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Introduction
Assessment Overview

This GCSE 1ET0 02 English Literature examination consists of two sections (Prose and Poetry) and

lasts for 2 hours and 15 minutes. This is a closed book examination.

Section A – 19

th

-century Novel, candidates answer the two-part question based on the text that they

have studied. The text choices are:

Jane Eyre – Charlotte Brontё

Great Expectations – Charles Dickens

Dr Jekyll and Mr Hyde – R L Stevenson

A Christmas Carol – Charles Dickens

Pride and Prejudice – Jane Austen

Silas Marner – George Eliot

Frankenstein – Mary Shelley

For the chosen text, candidates are presented with an extract (approximately 400 words) and

answer a question relating to it, paying particular attention to the writer’s use of language, form

and structure. The second part of the question draws on the candidate’s knowledge about their

chosen text and asks them to provide a response giving examples from elsewhere in the novel.

Section B is divided into two parts: Anthology Poetry and Unseen Poetry.

Candidates choose to study one of three poetry collections in the Anthology: Relationships, Conflict

or Time and Place. For each collection, candidates will have studied fifteen poems which are listed

below the question.

For the question, one of the poems is provided and candidates must compare it with another from

the same collection. The second part of Section B is the contemporary Unseen Poetry. Candidates

are presented with two poems which they must compare.

Candidates are advised to spend about 55 minutes on Section A - 19

th

-century Novel; 35 minutes on

Section B, Part 1 – Poetry Anthology and 45 minutes on Section B, Part 2 – Unseen Poetry.

The questions on this paper have been designed to enable candidates to show what they can

achieve in relation to the detailed study of texts.

The total number of marks available for this paper is 80. All four parts carry 20 marks per question.

We are delighted to announce that we are adding an additional poetry cluster entitled Belonging to

our Anthology for first examination in 2021. Additional prose and plays have been added to Paper

1. Please see our website for further details.
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Principal Examiner Comment

This has been a very successful series. There were no errors on the examination paper and no

erratum notices issued. On the whole, candidates have responded to the tasks exceptionally well

and the full range of marks has been awarded for all questions.

For Section A, the most popular text was A Christmas Carol followed by Dr Jekyll and Mr Hyde. The

least popular option was Pride and Prejudice with slightly less responses than Silas Marner.

Generally, candidates seemed well prepared and knew their chosen text. For Part a) questions,

candidates sometimes lacked a clear focus on language and structure with responses sometimes

becoming a little narrative.

Although reported on in the last two examiner reports, several candidates included contextual

points in Part b) as well as further language analysis, which are not assessed.

Candidates should simply demonstrate their understanding of the novel they have studied in

relation to the question. In question 4, A Christmas Carol, some responses referred to the novella as

being set in Elizabethan England and unnecessary contextual points often wasted valuable time.

There were some responses that had clearly been memorised and adapted for the topic of the

question, so were not entirely relevant. Responses that did well often covered three or more areas

from the whole of their chosen text.

Responses placed in lower levels tended to:

lack focus on the question

misread the question or include irrelevant points

not deal with the correct Assessment Objectives - for example, not exploring the language,

structure and form in Part a) or exploring context in Part b).

Responses placed in higher levels tended to:

focus on the question

identify a wide variety of techniques used by the author, which were correctly identified and

supported with evidence. Examples were explained in some detail and the effect on the reader

was considered

demonstrate an assured or perceptive understanding of the novel and the techniques used by

the author.

As in previous series, the most common errors in the prose section were:

not exploring the extract enough – perhaps giving only one or two examples only (Part a)

appearing to muddle the Assessment Objectives – for instance, not exploring the language, form

and structure in part a), the given extract, but unnecessarily trying to analyse the language, form

and structure for their examples ‘elsewhere in the novel’ – as this is closed book, a most difficult

task to try and achieve

commenting on context or incorrectly using the extract to answer Part b).
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Most examiners commented on the success of the paper and generally they felt that candidates

had been well-prepared for the examination. Centres should be congratulated on their hard work.
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Question 1 

Section A, Prose:

A full range of marks was awarded for all questions.

The most popular text was A Christmas Carol followed by Dr Jekyll and Mr Hyde. This year, the least

popular option was Pride and Prejudice.

Generally candidates seemed well prepared and knew their chosen text. For Part a) questions,

candidates sometimes lacked the clear focus on language and structure with responses becoming a

little narrative and for part b), candidates included unnecessary points in relation to context. This

has been included in centre reports and feedback events, but context still persists.

Question 1 Jane Eyre

Part (a) Explore how Bronte presents Jane's first impressions of the man, Mr Rochester, in this

extract.

Part (b) Explain how people try to help others elsewhere in the novel.

Examiner comments include:

"A small number of responses were looking at more than one text in the exam paper. These were

awarded the marks on the best response, and usually had the part b) blank. Even those picked up

on the presentation of the character of Rochester; however, this was vague and often

misinterpreted. Those that studied the text, often were focusing on Jane’s readiness to help him

and her not being afraid of him, despite his ‘dark face’, ‘stern features’ and ‘heavy brow’."

"Most responses marked were in the higher Levels and unpicked the features of language,

structure and form with confidence, answering the question in such a way that it was easy to apply

the mark scheme. The best answers interpreted and analysed the features of language and

structure within the extract..."

"Part b) showed that candidates that studied the text had very good working knowledge of the

novel and were able to develop a line of argument based on the exam question. Best responses

(and there were a number of good ones) not only identified the instances in the novel where help

was offered or given elsewhere in the novel, but looked at the theme in a holistic way and as a

structural device and how it affected the form of the novel being a bildungsroman. Usually it was

the help Jane was given, such as: the opportunity to escape the Reed household; Helen and her

spiritual guidance at Lowood school relating those to her character development; being helpful

when losing Helen; as a runaway from Thornfield; Jane helping Rochester in a number of ways;

Adele and many more subtle inferences. It was a pleasure to read most of these responses as they

did exactly what they needed in order to meet the criteria. They did not dwell on context. Although

they were aware of it, the main focus was on the character and the help they experienced and how

this was used in the novel.

Many candidates gained marks in the top two Levels for responses to Jane Eyre.

For this exemplar, we have included a response that gains a mark in Level 3 for Part a) and a mark

in Level 2 for part b). We hope this will be a useful script to use as a teaching tool.
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Part a) The candidate begins with a reference to the question and

makes comment that Rochester is 'ugly and slightly layed back'. This

would have benefited with an example from the extract and

exploration of a specific word or phrase to support the idea.

The second paragraph considers how Rochester is described and

the quality of his clothing, suggesting he is of 'higher class and

status'. There is some comment on the use of semi-colons and the

use of a list, which is considered a structural point.

The final paragraph becomes rather narrative; however, the

language and structure points qualify this for a mark just in to Level

3.

This is a Level 3 response gaining 10 marks.

Part b) is rather a succinct response to the question. Examples

include: how Mr Lloyd helps Jane at the beginning of the novel at

Gateshead Hall and later when Helen Burns helps Jane at Lowood

School. The final example is when Jane helps Rochester when his

room was on fire.

Ideas are considered briefly and lack development. There is some

narrative.

This is a Level 2 response gaining 7 marks.

Candidates should select specific words and phrases from the

extract and formulate point, evidence, explain answers for each

example provided.
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Question 2 

Question 2 Great Expectations

Part (a) Explore how Dickens presents Pip’s unhappiness in this extract.

Part (b) Explain how the poor treatment of others is important elsewhere in the novel.

Positive feedback was received for the choice of extract and the questions. One examiner

commented: "Candidates wrote well about the extract and it was a good choice giving them the

chance to write about Pip’s unhappiness, which is central in the book and an accessible theme.

Most were able to pick out some quotes and comment on them especially Estella’s treatment of Pip

and how this made him feel. Better candidates identified the simile “like a dog” which gave them

the terminology and many commented on the list used when Pip is angry. Most Level 3 answers

only used paragraphs 1 and 2 as there was plenty of material there: 'coarse hands' and 'knaves'

being popular and then Estella. There were plenty of personal responses, most sympathising with

Pip seeing his embarrassment and humiliation. I particularly liked 'Estella has one line of dialogue

in the extract but it has huge impact, Pip is fixated on it'. How to weave all 3 bullets together!"

Another examiner commented: "In Part b) many different examples of injustice were given

although some of them tended not to go into much detail about each one. Most popular were Pip

at the hands of Mrs Joe, Magwitch, Estella and Miss Havisham. A lot saw Pip’s mistreatment of Joe

and pretty well all the bullets in the mark scheme, which led to the listing and lack of development

at times. Most had a quotation or paraphrasing. Better answers chose 2 or 3 examples and

developed the response, so that Pip’s ill treatment at the hands of Miss Havisham led naturally to

describe her mistreatment."

Quite a lot of background knowledge on Victorian England was given at times which was not

relevant to the question and centres are reminded that context is not assessed in this part of the

paper.

Other examiner comments include:

"Part a) The relationship between Pip and Estella was plotted through the extract. The first-person

narrative was identified as bringing the reader a more personal account of the meeting. The

immediate description of his hands and boots acts as a catalyst for Pip’s harsh judgement of

himself was noted. The ‘disgraceful dog’ simile was also accurately noted."

"The complete horror Pip felt in this social situation with Estella was elaborately commented upon

with apt supporting quotations. The building of Pip’s desperate unhappiness throughout the extract

was noted until the climactic ‘my sister, in her capricious and violent coercion, was unjust to me'."

"Part b) There was a wide range of examples of Pip’s poor treatment by others. Popular choices

were Miss Havisham, Mrs Joe and Estella. Characters treated poorly by others included Compeyson,

but mainly Mrs Joe. More perceptive candidates evenly balanced the ‘who’ and the ‘how’."

Included here is a Level 4 response. The candidate has provided a sustained and thoughtful

response to both parts of the question.
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Part a) Starts with Pip's feelings of insecurity and how he is ashamed

of his appearance. Pip's unhappiness is further exemplified through

his embarrassment about calling the cards 'jacks' instead of

'knaves', blaming Joe for not teaching him correctly.

There is exploration of how Pip feels like a 'dog in disgrace' and

there are points in relation to the use of lists and 'negative

emotions' in the folloowing paragraph.

Other ideas are included to illustrate Pip's humilation and

frustration. The final point where he sees himself as a victim is well

made.

This is a focused and detailed response. More specific language

points could have benefited this response further, but this is a

personal response that provides a sensitive reading of the extract.

This is a Level 4 response gaining 14 marks.

Part b) The candidate focuses on how mistreatment is key to the

novel in the sense that in the end, lessons are learned.

This is a developed personal response demonstrating a thorough

engagement with the question. Examples include how Estella was

'raised by Miss Havisham'; Pip's encounter with the convict at the

beginning of the novel; the poor 'treatment of Magwitch by society'

and Compeyson's poor treatment of Miss Havisham.

There is a little narrative (such as the point about 'Australia') and

occasionally focus is not maintained; however there are some very

good examples and the response is sustained.

This is a Level 4 response gaining 15 marks.

For Section A, part a), candidates should focus on selecting

examples ONLY from the given extractand commenting on the

language, form and structure. Remember - Context is not assessed

in part a) or part b).
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Question 3 

Question 3 Dr Jekyll and Mr Hyde

Part (a) Explore how Stevenson presents fear in this extract.

Part (b) Explain why Mr Utterson is important elsewhere in the novel.

This is the second most popular text after A Christmas Carol, so two examples are included here.

Most candidates offered a very clear and informed response to this question showing a good

understanding of the extract and engaging well with it. All candidates were able to access the

extract with most leaning upon Poole’s reaction and how he is in fear. The most able candidates

considered how Poole was 'dodging' the direct questions and really delved into Stevenson's use of

language. With the steer of fear, all candidates were able to engage and develop their ideas

regarding this extract. Many candidates explored the tranquil setting and how it contrasts with

Poole's fear and the use of pathetic fallacy at the end of the extract.

There was some misunderstanding about Poole not being a friend or what the cabinet was. Some

candidates, particularly those in Level 2, missed the most obvious example of fear: 'I’m afraid',

which may have benefited their responses. An interesting point made by one candidate was that 

Jekyll and Hyde is a 'victim of its own success', as a modern audience know (whether they have read

it or not) the story so it loses the fear that the original reader had. Several wrote about tension and

missed the fear in the question.

For Part b) a number of candidates seemed to struggle with the character of Utterson, despite him

being one of the most important characters in the novel. A number of candidates confused events,

such as mistaking Utterson for Enfield, suggesting that it was Utterson who witnessed Hyde

trampling over the child and the 'juggernaut' affair. There is a possibilty that some candidates relied

too heavily upon film adaptations that are not always entirely true to the novel. Of course,

responses are marked on knowledge of the novel, not adaptations; however, any negative points

do not negate the positives. A large number of candidates referred to 'the play' and, if a play

version is used, these adaptations do not provide candidates with sufficient knowledge of the

novella and Stevenson's use of language.

Examiner comments include:

"For part a), most candidates related the setting and cosy atmosphere of the fireside after dinner

and contrasted this with the unexpected nature of the butler’s late visit as unusual and building the

atmosphere of fear. Poole’s inability to answer the question and ‘doggedly disregarding the

question’ was often picked up as well as ‘foul play’ repetition. Many used the pathetic fallacy to

interpret fear and contrast with the opening. An excellent extract – many examiners have

commented that candidates have found it very fruitful and accessible."

"For part b) weaker candidates confused the names of characters – this was particularly evident

with Enfield and Utterson and the ‘story of the door’, where many candidates thought Utterson was

the one who saw Hyde trample the girl. Generally, less successful answers showed a poorer grasp

of characters and events (confusing characters and events was much more evident on this question

than on Dickens – which has a more straightforward plot). For part b, there were quite a few vague

comments about Utterson’s purpose (‘move the plot on’), however on higher levels this was very

well explored as the character was looked asa construct and as representing the theme of curiosity,

dual nature, etc."
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"Lots of answers referred to the description of Utterson at the start of the novel and it was clear

that this had been well taught by teachers who had used it to set up key themes of the novel

(duality, reputation, etc.). Most saw Utterson as an unbiased, reliable narrator due to being a

lawyer, but with natural duality in him also, enjoying his job of dealing of criminals since he cannot

indulge in any criminal activity himself. A fair number of candidates made links to Victorian values

and beliefs which had no link to the question and were pretty much empty comments. A lot of

candidates successfully used quotation from the novella (Utterson drinking gin not wine, ‘lawyer of

a rugged countenance ...’, ‘approved tolerance for others ...’, ‘it offended him, both as a lawyer and a

lover of the sane and customary sides of life ...’, ‘if he be Mr Hyde, I shall be Mr Seek’, to support

their response and often talked about how they developed the themes. Themes of curiosity and

loyalty were often successfully related to Utterson."

"There were some developed answers to Part b) such as commenting on Utterson's name - Gabriel

– as an angel-like first name. I liked the description of Utterson in one response which was 'lean,

long, dusty, dreary – yet somehow lovable'. This contrast may also be linked to the theme of duality

in the novel, so showing his importance. Another candidate commented on his 'Impressive urgency

to get to the bottom of things enhances the readers’ need to know'. Others saw him as driving the

plot and creating a neutral view. Level 3 answers relied on him being Jekyll’s friend and used the

cheque incident as evidence and the oft quoted “If he be…Mr Seek”. Lots of references to him being

a lawyer which then led to context."

"There were some very impressive responses: one response referred to Stevenson’s use of

‘stycomythic speech’. Another to Poole being laconic. Both were accurately used, but probably not

necessary to enhance the personal response. Others were more relaxed - describing him as a 'go to

guy' or a 'a top man'. There was one comment on him being a homosexual, but not backed up".

"Sadly, although all candidates were able to access part b, very few spent an equal amount of time

on part b. It feels as though part b has been neglected in teaching. There is also a great deal of

context within part b and maybe some centres would benefit from revisiting the specification and

the requirements of the question."

Most candidates gained marks in Level 3 or above, but here in the first of two exemplars, is a

response that gained Level 2 for Part a) and Level 1 for Part b).

20     GCSE English Literature 1ET0 02



GCSE English Literature 1ET0 02     21



22     GCSE English Literature 1ET0 02



Part a) begins with some exploration of specific words and phrases

to illustrate how fear is conveyed through the weather and goes on

to consider how Poole states that he 'is afraid'. The candidate then

returns to the end of the extract to consider how the moon provides

less light than the sun and contributes to the feeling of fear. There is

some detail here, but much of the extract is not considered.

This is a Level 2 response gaining 8 marks.

Part b) is a very short response and begins with an inaccuracy,

stating that Utterson observes Hyde 'trampling over a little girl'.

The second point about Mr Utterson investigating Mr Hyde is a little

more secure, but the response is very limited.

This is a Level 1 response gaining 3 marks.

For Section A, part b), examples can be specificepisodes, events,

character actions, and so on.

‘Examples’ does not mean that quotations have to be provided.
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This second exemplar is a full mark response.
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Part a) This response opens in an assured manner, with mature

interpretations, for example, Utterson feeling an initial sense of

paranoia and Poole’s response ‘creating an imposing sense of

mystery’. The candidate’s expression demonstrates a perceptive

understanding of the extract, commenting on Poole’s ‘deflective’

behaviour and ‘lack of explicity’. The candidate focuses on how

Poole’s fear transfers to Utterson.

The last section of the response refers to the weather, the moon

and the ‘unsettling’ atmosphere. Considering how much time is

recommended for this section of the paper, we cannot expect more!

This is a Level 5 response gaining 20 marks.

Part b) The candidate opens with a perceptive comment regarding

Utterson’s narrative function and the 'undertone of omniscience

crafted by Stevenson'.

Some assured and perceptives points are made in the second

paragraph and there is recognition that 'Utterson is a character that

the reader sees through' but whose character then begins to

develop as the plot unfolds.

There is a good point in relation to Utterson being a 'true friend' to

Jekyll and is the one character who remains loyal to him.

There are some language points that are not assessed in this part of

the question, but these are often incorporated into the example

given.

The candidate demonstrates an assured understanding of the novel

when referring to and using a range of memorised quotations.

This is a Level 5 response gaining 20 marks.

Candidates do not have to use quotations in Part b). Examples can

be specific references to specific episodes in the novel studied or

paraphrased quotations.
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Question 4 

Question 4 A Christmas Carol

Part (a) Explore how Dickens presents the last Spirit in this extract.

Part (b) Explain how fear is portrayed elsewhere in the novel.

This was the most popular text and examiners saw a variety of responses to part a) and part b)

Examiner comments include:

“Question 4 was a very fair question with another very well chosen extract. Lots of candidates

focused on the opening sentence of the extract and this allowed them to say effective things about

the presentation of the spirit and gave them a good way in to exploring the extract. Adverbs such

as ‘gravely, silently’, ‘scatter gloom and mystery’ and ‘shrouded in a deep black garment’ lead to

explanations and interpretation of a Grim Reaper and connotations of death.”

“The theme of fear was accessible to all candidates and allowed them to refer to a wide range of

examples from the novel. However, in some cases, there was a rather tenuous interpretation of

what characters were afraid of. The concept of fear was one even the weakest candidates could

understand, allowing all candidates to relax into exploring the extract about the last Spirit. Part b

was generally answered well but almost always with irrelevant context mixed in. This was generally

a weaker section. Various strands within the text relating to fear were cited but some stepped

outside the text and touched on why and how Dickens’ message would impact readers and the

audience. ‘Ignorance’ and ‘Want’ featured prominently in responses.”

“Interesting question that allowed candidates to write engaged and specific answers. The extract

engaged candidates and there was plenty for them to engage with. The second part also allowed

them to range across the whole novel and there were some interesting selections of examples.”

“Good extract, rich in pickings for those who could find them. There were some excellent responses

which were fully focused on the question of how spirit presented. Part b was less well executed,

many just sticking to Marley and the other spirits. There was far too much context here, which did

not even fit the answer, and wasted candidates' time. Some, for example, who chose fear for Tiny

Tim by his family, and Belle created some really in-depth comments. I think I have learned that

Scrooge really needs to change!”

“Part a) This is a popular text which was attempted by candidates of all abilities. Many picked out

apt quotations to support the Spirit’s fearful presence on Scrooge. The physical description of his

‘deep black garment' and connotations of Victorian black mourning clothes was one enlightened

response. There were ample comments on Scrooge’s fearful demeanour in contrast to his former

self".

“Part b) This was a very acceptable choice and examples included Fred, the charity workers and Bob

Cratchit. Many picked up on Fred’s initial fear of his uncle but his determination to try to socialise

with him. More able candidates included ‘Ignorance’ and ‘Want’ and added comment on context,

which is not required but added to their understanding. Some focused on Bob Cratchit’s fear of his

working conditions and fear of losing his job.”

The first of three exemplars is a Level 3 response.
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Part a) The candidate has provided a range of points, referring to

the effect of language. The response tends to be a little repetitive

and ideas would benefit from further development.

There is some use of terminology and the candidate focuses on the

task.

Points are supported with relevant evidence and a sound

understanding of the extract is demonstrated.

This is a Level 3 response gaining 10 marks.

Part b) The response to this part of the question covers a range of

examples from the text.

The candidate considers: Bob, Marley's ghost, Fan, the Ghost of

Christmas Future, fears for Tiny Tim and ignorance and Want. There

is a range of examples, but these are not considered in any detail.

There are some areas that would have benefited from further

comment. All the references are soundly rooted in the text and the

points are well supported. Focus on the task is maintained, but

ideas are not sustained.

This is a Level 3 response gaining 12 marks.

36     GCSE English Literature 1ET0 02



Candidates must explore other areas of the novel when responding

to Part b) of the question.

It is the candidate's opportunity to show how well they know the

novel.
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In this second response, the candidate gains marks in Level 2 and Level 1.
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Part a) This is mostly a narrative response but the candidate does

refer to language points. The candidate tends to use quotations to

paraphrase the extract. The reference to Scrooge questioning the

Ghost is good. The candidate does focus on how the spirit is

presented and makes some comment on the effect.

This is a Level 2 response gaining 7 marks.

Part b) This is a simple, brief response but the candidate does focus

on the task. There is reference to the content and essentially Marley

does give Scrooge a surprise.

This is a Level 1 response gaining 3 marks.

Candidates should avoid rephrasing the given extract by using

quotations from it. More successful responses pick words or

phrases and say how these exemplify the given theme, character,

setting or other question focus.
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Our final exemplar is a full mark response.
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Part a) includes a wide range of language and structural points.

Ideas are fully developed and supported with relevant examples.

The candidate selects specific words and phrases and explores

these in some detail. The response is both confident and maturely

expressed.

This is a Level 5 response gaining 20 marks.

Part b) The candidate explores a wide range of examples from

various points in the novel. The candidate does include some

language points, but these tend to support the ideas and points

made in relation to the question. A wide range of memorised

quotations have been included in the response and the candidate

regularly makes reference to the question.

This is a Level 5 response gaining 20 marks.
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Candidates should regularly refer to the questionin order to

maintain focus.
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Question 5 

Question 5 Pride and Prejudice

Part (a) Explore how Austen presents Miss Bingley in this extract.

Part (b) Explain how prejudice is important elsewhere in the novel.

The responses seen for this text are always a pleasure to read. Those who studied this novel wrote

convincingly about Miss Bingley with clear engagement with the extract. Others responded in a

personal way, but failed to discuss enough examples of language, form and structure.

In Part b), the theme of prejudice was well answered but, on occasion, gave rise to some

unnecessary information on Victorian stereotypes and the role of women. When integrated, this

enhanced the response but quite often it was an unnecessary bolt on. Examiners felt that Part b) of

the question was answered better than Part a) due to greater focus on the assessment objectives.

Overall, it was felt that students engaged fully with this question.

Examiner comments include:

"Part a) This was a wonderful extract that produced some excellent responses. Miss Bingley’s

diction and how this perfectly encapsulates her snobbish demeanour were skilfully commented

upon with apt supporting quotation. The ‘half whisper' to Bingley was often commented upon."

"For Part b) This was a very straightforward and accessible. Popular character choices were Darcy,

Elizabeth and Lady Catherine. There were many relevant personal responses. Excellent succinct

quotation supported the points being made."

“A smaller entry than other texts but some very good responses, firmly focused and exploring the

character through her mannerism and utterances. Reported and direct speech looked at prejudice

and jealousy presented through Miss Bingley’s character and the exclamatives as well as whispers

not achieving the intended effect on the male part of the audience etc.”

“Part b) was handled equally well and for this question often led to Level 5 responses with a full

variety of characters and situations explored through prejudice.”

This exemplar is a response that gained marks in Level 5.
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Part a) The candidate demonstrates an assured understanding of

Austen's use of language, form and structure in the extract.

Miss Bingley is identified as a 'snobby, fickle character' who is

'desperate to talk so ill of Elizabeth'. There is identification of the

listing of Elizabeth's 'flaws' and the candidate considers how this list

intensifies Miss Bingley's views.

Other language and structure points include examples of verbs,

speech, nouns, exclamatory sentences, short pauses, sarcasm and

the efffect these have on the reader. Quotations are embedded and

the response is assured.

This is a Level 5 response gaining 18 marks.

Part b) Following a short plan, the candidate considers a range of

examples when exploring prejudice in the novel. There is some

exploration of Darcy, Lady Catherine and how Jane is 'never

prejudiced'.

Some expressions are a little basic, such as 'the storyline would be

boring for the reader' and 'Mr Darcy seem stuck up' (sic), but the

candidate does begin to demonstrate an assured understanding of

the novel and has engaged with the question. This just slips into

Level 5.

This is a borderline response and just slips into Level 5, 17 marks.

For part a), candidates will qualify for higher Levels if they penetrate

the extract for as many examples as possible.
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Question 6 

Question 6 Silas Marner

Part (a) Explore how Eliot presents Dolly Winthrop in this extract.

Part (b) Explain the importance of religion elsewhere in the novel.

The responses to this question were often awarded marks in the top two Levels. Candidates fully

engaged with the extract and demonstrated their knowledge of the novel in response to Part b).

Responses were a joy to read.

Examiner comments include:

“This was a very accessible extract. Candidates commented on: Dolly’s kindness; mildness; the

gentleness in which she approached Silas and handled her child; her repetition of ‘good’; the simple

language; effectively being the first step in reintegrating Silas into the religious and village

community.”

“Candidates were able to find examples of the importance of religion in other parts through Eppie

and her christening, loss of faith and the God hiding from Silas, leading to his bitterness and

resentment, then finding it again.”

“For Part a) there were many focused and detailed responses to this question. Dolly’s qualities of

kindness and her empathy for Silas were noted. Her blind religious faith and her innate goodness

were not impaired by her illiteracy were supported by apt quotation. Analysis of Dolly’s humorous

comment when she pretends she doesn’t like lard-cakes in order for Silas to accept them were

often included in responses. For Part b), I had some engaging personal responses; popular

examples were Silas’s fervent faith at Lantern Yard and its loss and gain at Ravenloe. Some

responses commented on the increased strength of faith after its loss. Well-chosen references to

support points made in evidence were included.”

"Not many answered on this, but when they did there were some sensitive responses."

"Many did not understand the significance of the initials IHS but wrote knowledgeably about Dolly

Winthrop. Most could identify her kindness and her love for her son. Interestingly, in the extract,

not one student mentioned what IHS actually meant."

"Part b): Some of our less able candidates found the theme of religion difficult and some of the

answers were a bit superficial concentrating on the mistreatment of Silas rather than the effects of

religion on his life. The most able candidates tracked Silas and his transformation and WHY Eliot

used this theme, whereas less able candidates commented on a range of moments that allowed

some exploration."

The response included here is an example of a Level 4 (Part a) and Level 5 (Part b).
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Part a) This is a sustained response that considers how Dolly

'comforts' and 'reassures' Silas. Specific words and phrases are

selected to support the points made and some relevant terminology

is included. There is an assured tone, but this would have benefited

with more examples. The candidate maintains focus on the

question and explores language, form and structure.

This is a level 4 response gaining 16 marks.

Part b) This is an effective response that demonstrates an assured

understanding of religion elsewhere in the novel. There is

consideration of the events at Lantern Yard, Silas's loss of faith and

his feelings of betrayal, the theft of his gold, Eppie the 'angel' and

Silas regaining his faith. Quotations are embedded and, considering

this is a closed book examination, are used skillfully in the response.

This is a Level 5 response gaining 20 marks.

For Section A, Part a), a most useful acronym to use when exploring

AO2 is PETER: Point, Evidence, Technique, Effect on Reader.
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Question 7 

Question 7 Frankenstein

Part (a) Explore how Shelley presents Frankenstein's relationship with Henry Clerval in this extract.

Part (b) Explain the importance of letters elsewhere in the novel.

This was another very successful question with many candidates gaining marks in the top two

Levels. Those who struggled often made references to play versions or to film adaptations, which

did hinder progress as the use of letters (the question focus for Part b) is not as evident. Being an

epistolary novel containing a wide range of letters, many candidates produced exceptional

responses. Centres are reminded that the study of the novel is essential in order to fully engage

with the questions. Feedback from examiners was, on the whole, extremely positive.

Examiner comments include:

"This question elicited the most high-level responses and most of them were answered perceptively

and with insight."

"Part a): lots of very developed and analytical responses on Frankenstein’s relationship with Clerval.

Some responses used mature terminology more akin to A level e.g. rhetorical term: hendiadys, as

in: ‘cramped and narrowed’. Some responses also referred to ‘proleptic irony’. Most candidates

were able to comment on the first person narrative and to analyse how adjectives are used to show

the close relationship between Henry and Victor."

"Part b): This tended to be answered well. Many (of the small amount allocated) referred to the

epistolary structure or ‘chinese box’ framing of the narrative which had obviously been pre taught.

This question was responded to well. It seemed that candidates had been taught this topic and had

revised it well. Relevant examples were given and candidates could comment on how letters are

used as a narrative device in this epistolary novel. All students were able to identify the narrative

significance of the letters. The best students linked this with the need to communicate and

document the character life/moments and some even commented on the significance that the only

narrator who doesn’t have any letters is The Monster."

"Part a) The choice of passage was accessible. There were comments on: short sharp sentences as

an indication of Henry’s excitement of sharing time with his ‘excellent friend’; how they were a

‘complete dichotomy of one another’; Frankenstein’s sheer joy at both the friendship of Clerval and

being outside in natural surroundings was noted. More able candidates noted his mental state was

so improved with Clerval’s company. The pleasure of observing the landscape and the ‘faces of the

cheerful children’ and ‘peasants dancing’ produced some worthy comment."

“Part b) Popular examples were Walton’s and Elizabeth’s letters. Most noted the epistolary form

which acts as a medium for characters to express themselves. I saw responses from a centre which

had clearly taught letters and the ‘Chinese box' structure of the story to be contained in letters from

multiple characters, which give varying perspectives.”

“Letters were clearly seen as a structural framing device and the epistolary novel was frequently

commented on as well as means for the characters to present their views or pass on the messages

to each other as the only means of communication. This was not always precise as it could be with

longer introductions relating the importance of letters rather than specifying which letters. Better

answers related Walton’s letters to specific themes raised.”
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“There was some misunderstanding and some interpreted the relationship between the two men

as of a sexual nature. A few commented on Frankenstein using Clerval and how Clerval was

exerting himself to soothe and heal him. Comments on the structure often looked at changes in

Frankenstein’s mood and health through the extract.”

For our final prose exemplar, the response included here is clearly full marks.
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Part a) The candidate considers the use of exclamations, pre-

modifiers, nouns, compound declarative sentences, adjectives,

metaphors, pronouns, sibilance, semantics and more.

A sharp focus on both question and Assessment Objective is

maintained throughout the response and examples are used

effectively.

This is a Level 5 response gaining 20 marks.

Part b) In this response, the candidate considers how Walton's

letters are 'the driving force of the narrative' and how his letters

have an effect. The candidate goes on to explore 'the dynamic

between the monster and Victor' and how Frankentein's comments

lead to pain and destruction. This detailed response includes a wide

range of evidence and memorised quotations from the novel.

This is a Level 5 response gaining 20 marks.
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When responding to Part a) extract, encourage students to begin by

identifying specific words and phrases that provide good examples

and use these as the basis for their response to the question.
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Question 8 

Section B, part 1, Anthology

Of the Poetry Anthology section, by far the most popular question was Question 9, Conflict.

General comments include:

As in previous series, some very rare, but unusual and unexpected scenarios occurred:

candidates comparing with another poem in a different collection (either given or named in

another collection)

candidates writing more about their chosen poem rather than the one given

not enough space to write the response and continued on paper

several 2-in-1s and 3-in-1s, where candidates had used the prose answer space for the poetry

questions as well.

There were very few rubric infringements (responses where only one poem had been discussed).

Examiners are reminded about both the difficulty of this Anthology section and the limited time

that candidates have to respond to their chosen question. We appreciate that it is very hard for

candidates to compare aspects of language when they do not have a clean copy of the Anthology in

front of them. The suggested time for this section is just 35 minutes – but often responses were

very long and detailed.

Overall, the majority of poetry responses were very successful.

One examiner commented:

“All 3 questions were clear and allowed the candidates to be successful because they had several

options open to them in terms of comparison. The best responses were ones that did not rely

heavily on isolated contextual information or technique spotting, but instead showed a really

perceptive level of understanding of how both poems linked. Most candidates were able to

compare two poems. A few gave a general comparison rather than focused on the question.

Overall it was felt that candidates need to address the 2nd poem more – not just rely on the printed

poem. Better responses were more balanced in terms of comparison.”

Question 8 Relationships

Named poem: She Walks in Beauty by Lord Byron

Question: Compare how admiration for another person is presented in the two poems.

The most common second poems appeared to be i wanna be yours, La Belle Dame Sans Merci and 

Sonnet 43. Some candidates chose Valentine, often with less success.  Nettles made an appearance, if

rarely and although the responses were well written and thoughtful, they did not quite catch the

essence of ‘admiration’. The pairing with i wanna be yours was possibly the most successful.

Candidates were able to compare the mundane objects of Clarke’s poem to Byron’s more romantic

vision. More able candidates talked about the form of the given poem, commenting on the number

of stanzas and lines, but few mentioned its lyric form. Most candidates knew the narrative and
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better candidates were able to take a full text approach, whilst carefully weaving their response

with analytical and contextual points and juxtaposing She Walks in Beauty with their choice of

second poem.

For She Walks in Beauty, many candidates carefully identified the biased nature of the poem and the

way in which the reader is almost manipulated. Higher level candidates commented on the rhyme

and rhythm of the poem, but only a few referred to what this might represent e.g. how perfect the

woman is. Candidates of all abilities identified the simile ‘like the night / Of cloudless climes and

starry skies’ – lower level candidates often just identified it, but higher-level candidates spoke about

Byron’s comparing her with the night sky and its beauty and infinity. A large number of candidates

were able to comment on the light and dark imagery in the poem. Many candidates commented on

Byron being a Romantic poet, although there appeared to be little understanding of what that

might mean and what the Romantic Movement was. There was some biographical detail added on

occasions – largely to do with Byron and his relationships, but there is still a tendency for this to be

‘bolt-on’ rather than embedded and informing the comparison. Candidates appeared to remember

Byron’s womanising and sexual promiscuity in some detail.

Examiner comments include:

“She Walks In Beauty as the named poem seemed a pleasing choice. The question was closely

adhered to by many. Popular comparative choices were Sonnet 43 and i wanna be yours. Many

comparisons were perceptive and exhibited a skilful understanding of the form and structure of the

poems. The romantic style of Byron’s poem was effectively contrasted with the unusual examples

of showing love with Cooper Clark’s vacuum cleaners, raincoats and electric heaters. Although

context is only minimal, much was made of Byron’s ‘Don Juan’ lifestyle. The shared romantic love in 

Sonnet 43 made for easy comparisons."

"General comparative responses included ‘tennis style’, where a comment on one poem is directly

linked to the candidate’s choice in the other poem. Or all comments and analysis are limited to one

poem and then the second poem is analysed and commented upon.”

“She Walks in Beauty worked well as the named poem and candidates were able to write about it

across the ability range. It also enabled candidates to incorporate context more easily than in some

previous years (i.e. when Valentine was the named poem).”

“Most popular choices for the 2nd poem were: i wanna be yours and Sonnet 43 . There were also

some good answers that used 1st Date.”

“There were also a few excellent answers that used La Belle Dame and explored how admiration can

lead to objectification and obsession. The more successful candidates were able to comment on a

range of devices used accurately and also compared as they went along rather than writing about

one poem and then the other. Clear topics had clearly been trained in candidates to explore within

the poems, however a large amount of candidates just commented on the fact that there was a

rhyme scheme or amount of stanzas with no real development of how it then displayed admiration.

Context seemed to vary a lot within the responses. Often candidates made empty comments about

the context without linking or embedding it into their response.”

Two exemplars are provided for this question. This first is a Level 2 response.
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The candidate compares She Walks in Beauty with i Wanna Be Yours.

The response starts with a simple comparative point, that they both

talk about love but there is undeveloped comparison. There is some

comment on language on the line ‘A heart whose love is innocent!’

from the last line of the Byron poem. There is little written about the

second poem and there is no real context.

Level 2 Mark 5

Candidates must compare the two poems. Practise using discourse

markers: On the other hand, whereas, however, this is different to,

this is also seen, whereas, etc.
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This second exemplar is one that just slips into Level 3. This is a borderline example.
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The candidate compares She walks in Beauty with i wanna be yours.

The first two paragraphs do not really add anything to the response

– as they are just a repeat of the question.

There is some comparison of language features and how the poems

differ because of them.

A similarity is identified in terms of the admiration of a man for a

woman who may or may not be known to them.

The comparison of structure and personal engagement are

strengths of this response.

There are no comments in relation to context, which would place

the response lower in the Level, but the candidate does provide a

balance when exploring the two poems. On a best fit basis, this just

slips into Level 3.

Level 3 Mark 9

The Anthology poetry question assesses Assessment Objectives

AO1, AO2 and AO3.

Use the mark grids in the mark schemes to guide you when marking

mock examinations.

Candidates should demonstrate an understanding of the two

poems, compare them and explore the use of language, form and

structure, and use relevantterminology where appropriate.

Candidates should also comment on the context of the poems.
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Question 9 

Question 9 Conflict

Named poem:  War Photographer by Carole Satyamurti

Question: Compare how powerful images are presented in the two poems.

This was the most popular collection and this displayed a wide range of responses. The set poem

worked well for candidates. The majority of responses seen chose What Were They Like or Belfast

Confetti as the second poem but there were a fair number of candidates who chose Exposure and 

The Man He Killed, as well as The Charge of the Light Brigade.

A minority of candidates chose A Poison Tree, Cousin Kate and Half-Caste.

Candidates who chose Belfast Confetti were sure-footed in the context – and were able to talk about

different presentations of recent conflict. The fact that both poets use free verse also helped

candidates to talk about form. Candidates who chose ‘Exposure’ were able to comment on the

mood and tone of both poems with a degree of success. An interesting choice was made by a small

number of candidates that of ‘The extract from The Prelude’. The candidates were able to comment

on the conflict of man with nature as opposed to the man-made conflict of War Photographer.

The question on powerful images, meant that candidates could give very personalised responses.

Most discussed the image of the ‘child dropping the bundle’ although some tried to then discuss

the child being the ‘mother of the baby’ which then steered the discussion away from imagery.

Some made simple comparisons, but most candidates were able to compare very well. Context was

related well although slightly obscure at times.

When discussing War Photographer many candidates seemed quite secure when talking about the

fact that it is written in free verse. Many were also aware of the tense changes and why the poet

had used the present and then moved to the past. Higher ability candidates were able to move

outside the poem and see the poet’s reflections on the philosophical nature of suffering and

comment on this in relation to their choice of second poem. Candidates also, on occasions, talked

about pain in their chosen second poem. More able candidates were able to identify the change of

tone in the poem and this was often a discriminator. Some candidates talked about the use of

punctuation and how this related to both imagery and tone. The juxtaposition of ‘normal’ life and

photographs against the photograph of the girl was used well by more able candidates ‘small girl /

staggering down some devastated street’ was often identified. Many candidates talked about the

use of ‘the baby’ in the third stanza and how this might cause a reaction in the reader.

Examiners commented:

“War Photographer as the named poem was an apt choice for all abilities. Popular comparative

choices were Belfast Confetti, What They Were Like? and Exposure. The emotive language in War

Photographer was identified. I liked ‘my finger pressed’ understanding it was a camera, but the

implication is it has the power of a gun. In War Photographer and What They Were Like?, a sense of

chaos was analysed in both poems with how the poet’s diction ‘first bomb of the morning shattered

the stones’ and ‘when bombs smashed those mirrors’, graphically described the tragedy of war

upon the innocent civilian."

"The Vietnam war in What Were They Like? in contrast to the Belfast troubles in Belfast Confetti was

subtly identified as a professional war effort against communism, to the amateur war of bombs of

‘nails, bolts, nails, car-keys’.”
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“I think the comparisons are becoming much more accurate and sophisticated."

"The context and analytical skills of language, form and structure, coupled with apt supporting

quotation were successful for a wide range of candidates.”

“War Photographer worked well as the named poem, it had clearly been taught well and candidates

were able to write about it across the ability range.”

“Most popular choices for the 2nd poem were: What Were They Like? and Belfast Confetti, although 

The Charge of the Light Brigade and Poppies were seen quite frequently. Some really good responses

used Exposure as the second poem and this had clearly been taught well, with candidates able to

make good links and quote from the poem despite it being unseen.”

“Weaker answers lacked focus on the idea of ‘powerful images’ and just reverted to commenting on

how the conflict in both poems was presented. It helped to focus answers if candidates referred to

what type of image is presented – e.g. ‘destructive image of war’.”

Three exemplars are included for this question.
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The candidate compares War Photographer with The Charge of the

Light Brigade. The candidate begins by feature spotting but does not

develop the ideas. The comment on the ‘six hundred’ is an

appropriate, if undeveloped language point. There is little real

comparison; it is just implied. There is ‘little’ here, but enough to

place at the top of Level 1.

Level 1, 4 marks.

Candidates are advised to spend approximately 35 minutes on the

chosen Anthology section.
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Our second exemplar is a useful Level 2 / Level 3 borderline response
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The candidate compares War Photographer with The Charge of the

Light Brigade.

The language point and associated comment about sibilance in the

second paragraph shows awareness, but ideas are underdeveloped.

The comment about the complex sentence and the comment about

the repetition of the word ‘canon’ offer comment on form and

structure in the poems.

There are no explicit contextual points, but a mark is awarded on a

best fit basis. Had context been included, a mark just into Level 3

would have been appropriate.

Level 2, 8 marks

The Anthology poetry question assesses Assessment Objectives

AO1, AO2 and AO3.

Use the mark grids in the mark schemes to guide you when marking

mock examinations.

Candidates should demonstrate an understanding of the two

poems, compare them and explore the use of language, form and

structure, and use relevant terminology where appropriate.

Candidates should also comment on the context of the poems.

GCSE English Literature 1ET0 02     83



Our final exemplar is a response that is awarded a mark at the bottom of Level 5.
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The candidate compares War Photographer with Exposure.

The candidate begins by offering an overview of each poem in

relation to the question.

Relevant subject terminology is integrated and precise and there is

an assured grasp of form and structure.

There are some assured language points, but some points could

have been explored further.

Level 5 Mark 17

Candidates must compare the two poems.

Practise using discourse markers: On the other hand, whereas,

however, this is different to, this is also seen, whereas, etc.
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Question 10 

Question 10 Time and Place

Named poem: Composed upon Westminster Bridge by William Wordsworth

Question: Compare how feelings about a place are presented in the two poems.

These was the least popular section of the Anthology poems. Many candidates compared the given

poem to London and some to Nothing’s Changed. By far the most popular poem of choice was 

London. A small number of candidates chose Adlestrop which lent itself well to comparisons with the

urban setting of the set poem.

Many candidates in their comparison were aware of the narrative – they spoke about Wordsworth

observing the city of London and the river in the early morning as he stood upon Westminster

Bridge. This helped them to take a holistic view of the poem rather than feature spotting. Most

candidates also made some reference to the form of the poem being from Wordsworth’s own

perspective, higher level candidates recognising this as first-person narrative. There was some

feature spotting in relation to language, often looking at the positive view and commenting on

words such as ‘splendour’, ‘beauty’ and ‘majesty’. Some candidates talked about Wordsworth being

religious as he used the words ‘Dear God’ and sometimes this led to a context point. Candidates

also talked about Wordsworth’s relationship with his sister and also noted that the poem was

written during a journey to see his daughter who was in France at the time. Many candidates stated

that he was a Romantic poet, although without much elaboration as to what that meant. One

candidate noted the Wordsworth was usually associated with nature and hence the rather unusual

urban setting.

Candidates who chose London as their second poem generally identified Wordsworth as being

positive and Blake as negative when talking about The Thames. Here, candidates mentioned that

Blake was a sympathiser of the French revolution and drew on the poem to illustrate. Candidates

who chose Adlestrop reflected on the moment of peace in both poems, noting that Thomas was on

his way back to the Western Front.

Examiner comments include:

“I read some excellent answers comparing Wordsworth and Blake's London that explored ideas and

language in some depth. There were also, however, some very odd combinations made, particularly

by less able candidates who tended to default to the poem they knew best rather than choosing a

relevant poem to compare. This suggests that some teachers need to make sure candidates are

familiar with all the poems in the section and then support them in being able to see the poems

that shared appropriate themes so they can make a valid selection."

"Question 10 provided some good choices to compare, especially London by Blake, however, again

the idea and focus of the question is not sustained by many candidates."

“Although this seems the least popular section in the Anthology, the named poem was confidently

commented upon. The accuracy of the theme of the poem was reassuring."

This final Anthology poetry response received full marks.
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This is a long and detailed response on Westminster Bridge and 

London.

The candidate offers perceptive comments on how the structure

and form influence the reading and understanding of the poem.

Language is analysed in detail. The candidate uses technical terms

with confidence.

Comments on context and text are perceptive and are integrated

into the body of the response.

The response fulfils all the criteria for a Level 5 and beyond.

Centres are urged to cover all poems in their chosen Anthology

collection to give their students the widest scope of poems to

choose when answering the question.
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Question 11 

Section B, part 2, Unseen Poetry:

Question 11

Unseen Poems:

Childhood memories – Shopping in the 1940s by Mary McCreath

Shopping by Grace Nichols

Question: Compare the ways the writers present their thoughts about shopping.

These two poems were very successful and candidates responded well to them. The full range of

marks were awarded and candidates of all abilities were able to write something in response to

them.

Examiner comments include:

“The two poems were accessible across the ability range and weaker candidates were able to find

comparisons and come up with things to say about language and/or form and structure.”

“Candidates have clearly been taught evaluative language (adverbs such as ‘purposefully’,

‘masterfully’) and the effective use of this is a marker of higher level responses. Some candidates

made a judgement between the relative merits of the poems, or said which one was more

successful – perhaps in an attempt to be evaluative.”

“There was a wide range of responses to the unseen poetry comparison question. The comparison

poems seemed to offer virtually all candidates material to consider at least the nature of shopping

being different or the scarcity of item compared to ‘bulge of the shelf’."

"Generally candidates were able to compare meaningful points regarding the two poems, however,

some candidates did respond very literally to the texts and some saw it very much through the

prism of WW2.”

“Whereas all could see that McCreath’s Childhood memories – Shopping in the 1940’s was set during

World War II, a few completely misconstrued Nichols’ Shopping. Some felt that like the first poem,

the voice in the second poem struggled with shopping because of financial constraints. ‘Paralysed’

was taken literally and some totally misread the feeling of camaraderie in the first poem.”

“There is evidence that using skills learnt to analyse poetry from the anthology were more skilfully

employed on the unseen poems. There is a freshness and more confidence to give a real personal

response..”

“The choice of poems received a favourable response. The banal feel to Nichol’s poem was

identified with apt supporting quotation of ‘I wander supermarket aisles’. The patience of shopping

in McCreath’s poem and the paralysed feelings engendered by the supermarket shop were readily

commented upon.”

“Many noted the ‘shortages ‘in McCreath’s poem. The confectionery shops gave the reader a

whimsical feel with the end-stopped sentence in the first stanza gave the impression of excitement.

The arduous task of gaining a few items in Shopping contrasted to the sociability was noted. This
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was further expanded that the luxury of an umbrella didn’t generate jealousy but brought people

together, engendered a sense of trust and community."

The lack of punctuation gave Shopping a wandering feel. The simile, ‘blank as a zombie’, to illustrate

the boredom of modern shopping was a popular comment. I particularly like the comment that the

verb ‘spritely’ was a stark contrast to the ambulatory tone of the rest of the poem. The cellophane

on the apples acts as a suffocating force for both the apples and the shopper was a very insightful

comment.”

“Many responses found McCreath’s tone a bit wordy, even clichéd with the ‘snaking queue’. Nichol’s

realism of the boredom of shopping was more acceptable. The final stanza in Shopping elicited

some accurate and interesting responses. I liked the personification of the trolley that added to the

distorted overpowering feeling of the shopper.”

Three exemplars are included for the Unseen Poetry question.

GCSE English Literature 1ET0 02     97



98     GCSE English Literature 1ET0 02



The candidate begins with a reference to the given glossary and

goes on to make a fair point in relation to the narrator of Shopping

buying too little food 'for no apparent reason'.

There is reference to the 'stream of consciousness', but comment is

rather simplistic 'make them easy to understand'.

There is some relevant comment about both poems, but more

coverage of both poems would have benefited this response.

Level 2, 7 marks.

Please remind candidates that they should begin Question 11, the

Unseen Poetry section, in the correct place in the answer booklet.
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Our second exemplar is a Level 3 response.
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The candidate explores and compares both poems and provides

some examples of language, form and structure.

Ideas are not sustained and there is little developed personal

comment.

There is identification of the use of lists and colloquial language and

other linguistic featues.

This is a sound response.

Level 3, 11 marks
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Our final example is a Level 4 response.
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The candidate demonstrates a thorough understanding of both

poems in this sustained response.

The candidate begins by considering the 'underlying sense of

sadness' and goes on to explore a range of different language

techniques.

This is a developed personal response offering thoughtful comment.

More development of some points and further examples could have

benefited this response further.

Level 4, 14 marks.

Use these examples for students to identify comments on language,

form and structure and to highlight any comparative points made in

order to develop skills.
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Paper Summary
Based on their performance on this paper, centres are offered the following advice:

please remind students to write their responses in the correct area of the answer booklet. Space

is provided for each part. It does not matter which order questions are attempted, but the

responses should be in the correct answer space.

candidates should not use extra paper. Ample space is provided in the answer booklet.

centres should remind their students of which Assessment Objectives are being assessed.

Context is only assessed in Section B, Part 1 Poetry Anthology.

for Section A Prose, Part (a) of the question, candidates must explore the language, form and

structure of the extract. Candidates should just refer to the extract in this part of the question.

Section A, Part (b), candidates should draw on their knowledge of the text that they have studied

and give examples from elsewhere in the novel. Candidates may, depending on the question,

explore specific areas in detail or cover a range of examples. Remember, context and language

are not assessed in this part of the paper.

Section A, Part (b), examples can be particular references to other parts of the novel such as

events, episodes, character, action, and so on, that are relevant to the question. Candidates can

paraphrase quotations from memory, but exact quotations are not mandatory, particularly as

this is a closed book examination. The Assessment Objective assesses the candidate’s knowledge

of the texts and not language, form and structure. Centres should remind themselves of where

the Assessment Objectives are assessed. Context is not assessed in Section A.

Section B, Part 1, Anthology – candidates need to consider language, form, structure and context.

Poems need to be compared and relevant terminology employed where appropriate.

Candidates should be reminded to label their answers clearly (particularly Section A) and to use

the correct space in the answer booklet. A separate area in the answer booklet is provided for

candidates' responses to question 11.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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