
ay be a

self-help schem
e.

L

2.3
C

an urban areas be
m

ade m
ore

sustainable?

• 
W

aste and traffic
m

anagem
ent in a

nam
ed town/city

a) 
C

an w
e solve urban traffic

problem
s?

b) 
H

ow
 should w

e deal w
ith

w
aste?

a) 
The need for changes in both local
authority and individual decision-
m

aking. R
oles of public transport,

restrictions on car use and landuse
planning.

b) 
Individual and corporate strategies for
dealing w

ith household w
aste. D

isposal
via incineration and landfill sites v m

ore
sustainable approach of reducing, re-
using and recycling w

aste.

The key questions should be investigated in the
context of a nam

ed town/city or two separate nam
ed

tow
ns/cities. If w

ished, these could be the LED
C

tow
n/city studied in 2.2, and/or the M

ED
C

 tow
n/city

studied in 2.5.

The individual and corporate approach gives the
opportunity for students to consider the potential for
individuals and/or groups of citizens to contribute to
solving the problem

s, as well as the ‘top-down’
strategies of local authorities

LR
/

L

PS
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2 (continued): Em
ploym

ent

Enquiry questions
and focus case studies

K
ey questions

C
ontent

G
uidance

S
K

/S

2.4
H

ow
 is the global

w
orkplace

changing?

• 
O

ne nam
ed TN

C

• 
A cam

paign against
one of

− 
child labour

− 
unfair trade

a) H
ow

 have em
ploym

ent
patterns changed?

b) W
hat are trans-national

corporations (TN
C

s), and
w

here do they operate?

c) W
hat are the im

pacts in a host
country?

d) H
ow

 can cam
paigns be used

to com
bat unfair w

ork
situations?

a) The shift in em
ploym

ent from
 prim

ary to
secondary and tertiary sectors. The general
relationship betw

een developm
ent and

em
ploym

ent structure.

b) The reasons for distribution of
headquarters and m

anufacturing sites for
one trans-national corporation (TN

C
).

c) The advantages and disadvantages of a
trans-national corporation (TN

C
) to host

countries and em
ployees.

d) There are cam
paigns to m

ake the global
w

orkplace fairer. These usually involve
aw

areness raising, political lobbying and
fund raising.

It would be helpful to study this in the context of
particular countries, but case studies will not be
required for the exam

.

A global overview of the location of the chosen TNC, eg,
U

nilever, Ford, to consider the influencing factors,
particularly the benefits of trans-nationality to the
individual com

pany.
Advantages m

ay include em
ploym

ent opportunities,
investm

ent, im
proved infrastructure, increased G

N
P.

D
isadvantages m

ay include outflow of wealth, poor
working conditions, possibility of com

pany pulling out. A
located case study w

ill not be required in the exam
.

In som
e circum

stances, workers are exploited.
Cam

paigns have been launched to address this.
O

rganisations such as O
xfam

 and the International
Labour O

rganisation (w
w

w
.ilo.org) are active in this

field. It is possible for individuals to contribute to such
cam

paigns.

G
/

IG
/

INI

CIT

W
O

2.5
W

hat is the im
pact

of new
 job

opportunities in
M

ED
C

s?
• 

Changing
em

ploym
ent in

one nam
ed

town/city in an
M

ED
C

a) W
here are the new

 jobs?

b) W
hat are the advantages of

the urban-rural fringe for
businesses?

c) H
ow

 has this changed the
urban – rural fringe?

d) H
ow

 m
ight central business

districts fight back?

a) The grow
th of em

ploym
ent opportunities

on the urban-rural fringe.

b) A
dvantages of accessibility and land

availability.

c) This has resulted in changes in landuse,
new

 transport infrastructure and urban
spraw

l.

d) The decline in shopping and em
ploym

ent
opportunities. The response of local
authorities and businesses to attract jobs
and custom

ers back.

The focus case study requires that these key questions be
studied in the context of a nam

ed urban area in an
M

ED
C, which could be the hom

e town. The range of
em

ploym
ent opportunities could include new

 shopping
and leisure centres, light m

anufacturing, distribution
centres and call centres.
The particular transport links available for the chosen
area w

ill provide a context for studying accessibility.
Changes could have taken place already, or m

ay still be
at the planning stage.
Strategies for attracting shoppers back to the town
centres m

ay include free parking, new m
alls, pedestrian

precincts and other leisure facilities. Local authorities
m

ay relax planning controls and offer tax incentives.
N

ew
 transport links m

ay be built.

RLLL
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Enquiry questions
and focus case
studies

K
ey questions

C
ontent

G
uidance

S
K

/S

3.1
H

ow
 do physical

processes help to
create coastal
m

anagem
ent

concerns?

• 
O

ne stretch of
coastline

a)
W

hat physical processes
operate at the coast?

b) 
W

hat is the im
pact of these

processes?

c) 
W

hy do physical processes
need to be m

anaged?

a) M
arine processes of w

ave erosion,
longshore drift and deposition; sub-aerial
processes of w

eathering, w
ind action and

m
ass m

ovem
ent.

b) H
ow

 these processes can lead to cliff
retreat, w

ith a consequent threat to coastal
land uses, including settlem

ent and
farm

land.

c) Sim
ple ideas of cost-benefit to evaluate

the need for and type of m
anagem

ent,
including both hard and soft options. A

n
evaluation of the success and im

pact of
the m

anagem
ent, both in the im

m
ediate

area and in the w
ider context.

The focus case study requires students to have
studied one located stretch of coastline to illustrate
the m

anagem
ent issues related to coastal defence.

The study should be chosen so that it covers the ideas
stated in the content colum

n (eg, H
olderness, N

orth
Norfolk, Purbeck). H

ard and soft engineering m
ay

include revetm
ents, gabions and m

anaged retreat. In
order to understand the need for m

anagem
ent, the

effects of m
arine and sub-aerial processes operating

along the coast m
ust be studied. The em

phasis is on
m

anagem
ent, and a detailed knowledge of specific

landform
s is not required.

R
/

L

3.2
H

ow
 do hum

an
activities help to
create coastal
m

anagem
ent

concerns?

• 
O

ne stretch of
coastline

a) 
W

hy are coasts such a m
agnet

for developm
ent?

b) 
W

hat im
pact do these

activities have on the coast?

c) 
W

hy is m
anagem

ent of land
uses needed at the coast?

a) The coast can be used for recreation,
settlem

ent and industry.

b) These activities have a variety of im
pacts

on the coastal environm
ent, including

visitor pressures, building houses and
industries, pollution.

c) There are differences of opinion as to how
to reconcile these different activities, and
different users m

ay have different view
s

on how
 to m

anage the im
pact of the

natural processes.

The focus case study requires students to have
studied one stretch of coastline to illustrate the need
for m

anagem
ent of hum

an activities. The chosen
coast m

ust illustrate the range of uses stated in the
content, and could be the sam

e stretch of coastline as
used in 3.1. (‘Industry’ can be interpreted widely to
include exam

ples such as farm
ing or docks.)

D
ifferences could be illustrated by com

paring groups
such as RSPB and rock clim

bers on the Purbeck
coast, or farm

ers and the local authority on
H

olderness. O
w

ners of cliff-top properties m
ay w

ant
a different type and degree of coastal protection
com

pared to hotel owners who want to attract
tourists

R
/

L
C
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3 (continued): H
azards

Enquiry questions
and focus case
studies

K
ey questions

C
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3.3
H

ow
 can tectonic

m
ovem

ents create
hazards?

• 
Either
− 

one located
study of a
volcanic
eruption

or− 
one located
study of an
earthquake

a) H
ow

 do the processes
operating at plate boundaries
cause tectonic hazards?

b) W
hat are the effects of a

tectonic hazard?

c) W
hat m

anagem
ent issues result

from
 tectonic hazards?

a) The earth’s surface can be sub-divided
into a num

ber of plates. Plate boundaries
can be constructive, destructive or
conservative. M

ovem
ent at these

boundaries can lead to volcanic
eruptions and earthquakes.

b) 
The effects of a volcanic eruption or
earthquake on the people living in the
area

c) 
V

arious m
anagem

ent strategies are used,
both to plan for future events, and to
cope w

ith the afterm
ath.

Studying the processes of plate m
ovem

ents enables
the links between such m

ovem
ents and both volcanic

activity and earthquake activity to be understood.

The focus case study requires students to develop a
knowledge and understanding of one volcanic
eruption (eg, M

ontserrat 1997) or one exam
ple of an

earthquake (eg, Turkey 1999), to include causes,
effects and the m

anagem
ent issues involved.

GR
/

LN
/

L

3.4
W

hat are the risks
associated w

ith
flooding?

• 
O

ne located
floodplain area in
an M

ED
C

• 
O

ne located
floodplain in an
LED

C

a) H
ow

 do physical processes
lead to flooding, and how

 do
hum

an activities increase the
risk?

b) H
ow

 can the flood risk be
m

anaged?

c) W
hy do people continue to live

in areas at risk from
 flooding?

a) The physical processes and hum
an

factors contributing to tw
o actual and/or

potential floods.

b) 
Strategies used to m

anage flooding in
the tw

o chosen studies. C
ontrasts

betw
een the strategies im

plem
ented in

the M
ED

C
 and the LED

C
.

c) 
R

easons w
hy people continue to live in

one of the chosen areas.

Suitable floodplains include G
anges/Brahm

aputra
for the LED

C, and Rhine or M
ississippi for the

M
ED

C study. If relevant, the wider causes m
ight

need to be considered, for exam
ple, the additional

threat from
 the sea.

The contrasting studies allow students to appreciate
that M

ED
Cs are m

ore able to ‘m
anage’ these

hazards than LED
Cs, and consider why this is so.

The m
anagem

ent of the hazard includes precautions
taken and coping with an actual event. Inform

ation
about the M

ississippi can be found at
w

w
w

.m
vs.usace.arm

y.m
il/engr/river/en01.htm

Reasons include the positive (eg, the attractiveness of
the area for agriculture) and the negative (eg, the
econom

ic inability to m
ove).

GLNR
/

L

ITPS



U
G

008972 – Specification – Edexcel G
C

SE in G
eography B

 – Issue 1 – N
ovem

ber 2000
18 r
å
áí=_

Q
=Eç

é
íáç

å
FW=r

ëÉ
=~
å
Ç
=~
Ä
ì
ëÉ=ç

Ñ=íÜ
É
=É
å
î
áêç

å
ã
É
å
í=Ó=t

~
íÉ
ê

Enquiry questions
and focus case
studies

K
ey questions

C
ontent

G
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S
K
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4.1
W

hat issues affect
the supply of fresh
w

ater?

a) W
here do fresh w

ater supplies
com

e from
?

b) W
hy do supplies vary?

c) W
hat is the w

ater used for?

a) R
ain as the prim

ary source; fresh w
ater stores

(groundw
ater, lakes, rivers, ice).

b) G
lobal rainfall patterns – variations in annual

totals from
 place to place, distribution

throughout the year, and reliability.

c) W
ater is used for dom

estic, industrial,
agricultural and leisure purposes. Levels of
consum

ption and patterns of use vary betw
een

countries at different states of econom
ic

developm
ent.

The w
ater cycle should be studied in outline. The em

phasis is
on know

ing the stores and their relative global im
portance.

This key question gives students a context in w
hich to develop

fam
iliarity w

ith m
aps and graphs show

ing the inform
ation.

Links can be m
ade to the case study chosen for 4.3b.

D
ata w

ill help students to appreciate the different purposes and
am

ounts of w
ater use in contrasting ‘w

ater rich’ and ‘water
poor’ countries. Links can be m

ade w
ith 4.2a.

GGI/N

N

4.2
W

hat happens w
hen

people try to
im

prove their w
ater

supply?

• 
O

ne large scale
river m

anagem
ent

schem
e to im

prove
water supply

a) W
hy is the dem

and for w
ater

increasing?

b) H
ow

 can w
ater supplies be

increased?

c) W
hat are the im

pacts of river
m

anagem
ent on people and the

environm
ent?

a) Im
proved standards of living and hygiene

leading to increased dom
estic use for a

grow
ing w

orld population; increased dem
and

for agriculture; industrialisation; urbanisation.

b) There are various m
ethods of increasing w

ater
supply, including large scale river
m

anagem
ent schem

es.

c) The physical and hum
an factors influencing

the siting of a large scale river m
anagem

ent
schem

e, together w
ith the m

ain im
pacts,

including drow
ning of land (w

hich can lead to
loss of settlem

ents, loss of farm
land and loss

of biodiversity) and dow
nstream

 effects. There
are conflicts betw

een the different interest
groups involved.

C
ontrasting countries w

ill give an opportunity to study a w
ide

range of reasons. Links can be m
ade w

ith population grow
th in

U
nit A1. Strategies for im

proving supply m
ay include reservoir

construction, exploitation of groundw
ater, recycling of sew

age
w

ater, ‘virtual w
ater’ and desalination.

O
nly a large-scale river m

anagem
ent schem

e m
ust be studied in

detail. This could be a m
ulti-purpose schem

e as long as one of
its aim

s is to im
prove w

ater supply for som
e purpose (eg,

irrigation, H
EP). Suitable studies include the Three G

orges
D

am
 (R. Yangtse), Sobradinho D

am
 (R. Sao Francisco),

K
ielder W

ater (R.N
.Tyne) and Asw

an H
igh D

am
 (R.N

ile).
Physical factors could include landscape, geology and clim

ate;
hum

an factors could include land use and population density.
The precise im

pacts w
ill depend on the schem

e chosen, and
m

ay be different from
 the suggestions in the content, but any

study chosen m
ust cover im

pacts on people and the
environm

ent

G
/

IR

CIT

4.3
H

ow
 sustainable is

our use of w
ater?

• 
Pollution in O

N
E

river or lake

a) H
ow

 are w
e spoiling our w

ater
supplies?

b) C
an w

ater supplies run out?

a) Industry, agriculture, transport and leisure
uses of rivers and lakes can lead to their
pollution. There are strategies for dealing w

ith
this pollution.

b) If the supply and dem
and for w

ater get out of
balance, it can lead to over-extraction and
depletion of supplies.

The focus case study requires that one river or lake should be
chosen to show

 the causes of pollution, and the strategies for
cleaning it up. The study could look at either the ongoing
m

anagem
ent of pollution, or could concentrate on just one

pollution incident and its afterm
ath.

The issue of the balance betw
een supply and dem

and for water
is best looked at in a variety of contexts. Case studies w

ill not
be required in the exam

ination

R
/

LR
/

L
IT
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Enquiry questions
and focus case
studies

K
ey questions

C
ontent

G
uidance

S
K

/S

5.1
H

ow
 can w

eather
and clim

ate be a
resource?

a) H
ow

 do w
eather and clim

ate
attract tourists?

b) H
ow

 do w
eather and clim

ate
influence farm

ing?

c) H
ow

 can w
eather and clim

ate
provide energy?

a) H
igh tem

peratures and reliable sunshine in
coastal areas; reliable snow

fall in ski resorts.

b) D
ifferent crops have different requirem

ents,
but som

e areas are particularly im
portant for

agriculture.

c) W
ind, sun and rain can all be harnessed to

provide energy.

Specific case study know
ledge w

ill not be required in the
exam

ination, but the three key questions invite students to
investigate the w

ays that the w
eather and clim

ate can
contribute towards the econom

ic success of an area. A coastal
resort area like Florida or Ibiza, and a ski resort like C

ham
onix

or C
olorado w

ould be appropriate. For agriculture, sim
ple

contrasts can be m
ade betw

een, eg, the length of grow
ing

seasons in different parts of Britain, and betw
een, eg, three

harvests a year in tropical regions, against one harvest in
tem

perate latitudes. Particular places have advantages for
electricity generation by w

ind, solar and hydro electric pow
er.

R
/

L
N

5.2
H

ow
 can people

m
odify the

w
eather?

• 
A located study of
either:

− 
acid rain or

− 
an urban
m

icro-clim
ate

a) H
ow

 is the w
eather influenced

deliberately?

b) W
hat unintentional changes are

taking place?

a) Farm
ers’ deliberate attem

pts to influence the
effects of the w

eather.

b) The m
odification of physical processes by

hum
an activity, particularly industry, leading

to unintentional changes, such as the
acidification of rain and the m

odification of
urban w

eather.

An overview
 of farm

ers’ attem
pts to influence the w

eather.
These m

ay include irrigation, glasshouses, w
indbreaks or cloud

seeding. C
ase studies w

ill not be required in the exam
ination.

There are opportunities for links w
ith U

nit C
6.

The focus case study requires one of the m
odifications to be

studied in depth, w
hile an overview

 is sufficient for the second.
There are good opportunities for practical work in relation to
this topic.

R
/

LIL

5.3
H

ow
 can clim

ate
change on a global
scale?

• 
The possible
im

pact of global
w

arm
ing on one

region/country

a) Is global w
arm

ing really
happening?

b) W
hat im

pact m
ight global

w
arm

ing have?

c) Is the clim
ate a sustainable

resource?

a) The reliability of evidence put forw
ard for

global w
arm

ing. Possible causes of global
w

arm
ing.

b) The potential im
pact of global w

arm
ing.

c) A
n evaluation of m

easures taken and planned
to reduce the risk of global w

arm
ing.

The m
ain evidence m

ight include tem
perature trends, m

elting of
ice sheets, increase in C

O
2  levels, greater frequency of storm

s
and droughts. Possible causes include greenhouse gases from

 a
variety of sources.

The focus case study requires that the im
pact of global warm

ing
should be studied in relation to one region or country, eg
coastal flooding in Bangladesh, or northward spread of crop
lim

its in Europe.

M
easures to reduce the risk can range from

 those taken by
individuals, eg sw

itching off lights and recycling m
aterials, to

governm
ent agreem

ents on reducing C
O

2 output. The values
and attitudes of individuals and organisations influence the
m

easures they m
ight take; not everyone believes action is

necessary.

GN
/

RNL

NCIT
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Enquiry questions
and focus case
studies

K
ey questions

C
ontent

G
uidance

S
K

/S

6.1
W

hat is the im
pact

of m
odern farm

ing
m

ethods?

• 
The im

pact of
changes in farm
practices in an E

U
region

a) W
hy are farm

ing m
ethods

changing?

b) H
ow

 do m
odern farm

ing
m

ethods m
odify the

environm
ent?

a) The need to increase productivity and
efficiency are key reasons for farm

ing change

b) The effects on w
ater quality, soil, vegetation

and anim
als by activities such as hedgerow

rem
oval, ploughing, burning, draining,

irrigation and the use of chem
icals.

An overview
 of the global increase in population and the

consequent increase in dem
and for food (links w

ith U
nit 1.5),

together w
ith the pressures on all businesses to be m

ore
efficient.

The focus case study requires a farm
ing system

 or region in the
EU

 to illustrate the im
pact on the environm

ent of the farm
ing

m
ethods used. Suitable studies could be arable farm

ing in East
Anglia or the Paris basin. Aerial photographs, m

aps of different
ages and statistical data m

ay be useful sources of inform
ation.

GR
/L

6.2
W

hat alternative
farm

ing m
ethods

could be used?

a) H
ow

 m
ay people and

environm
ents be affected by the

developm
ent of G

M
 food and

crops?

b) Is organic farm
ing a viable

alternative m
ethod?

a) A
n overview

 of the environm
ental, econom

ic
and social (including health) im

plications of
genetically m

odified food and crops in
countries in different states of developm

ent.

b) Is organic farm
ing supplying a niche m

arket,
or can it satisfy a m

ass m
arket? The im

pact on
the environm

ent of organic farm
ing com

pared
to ‘agribusiness’.

An overview
 of the issues relating to G

M
 food and crops, in the

context of both LED
C

s and M
ED

C
s, allows both positive and

negative im
plications to be considered. Issues to consider in

relation to organic farm
ing m

ay include its ability to m
eet

m
arket dem

ands. In both cases, the im
pact on the environm

ent
is an im

portant consideration. There are good opportunities for
role play, critical analysis of the publications of different
interest groups, and evaluating the effectiveness of different
cam

paigning m
ethods. W

ebsites w
ill provide useful sources of

inform
ation, for exam

ple the N
FU

 w
ebsite w

w
w

.nfu.org.uk and
the Friends of the Earth cam

paigns w
ebsite

w
w

w
.foe.co.uk/cam

ps

N
/

R
/

L
CIT

6.3
H

ow
 can

environm
ents be

dam
aged by

farm
ing m

is-
m

anagem
ent?

• 
Either
− 

desertification
in an LED

C
or− 

deforestation
in an LED

C

a) H
ow

 are fragile environm
ents

at risk from
 farm

ing practices?

b) W
hat m

easures can be taken to
ensure sustainable developm

ent
in those environm

ents?

a) V
egetation and soils in sem

i-arid areas are
vulnerable to over-grazing and over-
cultivation. W

holesale destruction of tropical
rainforest can lead to soil erosion and
flooding.

b) M
easures include terracing, irrigation and

w
ater conservation m

ethods in sem
i-arid

areas, and agro-forestry, afforestation and the
establishm

ent of forest reserves in rainforest
areas.

H
ow

 the environm
ents are at risk includes the causes, effects

and hum
an responses. The focus case study requires one type of

environm
ental dam

age to be studied in depth, while an
overview

 is sufficient for the second. The study could be of
either a country or a region (eg, desertification in M

auritania
or in the Sahel). Satellite im

ages could be used to m
onitor the

im
pact of desertification and deforestation.

I/N
/

R
/

L

http://www.nfu.org.uk/
http://www.foe.co.uk/camps
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Enquiry questions
and focus case
studies

K
ey questions

C
ontent

G
uidance

S
K

/S

7.1
W

hy is the
countryside being
increasingly used
for recreation?

• 
A national park in
the EU

a) W
hat trends in M

ED
C

s are
encouraging m

ore people to
visit the countryside?

b) H
ow

 do contrasting rural
landscapes provide different
opportunities for recreational
use?

c) H
ow

 does the accessibility of
a rural area affect the volum

e
of visitors it receives?

a)
Trends include greater w

ealth, m
obility

and leisure tim
e, and changes in life-

styles.

b)
C

ontrasting landscapes offer a variety of
attractions w

hich m
ay relate to

differences in rock-type, relief and/or
vegetation

c)
The nature of the transport netw

orks
serving the area, and the proxim

ity of
urban centres are im

portant factors

Statistical and/or graphical data on trends in an M
ED

C, eg
U

K, could be analysed.

A range of contrasting landscapes gives students the
opportunity to recognise the variety of potential attractions,
but knowledge of only one case study w

ill be required in the
exam

ination. For the focus case study of a national park,
students should know the m

ain attractions its landscapes
offer, and set it in its wider context to know its location and
the m

ain features of its accessibility. There are opportunities
to use w

ebsites to research this inform
ation, for exam

ple, the
Brecon Beacons website w

w
w

.brecon-beacons.com
; O

rdesa
National Park in Spain, Cévennes National Park (Central
M

assif, France), Vanoise National Park (Alps)

NR
/

L

CIT

7.2
W

hat are the
opportunities and
challenges that
visitors bring to
the countryside?

a) H
ow

 are people living in
popular areas (honeypots)
affected by the visitors?

b) H
ow

 are the scenic
attractions and w

ildlife of
such areas endangered by
over-use?

a)
There are econom

ic opportunities for
som

e residents, but others m
ay be

inconvenienced or disadvantaged by the
actions of visitors

b)
Problem

s m
ay include air, noise and

visual pollution, footpath erosion,
vandalism

 and the destruction of habitats.

These two key questions could be looked at in the context of
honeypot areas in national parks, although a case study will
not be required in the exam

ination. Econom
ic opportunities

include em
ploym

ent and sales of local produce, problem
s

include car parking problem
s, and purchase of second

hom
es.

Environm
ental problem

s m
ay include those stated in the

content, but this w
ill depend on the location chosen

LL

ITPS

7.3
W

hat can be done
to m

anage the
countryside
sustainably?

• 
A national park in
the EU

• 
Eco-tourism

 in an
LED

C

a) H
ow

 can the countryside be
protected from

 conflicting
pressures?

b) H
ow

 can eco-tourism
 help

m
ore sustainable

developm
ent?

a)
C

onflicts of land use in national parks.
The role of planning and m

anagem
ent in

protecting landscapes.

b)
Issues involved, include the im

pacts on
local com

m
unities, conservation of the

environm
ent and w

ildlife, and
sustainability.

C
onflicts can be betw

een different visitor requirem
ents (eg,

quiet enjoym
ent v m

otor boats in the Lake D
istrict, and

between different groups/individuals using the land (eg,
w

alkers v sheep farm
ers in the Brecon Beacons, or m

ilitary
use v bird-watching in Northum

berland).

Eco-tourism
 offers the opportunity to look at a range of

issues, including those suggested in the content. Studies
could include schem

es in Zim
babwe or Papua New G

uinea.

R
/

LN
/

R
/

L

IT

http://www.brecon-beacons.com;/
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fåíÉêå~ä=~ëëÉëëãÉåí

fåíêçÇìÅíáçå

It is a requirement of the GCSE Subject Criteria for Geography that all candidates should
undertake geographical investigations supported by fieldwork. This will involve a process of
enquiry that demonstrates their understanding and skills within a geographical context. Unlike
the written papers, there are no entry tiers for coursework. All candidates will be assessed
against the same criteria and will have an equal opportunity to show what they can do.

Candidates are required to use ICT at various stages of their investigation. See the section
Incorporating ICT in coursework below.

aÉëáÖåáåÖ=~åÇ=éä~ååáåÖ=íÜÉ=ÅçìêëÉïçêâ

Candidates are required to submit one item of coursework. It must take the form of an
investigation which will involve candidates in the following stages of a geographical enquiry:

1 the planning of the topic for study can be developed from observation, discussion, reading
or previous study, and should be approached in terms of a question or problem to be
investigated, a hypothesis to be tested, or a combination of these

2 the defining of the aims of the enquiry; the more specific the aims, the more likely is the
candidate’s attention to be directed to the purpose of the enquiry and specific problems or
questions arising from it

3 the planning and decision making about what data is relevant to the study and how this
data can best be obtained; the general format and development of the study should also be
agreed at this stage

4 the candidate should be able to demonstrate the skills of data refining and presentation by
presenting the material in a variety of forms appropriate to the nature of the particular study,
eg maps, diagrams and charts, sketches and annotated photographs

5 interpretation and analysis, where the candidate should consider the significance of the
collected data, leading to a formulation of conclusions relating to the original aims of the
study.

The teacher must ensure that the nature and intention of this section of the specification is
clearly understood by the candidate, and that the work undertaken is appropriate to the level of
ability of individual candidates. Differentiation can be achieved either by task or by outcome.

• The coursework investigation should take the form of one in-depth study.

• The coursework must have involved the individual candidate in primary data collection
through direct fieldwork, although appropriate secondary sources may also be used.

• The coursework can either relate directly to the specific content in the specification, or the
content can be taken as a starting point for further investigation.
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• The teacher should give guidance to the candidates with stages 1-3, mentioned above but
must not assist in the data refining and presentation beyond giving help with the choice of
technique. The teacher must not assist in the direct interpretation and analysis of the data
and the formulation of the conclusions.

• If a group of candidates undertake a study relating to a common topic, it is important that
each individual candidate is encouraged to show some originality of input. This could be by
extension of the group’s work; by the use of some original data presentation methods; or by
the individuality of the analysis and conclusions.

• Candidates should avoid submitting coursework that is either extremely brief or of great
length. It is recommended that approximately 2000 words should be the maximum length.

fåÅçêéçê~íáåÖ=f`q=áå=ÅçìêëÉïçêâ

There are three important considerations relating to the use of ICT in producing coursework:

• it must be used appropriately

• its use must enhance the investigation

• it should be properly integrated into the finished study (‘built in’, not ‘bolt on’).

Candidates’ use of ICT is assessed in three of the five coursework assessment criteria.

• It is assessed as part of Data collection. Candidates should use ICT in some form as part of
the overall data collection process. This could be research supporting secondary data,
collecting primary data, or collating the data collected. Appropriate uses of ICT could
include:

− researching related geographical theory from the Internet or CD ROM, to help with the
analysis and conclusions

− using satellite images (eg, from ‘Window on the World’ CD ROM)

− downloading location maps from CD ROMs (eg, Encarta) or websites (eg,
www.streetmap.co.uk)

− capturing images of the fieldwork on digital camera

− using data loggers to help with collection of, eg, weather data

− collating group data with the use of spreadsheet or database software.

• It is assessed as part of Data presentation. Appropriate uses of ICT could include:

− printouts of spreadsheets in the form of tables, charts, graphs

− annotated digital camera images

− graphics packages to plot river or beach profiles from data collected in the field

− annotated maps and satellite images.

• It is assessed as part of Planning and organisation. As part of this criterion, candidates will
be assessed on the overall contribution that ICT has made to the study, particularly the
extent to which they have been successful in using ICT appropriately, and the extent to
which the use has been integrated into the finished study. Candidates should still be
encouraged to produce hand-drawn diagrams where this is likely to be the more effective
method – for example for annotated sketch maps.

The Specification Guide (which accompanies this specification) contains additional guidance on
incorporating ICT into coursework.

http://www.streetmap.co.uk/
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qÜÉ=éêÉëÉåí~íáçå=çÑ=íÜÉ=ÅçãéäÉíÉÇ=áåîÉëíáÖ~íáçå

• The completed coursework should consist of text supported by relevant maps, diagrams,
tables, photographs and other illustrations appropriate to the nature of the enquiry. Video
tapes, audio tapes and other media may be submitted, but candidates should be advised that
their use is no substitute for the required text.

• The work should be submitted on A4 paper secured in a simple, lightweight folder. Plastic
wallets and ring binders should not be used.

• Centre and candidate names and numbers should be clearly written on the front cover.

qÜÉ=~ëëÉëëãÉåí=çÑ=íÜÉ=ÅçìêëÉïçêâ

Coursework is centre-assessed, using the criteria on pages 25-29, and externally moderated by
Edexcel. To assist centres and to provide all the information required within this document,
detailed procedures for the submission of marks and the moderation of coursework are given in
Appendix 2. If it proves necessary to amend these details in any way in the future, centres will
receive separate notification.

A copy of the Individual Candidate Record Sheet (see Appendix 3) should be completed for
each candidate.

In assessing the coursework the following criteria are to be applied:

Assessment criteria Mark

1 Introduction and aims 6

2 Data collection 15

3 Data presentation 15

4 Analysis and conclusions 15

5 Planning and organisation 12

Total marks 63
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^ëëÉëëãÉåí=`êáíÉêáçå=N=Ó=fåíêçÇìÅíáçå=~åÇ=~áãë=ES=ã~êâëF

This section should:

a introduce the broad purpose of the study

b refer to the specific questions/problems/hypotheses being investigated

c identify the location of the investigation.

Level One An outline of the purpose of the study and/or some of the aims.
There is sufficient detail for the reader to know what the study is
about, and where it is located, however the question or issue is
only briefly identified. The sequence of work is uncertain.

1 – 2

Level Two A clear statement of the broad purpose of the study, its aims
and location. The question or issue is made clear and the
sequence of work is identified.

3 – 4

Level Three The broad purpose of the study, its aims and location are given
in some detail. Questions and issues are thoroughly identified
and an effective sequence of investigation is established. (This is
particularly important where the investigation is based on group
work.)

5 – 6



UG008972 – Specification – Edexcel GCSE in Geography B – Issue 1 – November 200026

^ëëÉëëãÉåí=`êáíÉêáçå=O=Ó=a~í~=ÅçääÉÅíáçå=ENR=ã~êâëF

This section should:

a state the nature of the information/data required

b describe, explain and justify the methods used to collect the data

c show evidence of the data collected, in the form of tables, etc

d pass comment on any problems encountered and what attempts were made to overcome
them.

Level One The data required and the methods used to collect and record it
are described. At the top of this mark range it is quite clear
from the description how the data was collected. If secondary
data is used, there should be an indication of the origin of that
data.

ICT: Within this mark range, the highest mark (5) can only be
achieved by those candidates using ICT.

1 – 5

Level Two In addition to description, there is some explanation of the
methods used to collect and record the data. If secondary data
is used, there is a comment on why that particular data was
chosen or how it was obtained.

ICT: Within this mark range, the highest marks (9-10) can only
be achieved by those candidates using ICT.

6 – 10

Level Three This level is characterised by clear explanation of the methods
used to collect and record the data, and there should be some
justification of the methods. There may be justification of the
data required, in addition to a statement. If secondary data is
used, there is a comment on why that particular data was
chosen and how it was obtained. Where relevant, there is some
reference to any limitations of the data, and/or problems
encountered in its collection.

ICT: Within this mark range, the highest marks (13-15) can
only be achieved by those candidates using ICT.

11 – 15
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^ëëÉëëãÉåí=`êáíÉêáçå=P=Ó=a~í~=éêÉëÉåí~íáçå=ENR=ã~êâëF

This section should:

a select data for presentation which is relevant to the stated aims of the study

b select a variety and range of appropriate presentation techniques for this data and for the
purpose of the enquiry. (The emphasis should be on ‘appropriate’ rather than variety for the
sake of it, but this criterion carries a high mark weighting and students should be
encouraged to attempt techniques beyond basic graphs and tables, and consider whether
techniques such as sketch-maps, density shading, annotated sketches/photographs,
proportional symbols, composite and overlay diagrams, flow lines, isolines, etc would be
appropriate.)

c demonstrate the skills of the candidate by using the presentational techniques chosen neatly
and accurately.

Level One Uses a limited range of basic methods (eg bar charts) to present the
data. At the lower end of this mark range, some of the required
information (eg, scales, keys) may be incomplete and skills of
construction/presentation weak.

ICT: Within this mark range, the highest mark (5) can only be
achieved by those candidates using ICT.

1 – 5

Level Two Uses a variety of appropriate conventional methods to present the
data. At the upper end of this mark range, diagrams should be neat
and accurate, with titles, scales, keys etc in place.

ICT: Within this mark range, the highest marks (9-10) can only be
achieved by those candidates using ICT.

6 – 10

Level Three Accurately uses a wide variety of appropriate methods to present the
data. The candidate may have attempted some original methods of
presentation. There may be some justification of the methods
chosen. The methods chosen present the data in a particularly clear
and effective way.

ICT: Within this mark range, the highest marks (13-15) can only be
achieved by those candidates using ICT.

11 – 15
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^ëëÉëëãÉåí=`êáíÉêáçå=Q=Ó=^å~äóëáë=~åÇ=ÅçåÅäìëáçåë=ENR
ã~êâëF

This section should:

a describe what the data shows

b include analytical comments that relate the data to the original aim(s)

c identify, where appropriate, any links or relationships between different data sets

d where relevant, consider the values and attitudes of people involved

e return to the original aim(s), and consider to what extent the question has been answered,
the problem solved or the hypothesis proved

f show an appreciation of the limitations of the study and suggest how it could be improved
or taken further.

Level One Makes statements describing the data. If relevant, there is some
awareness of the different attitudes of some of the individuals and
groups involved. There are some general concluding comments
which have a link with the original aim(s).

1 – 5

Level Two The data is described in detail, and at the upper end of this mark
range there is some genuinely analytical comment. If relevant,
some links/relationships between data sets, and/or the different
attitudes of many of the individuals or groups involved, are
identified. Concluding comments derive from the data collected,
and there may be some awareness of the inherent limitations of the
study and/or suggestions for taking the study further.

6 – 10

Level Three Data is analysed in detail, making links, where relevant, to
appropriate geographical theory. If quantitative analysis is
attempted, it is used accurately and appropriately. Identifies and
shows relevance of any links/relationships between data sets
and/or the attitudes and values of most of the parties involved.
Draws sound conclusions, explicitly supported by evidence,
clearly related to the objectives of the study. Shows an awareness
that explanations may be incomplete, and suggests how the study
could be improved/taken further.

11 – 15
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^ëëÉëëãÉåí=`êáíÉêáçå=R=Ó=mä~ååáåÖ=~åÇ=çêÖ~åáë~íáçå=ENO
ã~êâëF

The candidate should:

a organise and integrate material in a logical order which aids understanding.

b demonstrate an ability to present relevant information in a form that suits its purpose,
including appropriate use of ICT, pagination, contents, titles, headings, cross-referencing
and bibliography.

c ensure that the text is legible and that spelling, punctuation and grammar are accurate, so
that meaning is clear.

Level One The study includes some relevant items, but they have not been
organised into a logical sequence. It may be incomplete and lack
particular sections. There may be page numbers and a contents page
and some titles and headings. Candidates spell, punctuate and use the
rules of grammar with some accuracy.

ICT: For the highest mark at this level (4) some aspect of ICT must
have been used as part of the investigation.

1 – 4

Level Two The content is organised in a clear and logical way. Pagination and
contents are likely to be complete. Appropriate use is made of titles,
headings etc. Candidates spell, punctuate and use the rules of
grammar with reasonable accuracy.

ICT: For the highest marks at this level (7-8) ICT must have been
used appropriately to enhance the investigation.

5 – 8

Level Three The organisation of the study makes it easy to read and use. Diagrams
are well integrated into the text, and appropriate use is made of sub-
headings and cross-references. Candidates spell and punctuate with
considerable accuracy, and use a range of grammatical constructions.

ICT: For the highest marks at this level (10-12) ICT must have been
used appropriately to enhance the investigation, and have been well
integrated into the study.

9-12
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nì~äáíó=çÑ=ïêáííÉå=ÅçããìåáÅ~íáçå

Quality of written communication is assessed as part of assessment criterion 5.

qÜÉ=êÉä~íáçåëÜáé=ÄÉíïÉÉå=ÅçìêëÉïçêâ=~ëëÉëëãÉåí=ÅêáíÉêá~=~åÇ
~ëëÉëëãÉåí=çÄàÉÅíáîÉë

Assessment objectivesAssessment
criteria Application of knowledge

and understanding
Skills

Total
marks

Introduction and
aims

Identification of the
purpose of the investigation
(6)

6

Data collection Identification, collection and
recording of data (15)

15

Data presentation Choice of methods,
presentation (15)

15

Analysis and
conclusions

Application of concepts to
data collected (6)

Description, analysis and
interpretation of evidence,
drawing conclusions,
evaluation (9)

15

Planning and
organisation

Logical sequence, cross
referencing, technical details
(eg, pagination, bibliography),
use of ICT, quality of written
communication (12)

12

TOTAL MARKS 12 51 63

Component
weighting

5% 20% 25%

^ìíÜÉåíáÅ~íáçå=çÑ=ÅçìêëÉïçêâ

The teacher responsible for internal standardisation of the coursework (see Appendix 2) must
sign the bottom of the optically-read teacher-examiner mark sheet (Optems) to confirm that the
work presented for assessment is, to the best of his/her knowledge, the candidate’s own.
Sufficient work should therefore take place under appropriate supervision to allow this
confirmation to be given.

No credit should be given for work known to have been copied directly from textbooks or from
any other sources or from other students. Edexcel must be notified if substantial amounts of
copied work are submitted unacknowledged, and this may result in disciplinary action.

oÉíìêå=çÑ=ÅçìêëÉïçêâ

The coursework inspected by Edexcel will be returned to each centre after the publication of
results. All coursework still held at the centre should be kept available for inspection until the
closing date for enquiries about results. After this time coursework may be returned to the
students. Edexcel reserves the right to retain examples of coursework completed by students in a
particular examination, for grading and other purposes.
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dê~ÇÉ=ÇÉëÅêáéíáçåë

The following grade descriptions indicate the level of attainment characteristic of the given
grade at GCSE. They give a general indication of the required learning outcomes at each
specified grade. The descriptions should be interpreted in relation to the content outlined in the
specification; they are not designed to define that content. The grade awarded will depend in
practice upon the extent to which the student has met the assessment objectives overall.
Shortcomings in some aspects of the examination may be balanced by better performances in
others.

Grade F

Candidates recall basic information about places, environments and themes, at more than one
scale, as required by the specification, and show an elementary level of knowledge of location
and geographical terminology.

Candidates understand some simple geographical ideas from the specification content in a
particular context. They understand some simple physical and human processes and recognise
that they contribute to the development of geographical patterns and the geographical
characteristics of places and environments. They understand some simple interrelationships
between people and the environment, and the idea of sustainable development. They show some
awareness of the values and attitudes of people involved in geographical issues and in decision-
making about the use and management of environments.

Candidates undertake geographical enquiry, collecting and recording geographical evidence
from primary and secondary sources, drawing simple maps and diagrams, communicating
information and outcomes by brief statements, and recognising some of the limitations of
evidence.

Grade C

Candidates recall accurately information about places, environments and themes, at a range of
scales, as required by the specification, and show a broad knowledge of location and
geographical terminology.

Candidates understand geographical ideas from the specification content in a variety of physical
and human contexts. They understand a range of physical and human processes and their
contribution to the development of geographical patterns, the geographical characteristics of
particular places and environments, and their interdependence. They understand
interrelationships between people and the environment and appreciate that considerations of
sustainable development affect the planning and management of environments and resources.
They understand the effects of values and attitudes of those involved in geographical issues and
in decision-making about the use and management of environments.

Candidates undertake geographical enquiry, identifying questions or issues, suggesting
appropriate sequences of investigation, collecting appropriate evidence from a variety of
primary and secondary sources, using a range of relevant skills and techniques, reaching
plausible conclusions, communicating outcomes, and appreciating some of the limitations of
evidence and conclusions.



UG008972 – Specification – Edexcel GCSE in Geography B – Issue 1 – November 200032

Grade A

Candidates recall accurately detailed information about places, environments and themes, across
all scales, as required by the specification, and show detailed knowledge of location and
geographical terminology.

Candidates understand thoroughly geographical ideas from the specification content, and apply
their understanding to analyses of unfamiliar contexts. They understand thoroughly the way in
which a wide range of physical and human processes interact to influence the development of
geographical patterns, the geographical characteristics of particular places and environments,
and their interdependence. They understand complex interrelationships between people and the
environment, and how considerations of sustainable development affect the planning and
management of environments and resources. They evaluate the significance and effects of
values and attitudes of those involved in geographical issues and in decision making about the
use and management of environments.

Candidates undertake geographical enquiry, identifying relevant questions, implementing
effective sequences of investigation, collecting a range of appropriate evidence from a variety of
primary and secondary sources, using effectively relevant skills and techniques, drawing
selectively on geographical ideas to interpret evidence, reaching substantiated conclusions,
communicating outcomes clearly and effectively, and critically evaluating the validity and
limitations of evidence and conclusions.
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qÜÉ=ïáÇÉê=ÅìêêáÅìäìã

hÉó=ëâáääë

This specification will provide opportunities, as appropriate, to develop the key skills of
communication, information technology, application of number, improving own learning and
performance, working with others and problem solving.

Examples of such opportunities are signposted throughout the specification. It is important that
these opportunities fall naturally into a programme of study, and it may be that not all the
examples are appropriate for all programmes. The examples offered may be adapted to suit
particular situations, and it will be possible to devise many alternative opportunities and
approaches. The development of key skills can enhance teaching and learning strategies and can
be a stimulus to new approaches, and increase levels of student involvement.

Key skills opportunities are detailed more fully in Appendix 1.

péáêáíì~äI=ãçê~äI=ÉíÜáÅ~äI=ëçÅá~ä=~åÇ=Åìäíìê~ä=áëëìÉë

This specification contributes to an understanding of:

• spiritual issues, through an appreciation of the uniqueness of places and the people living
there

• moral and ethical issues, for example through studying contributions made by voluntary
organisations to development processes in Unit A1.3, and through studying a campaign
against child labour or unfair trade in Unit A2.4

• social issues, for example through studying the implications of population change in Unit
A1.3, and through studying housing issues in Unit A2.1 and A2.2

• cultural issues, for example through studying why birth rates differ in A1.2, and through
studying the reasons for the growth of tourism in Unit C7.1.

bÇìÅ~íáçå=Ñçê=`áíáòÉåëÜáé

This specification makes a significant contribution towards coverage of the Key Stage 4
programme of study for Citizenship.

Its enquiry-based approach encourages students to investigate topical issues using a range of
sources, and to discuss personal opinions about issues, and evaluate views that are not their
own.

Opportunities to investigate relevant issues include in unit:

• A1, the impact of immigration on a country’s population; the responses of government and
voluntary organisations to population change; the sustainability of energy resources

• A2, the location of new housing developments; the sustainability of cities; TNCs and global
interdependence; employment issues; child labour; fair trade

• A3, the wider impact of coastal defences; the management of flooding
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• B4, the sustainable use of water; pollution of water resources

• B5, global warming and interdependence

• C6, EU influences on farming; genetically modified crops; organic farming; sustainable
development

• C7, planning issues in national parks; ecotourism as a sustainable development strategy.

fåÑçêã~íáçå=~åÇ=ÅçããìåáÅ~íáçå=íÉÅÜåçäçÖó

The GCSE criteria require that students make effective use of ICT in ways appropriate to the
subject and ICT should be built into any teaching programme developed from the specification.

Appropriate uses of ICT in Geography would include the use of data loggers to capture primary
data; the use of the Internet and CD ROMs to research information; the use of databases and
spreadsheets to present and manipulate the information; and the use of wordprocessing, desk-
top publishing and graphics packages to write up coursework investigations.

Further suggestions can be found in the National Curriculum programme of study for Key
Stage 3; and Appendix 1 outlines some opportunities to develop the key skill of IT. At least one
opportunity has been suggested for each of the teaching options.

båîáêçåãÉåí~ä=ÉÇìÅ~íáçåI=ÜÉ~äíÜ=~åÇ=ë~ÑÉíó
ÉÇìÅ~íáçå=~åÇ=íÜÉ=bìêçéÉ~å=~åÇ=ÖäçÄ~ä=ÇáãÉåëáçå

The study of environmental issues is a major theme throughout the specification. In particular,
management of the built environment is considered in Unit 2, management of the physical
environment is the main focus of unit 3, while all the optional units are grouped under the theme
of ‘The use and abuse of the environment.’

When undertaking fieldwork, groups of students and individuals should be taught to identify the
hazards in their working environment and assess whether or not the risk associated with that
hazard can be managed.

The European dimension is addressed through the requirement for particular case studies to be
drawn from the UK and the European Union.
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qÉñíÄççâë=~åÇ=çíÜÉê=íÉ~ÅÜáåÖ=êÉëçìêÅÉë

There is a wide range of textbooks currently available for GCSE Geography, and most of them
will contain useful material for teaching this specification. Some of the content of the
specification, however, is not part of the current mainstream of GCSE Geography, and so a
textbook has been produced specifically for Edexcel GCSE Geography B.

In addition to a textbook, students should obtain information from a wide range of sources, such
as an atlas, newspaper articles, periodicals, videos, the Internet, CD ROMs, fieldwork and
visiting speakers.

A full list of appropriate resources can be found in the Specification Guide (which accompanies
this specification).
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pìééçêí=~åÇ=íê~áåáåÖ

pìééçêí

An extensive support network exists to provide guidance and training for teachers.

qê~áåáåÖ

A programme of INSET courses covering various aspects of the specifications and assessment
will be arranged by Edexcel each year on a regional basis. Full details may be obtained from:

INSET
Edexcel Foundation
Stewart House
32 Russell Square
London WC1B 5DN

Tel: 020 7758 5620
Fax: 020 7758 5950
020 7758 5951 (second fax number)
E-mail: inset@edexcel.org.uk

tÉÄëáíÉ

www.edexcel.org.uk

Please visit the Edexcel website, where further information about training and support for all
qualifications, including this GCSE, can be found.

The website is regularly updated, and an increasing amount of support material and information
will become available through it.

Centres

^ÇîáÅÉ=Ñêçã=ÖÉçÖê~éÜó
ëéÉÅá~äáëíë=~í=bÇÉñÅÉä

cìää=éêçÖê~ããÉ=çÑ
fkpbq

líÜÉê
~ÖÉåÅáÉëLÅçåÑÉêÉåÅÉë=Ó

ÉÖ=dÉçÖê~éÜáÅ~ä
^ëëçÅá~íáçå

péÉÅáÑáÅ~íáçå=dìáÇÉ oÉÖáçå~ä
çÑÑáÅÉë

têáííÉå=ÑÉÉÇÄ~Åâ
çå=ÅçìêëÉïçêâ

aÉí~áäÉÇ=`ÜáÉÑ
bñ~ãáåÉêÛë=êÉéçêíë
~åÇ=ã~êâ=ëÅÜÉãÉë

péÉÅáãÉå=é~éÉêë
tÉÄëáíÉ

oÉëçìêÅÉë=ïêáííÉå
ÉëéÉÅá~ääó=Ñçê=íÜáë

ëéÉÅáÑáÅ~íáçå

péÉÅáÑáÅ~íáçå
~î~áä~ÄäÉ=çå=Çáëâ



UG008972 – Specification – Edexcel GCSE in Geography B – Issue 1 – November 2000 37

bÇÉñÅÉä=éìÄäáÅ~íáçåë

Support materials and further copies of this specification can be obtained from:

Edexcel Publications
Adamsway
Mansfield
Notts NG18 4FN

Tel: 01623 467467
Fax: 01623 450481
E-mail: publications@linneydirect.com

The following support materials will be available from spring 2001 onwards:

• specimen papers

• Specification Guide.

oÉÖáçå~ä=çÑÑáÅÉë=~åÇ=`ìëíçãÉê=oÉëéçåëÉ=`ÉåíêÉ

Further advice and guidance is available through a national network of regional offices. For
general enquiries and for details of your nearest office please call the Edexcel Customer
Response Centre on 0870 240 9800.
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^ééÉåÇáÅÉë
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^ééÉåÇáñ=N=Ó=hÉó=ëâáääë

The GCSE in Geography B offers a range of opportunities for students to:

• develop their key skills

• generate assessed evidence for their portfolio.

In particular, the following key skills can be developed and assessed through this specification
at level 2:

• application of number

• communication

• information technology

• improving own learning and performance

• working with others

• problem solving.

Copies of the key skills specifications can be ordered from Edexcel Publications.

The individual key skills units are divided into three parts:

• Part A: What you need to know – this identifies the underpinning knowledge and skills
required of the student

• Part B: What you must do – this identifies the evidence that students must produce for their
portfolio

• Part C: Guidance – this gives examples of possible activities and types of evidence that
may be generated.

This GCSE specification signposts development and internal assessment opportunities which
are based on Part B of the level 2 key skills units. For those students working at level 1, these
level 2 opportunities can also be used to generate evidence at level 1. Reference should be made
to the appropriate level 1 statements in the key skills specifications.

The evidence generated through this GCSE will be internally assessed and will contribute to the
student’s key skills portfolio. In addition, in order to achieve the key skills qualification,
students will need to take the additional external tests associated with communication,
information technology and application of number. Centres should check the current position on
proxy qualifications, as some students may be exempt from part or all of the assessment of a
specific key skill.

Each unit within this GCSE will provide opportunities for the development of all six of the key
skills. This appendix identifies the key skills evidence requirements and also provides a
mapping of those opportunities. Students will need to have opportunities to develop their skills
over time before they are ready for assessment. This appendix contains illustrative activities for
each key skill that will aid development and facilitate the generation of appropriate portfolio
evidence. To assist in the recording of key skills evidence, Edexcel has produced recording
documentation which can be ordered from Edexcel Publications.
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The G
C

SE in G
eography provides opportunities for students to both develop the key skill of application of num

ber and also to generate evidence for their
portfolio. A

s w
ell as undertaking tasks related to the three areas of evidence required, students are also required to undertake a substantial activity that includes

straightforw
ard tasks. This w

ill involve students obtaining and interpreting inform
ation, using this inform

ation w
hen carrying out calculations, and interpreting

and presenting the results of the calculations.

K
ey skill portfolio evidence requirem

ent
G

C
SE unit

O
pportunities for developm

ent or internal assessm
ent

N
2.1

Interpret inform
ation from

 tw
o

different sources, including m
aterial

containing a graph
A1.1

A1.2

A2.1

B4.1

B5.1

B5.3

Coursework

Students are required to obtain and use the inform
ation required; selecting appropriate m

ethods to get
the results required

G
raphs and choropleth m

aps to show world population growth and national differences

G
raphs of national population growth and population pyram

ids

G
raphs of housebuilding requirem

ents and m
ap with flow lines showing population m

ovem
ents in the

U
K

Bar graphs of rainfall in different parts of the world, and m
aps with isohyets

Tem
perature graphs for holiday resorts and tables of data for num

bers of visitors by m
onths

G
raphs to show increase in CO

2  levels and tem
perature change over past 150 years

D
ata from

 fieldwork (eg landuse data for a farm
) and secondary data including graph (eg, how area of

farm
 planted with wheat has changed over the years)

N
2.2

C
arry out calculations to do w

ith:

a
am

ounts and sizes

b
scales and proportions

c
handling statistics

d
using form

ulae.

A1.1

A1.2

A2.1

B4.1

B5.1

Students m
ust carry out their calculations, w

hich could relate to volum
es, ratios, averages, form

ulae,
etc, and show

 their m
ethods of w

orking. They m
ust show

 how
 they have checked results and corrected

their w
ork as necessary

Analysis of diagram
s and data obtained for N2.1 above. For exam

ple:

H
ow long did the world’s population take to double?

W
hat proportion of the country’s population is under 15?

U
sing the flowlines and their scale to work out num

bers of people m
oving between regions

W
hat is the annual rainfall total shown on the graphs?

Find m
axim

um
 and m

inim
um

 tem
peratures and calculate tem

perature ranges; use form
ula to calculate

angles for pie chart of visitor num
bers by m

onths.
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K
ey skill portfolio evidence requirem

ent
G

C
SE unit

O
pportunities for developm

ent or internal assessm
ent

B5.3

Coursework

By what proportion has CO
2  increased?

W
ork out areas of fields from

 m
ap; calculate total area for each landuse; use form

ulae to draw
proportional squares to represent landuse

N
2.3

Interpret results of your calculations
and present your findings. Y

ou m
ust

use at least one graph, one chart and
one diagram

B
ased on their findings, students m

ust select effective m
ethods of presentation, using as appropriate

charts, diagram
s, and tables. Students should explain how

 the results of their calculations m
eet the

purpose of the activity undertaken.

All the activities suggested for N2.1 and N2.2 lend them
selves to interpretation and presentation in a

variety of ways, including written analysis.

Evidence

Student evidence for application of num
ber could include:

• 
description of the substantial activity

• 
copies of source m

aterials

• 
records of calculations, show

ing m
ethods used

• 
descriptions of findings.
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For the com
m

unication key skill, students are required to hold discussions and give presentations, read and sum
m

arise inform
ation, and w

rite docum
ents. Students

w
ill be able to develop all of these skills through an appropriate teaching and learning program

m
e based on this G

C
SE specification.

K
ey skill portfolio evidence requirem

ent
G

C
SE unit

O
pportunities for developm

ent or internal assessm
ent

C
2.1a

C
ontribute to a discussion about a

straightforw
ard subject

A1.5

A2.1

A3.2

B5.3

C7.1

M
any of the topics in this specification are suitable as the basis of a group discussion. The discussion

should be about a straightforw
ard subject. This m

ay be a subject often m
et in their studies, and the

vocabulary w
ill be fam

iliar. D
uring the discussion students should m

ake clear and relevant
contributions, listen and respond to others, helping to m

ove the discussion forw
ard.

D
iscuss to what extent M

althus’ ideas have proved accurate, and suggest reasons

Should hom
es be built on greenfield or brownfield sites?

W
hat do people use the coast for? W

hat im
pact do they have?

D
iscuss the evidence for global warm

ing. W
hat does it show? Can we be certain?

U
se a series of im

ages of scenes from
 a National Park; discuss the attractions of the different

landscapes

C
2.1b

G
ive a short talk about a

straightforw
ard subject, using an im

age

A2.4

B4.2

C6.2

Coursework

Follow
ing a period of research, students could be given the opportunity to give a short talk to the rest

of their group.

D
uring the talk, students should speak clearly in a w

ay that suits the subject and situation. They should
keep to the subject. The structure of the talk should help listeners to follow

 the points w
hich are m

ade.
The talk should include an im

age w
hich illustrates the m

ain points clearly. Im
ages could include charts

and diagram
s, pictures, m

aps, item
s of equipm

ent etc.

A cam
paign against child labour, illustrated by a poster produced by the cam

paign

The pros and cons of a m
ethod of im

proving water supply, illustrated with a m
ap

The pros and cons of G
M

 foods, illustrated by newspaper extracts

An explanation of how to use a piece of fieldw
ork equipm

ent, illustrated by the equipm
ent
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K
ey skill portfolio evidence requirem

ent
G

C
SE unit

O
pportunities for developm

ent or internal assessm
ent

C
2.2

R
ead and sum

m
arise inform

ation from
tw

o extended docum
ents about a

straightforw
ard subject

O
ne of the docum

ents should include
at least one im

age

Students w
ill have a num

ber of opportunities to read and synthesise inform
ation from

 tw
o extended

docum
ents. For exam

ple, as part of their preparation for the discussion and talk, or as preparation for a
piece of w

ritten w
ork for their G

C
SE.

Extended docum
ents m

ay include textbooks and reports and articles of m
ore than three pages. A

t least
one of these docum

ents should contain an im
age from

 w
hich students can draw

 appropriate and
relevant inform

ation.

Students w
ill need to select and read relevant m

aterial. From
 this inform

ation they w
ill need to identify

accurately the lines of reasoning and m
ain points from

 the text and im
ages. Students w

ill then need to
sum

m
arise this inform

ation in a form
 that suits the purpose – eg, for a talk, discussion or an essay.

All the suggestions for C2.1b above will need research, som
e of which is likely to com

e from
 reading

such docum
ents.

Research into secondary sources to support coursework could also count towards evidence for this
part of the key skill.

C
2.3

W
rite tw

o different types of docum
ents

about straightforw
ard subjects

O
ne piece of w

riting should be an
extended docum

ent and include at least
one im

age

Students are required to produce tw
o different types of docum

ent. A
t least one of these should be an

extended docum
ent, for exam

ple a report or an essay of m
ore than three pages.

The docum
ent should present relevant inform

ation in an appropriate form
. A

t least one of the
docum

ents should include an appropriate im
age that contains and effectively conveys relevant

inform
ation. The inform

ation in the docum
ent should be clearly structured eg, through the use of

headings, paragraphs, etc.

Students should ensure that the text is legible and that spelling, punctuation and gram
m

ar are accurate.

The com
pleted coursew

ork w
ill provide evidence of an extended docum

ent including at least one
im

age.

The second piece could com
e from

 a variety of other exercises carried out on the course, as long as it
w

as different in style from
 the coursew

ork.
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Student evidence for com
m

unication could include:

• 
tutor observation records

• 
preparatory notes

• 
audio/video tapes

• 
notes based on docum

ents read

• 
essays

• 
coursew

ork.
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W
hen producing w

ork for their G
C

SE in G
eography, students w

ill have num
erous opportunities to use inform

ation technology. The Internet, C
D

 R
O

M
, etc could

be used to collect inform
ation. D

ocum
ents can be produced using relevant softw

are and im
ages m

ay be incorporated in those docum
ents. Early drafts of

docum
ents could be e-m

ailed to tutors for initial com
m

ents and feedback.

If students undertaking coursew
ork as part of their G

C
SE in G

eography use inform
ation technology, they w

ill have opportunities to generate evidence for all three
sections identified in Part B

 of the key skills specification.

In addition, students w
ill be able to use inform

ation technology to generate evidence for the com
m

unication key skill. For exam
ple the extended docum

ent w
ith

im
ages, required for C

2.3, could be generated using appropriate softw
are.

A
s part of their geography program

m
e, students m

ay not be able to generate sufficient evidence required for this unit. For exam
ple w

orking w
ith num

bers through
the use of a spreadsheet application, or som

e aspects of database use. In this situation, students m
ay use stand alone IT sessions for developm

ent and evidence
generation and/or other parts of their G

C
SE course.

K
ey skill portfolio evidence requirem

ent
G

C
SE unit

O
pportunities for developm

ent or internal assessm
ent

IT2.1
Search for and select inform

ation for
tw

o different purposes

A1.3

A2.4

A3.4

B4.2, B4.3

B5.3

C6.2

C7.1

Coursework

Students w
ill need to identify suitable sources of inform

ation and effectively search for inform
ation

using m
ultiple criteria. Inform

ation selected should be interpreted and students should decide w
hat is

relevant for their purpose.

U
se websites of NG

O
s to research inform

ation about population change

U
se websites of cam

paigning organisations to research inform
ation for presentation on child labour

U
se flood sim

ulation software to m
odel possible responses of a river basin to extrem

e rainfall

U
se ‘London’s Tham

es – the living, working river’ CD
 RO

M
 (Tham

es Clean Project, 1997) to
investigate im

provem
ent of water supplies and supply/dem

and problem
s in Tham

es region, and
m

anagem
ent of pollution in the river

U
se ‘Atm

osphere, clim
ate and environm

ent inform
ation program

m
e’ CD

 RO
M

 (Atm
osphere Research

and Inform
ation Centre, M

anchester M
etropolitan U

niversity, 1999) to obtain inform
ation on global

warm
ing

U
se N

FU
 w

ebsite (w
w

w
.nfu.org.uk/education) to research inform

ation on organic farm
ing

U
se Lake D

istrict National Park website (w
w

w
.lake-district.gov.uk) to research inform

ation about
attractions and m

anagem
ent issues

Take photographs of the fieldwork site and work in the field using a digital cam
era.
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G
C

SE unit
O

pportunities for developm
ent or internal assessm

ent

IT2.2
Explore and develop inform

ation, and
derive new

 inform
ation for tw

o
different purposes

Students are required to bring together inform
ation in form

ats, w
hich help developm

ent such as tables.
The inform

ation could be explored by, for exam
ple, changing inform

ation in a spreadsheet m
odel.

Inform
ation should also be developed and new

 inform
ation derived as appropriate, for exam

ple
through the use of headings, tables, charts and graphs.

N
ew

 inform
ation should be derived from

, for exam
ple, com

paring inform
ation from

 different sources,
using form

ulae to calculate totals or averages.

For each of the suggestions above, data obtained in the form
 of figures could be entered on a

spreadsheet and then graphed to give trends (eg of river discharge over a year, or num
bers of visitors

to the National Park by seasons) . The data could be ranked or m
anipulated to give averages.

D
igital photographs can be annotated and m

anipulated to highlight particular features.

There are good opportunities to com
bine activities suggested for application of num

ber, particularly
for N

2.2.

IT2.3
Present com

bined inform
ation for tw

o
different purposes.

This w
ork m

ust include at least one
exam

ple of text, one exam
ple of

im
ages and one exam

ple of num
bers

In presenting com
bined inform

ation students w
ill need to select and use appropriate layouts in a

consistent w
ay through, for exam

ple, the use of m
argins, headings, borders, font size, etc. Layouts, etc

should be refined to suit both the purpose and the needs of the audience (early drafts should be kept as
portfolio evidence).

The final piece of w
ork should be suitable for its purpose and audience eg, G

C
SE coursew

ork,
O

H
Ts/handouts for a presentation, etc. The docum

ent should have accurate spelling (use of spell-
checker) and have been proof-read.

O
ne piece of evidence could be the coursework, if it has been word-processed and has im

ages and
num

ber m
anipulation.

O
H

Ts could be produced for use in the presentation (C2.1b)

Evidence

Student evidence for inform
ation technology could include:

• 
tutor observation records

• 
notes of sources used

• 
print-outs w

ith annotations

• 
draft docum

ents.
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To achieve this key skill, students are required to carry out at least tw
o activities. O

ne exam
ple m

ust show
 that they can w

ork in one-to-one situations and one
exam

ple m
ust show

 that they can w
ork in group situations. Students w

ill plan their w
ork w

ith others and confirm
 w

orking arrangem
ents; w

ork co-operatively
tow

ards achieving identified objectives, and exchange inform
ation on progress.

K
ey skill portfolio evidence requirem

ent
G

C
SE unit

O
pportunities for developm

ent or internal assessm
ent

W
O

2.1
Plan straightforw

ard w
ork w

ith
others, identifying objectives and
clarifying responsibilities, and
confirm

 w
orking arrangem

ents

A2.4

Coursework

Students should identify the objectives of w
orking together and the tasks, resources and tim

escales
required to m

eet these objectives. Inform
ation should be exchanged to clarify responsibilities. For

exam
ple suggesting w

ays that help can be given, asking w
hat others can do, checking their ow

n and
others’ responsibilities. The group needs to confirm

 responsibilities and w
orking arrangem

ents.

Students work in pairs to research inform
ation on a cam

paign against child labour, with the aim
 of

doing a joint presentation on the topic.

Fieldwork is likely to be an ideal opportunity to generate evidence for this key skill. Students can work
in groups to plan their data collection, different people taking responsibility for obtaining the
necessary equipm

ent, m
aking a record of the results etc.

W
O

2.2
W

ork co-operatively w
ith others

tow
ards achieving identified

objectives, organising tasks to m
eet

responsibilities

A2.4

Coursework

Students w
ill need to organise tasks so that responsibilities can be m

et. For exam
ple, obtaining

resources, com
pleting tasks on tim

e, etc. Tasks should be com
pleted accurately and safely. C

o-
operative w

ays of w
orking should be supported through, for exam

ple, anticipating the needs of others,
avoiding actions that offend, etc. A

dvice from
 others, including group m

em
bers, tutor, etc should be

sought w
hen needed.

In both activities, students w
ork together to fulfil their aim

s.

W
O

2.3
Exchange inform

ation on progress
and agree w

ays of im
proving w

ork
w

ith others to help achieve objectives

A2.4

Coursework

O
nce com

pleted the full group needs to review
 outcom

es against the agreed objectives. In doing this
they should identify w

hat has gone w
ell and w

hat has gone less w
ell. Students should listen and

respond to progress reports from
 others and agree w

ays of im
proving w

ork w
ith others to help achieve

objectives.

In both activities, students review
 the success of their w

orking together. The outcom
es can be used to

inform
 the students’ actions when they carry out a sim

ilar task, and/or inform
 the actions of students

w
ho have yet to attem

pt the task.
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Student evidence for w
orking w

ith others could include:

• 
tutor observation records

• 
preparatory notes

• 
records of process and progress m

ade.
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W
ithin G

C
SE G

eography program
m

es, students w
ill have opportunities to develop and generate evidence that m

eets part of the evidence requirem
ent of this key

skill.

To achieve this key skill, students w
ill need to provide at least tw

o exam
ples of m

eeting the standard required. Students are also required to im
prove their

perform
ance through studying a straightforw

ard subject and through learning through a straightforw
ard practical activity. This G

C
SE w

ill provide opportunities
for students to study a straightforw

ard subject. Evidence for learning through a practical activity m
ay com

e from
 other G

C
SEs in the students’ program

m
e or from

enrichm
ent activities.

A
ctivities that generate evidence for this skill should take place over a period of a few

 w
eeks. O

ver the period of the activity there w
ill be tim

es w
hen the

students should w
ork w

ithout close supervision. H
ow

ever, students should seek and receive feedback, from
 tutors and others, on their target setting and

perform
ance.

A
ny project w

ork (including coursew
ork) is a suitable learning activity and m

ay be used to generate evidence for this key skill.

K
ey skill portfolio evidence requirem

ent
G

C
SE unit

O
pportunities for developm

ent or internal assessm
ent

LP2.1
H

elp set short-term
 targets w

ith an
appropriate person and plan how
these w

ill be m
et

Coursework

Students plan how
 they are to m

eet short-term
 targets w

ith an appropriate person, eg, agreeing a project
w

ith their tutor. This w
ill include setting realistic targets and action points. R

eview
 dates w

ith, for
exam

ple, their tutor should be built into the plan.

At the planning stage of the coursework, students agree an action plan for data collection and the
writing of drafts and a final version. Key dates are set by which certain m

ilestones will be achieved.

LP2.2
Take som

e responsibility for som
e

decisions about your learning, using
your plan and support from

 others to
help m

eet targets.

Im
prove your perform

ance by:
• 

studying a straightforw
ard

subject
• 

learning through a
straightforw

ard practical activity.

Coursework
The plan should be im

plem
ented w

ith perform
ance review

s and should include w
orking for short

periods w
ithout close supervision.
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G
C

SE unit
O

pportunities for developm
ent or internal assessm

ent

LP2.3
R

eview
 progress w

ith an appropriate
person and provide evidence of your
achievem

ents, including how
 you

have used learning from
 one task or

activity to m
eet the dem

ands of a new
task

Coursework
Students should review

 their ow
n progress w

ith the help, for exam
ple, of their tutor. They should

identify, w
ith evidence, w

hat and how
 they have learned and provide inform

ation on w
hat has gone

w
ell and w

hat has gone less w
ell., and w

hether targets have been m
et, providing evidence of

achievem
ents from

 relevant sources. They should identify w
ith, for exam

ple, their tutor w
hat action to

take to im
prove their perform

ance.

Evidence

Student evidence for im
proving ow

n learning and perform
ance could include:

• 
tutor records

• 
annotated action plans

• 
records of discussions

• 
learning log

• 
w

ork produced.
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To achieve this key skill, students w
ill need to provide at least tw

o exam
ples of m

eeting the standard required. They need to show
 that they can identify problem

s,
plan and try out options, check w

hether the problem
 has been solved. For this G

C
SE, students m

ay not be able to try out options and check results as there m
ay be

difficulties in im
plem

enting practical solutions in a school or college context. There is a variety of softw
are available w

hich could sim
ulate the im

plem
entation of

proposed solutions for som
e problem

s, eg river flooding. The opportunity suggested below
 (relating to U

nit A
2.3) could be carried out jointly as the piece of

coursew
ork for G

C
SE G

eography, as w
ell as m

eeting one half of the requirem
ents for the problem

 solving key skill.

K
ey skill portfolio evidence requirem

ent
G

C
SE unit

O
pportunities for developm

ent or internal assessm
ent

PS2.1
Identify a problem

 and com
e up w

ith
tw

o options for solving it

A2.3

A3.4

C7.2

Students w
ill need to identify the problem

 and describe its m
ain features and how

 to show
 it has been

solved. They need to identify different w
ays of tackling the problem

 and w
ays of judging success.

They should use the help of others, for exam
ple their tutor, as appropriate.

Students consider the problem
 of dealing with household waste, or the problem

 of individual attitudes
to transport in cities.

Students consider the problem
 of m

anaging a river flood.

Students consider the problem
 of m

anaging visitor num
bers to a tourist honeypot.

PS2.2
Plan and try out at least one option
for solving the problem

, obtaining
support and m

aking changes to your
plan w

hen needed
A2.3

A3.4

C7.2

Students should confirm
 w

ith their tutor, for exam
ple, their chosen option and how

 they w
ill

im
plem

ent it. U
pon im

plem
entation relevant tasks should be organised and changes m

ade as necessary.
Support should be obtained w

hen needed.

Plans can be proposed for solving either of these problem
s, and there is scope for a sm

all-scale
im

plem
entation of a possible solution, perhaps involving other m

em
bers of the teaching group.

This could be tried out using com
puter software.

Plans for solving this problem
 can be developed, but it is unlikely that this exercise could be carried

through to PS2.3
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G
C

SE unit
O

pportunities for developm
ent or internal assessm

ent

PS2.3
C

heck if the problem
 has been solved

by applying given m
ethods, describe

results and explain your approach to
problem

 solving

A2.3

A3.4

Students should check if the problem
 has been solved using agreed m

ethods, for exam
ple by test,

observation, inspection, etc. The results of this should be described w
ith an explanation of decisions

taken.

Students should identify the strengths and w
eaknesses of their approach and how

 they w
ould do things

differently if they m
et a sim

ilar problem
.

If the proposed solutions were im
plem

ented, this part of the problem
 solving exercise could be

com
pleted.

If com
puter sim

ulation was used in PS2.2, this part of the problem
 solving exercise could be

com
pleted.

Evidence

Student evidence for problem
 solving could include:

• 
description of the problem

• 
tutor records and agreem

ent of standards and approaches

• 
annotated action plans

• 
records of discussions

• 
descriptions of options

• 
records of review

s.
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All centres will receive Optically-read Teacher Examiner Mark Sheets (OPTEMS) for each
coursework component.

Centres will have the option of:

EITHER

recording marks on an Optically-read Teacher Examiner Mark Sheet (OPTEMS), Section 1

OR

recording marks on computer for transfer to Edexcel by means of Electronic Data Interchange
(EDI), Section 2.

Sections 3 and 4 apply whichever option is selected and deal with Coursework Record Sheets
and the sample of work required for moderation.

1 Centres using OPTEMS

1.1 OPTEMS will be pre-printed on three-part stationery with unit and paper number,
centre details and candidate names in candidate number order. A number of blank
OPTEMS for candidates not listed will also be supplied.

The top copy is designed so that the marks can be read directly by an Optical Mark
Reader. It is important therefore to complete the OPTEMS carefully in accordance
with the instructions below. Please do not fold or crease the sheets.

1.2 Before completing the OPTEMS please check the subject, paper and centre details,
to ensure the correct sheet is being completed.

1.3 All candidates entered by the deadline date will be listed on the OPTEMS, except
those carrying forward their centre-assessed marks from the previous year. Such
candidates will be listed on a separate OPTEMS coded T for Transferred. Any
OPTEMS coded T should be checked, signed to confirm the transfer, and the top
copy returned to Edexcel. No mark should be entered.

1.4 Late entries will need to be added in pencil either in additional spaces on the pre-
printed OPTEMS or on one of the blank OPTEMS which will be supplied. Please
note that full details of the centre, specification/unit, paper, candidates’ names and
candidate numbers must be added to ALL blank OPTEMS.

1.5 The OPTEMS should be completed using an HB pencil. Please ensure that you
work on a firm flat surface and that figures written in the marks box go through to
the second and third copies.

1.6 For each candidate, first ensure you have checked the arithmetic on the
Coursework Record Sheet, then transfer the Total Mark to the box of the
OPTEMS labelled ‘Marks’ for the correct candidate (Please see exemplar).

1.7 Encode the component mark on the right-hand side by drawing a line to join the
two dots inside the ellipses on the appropriate marks. Clear, dark HB pencil lines
must be made but they must not extend outside the ellipses on either side of the two
dots. Take care to remember the trailing zeros for candidates scoring 10, 20 etc and
the leading zero for single figures, as shown.
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1.8 If you make a mistake rub out the incorrect marks completely. Amend the number
in the marks box and in the encoded section, but please remember to amend
separately the second and third copies to ensure that the correct mark is clear.

1.9 Every candidate listed on the OPTEMS must have either a mark or one of the
following codes in the marks box.

a 0 (zero marks) should be entered only if work submitted has been found to be
worthless. It should not be used where candidates have failed to submit
work.

b ABS in the marks box and an A in the encoded section for any candidate
who has been absent or has failed to submit any work, even if an aegrotat
award has been requested.

c W should be entered in the marks box and the encoded section where the
candidate has been withdrawn.

bñÉãéä~ê

Encoded section

Candidate name Number Marks

NEW ALAN*
SP

3200 0 (•0•)
(•0•)

(•10•)
(•1•)

(•20•)
(•2•)

(•30•)
(•3•)

(•40•)
(•4•)

(•50•)
(•5•)

(•60•)
(•6•)

(•70•)
(•7•)

(•80•)
(•8•)

(•90•)
(•9•)

(•100•)
(•A•)

(•200•)
(•W•)

OTHER AMY*
SP

3201 5 (•0•)
(•0•)

(•10•)
(•1•)

(•20•)
(•2•)

(•30•)
(•3•)

(•40•)
(•4•)

(•50•)
(•5•)

(•60•)
(•6•)

(•70•)
(•7•)

(•80•)
(•8•)

(•90•)
(•9•)

(•100•)
(•A•)

(•200•)
(•W•)

SMITH JOHN
AW

3202 47 (•0•)
(•0•)

(•10•)
(•1•)

(•20•)
(•2•)

(•30•)
(•3•)

(•40•)
(•4•)

(•50•)
(•5•)

(•60•)
(•6•)

(•70•)
(•7•)

(•80•)
(•8•)

(•90•)
(•9•)

(•100•)
(•A•)

(•200•)
(•W•)

WATTS MARK*
SP

3203 ABS (•0•)
(•0•)

(•10•)
(•1•)

(•20•)
(•2•)

(•30•)
(•3•)

(•40•)
(•4•)

(•50•)
(•5•)

(•60•)
(•6•)

(•70•)
(•7•)

(•80•)
(•8•)

(•90•)
(•9•)

(•100•)
(•A•)

(•200•)
(•W•)

JONES ANN*
AW

3205 40 (•0•)
(•0•)

(•10•)
(•1•)

(•20•)
(•2•)

(•30•)
(•3•)

(•40•)
(•4•)

(•50•)
(•5•)

(•60•)
(•6•)

(•70•)
(•7•)

(•80•)
(•8•)

(•90•)
(•9•)

(•100•)
(•A•)

(•200•)
(•W•)

WEST SARA
SP

3207 W (•0•)
(•0•)

(•10•)
(•1•)

(•20•)
(•2•)

(•30•)
(•3•)

(•40•)
(•4•)

(•50•)
(•5•)

(•60•)
(•6•)

(•70•)
(•7•)

(•80•)
(•8•)

(•90•)
(•9•)

(•100•)
(•A•)

(•200•)
(•W•)

1.10 Where more than one teacher has assessed the work, the teachers’ initials should be
given to the right of each candidate’s name as illustrated.

1.11 The authentication and internal standardisation statement on the OPTEMS must be
signed. Centres are reminded that it is their responsibility to ensure that
internal standardisation of the marking has been carried out.

Once completed and signed the three-part sets should then be divided and despatched, or
retained as follows:

a top copy to be returned direct to Edexcel in the envelope provided to be
received by 1 May for the May/June examination series. Please remember
this form must not be folded or creased;

b second copy to be sent with the sampled coursework as appropriate (see
Section 4) to the moderator. The name and address of the moderator will
either be printed on the OPTEMS or supplied separately;

c third copy to be retained by the centre.
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2.1 Marks must be recorded on computer and transmitted to Edexcel by 1 May for the
May/June examination series. They must be recorded in accordance with the
specifications in the booklet ‘Formats for the Exchange of Examination Related
Data using Microcomputers’. Each mark has a status as well as a value. Status
codes are:

V – valid non-zero mark recorded; candidate not pre-selected as part of the
sample for moderation

S – valid non-zero mark recorded and candidate included in sample for
moderation (refer to OPTEMS and Section 4)

Z – zero mark recorded for work submitted

N – no work submitted but candidate not absent

A – absent for component

M – missing mark; no information available about the candidate’s previous
performance

F– mark carried forward from a previous examination series. (If the mark
status is ‘F’, then no mark follows.)

The OPTEMS provided will indicate, with asterisks, the candidates whose work is
to be sampled, where this is pre-selected (see Section 4).

2.2 Printout

Centres are required to produce a printout of the centre-assessed marks and
annotate it as described below, before forwarding it together with the sampled
coursework as appropriate (see Section 4) to the moderator, to be received by
1 May for the May/June examination series. The name and address of the
moderator will either be printed on the OPTEMS or supplied separately.

ABS – absent

W – withdrawn

* – sampled candidate

✔ – additional sampled candidates.
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Where more than one teacher has assessed the work the teachers’ initials or the set
number should be given beside each candidate’s name.

Centres are reminded that it is their responsibility to ensure that internal
standardisation of the marking is carried out. The following authentication and
internal standardisation statement should be written at the bottom of the printout
and signed by the teacher responsible:

‘I declare that the work of each candidate for whom marks are listed is, to the
best of my knowledge, the candidate’s own and that where several teaching
groups are involved the marking has been internally standardised to ensure
consistency across groups.’

Signed . . . . . . . . . . . . . . . . . . . . . . . . . . . . Date . . . . . . . . . . . . . . . . . . . . . .

Centres are advised to retain a copy of the annotated printout.

pÉÅíáçå=PW=`çìêëÉïçêâ=êÉÅçêÇ=ëÜÉÉíë

A copy of the Individual Candidate Record Sheet (ICRS) is provided in Appendix 3 for
centres to photocopy. The ICRS, to be completed for each candidate, provides details for the
moderator of how each candidate’s total mark is reached. It is the teacher’s responsibility to
ensure that:

• all marks are recorded accurately and that the arithmetic is correct

• the total mark is transferred correctly onto the OPTEMS or via EDI

• the required authentication statement is signed by the teacher.

Where a candidate’s work is included in the sample the ICRS should be attached to
the work.

pÉÅíáçå=QW=p~ãéäÉ=çÑ=ïçêâ=Ñçê=ãçÇÉê~íáçå

4.1 Where the pre-printed OPTEMS is asterisked indicating the candidates whose
work is to be sampled, this work, together with the second copy of the OPTEMS,
should be posted to reach the moderator by 1 May for candidates seeking
certification in the summer series. The name and address of the moderator will
either be printed on the OPTEMS or supplied separately.

In addition, the centre must send the work of the candidate awarded the highest
mark and the work of the candidate awarded the lowest mark, if these are not
already included within the initial samples selected. The centre should indicate the
additional samples by means of a tick (✔) in the left-hand column against the
names of each of the candidates concerned.

For all sampled work the associated record sheet must be attached to each
candidate’s work.

If the pre-selected sample does NOT adequately represent ALL parts of the entire
mark range for the centre, additional samples in the range(s) not covered should
also be sent to the moderator. As above, additional samples should be indicated by
means of a tick (✔).
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For centres submitting marks by EDI the candidates in the sample selected on the
OPTEMS should be marked with an asterisk (*) or a tick (✔), as appropriate, on
the EDI printout. The annotated printout must be sent to the moderator with the
sample of work.

4.2 In all cases please note that the moderator may request further samples of
coursework, as required and the work of all candidates should be readily available
in the event of such a request.

4.3 Internal standardisation

Centres are reminded that it is their responsibility to ensure that where more than
one teacher has marked the work, internal standardisation has been carried out.
This procedure ensures that the work of all candidates at the centre is marked to the
same standards. The statement confirming this on the OPTEMS or the EDI printout
must be signed.



UG008972 – Specification – Edexcel GCSE in Geography B – Issue 1 – November 200062



UG008972 – Specification – Edexcel GCSE in Geography B – Issue 1 – November 2000 63

^ééÉåÇáñ=P=Ó=fåÇáîáÇì~ä=Å~åÇáÇ~íÉ=êÉÅçêÇ
ëÜÉÉí=Ef`opF

st201100LT\PD\GCSE SPECIFICATIONS\GEOGRAPHY-B (1313).DOC.1-69/3



UG008972 – Specification – Edexcel GCSE in Geography B – Issue 1 – November 200064



UG008972 – Specification – Edexcel GCSE in Geography B – Issue 1 – November 2000 65

f`opLNPNP

GCSE GEOGRAPHY
Specification B (1313)

Individual Candidate Record Sheet
Summer 20…..

Centre number: Centre name:

Candidate number: Candidate name:
Name of teacher:

Title of coursework:

Linkage to specification: (eg Key idea 2.3a)

Mark awarded

(63)

Moderated mark

(For Edexcel use only)
(Please complete the breakdown of marks by criterion on the second side of this form)

Teachers may use this box to highlight any issues they wish to bring to the
attention of the Moderator

Signature of teacher responsible for internal standardisation: …………....................………………………………

Date: …...........................................



UG008972 – Specification – Edexcel GCSE in Geography B – Issue 1 – November 200066

Mark Sheet to be used in conjunction with detailed grade descriptors.

Teacher examiners are invited to highlight relevant statements which justify the mark awarded. Please refer to the specification
for the full wording of each descriptor. A candidate does not have to meet all aspects of the descriptor to be awarded a mark at
a particular level, but should have met all relevant aspects, including any ICT requirements, to achieve the maximum mark at
that level.

In all assessment criteria, a mark of 0 should be awarded if there is no evidence that any aspect of the Level 1 descriptor has
been achieved.

Centre Moderator
Assessment Criterion 1: Introduction and aims (6 marks) Mark Mark

Level 1
1 – 2

Outline of purpose and/or some aims. Sufficient detail to know what the study is about and
where it is located.

Level 2
3 – 4

A clear statement of the broad purpose, aims and location.

Level 3
5 – 6

Purpose, aims and location given in detail. Some independent input.

Assessment Criterion 2: Data collection (15 marks)

Level 1
1 – 5

Description of data required and methods used to collect and record it. Source of secondary
data indicated.

Level 2
6 – 10

Some explanation of the methods used to collect and record data. Why secondary data
chosen, or how obtained.

Level 3
11 – 15

Clear explanation of methods used to collect and record data. Justification of methods.
Justification of data chosen. Why secondary data chosen and how obtained. Limitations of
data. Problems encountered in data collection

Assessment Criterion 3: Data presentation (15 marks)

Level 1
1 – 5

A limited range of basic methods.

Level 2
6 – 10

A variety of appropriate conventional methods.

Level 3
11 – 15

A wide variety of appropriate methods. Some original methods. Justification of methods
chosen.

Assessment Criterion 4: Analysis and conclusions (15 marks)

Level 1
1 – 5

Describes the data. Awareness of different attitudes. Some general concluding comments.

Level 2
6 – 10

Data described in detail. Some genuinely analytical comment. Identification of links/
relationships and/or different values/attitudes. Conclusions derived from data. Some evaluation
of the study.

Level 3
11 – 15

Data analysed in detail. Links made to geographical theory. Shows relevance of links/
relationships/values/attitudes. Conclusions supported by evidence. Evaluation of the study.

Assessment Criterion 5: Planning and organisation (12 marks)

Level 1
1 – 4

Some material relevant, but not organised into logical sequence. The investigation is
incomplete. Page numbers/content page/headings. Spelling, punctuation and grammar used
with some accuracy. Some use of ICT.

Level 2
5 – 8

Content organised in clear and logical way. Page numbers/content page/titles all used
appropriately. Spelling, punctuation, grammar used with reasonable accuracy. Some
appropriate use of ICT.

Level 3
9 – 12

Study well organised so it is easy to read. Diagrams integrated with text. Sub-headings and
cross-references used appropriately. Spelling and punctuation used with considerable accuracy,
with a range of grammatical constructions. ICT integrated and used appropriately to enhance
the study.

TOTAL (63):
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