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Introduction

Background

GCSEs in English, Mathematics and ICT have been redeveloped for first teaching in 2010 following QCDA’s recent consultation on subject criteria with teachers and other stakeholders.

The redeveloped GCSEs build upon the new key stage 4 programmes of study and every subject except English Literature will include the relevant functional skill. This aspect of the qualification will be assessed and certificated separately. 

We've been working closely with teachers and all our other key stakeholders on the redevelopment of these new qualifications because it is only by listening to what you consider important that we're able to shape our specifications and support to meet your needs and those of your learners.
Supporting you

OCR has produced a brochure which summarises the changes to OCRs GCSE English Literature. Visit OCRs website for further details:

www.ocr.org.uk/qualifications/gcsefor2010
To help you plan for the new specification, OCR offers a range of support materials for GCSE English Literature:  

· Teacher’s Handbook

· Guide to Controlled Assessment in English
· Sample Schemes of Work and Lesson Plans

· Enhanced Controlled Specimen Assessment Materials

· OCR Guide to Curriculum Planning for English
These Support Materials are designed for guidance only and play a secondary role to the Specification.
OCR is also working in partnership with Oxford University Press to ensure published endorsed resources, written by experts, matched to the specification, are available when you need them.  For more information visit OUP’s website.
Our Ethos

OCR involves teachers in the development of new support materials to capture current teaching practices tailored to our new specifications. These support materials are designed to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of sample Lesson Plans is provided in Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work
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	OCR GCSE English Literature Unit A662: Modern Drama

	Suggested teaching time
	12 hours
	Topic
	The History Boys  - Alan Bennett

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction – Explore some of play’s cultural references and themes
	Issue students with some of poems referenced in play. Small groups discuss one each of given poems, making notes on their discussion. Each group decides how to teach their poem to another group before explaining the poem to this group
	Copies of “Drummer Hodge” Thomas Hardy

Copies of “MCMXIV” Philip Larkin

Copies of “Voices against England in the Night” Stevie Smith
	Activity designed to encourage students to think both about literary perspectives on historical events and about ways of communicating ideas

	Characters and their dramatic impact
	Issue students with grid – eight columns each headed with the name of one of the boys

Students make notes on the role each character plays within the group and his dramatic function within the play
	Pre-prepared grid with columns for each character

Copies of “The History Boys”
	Ongoing activity to enable students to distinguish between characters and their dramatic functions


	Wider themes of play
	Lead group discussion on different teaching and learning styles. Which do they find most effective?

Small group discussion of what they think constitutes good teaching. Plenary, listing main points on board or flip chart

Further small group discussion of the three teachers in the play (Mrs. Lintott, Hector and Irwin) and the effectiveness of their teaching styles/ students’ responses to them
	Copies of “The History Boys”
	

	Characters’ attitudes and viewpoints
	Students asked to prepare dramatic monologue in role of one of boys (e.g. Rudge, Dakin, Posner) giving character’s view on each of their teachers

Alternatively, small group role play with each member of group adopting the role of one of the boys and role playing a discussion between them on the effectiveness of their three teachers

Students produce a written version of one character’s view of the three teachers
	Copies of “The History Boys”
	Activity designed to address characters’ viewpoints and to consider how playwright has chosen to present different characters

	Explore structure of play
	Students read (or reread) the opening scenes of Act 1 and of Act 2, which show Irwin after the main events of the play have taken place. Discuss in small groups, or as a whole class, how these scenes are effective as expositions and what is the dramatic impact of setting each in the future

Students undertake written assignment on the impression an audience might gain of Irwin in these scenes
	Copies of “The History Boys”
	

	Structure and staging of the play
	Students read (or reread) the final scenes of the play (Page 105 to the end – Faber and Faber edition)

Students consider in small groups how these might be presented on stage 

Students write an account of how they would direct these scenes, incorporating a diagram of the stage set/lighting plan
	Copies of “The History Boys”

Plain/graph paper for set design or use CAD package, if available (ICT)
	Might be attempted as an individual or small group activity

If facilities available, each group could stage and light scenes

	Different interpretations
	Students view film of “The History Boys”

Lead group discussion on differences between text and film version
	Film of “The History Boys”
	Extension activity – select same scene from film and text and write comparison


	OCR GCSE English Literature Unit A662: Modern Drama

	Suggested teaching time
	12 hours
	Topic
	Hobson’s Choice  -  Harold Brighouse

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction

Social, cultural and historical contexts of the play
	Lead general opening discussion on changing roles of women in society

Students to research role of women in Victorian society (ICT)
Small group work. Groups to read one of a selection of short stories concerned with the relationships between men and women in different times and discuss the story they have read, reporting back to the whole group on their perceptions of the relationships shown

Plenary discussion on the differences in male and female roles at different times
	Short story “Bella Makes Life” by Lorna Goodison

Short story “Malachi’s Cove” by Anthony Trollope

Short story “Flight” by Doris Lessing

Short story “The End of Something” by Ernest Hemingway

www.fashion-era.com  on women’s role in Victorian society
	Introductory activities designed to clarify the social norms of the time in which play is set to prepare students for the way in which a play set in the 19th century anticipates some of the social changes of the 20th


	Characters and themes
	Students read opening scene of play from beginning until Mrs. Hepworth exits

Hand out pre-prepared sheets with a column for each of the female characters (Maggie, Vickey, Alice and Mrs. Hepworth) and a similar sheet for the male characters (Henry Hobson, Will Mossop and Albert Prosser). Students to grade each character on a scale of 1-5 (5 being the highest) in terms of their social importance or status as shown in the opening scene, with supporting comment/references in each column to justify their rating

Students prepare a dramatic monologue in the character of Hobson, giving his feelings about his daughters, Mrs. Hepworth and Will Mossop at this point in the play  OR 
Devise a role-played conversation between Hobson and his friend, Heeler, in “The Moonraker’s Inn” about the events of this section
	Copies of “Hobson’s Choice”

Pre-prepared sheets for male and female characters
	This activity should be clearly linked with the introductory research and activities and students should be asked to consider if there are any aspects of any of the characters’ behaviour that do not seem consistent with what they have learned about social status and gender roles in Victorian England



	Playwright’s dramatic technique
	Students read (or reread) from Hobson’s entrance after returning from “the Moonraker’s” “Well, what about that dinner?” to the end of Act 1 and discuss in small groups how Brighouse builds the tension in the dramatic confrontation between Maggie, Hobson and Will Mossop

Students design a graph to show points at which the tension is built and label it with references to the text

Lead discussion on humour in the play. Do they think it is still funny to a modern audience?

Students read (or reread) scene in which Maggie tells Will he is going to marry her and the scene involving Maggie and Ada Figgins in Act 1 and discuss how the humour is created in the scenes

In pairs or small groups, students select one of the above scenes and consider how the actors might perform it to make it amusing for an audience. Perform the scene for the rest of the group
	Copies of “Hobson’s Choice”

Graph/plain paper
	Ensure that students are aware that the focus of this activity is on the playwright at work 



	Changes in the characters
	Students read (or reread) scenes involving Will Mossop from Act 1 and from Act 4 and make notes on the changes in the character they have observed

Working in pairs, students consider how an actor playing Will might show these changes and devise two dramatic monologues – one giving Will’s feelings at the end of Act 1 and one at the end of Act 4. Students then deliver one of these monologues each to the rest of the group
	Copies of “Hobson’s Choice”
	Students should be encouraged to consider not only the character’s changed attitudes, but also his changed status and how this might affect the way he speaks and his mannerisms and appearance

The same activity could be undertaken for the character of Maggie in Act 1 and Act 4 and even for the character of Henry Hobson

	Themes
	Lead discussion on the changes in Maggie and her sisters throughout the play

Students should refer to the grids they completed, grading the characters in terms of their social status and update these to record any changes. (The same activity could be done for the male characters)

Students write in the character of Maggie, giving her feelings about her sisters at the end of the play
	Copies of “Hobson’s Choice”

Students’ grids completed earlier


	

	Themes – overview of play
	Power meter. Ask students to consider who actually has power and status at different stages of the play and to discuss when and why this changes, making notes of their discussion

Design a diagram for the characters of Hobson, Maggie, Willie, Vickey and Alice to show how their status and authority alters during the course of the play and label it clearly with appropriate comment and references

Written assignment: How does Brighouse show a shift in power between the sexes and the generations in “Hobson’s Choice”?
	Copies of “Hobson’s Choice”

Paper for diagrams
	Ensure that students are aware that this activity involves revision of the whole play


	OCR GCSE English Literature Unit A662: Modern Drama

	Suggested teaching time
	12 hours
	Topic
	A View From The Bridge  -  Arthur Miller

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction and background
	Students read opening stage direction and Alfieri’s opening speech

Using opening stage directions, students draw a rough diagram of the stage set they imagine

Students research into neighbourhood of Red Hook and Italian immigration to the USA in the early 20th century to establish the setting and contexts of the play

Students listen to “Joey” by Bob Dylan, set in Red Hook, and discuss the picture presented of Joey’s life

Using the above material, students write a brief account of life in Red Hook
	Copies of opening stage directions and Alfieri’s opening speech

Plain/graph paper for set diagrams

Information on the neighbourhood of Red Hook at en.wikipedia.org/wiki/Red-hook and at:   

library.thinkquest.org/20619/Italian

Song “Joey” by Bob Dylan (from the album “Desire”)

	

	Character study and text analysis
	Students read opening scene of play, featuring Eddie, Catherine and Beatrice, and consider initial impressions of the relationships between the characters

Issue pre-prepared relationship grid, with three columns e.g. Eddie – Catherine, Eddie – Beatrice, Beatrice – Catherine. Students fill in the grid, to explore their initial impressions of the ways the characters speak and react to one another


Students write up their early impressions of the relationships between Eddie and the two female characters

After full study of the play discuss the completed grid and how the relationships have changed at different points in the play 
	Copies of “A View from the Bridge”

Pre-prepared relationship grids
	Same activity could also be done for initial impressions of Marco and Rodolpho

This activity is designed to run throughout students’ study of the play to focus  them on changing audience perceptions as the play develops



	Structure of Play – role of narrator
	Students read in groups first conversation between Alfieri and Eddie near the end of Act 1 and discuss the dramatic function of Alfieri’s role as narrator here and in his earlier appearances in the play

When the play has been studied fully, students construct a plot line, marking Alfieri’s appearances and what happens immediately before and after them

Students write an account of the dramatic impact on the audience of Alfieri’s role as what Miller calls the “engaged narrator”
	Copies of “A View from the Bridge”

Large sheets of plain paper for plot lines
	Important for the focus of these activities to be firmly directed at the dramatic impact of Alfieri’s role

	Playwright’s technique dramatic
	Students revisit final scenes of Act 1 and Act 2

“Tension Thermometer”. Both of these scenes feature confrontation between Eddie and Marco. Students draw a “thermometer” for each scene, entering on it points at which the tension is built up, leading to a climax

Students attempt written assignment, explaining how Miller builds tension in the final scene of “A View from the Bridge”
	Copies of “A view from the Bridge”

Plain paper to design “tension thermometers”
	Students should be made aware here that they are looking at the playwright at work and analysing how he is able to affect his audience

	Themes of the play
	Lead group discussion on theme of “Identity” after students have read and discussed relevant extracts from other Miller plays and seen film versions of them. Relate these to the final three pages of “A View from the Bridge” – Eddie and Marco’s final confrontation and, especially, Alfieri’s speech which closes the play

Ask students to adopt the character of Alfieri at the end of the play and write an empathic response, giving his feelings about Eddie

Alternatively, ask students to write in the role of Eddie just before he confronts Marco at the end of the play 
	Extract from “The Crucible” (Page123 to the end  -  Penguin Classics edition)

Extract from “Death of a Salesman” (Pages 104 – 105  -  Penguin Classics edition)

Film of “The Crucible”

Film of “Death of a Salesman”
	Students will need to be focused clearly upon Alfieri’s “alarm” at his understanding of Eddie at the end of the play and led to explore whether they can find any sympathy for Eddie


	OCR GCSE English Literature Unit A662: Modern Drama

	Suggested teaching time
	12 hours
	Topic
	An Inspector Calls  -  J.B.Priestley

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction
	Introductory activity. Lead general discussion on the subject of collective responsibility. To what extent do they believe that we share responsibility for others? How can our behaviour impact on other people/

Write up main points of discussion
	Relevant newspaper articles e.g. Daily Telegraph 28/9/09 on suicide of mother and daughter due to anti-social behaviour of neighbours

Information on effects of bullying in school e.g. www.familyfirstaid.org/bullying
Brief outline of Individualism/Collectivism debate
	The activity can also be structured as a small group activity.

Important that students consider both sides of the debate

	Character study – initial impressions
	Students undertake close reading of Act 1 pages 1-10 up to the entrance of the Inspector

Make brief notes on their first impressions of each of the characters

Whole group sharing of findings
	Copies of “An Inspector Calls”
	

	Character study – developing understanding
	Students read rest of Act 1 after the Inspector’s arrival

Hand out pre-prepared grid with a column for each character

Students list ways in which their views of each character have changed by the end of Act 1

Written assignment: How does the Inspector’s questioning in Act 1 change the mood of the play?
	Copies of “An Inspector Calls”

Pre-prepared grids for students to make notes on changing views of characters
	Students should be encouraged to include references to text on their grids to support their feelings about each of the characters



	Study of themes of play – social class
	Students research social class in 20th century U.K. (ICT)

Lead discussion on social class in the early 20th century and how the class structure has changed and evolved

Students undertake close reading of Act 2

Small group discussion of the differing attitudes to social class of Mrs. Birling and her children, Eric and Sheila

Role play – students take role of either Eric or Sheila and discuss their feelings about their mother’s attitude during Act 2

Students write an empathic response as either Eric or Sheila at the end of Act 2 
	www.ucel.ac.uk/medsoc/ssc/ssc.pdf on social class in the U.K.

Copies of “An Inspector Calls”
	Important to make students aware that the younger generation characters show a willingness to change that their elders seem to lack

Ensure that the research that the students have undertaken is clearly linked to their study of the text

	The dramatic structure of the play
	After reading of Act 3 is complete, lead discussion of play’s ending and its dramatic impact

Dramatic Alps. Students construct a graph to show how Priestley consistently builds tension to dramatic peaks throughout the play and label their graph with brief references to specific incidents
	Copies of “An Inspector Calls”

Graph paper or similar
	Important that students focus on the way the playwright builds and releases tensions between characters so that their graphs show a clear sense of the plays dramatic structure

	Playwright’s dramatic technique
	Explain irony and dramatic irony to students by giving examples

Students find examples of dramatic irony from whole play and list them

Discuss what these examples reveal about individual characters 
	Song “Ironic” by Alanis Morisette from album “Jagged Little Pill”

Copies of “An Inspector Calls”
	Students could focus specifically on Mr. And Mrs. Birling in Act 1 for this activity

	The whole play – an overview
	Be the Inspector – a case report. Write Inspector Goole’s case report, including his observations on each of the characters and how they reacted to his questioning and what they may (or may not) have learned from his visit

Write – on. 2nd time around. Write a short script of the conversation the Birling family and Gerald Croft might have as they prepare to receive a police inspector for the second time 
	Copies of “An Inspector Calls”
	The second suggested activity here could be undertaken as a role play, or performed from students own prepared scripts


	OCR GCSE English Literature Unit A662: Modern Drama

	Suggested teaching time
	12 hours
	Topic
	Educating Rita  -  Willy Russell

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction.

Consideration of dialect speech and its relationship to social class
	Provide students with some examples of spoken and written dialect and ask for brief comments

Ask students to write a brief definition of what they would see as Standard English and compare their perceptions

Lead discussion on Standard English, Received Pronunciation and dialect speech and people’s attitudes towards them. What assumptions are typically made about dialect speakers?
	Poem “The 6-o-clock News” by Tom Leonard

“The Routes of English” Vol.1 by Simon Elmes (BBC Radio 4 publication with accompanying CDs) Section and CD extract on Liverpool

Opening scene of film “Educating Rita” with Michael Caine and Julie Walters
	Teachers can introduce other dialect material relevant to the area in which they are located

Could also be related to the Spoken Language element of GCSE English Language

	The language of the play
	Students read opening scene of “Educating Rita” and revisit opening scene of the film

Students work in small groups and list examples of how the language used creates misunderstandings and highlights differences between the characters of Rita and Frank 
	Film of “Educating Rita”

Copies of “Educating Rita”
	Extension activity might be to list cultural references that highlight differences between the social backgrounds of the characters (Scenes 2 & 3 would be most productive here)



	Textual analysis and consideration of themes
	Students read (or reread) Act 1 Scene 4 to the end of Act 1

Students list the references Rita makes to her home and social life and discuss in small groups her feelings about her social/cultural background

Students write an explanation of why Rita finds her situation restrictive and why she wishes to change it, using some of the references listed to support their ideas
	Copies of “Educating Rita”
	

	The play in performance
	Students view Act 2 of film “Educating Rita” and list changes in Rita compared to Act 1

Working in small groups, students construct charts showing the changes in Rita both visually and verbally as the play progresses (ICT)

Lead whole group discussion of changes observed and whether students think these changes are all positive
	Film of “Educating Rita”

Copies of “Educating Rita”
	Important to guide students towards the fact that they are watching a performance and should be aware of ways actors interpret characters, mannerisms, costume, speech etc. 

	Study of character
	Lead discussion, comparing Rita at the beginning of the play and at the end

Students adopt character of Rita at the end of the play, giving her feelings about Frank, about what she has achieved and about her emergence as an “educated woman” either as a dramatic monologue or as a written empathic response
	Copies of “Educating Rita”
	The role play activity can also be undertaken from the perspective of the character of Frank, giving his feelings about the “new” Rita

	Themes of the play
	At the end of the play Rita says that Frank has been “a good teacher”. Students discuss in small groups what they feel makes a good teacher and each group lists their points on a flip chart

Plenary whole group discussion on the extent to which Frank possesses the qualities they have identified as typical of “a good teacher”

Written assignment: “Is Rita correct when she says that Frank is “a good teacher”? Remember to support your arguments with references to the text

Alternative written assignment: Rita says to Frank near the end of the play “All I’ve ever done is take from you...” What do you think it is that Frank has actually given to Rita?


	Flip charts

Copies of “Educating Rita”
	Ensure that students are aware of the theme of choice (or the lack of it) which is so central to the play


	OCR GCSE English Literature Unit A662: Modern Drama

	Suggested teaching time
	12 hours
	Topic
	Journey’s End   -   R.C. Sherriff

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction
	Lead brief introductory discussion on heroism. What makes someone a hero?

Individual (or small group) activity. Students think of a person they consider to be a hero and list the qualities that they think make him/her heroic

Students share ideas with whole group and construct collective list of qualities
	Flip chart to record students’ collective list
	Could be  a partly written activity or entirely oral work, depending on teacher’s preference

Groups could construct wall charts of heroic characters and qualities

	Examine play’s exposition and its dramatic purpose
	Students read opening of play up to the entrance of Stanhope (Page 22 – Penguin Classics Edition)

Write impressions given of Stanhope before he actually appears in the play and discuss effects of this on audience
	Copies of “Journey’s End”
	Could give students a pre-prepared sheet with a column each for Hardy, Osborne, Raleigh for them to list the impressions given of Stanhope by each character

	Themes of play. The effects that war can have on men
	Students read up to end of Act 1 and role play the character of Stanhope at this point, detailing feelings about Raleigh’s arrival in the Company and the implications of their shared history

Write up Stanhope’s feelings at this point
	Copies of “Journey’s End”
	If lighting facilities available, students could deliver spot lit monologue as Stanhope



	The staging of the play
	Lead discussion of effects of staging entire play in one location – the dug-out

Using stage directions of text, students draw an impression of the stage set as they would imagine it 

Write a short piece explaining the effectiveness of their sets in staging a performance of the play
	Copies of “Journey’s End”

Large sheets of plain paper for set designs

Film or DVD footage of trench conditions  e.g. extracts from “All Quiet on the Western Front”
	Extension activities could also ask students to consider lighting and sound effects

If available, CAD package might be used (ICT)

	Themes of play – comradeship
	Students discuss in small groups why Osborne is so important to Stanhope

Students make a list of occasions in the play where Osborne supports or advises Stanhope

Then students write the letter that Stanhope might have written to Osborne’s wife and family to inform them of his death and to express his own feelings at the loss  
	Copies of “Journey’s End”
	

	Explore playwrights dramatic technique 
	Students read (or reread) section in Act 2 in which Stanhope confronts Hibbert (Pages 54-59 in the Penguin Classics edition)

Students draw a diagram to track how Sherriff gradually builds up and releases tension in this scene, labelling it carefully to show the different points of build-up and giving brief references, where appropriate
	Copies of “Journey’s End”

Graph or plain paper for diagrams
	Activity could also be undertaken as oral work

	Themes of play – characters’ perspectives
	Lead initial brief discussion on ways in which different characters cope with the stresses of war e.g. Trotter, Stanhope, Osborne, Hibbert

Students write an empathic response in the character of Raleigh after the raid, explaining the difference in his feelings now compared to when he arrived in the trenches
	Copies of “Journey’s End”
	Students could list the different coping strategies of the characters as part of the first exercise

The second activity here would work equally effectively as a role play or spoken monologue

	Themes of play
	Students read (or reread) the end of the play when the wounded Raleigh is brought back into the dug-out and “Anthem for Doomed Youth”

Students view film “ For King and Country” (or maybe just final scenes)

Small group discussion of these texts, which they found most affecting and what they felt they all had in common
	Copies of “Journey’s End”

Copies of “Anthem for Doomed Youth” – Wilfred Owen

Film “for King and Country”
	Possible extension written task on the effectiveness of the play’s ending


OCR GCSE English Literature Unit A662: Modern Drama
Themes of “The History Boys”

OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered, as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the Lesson
	Objective 1
	Students to explore the theme of Teaching in “The History Boys”

	Objective 2
	Students to understand ways that the playwright presents the theme

	Objective 3
	Students to understand and evaluate characters’ viewpoints in the play

	Objective 4
	Students to understand how language contributes to writer’s presentation of theme


Recap of Previous Experience and Prior Knowledge
· Introductory study of a range of literary material to familiarise students with some of the plays many cultural references and to help them gain different perspectives on historical events. 

· Study of individual characters of the eight pupils and their dramatic roles and functions in the play.  

· Viewing of first section of film of “The History Boys”

Content

	Time
	Content

	5 minutes
	Explanation. Teacher briefly introduces pupils to different teaching and learning styles e.g. verbal, visual, kinaesthetic etc.

	10 minutes
	Students discuss in small groups (or undertake short exercise/questionnaire) to determine what is their preferred learning style and which kinds of lessons are most effective for them.

	 5 minutes
	Teacher leads brief plenary session to ensure that students have established what type of learner they are and what is their preferred teaching style before asking them to broaden their discussion to consider the three teachers in the play (Mrs.Lintott, Hector and Irwin)



	20 minutes
	In small groups, students discuss each of the teachers and the reactions of the individual boys to them, making notes of the different responses. They should be asked to consider which of the teachers they think would be the most popular, which the most effective and which the most likely to be remembered by their pupils (and whether they think these things are necessarily synonymous).


	10 minutes
	Pupils select one of the pupils and decide what they think would be his particular view of the three teachers, making brief notes of the actual words the pupil uses to comment on the teacher, where appropriate.


Consolidation

	Time
	Content

	10 minutes
	Student’s feedback on the outcomes of their discussion. Teacher uses questioning to establish that they have understood the differences between the three teachers and how the playwright has presented their pupils’ reactions to them.

	Homework
	Students to write an empathic response in the role of one of the pupils, giving his views on each of his teachers and particularly their relative merits and weaknesses.


OCR GCSE English Literature Unit A662: Modern Drama

Brighouse’s presentation of characters and themes in “Hobson’s Choice”

OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered, as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the Lesson

	Objective 1
	Students to understand how language contributes to writer’s presentation of themes and characters 

	Objective 2
	Students to evaluate writer’s dramatic technique and select relevant detail to support interpretations

	Objective 3
	Students to relate text to its social, cultural and historical contexts


Recap of Previous Experience and Prior Knowledge

· Introductory discussion of and research into the roles of women in Victorian society and their changing roles in the 20th century, with study of related literary material (short stories by Lorna Goodison, Anthony Trollope, Doris Lessing and Ernest Hemingway).

· Close study of characters’ roles and social status in Act 1 of play. Study of playwright’s dramatic technique in building tension in selected scenes.
Content

	Time
	Content

	5 minutes
	Brief teacher-led introductory discussion of changes in characters’ fortunes and status throughout the play. Are there changes in personality or behaviour as a result of this? 

	15 minutes
	Students to reread scenes involving Will Mossop in Act 1 and in Act 4 and make notes of the changes they observe in his character. Teacher to guide students to consider not merely his change of status, but how the language he uses and his tone and manner have altered.

	5 minutes
	Students’ feedback on the changes they have observed and suggest ways in which an actor playing the role might convey these changes.


	10 minutes
	Students view relevant scenes from film of “Hobson’s Choice” to see how John Mills interpreted the role and how he conveyed the changes in Will Mossop.

	25 minutes
	Student activity. Teacher to divide group in half, one half of group to devise a dramatic monologue as Will Mossop, giving his thoughts on his situation at the end of Act 1, the other half as Will at the end of Act 2. Teacher to impress upon students the need to consider what they have learned about the play in performance and the playwright’s use of language and dramatic technique in his presentation of the character at different stages of the play.


Consolidation

	Time
	Content

	5 minutes
	Students’ feedback on activity. Teacher questioning ensures understanding of playwright’s presentation of changes in character.  

	Homework
	Students polish and develop their dramatic monologue to present to rest of group at a later stipulated point in the course.


OCR GCSE English Literature Unit A662: Modern Drama

The Structure of the Play – Alfieri’s role as narrator in “A View from the Bridge”

OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered, as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the Lesson

	Objective 1
	Students to understand how structure of play contributes to writer’s presentation of ideas and themes

	Objective 2
	Students to understand how writer’s presentation of characters influences audience response to play

	Objective 3
	Students to respond critically and evaluate writer’s dramatic technique

	Objective 4
	Students to use relevant textual detail to support interpretations


Recap of Previous Experience and Prior Knowledge

· Study of background of play and research into immigration into the USA in the early 20th century and other associated material on the setting of the play. Brief written account of the play’s setting.

· Study of relationships between characters of Eddie, Catherine and Beatrice and how they change throughout the play. Study of Miller’s dramatic technique in building tension in the concluding scenes of Act 1 and Act 2, with written analysis of the build up of the play’s final confrontational scene. 
Content

	Time
	Content

	5 minutes
	Warm up activity. Working in pairs, one student tells his partner a brief story          (can be an incident from own experience or examples given by teacher). Partner then retells story, adding own comments on how the characters in the story behave.)


	10 minutes
	Teacher leads discussion into what effect on a listener the added comments in the retold story might have in terms of bringing a different perspective to the original story. 

	5-10 minutes
	Students revisit Alfieri’s appearances in the play (three occasions in Act 1 and four in Act 2) and establish at what points in the action these occur, making brief notes.

	15 minutes
	Student activity. Draw a plot line of the play, clearly marking on it Alfieri’s appearances and what happens immediately before and after these appearances. Plot lines can be displayed in classroom. (activity could be undertaken using ICT to design plot lines)

	10 minutes
	Small group discussion of what they think their plot lines revealed about Alfieri’s role as what Miller describes as “informed narrator”. What were the effects of having him sometimes involved in the action and other times merely commenting on it, almost as an observer?


Consolidation

	Time
	Content

	10 minutes
	Students’ feedback on their discussions. Teacher questions to ensure that students have understood impact of Alfieri’s role on an audience.

	Homework
	Written assignment: How does Miller make Alfieri such a memorable and important character in “A View from the Bridge”


OCR GCSE English Literature Unit A662: Modern Drama

Priestley’s use of Dramatic Irony in “An Inspector Calls”

OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered, as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the Lesson

	Objective 1
	Students to understand the nature of irony and dramatic irony

	Objective 2
	Students to be able to find and explain examples of Priestley’s use of dramatic irony in the play 

	Objective 3
	Students to understand and evaluate the playwright’s technique 


Recap of Previous Experience and Prior Knowledge

· Full reading of the play and exploration of themes of Collective Responsibility and Social Class. Close study of presentation of characters in Act 1 and changes in their attitudes as the play develops. Study of the dramatic structure of the play and how Priestley involves the audience through the play’s dramatic build-up. Empathic written work, considering character and motivation.
Content

	Time
	Content

	10 minutes
	Warm up activity. Give dictionary definition of irony on OHP or Power Point and ask students to write swiftly an example each of what they would see as an ironic event or situation. Share some of these with group and comment on them. 

	10 minutes
	Play “Ironic" by Alanis Morisette and discuss with group the examples of irony given in the song. Are they really ironic?

	5 minutes
	Explain dramatic irony and give an example from “An Inspector Calls”

	15 minutes
	Students work in small groups to find examples of dramatic irony in Act 1 of “An Inspector Calls”, focusing particularly on the characters of Mr. And Mrs. Birling. Students write down their examples with relevant quotations. 

	10 minutes
	Using the findings of their group discussion, students write a paragraph explaining what Priestley tells his audience about the characters of Mr. and Mrs. Birling through his use of dramatic irony in Act. 1 of “An Inspector Calls”


Consolidation

	Time
	Content

	10 minutes
	Students feedback on written task and comment on playwright’s technique. Teacher questions students to ensure that they have secure understanding of playwright’s intentions.

	Homework
	Written assignment: How does Priestley use dramatic irony to make his audience aware of the attitudes of his characters in “An Inspector Calls”?


Ocr GCSE English Literature Unit A662: Modern Drama

The language and themes of “Educating Rita”
OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered, as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the Lesson

	Objective 1
	Students to understand how the language contributes to the writer’s presentation of themes and ideas

	Objective 2
	Students to select and evaluate relevant textual detail to support their opinions

	Objective 3
	Students to gain an understanding of how the writer presents characters


Recap of Previous Experience and Prior Knowledge

· Introductory study of dialect speech and its perceived relationship to social class. 

· Study of some dialect poems and CD of Liverpool dialect speech from “The Routes of English” Vol.1 by Simon Elmes.

· Discussion on attitudes to Standard English, Received Pronunciation and dialect speech.
Content

	Time
	Content

	5 minutes
	Explanation. Teacher briefly recaps substance of earlier discussion on Standard English, Received Pronunciation and dialect speech and reminds pupils of their findings about attitudes to dialect speech.

	10 minutes
	Students view the opening scene of “Educating Rita”, in which Rita visits Frank’s study for the first time. Copies of the opening scene should also be available for students to follow text.

	5-10 minutes
	Brief teacher-led discussion on the language used by the two characters.

	20 minutes
	Student activity. Students use their copies of the text to note occasions in the opening scene when the different language used by the characters creates confusion and humour and share what they have found.



	10 minutes
	Students write a paragraph on what they think are Frank’s first impressions of Rita and the way she speaks.


Consolidation

	Time
	Content

	10 minutes
	Students give feedback on the written task. Teacher to establish through questioning that they have gained a secure understanding of how the writer has used language to introduce one of the main themes of the play and to create humour

	Homework
	When Rita leaves Frank’s study after her first visit, what are her impressions of Frank and the course she has chosen to follow? Write the entry she might have made in her diary that evening.


ocr GCSE English Literature Unit A662: Modern Drama

The staging of “Journey’s End”

OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered, as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the Lesson

	Objective 1
	Students to explore the visual impact of the staging of “Journey’s End”

	Objective 2
	Students to understand the visual nature of the play in performance

	Objective 3
	Students to evaluate the effects of staging upon an audience

	Objective 4
	Students to explore the visual impact of the staging of “Journey’s End”


Recap of Previous Experience and Prior Knowledge

· Introductory discussion and small group work on the nature of heroism. Exploration of the language and dramatic purpose of the play’s exposition. Discussion and written work on initial impressions of the play’s main characters. Empathic written work to explore character and motivation.
Content

	Time
	Content

	5 minutes
	Warm up activity. Students watch brief footage form film “All Quiet on the Western Front” or “The World at War” to show conditions of trench warfare. Read “Repression of War Experiences” by Siegfried Sassoon. 

	10 minutes
	Teacher leads group discussion, asking students for the impressions of trench warfare they gained from what they have just seen and read.

	5-10 minutes
	Students reread opening stage directions of “Journey’s End” and discuss the effect of staging the play in one location.

	20 minutes
	Visualisation. Explain that the students are being asked to take on the role of set-designer to consider how the set could contribute to the staging of a production of “Journey’s End”, perhaps by creating a claustrophobic and oppressive atmosphere, whilst bearing in mind that visual effects and movement are essential to any dramatic representation. Ask them to draw a brief sketch or diagram of a stage set they think would achieve these aims.

	10 minutes
	Write a paragraph explaining why they think their design would be effective in staging a performance of the play.(They could also consider lighting)


Consolidation

	Time
	Content

	5 minutes
	Students give brief feedback on the problems of staging the play and how they think a set can contribute to the mood of the production. Teacher ensures that students have understood the visual aspect of staging through questioning.

	Homework
	Design a set for a school production of “Journey’s End” and write a detailed analysis of why you think your design would contribute towards the visual impact of a performance on an audience.


Published Resources

OCR offers centres a wealth of quality published support for new specifications with a choice of ‘Official Publisher Partner’ and ‘Approved Publication’ resources, all endorsed by OCR.

Publisher partners

We work in close collaboration with our three publisher partners; Hodder Education, Heinemann and Oxford University Press to ensure you have access to quality materials, written by experts, when you need it.  The publisher partnerships are not exclusive (see Approved Publications below).  All OCR endorsed resources undergo our thorough quality assurance process to ensure match to the specification.
Oxford University Press is the publisher partner for OCR GCSE English, English Language and English Literature.
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Oxford University Press is producing the following resources for OCR GCSE English, English Language and English Literature for first teaching in September 2010.
GCSE English for OCR Student Book 

John Reynolds, Liz Ekstein, Nicola Ashton, Jane Blackburn, Joanne Irving, Mel Peeling
ISBN: 9780198329442 
Published: April 2010

GCSE English Language for OCR Student Book 

Chris Barcock, Mel Peeling, Christine Smith, Alison Ross, Liz Hanton
ISBN: 9780198329466 
Published: April 2010

GCSE English Literature for OCR Student Book 

Donald Coleman, Annie Fox, Angela Topping, Carmel Waldron, Garrett O’Doherty
ISBN: 9780198329459 
Published: April 2010

Access GCSE English for OCR Student Book 

ISBN: 9780198329473
Published: June 2010

Access GCSE English Language for OCR Student Book 

ISBN: 9780198329497
Published: January 2011 

Access GCSE English Literature for OCR Student Book 

ISBN: 9780198329480
Published: January 2011 

GCSE English for OCR Teacher Guide
ISBN: 9780198329503
Published: June 2010 

GCSE English Language for OCR Teacher Guide
ISBN: 9780198329527
Published: June 2010 

GCSE English Literature for OCR Teacher Guide
ISBN: 9780198329510
Published: June 2010

GCSE English for OCR OxBox CD-ROM
ISBN: 9780198329534
Published: July 2010 

GCSE English Language for OCR OxBox CD-ROM
ISBN: 9780198329558
Published: July 2010 

GCSE English Literature for OCR OxBox CD-ROM
ISBN: 9780198329541
Published: July 2010 

GCSE English for OCR Skills and Practice Book
ISBN: 9780199138845
Published: January 2011
GCSE English Language for OCR Skills and Practice Book
ISBN: 9780199138869
Published: January 2011
GCSE English Language for OCR Skills and Practice Book
ISBN: 9780199138852
Published: January 2011
= Innovative Teaching Idea


This icon is used to highlight exceptionally innovative ideas.





= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.
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