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Introduction
The GCSE (9-1) English Literature examination 1ET0 01 consists of two sections and lasts for one

hour and forty-five minutes, with the recommended split of fifty-five minutes for Section A and fifty

minutes for Section B.

The questions require the candidates to show that they have completed a detailed study of two

texts.

The total number of marks available is 80.

The paper is assessed across AO1, 2, 3 and 4:

AO1: Read, understand and respond to texts. Candidates should be able to:

maintain a critical style and develop an informed personal response

use textual references, including quotations, to support and illustrate interpretations.

AO2: Analyse the language, form and structure used by a writer to create meanings and effects,

using relevant subject terminology where appropriate.

AO3: Show understanding of the relationships between texts and the contexts in which they were

written.

AO4: Use a range of vocabulary and sentence structures for clarity, purpose and effect, with

accurate spelling and punctuation.

Section A

One text from a choice of six Shakespeare plays from which the candidate must complete two parts

of the question. The maximum marks for the question are: part a) 20 marks for AO2 and part b) 20

marks for AO1 (15 marks) and AO3 (5 marks). Total for Section A is 40 marks.

Text choices:

Macbeth

The Tempest

Romeo and Juliet

Much Ado About Nothing

Twelfth Night

The Merchant of Venice

In Section A, the most popular text, with just under 28,000 responses was Macbeth. A full range of

marks was awarded and it was answered by all ranges of ability. The second most popular text was 

Romeo and Juliet with just under 15,000 responses.
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In most cases, candidates were able to demonstrate their knowledge and understanding of the text

they had studied. For Section A part a), knowledge of subject terminology was good, with many able

to correctly identify and use appropriate linguistic terms to support the comments they were

making. There were still a number of candidates who integrated context within part a) and

language analysis in part b), however this seems to have reduced slightly since last year, suggesting

centres are addressing this area within their teaching. Responses in the top Levels were able to use

sophisticated, A Level quality terminology, which was very pleasing to see.

It appeared that a full range of marks were awarded across all questions of the paper and the

majority of candidates were able to show a good understanding of the text they have studied,

illustrating how well centres had yet again prepared their students for the exam. Marks are

awarded according to whether a candidate demonstrates a simple and little (Level 1), limited and

some (Level 2), relevant and sound (Level 3), sustained and detailed (Level 4) or precise and

perceptive (Level 5) understanding.

General comments:

Part a) 

As Principal Examiner, it was pleasing to see that candidates had generally approached the

Shakespeare task with confidence and a good understanding of the requirements of AO2 when

answering this part of the question.

Many more responses were focused on the extract and very rarely deviated into the rest of the

play. When comments were made beyond the extract, in the majority of cases it was used as a way

to exemplify and develop the point that was being made. Many candidates that were awarded

higher marks did so because their knowledge of relevant subject terminology was accurate. They

were also able to present perceptive analysis with alternative interpretations. Many candidates

analysed language to word level (nouns/verbs/adjectives) and wrote about the connotations of the

language used. Most candidates also analysed the types of sentences, their functions and

punctuation used to achieve specific effects. The more successful candidates linked this to the

effect on the reader.

Fewer candidates explored the specific effects of Shakespeare’s use of verse/prose in the extracts.

Where this was seen, it was evident usually in the Level 5 answers and particularly in Macbeth.

There were still a number of candidates who included context (AO3) comments into Part a).

Part b) 

The majority of candidates were able to identify at least one or more areas in their chosen play

where the given theme was presented, although there were some that still used the extract from

part a) and just added in a couple of contextual points. Examiners were instructed to award marks

for the contextual comments, but obviously no marks could be awarded for discussing the extract.

Most candidates were able to embed social, cultural and historical contextual comments

throughout their response even if some acted as a bolt-on section at the end of a paragraph.

There were a number of candidates who analysed language and structural features in part b) which

are not required for this section of the paper. Candidates who were awarded higher marks

generally used discerning references from throughout the whole of the play. Some candidates who

paraphrased their references fell into the trap of retelling the story. Generally, candidates who had

planned their responses achieved higher marks.
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Section B

One text from Post 1914 British literature. Candidates have a choice from four play texts or four

prose texts and have to answer one question from a choice of two for each text. The maximum

marks for the question is 40. For AO1 (16 marks) and AO3 (16 marks) making a total mark out of 32.

There is also a mark out for 8 for AO4.

Text choices:

British Play

An Inspector Calls: J B Priestley

Hobson's Choice: Harold Brighouse

Blood Brothers: Willy Russell

Journey's End: R C Sherriff

British Novel

Animal Farm: George Orwell

Lord of the Flies: William Golding

Anita and Me: Meera Syal

The Woman in Black: Susan Hill

General comments:

As with 2018, examiners commented on the wide range of abilities and standards which were seen

throughout the different questions marked: from simple or narrative responses, through more

developed and sustained engagement, to those which showed a really perceptive and critical

understanding of the play or novel.

All examiners felt that Section B of the paper offered a range of good questions, enabling

candidates of all abilities to achieve marks appropriate to their ability. A clear and controlled focus

on the character or theme was central to those achieving the higher levels. Returning to the

question throughout the response and using specific discourse markers to signpost their

discussion, enabled the more able candidates to refocus their analysis before moving on to their

next point.

Context was used very well by many, with subtle links being carefully interspersed throughout

ideas. Less successful responses tended to include large swathes of context at the expense of

textual analysis and not all contextual points were useful or appropriate to the points being made,

but just described everything that the candidate knew about the time period/social situation. There

were still some candidates who did not include any context or analysed language and structure,

which is not marked in this section of the paper. In many cases, textual references were

appropriate and valid, however there were some candidates who had obviously learnt a bank of

quotations and tried to fit them in irrespective of whether they were appropriate to the character

or theme being discussed.
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Achieving a balance between text and context appeared more of a problem for questions 8, 13 and

14, where some candidates were so keen to demonstrate an extensive knowledge of everything

they knew about the context, that they forgot to anchor it to the text. However, there did appear to

be general enthusiasm and extensive research carried out with regards the contextual background

of most texts, especially for the Lord of the Flies responses, where many candidates discussed the

philosophical theories of Hobbes and Rousseau.

The examining team were again impressed by candidates’ control of language and very few got low

marks for AO4.

There were still a large number of candidates who completed both sections of the paper in one

area of the answer booklet. Centres need to advise candidates of the importance of completing

both sections in their corresponding areas of the answer booklet.
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Question 1 

Macbeth

The extract for Macbeth was taken from Act 2 Scene 3, lines 1 to 32.

For part a) candidates were asked to explore how Shakespeare presented the character of the

Porter in the extract, whilst part b) required candidates to explain the importance of evil elsewhere

in the play.

Part a) – The Porter

The majority of candidates, across all levels, were able to pick out a number of language and

structural features within the extract.

Many responses explored the use of repetition, particularly 'knock, knock' and the lexical field of

'Hell', with the latter often extended to touch on Macbeth’s Castle as the location of hellish deeds,

and the way that Macbeth could represent the Devil as a result of killing Duncan.

Interpretations varied between the castle being dark and sinister to being light-hearted and even

bordering on slapstick. At this point, some lower level responses strayed into a bit too much

context, discussing superstitions, divine right of kings etc or a description of events. However, there

was a pleasing number who maintained focus on language and referred back to the passage.

Effective responses focused on the role of comedic relief to alleviate the tension following the

dramatic scene before and to juxtapose the character of Macduff and/or to mimic that of the

witches. A large number of candidates suggested that the ‘Knock, knock’ was similar to our modern

‘knock knock’ jokes told by children and made the Porter appear playful and immature.

Many candidates interpreted the Porter as insane and seemed to miss the fact that he was drunk

but the language points made were nevertheless still extremely valid as they discussed broken

sentence structures, use of hyphens or short staccato sentences, creating an erratic effect.

Candidates also pointed out that although Macduff spoke very few lines, they were more measured

and rhythmic, suggesting a ‘higher’ status character. This was also supported by the Porter referring

to him as ‘sir’ – spotted by many candidates. One candidate described the passage as ‘a pocket of

humour within the tragedy’. Top level candidates were able to evaluate different levels of the

Porter’s character.

Part b – Evil

Candidates engaged well with this part of the question as there was such a wealth of material on

which to draw: the witches, Lady Macbeth and Macbeth himself.

The most successful candidates gave specific examples from the text rather than just an overview.

Popular reference points were the opening scene; Lady Macbeth’s ‘unsex me here’ speech, the

dagger scene, the murder of Banquo/ Fleance/ Macduff’s wife and children and the ghost of

Banquo. It was this murder of innocence that many cited as the most extreme example of evil.
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Candidates were also confident in contextualising these examples, with references to superstitions,

the presentation of women and the Divine Right of Kings. Some candidates explored how

Shakespeare used the theme of evil as a piece of propaganda or as a way to promote morality to

his audience. This enabled responses to convincingly integrate context by exploring the characters

who exhibit evil qualities.

Thematic approaches were also highly successful by looking at the way gender, guilt, chaos, order,

ambition or the supernatural interact with evil elements in the play.

Perceptive interpretations of Macbeth’s evil attributes inspired alternate interpretations which

explored how, on the one hand, he could be perceived as innately evil from the outset whilst his

character could also highlight how even brave and honourable individuals can be irreversibly

consumed by evil forces.
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The response was awarded the following marks:

1a) 10 marks

1b) 10 marks
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Part a) 

There is a clear focus on the extract and the way the Porter is presented as comedic, with his

language used to contrast the 'dark' scene previously. Although the candidate briefly makes

reference to part of the play out of the extract, the link helps to develop the point and is

completely valid.

Mention is made to the use of the 'knock knock joke' and this continues the idea that the Porter

and the scene is used to 'lighten the mood'. It could be argued that the response is a little

repetitive on page 2, however it was felt that there was sufficient depth throughout the

response to justify a mid Level 3 mark. Structurally, the candidate mentions the use of a

monologue and the prose form to ensure aspects of language, form and structure are covered.

Other points made consider how the Porter is presented as drunk and careless, which is

supported by the analysis of rhetorical questions. There is a brief deviation to discuss context at

this point but overall, the response is sound.

Part b) 

The response opens by exploring how Shakespeare 'shows evil' through the witches and how

they could leave an 'audience feeling disturbed'. The point made is supported by an accurate

and well chosen quotation, however this lacks analysis - how do these words relate to evil?

Instead the point moves on to discussing witchcraft at the time the play was written, and how

'James I was convinced witchcraft was real'. At times the candidate does include analysis of

language, form and structure, which is not required in part b).

Another area considered within the response includes the way Lady Macbeth manipulates

Macbeth and how she calls upon evil spirits to 'unsex' her. Again, further development of this

point would be needed to move to a Level 4.

The conclusion is fairly general, although there is mention made to Greek tragedies and how the

good hero turns bad.
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To move this response up to a higher Level 3 or Level 4, the candidate needs to ensure all

exemplification is analysed fully and linked back to the question. How do the images/words

convey evil?
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The response was awarded the following marks:

Part a) 20 marks

Part b) 20 marks
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Part a)

This response is a good example of a full mark Level 5 which, although it has a couple of areas

that could be developed further, still explores a significant range of features within the extract to

justify the mark awarded. The quality of the response is sustained and shows the candidate has

a cohesive understanding of how language, form and structure is interrelated to create an effect

on the reader.

The candidate explores how Shakespeare presents the Porter as a 'satirical and comedic

character' who plays an important role within the play to 'decrease tension' for the audience. As

with the previous response links are made to aspects not mentioned within the extract, however

given the role of the Porter as the gate-keeper at Macbeth's castle, links to Macbeth and Lady

Macbeth are valid to help explore the Porter's character.

Discussion is wide-ranging and considers a number of language and structural features,

including: the use of religious allusions to 'Hell-gate' and how it could be perceived as the Porter

working for 'cunning devils'; sexual imagery and his references to sexual desires; the way

caesura creates the impression of slurred speech as a result of his drinking; the use of prose

and colloquial language to reflect his social status and the use of rhetorical questions to convey

his confusion. Terminology is accurate and integrated.

Part b)

The candidate in part b) examines the way Shakespeare uses evil acts, particularly regicide, to

send a message to the audience about the 'consequences of such evil'. Three main areas are

considered:

1. The witches and their 'incorrect ideals of morality'. The candidate does make mention to

language, in the form of 'fricatives', which cannot be rewarded, however the discussion of how

their chanting is almost 'hypnotic' and used to 'taunt' and 'torment' Macbeth is assured and

demonstrates a perceptive understanding. Exemplification is precise and integrated within the

response and a personal opinion is established, with appropriate reference made to context and

King James I.

2. Lady Macbeth and her use of 'mental manipulation to coerce' Macbeth into killing Duncan.

Again, close and appropriately chosen examples are embedded into the response with

discussion of the role of women and the patriarchal society.

3. The final area covered is the evil presented through the character of Macbeth. The first point

made concerns his behaviour after Lady Macbeth dies. Two alternative interpretations are given

and the candidate makes an excellent contextual point concerning Shakespeare's use of

psychology within his plays. The final point explores the evil of regicide and the concept of the

Divine Right of Kings.

Overall a detailed and perceptive response fulfilling all the requirements of a Level 5.
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Question 2 

The Tempest

The extract for The Tempest was taken from Act 5 Scene 1, lines 307 to 318 and the Epilogue.

For part a) candidates were asked to explore how Shakespeare presented the character of

Prospero in the extract, whilst part b) required candidates to explain the importance of authority

elsewhere in the play.

Part a) - Prospero

Many good responses were reported, which looked at the conflicted presentation of Prospero and

how the epilogue switched to him addressing the audience. Many thought Prospero still appeared

powerful through the way he used a strong rhythm right to the last speech and was very controlled.

There was also discussion on the use of softer, compassionate language: ‘our dear-beloved’, ‘chick’,

’please you’ and some candidates said his final speech to the audience sounded like a spell and

how it was ironic as he had finally renounced his magic. Most candidates mentioned the last two

lines being a direct request, ‘you’, ‘your’ and commented on the use of a rhyming couplet to finalise

the speech and end the play.

Part b) - Authority

Quite a number of the responses explored the character of Prospero elsewhere in the play and his

use of magic as a form of authority, either for good or to control others.

Most of the responses focused on Prospero’s authority over Miranda in terms of her relationship

with Ferdinand. This was then linked with the concept of a parent and child relationship and how it

reflected traditional roles of the time period, with regards to arranged marriages.

Many candidates explored the controlling relationship with Caliban, especially in terms of

punishment if he was disobedient. This was generally linked with colonisation and the treatment of

natives.

Although there were a few responses that explored Prospero’s relationship with Ariel, this was

generally in the minority as the theme of authority was often interpreted as a negative form of

control.

Some more able students included comments on Prospero’s earlier position as Duke of Milan and

how this afforded him authority over his people.
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The response was awarded the following marks:

2a) 15 marks

2b) 16 marks
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Part a)

The opening of the response summarises how Prospero is presented as a 'gentle, authoritative

and appreciated character' who uses whimsical language to wish for 'calm seas' for the other

characters. The response is focused and makes a number of references to specific language and

structural features, although there is a slight tendency to 'feature spot' at times. Analysis is not

always sustained or fully developed to move to the top of a Level 4.

The candidate explores Shakespeare's use of a tricolon to convey Prospero's kindness; the use

of long sentences to show his authority over the king and how Prospero speaks in rhyme to

'catch further attention and appreciation' from the audience, but could develop this further by

considering why he wants recognition and appreciation and what this tell us about his character.

Terminology is accurate and, in many cases, focused.

Part b)

The candidate considers three main areas from the rest of the play where authority is

presented:

1. Prospero's control of Ariel and Caliban and how that differs, with Caliban being seen as a

'poisonous slave' and 'hardly human'. Contextually, this point is linked to colonisation and the

works of Montaigne.

2. The second area discussed is Ferdinand's authority over Miranda due to his gender and

position as the heir to the throne of Naples. Whilst this is an unusual point, it is still developed

and well explained and enables the candidate to mention the contextual features associated

with the Divine Right of Kings and the role of women.

3. The final area that is discussed is the authority Prospero has over his daughter, Miranda, and

how he controls what she knows and her meeting with Ferdinand, reflecting the patriarchal

society.

To achieve a high Level 4 or Level 5 in part a) each language or structural feature identified

needs to be fully developed before moving on to the next point.
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Question 3 

Romeo and Juliet

The extract for Romeo and Juliet was taken from Act 4 Scene 3, lines 14 to 45.

For part a) candidates were asked to explore how Shakespeare presented the character of Juliet in

the extract, whilst part b) required candidates to explain the importance of fate elsewhere in the

play.

Part a) – Juliet

It was felt by examiners that the majority of candidates were able to access the part a) question and

there was consideration made to: Juliet’s confusion; her questioning of the right course of action;

her steadfast belief in Romeo’s love for her and her growing doubts about the Friar’s real

intentions. Focused comments about pace, the use of (rhetorical) questions and her transition from

seeking help to becoming more independent were major language and structural features

mentioned.

Many candidates picked up on the word ‘fear’ from the second line and explored other references

to this for example, the need for ‘comfort’, ‘I fear it is’, ‘fearful point’, as well as the frequent use of

question marks and exclamation marks to show anxiety or panic. Many linked this in with other

references to dark language and references to death. The stage directions (repetition of knife) were

frequently cited as proof of Juliet’s determination. It was apparent that some mid-level candidates

had been taught a particular structure (PETER was a good example) and, although some responses

were a little laboured at times, many were established enough to achieve a secure Level 3 or Level

4 mark.

There were some candidates who still struggled to focus on language and described in great detail

the events leading up to this point in the play. There was also still a disappointing number of

candidates who strayed into discussing context, especially arranged marriages and religious beliefs

and a few who misinterpreted ‘bloody Tybalt’ to be swearing, then went on to explain why Juliet

hated Tybalt.

Part b) – Fate

A large number of candidates looked at the importance of fate by using the prologue and the

reference to ‘star-cross’d lovers’. Other textual examples included Mercutio’s final curse, ‘a plague o’

both your houses’ and Romeo’s comment, ‘I am fortune’s fool’. One examiner mentioned seeing an

interesting and well supported response which argued that Romeo was much ‘more a victim of fate’

who spent more time complaining about this, whereas Juliet proved the stronger character by

taking control over her fate by challenging her parents and Friar Lawrence.

There were some lovely comments from candidates in the top-Level range who explored the

impact of the Friar’s prophetic comments when discussing Romeo’s quick marriage to Juliet. Some

of the more perceptive understandings of context compared the significance of Elizabethan and

Italian culture (including religious contexts) to develop alternate interpretations. Context was less

successfully embedded when responses relied on blanket statements such as ‘so the audience

would have understood this’. Instead, students should use context to interpret Shakespeare’s

intended message for his audience.
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The response was awarded the following marks:

3a) 10 marks

3b) 9 marks
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Part a)

The response meets all the requirements of a Level 2 and has moved away from the descriptive

approach and is starting to show more of an understanding of how Juliet is presented within the

extract. As a result, a mark in Level 3 is more appropriate. Although there is one key point made

exploring how she is nervous and worried, this central idea is considered in a number of ways

and from different areas of the extract.

The first paragraph discusses how Juliet questions and answers herself as she is not talking to

anyone and is anxious for answers. This idea is continued through to paragraph 3 and examines

how Shakespeare uses dashes and commas to show how she is hesitant about drinking the

potion.

There is some misunderstanding in paragraph 4, when analysing the stage directions and how

Juliet placing the knife under her pillow suggests she is hesitant. Despite this, the candidate has

shown an understanding of the character and mentioned a couple of language and structural

features which is sufficient for the mark awarded.

Part b)

The response does go out of extract and particular focus is made to the prologue and the way

that predictions are made from the start of the play. There are sufficient points discussed to

warrant a mark at the bottom of a Level 3.

The strongest part of the response is paragraph 2, which shows a sound understanding of how

Romeo's and Juliet's 'future is set' and cannot be changed. The candidate explores the way the

prologue is used to tell the audience 'what happens' and to keep them engaged.

The lack of contextual comments does restrict this responce from being awarded a mark higher

up the level.

Part b) requires contextual comments to be integrated within the response to help develop the

point being made.
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The response was awarded the following marks:

3a) 14 marks

3b) 14 marks
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Part a)

There is a clear focus on the character of Juliet from the start of the response and how she is

presented through the use of rhetorical devices. This is closely supported by exemplification

from the extract to explore how she is a 'naive character'. Analysis is well developed and the

candidate does give their own opinion suggesting that the audience would be able to

'understand Juliet's' inability to make decisions.

The response continues to discuss the use of paradox to suggest Juliet is 'torn between life and

death' and how this presents her as innocent and unable to make decisions. The candidate

develops this further to explain how they consider Juliet to be conflicted and thereby leaving the

audience conflicted. Not all points are fully supported by the text, for example the paragraphs

exploring the use of exclamatory sentences and the semantic field of death, could be developed

further with key examples given and specific words analysed to explore how they present the

character of Juliet.

Part b)

The initial point exploring Romeo's and Juliet's initial meeting at the Capulet party and how it

reflects the theme of fate, is a little tentative and is more related to the animosity between the

familes. However, the candidate does go on to explore how their love was 'written in the stars'

and contextually reflected the common superstitious attitudes within the audience.

Paragraph 2 is a stronger, more sustained, response that considers Romeo's declaration that he

is 'fortune's fool' and how he is fated to defend the honour of his family. The reference to

Mercutio's curse is also analysed and linked to the context of family honour.

The final two paragraphs discuss how Juliet feels it is her destiny to marry Romeo despite being

disowned by her father when she 'refuses to marry Paris' and how Romeo and Juliet are 'star-

cross'd lovers'.

The candidate shows a sustained understanding of context and how it relates to the theme of

fate.

When exploring a particular theme in part b), ensure all textual examples relate to that theme.
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Question 4 

Much Ado about Nothing

The extract for Much Ado about Nothing was taken from Act 1 Scene 1, lines 137 to 167.

For part a) candidates were asked to explore how Shakespeare presented different opinions of

Hero in the extract, whilst part b) required candidates to explain the importance of love elsewhere

in the play.

Part a) – Opinions of Hero

It was noted by some of the examiners that, although the question asked for both characters’

opinions, there was more of a tendency to focus on Claudio, with brief comments made to

Benedick.

Many commented on the repeated use of questions by each character and some went on to try to

explain their different tones, for example, Claudio’s seeking approval and Benedick’s almost

denying it. The word ‘jewel’ featured in many responses but the lower-level responses took this as

an opportunity to digress into context and the attitudes towards women and how they were seen

as being something that you owned. It was also felt that the analysis of language and structure

compared to the other texts in Section A was not as strong.

Successful responses used a comparative approach to alternate between the analysis of Claudio's

and Benedick's opinion of Hero, using each to explore the contrasting natures and attitudes of both

men.

Part b) – Love

There were a lot of responses that felt Claudio’s love was not genuine and some strong responses

which contrasted it to the love of Benedick and Beatrice, arguing that they knew each other much

better, ‘warts and all’, as one candidate described, and therefore their love was more genuine.

Some commented that this was more unusual in the context of the time and made valid points

about courtly love.

There were quite a lot of candidates who wrote about the ‘sisterly’ love Beatrice shows towards

Hero, as she tries to care for her after the aborted wedding. There was also much criticism of the

cruelty of Leonato, a father who should love his daughter rather than rejecting her so suddenly and

completely. It was felt that candidates engaged well with this question and successfully linked text

to the context of patriarchal society and arranged marriages.
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The response was awarded the following marks:

4a) 9 marks

4b) 11 marks
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Part a)

The candidate establishes a clear focus on the question and how Benedick's 'honest judgement'

suggests that he is 'ignorant'. The textual example is rather long and is not broken down to

focus on the language, for example, the use of repetition or tricolon. The candidate does use the

term 'phrase'.

The response continues to examine the character of Claudio and how he has a naive nature and

is quick to judge. There is a closer focus on the word 'modest' and the candidate shows a sound

understanding of how Claudio 'judges Hero' based on her looks.

It was felt that the response is more an examination of Benedick's and Claudio's personalities

and does not fully analyse their opinions about Hero.

There is a good consideration made to the way Claudio objectifies Hero, which is supported by

an appropriate example. The lack of subject terminology throughout the response does limit the

mark awarded.

Part b) 

The response for part b) is slightly stronger than a) as the candidate meets more of the bullet

points for AO1.

Four key areas of the play are discussed in connection with the theme of love:

1. How Benedick and Beatrice 'confess their love for each other' and how it appeared 'fake' at

first, but later their genuine feelings were revealed.

2. Margaret's love for Borachio and how she wants to marry him, reflecting the attitudes of

women in the 16th Century.

3. Leonato's love for his daughter and how he is prepared to fight for her 'dignity'.

4. Beatrice's love for Hero and how she asks Benedick to 'kill Claudio'.

Despite the brief mention to context in paragraph 2, there is no other reference made within the

response.

Bullet point 4 of the mark scheme requires a discussion of the relationship between text and

context of the play, which needs to be integrated into the response. (AO3)

GCSE English Literature 1ET0 01     51



Question 5 

Twelfth Night

The extract for Twelfth Night was taken from Act 5 Scene 1, lines 221 to 253.

For part a) candidates were asked to explore how Shakespeare presented the reactions of

Sebastian and Viola in the extract, whilst part b) required candidates to explain the importance of

suffering elsewhere in the play.

Part a) – Reactions of Sebastian and Viola

There were some very high-level responses to this question. Most candidates picked up on the

amazement and confusion of the characters, usually dealing with both, rather than just one and

almost all the responses seen commented at length on the structure, in particular the use of

questions at the beginning and the short sentences in the middle building up to the climax. Many

also picked up the repetition of ‘thirteen years’.

In terms of language, there were many comments on the violent reference to the 'sea' by Sebastian

at the beginning and how it had ‘devoured’ Viola, while stronger responses contrasted this to

gentler language at the end of the extract and their ‘happy’ ‘embrace’.

Part b) - Suffering

Generally, candidates tended to focus on the suffering of Malvolio with particular reference to the

Sir Topas scene, which was then tied in well with references to attitudes towards Puritans.

Many also considered the various ‘unrequited love’ issues and some went on to discuss the shallow

nature of the ‘suffering’ as befitting a comedy. There were a number who sympathised with

Antonio’s suffering caused by his inferred homosexual love of Sebastian. Generally, these

responses were well supported by textual references and there was at least ‘sound’ comment on

context. There were a few who considered Sir Toby suffering from alcoholism but they found this

more difficult to substantiate from the text.
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The response was awarded the following marks:

5a) 12 marks

5b) 14 marks
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Part a)

The response is a good example of a top Level 3, showing a sound understanding of language,

form and structure. The candidate opens with a summary of how both Sebastian and Viola are

'shocked, confused and in disbelief' at seeing each other for the first time since the shipwreck. A

number of language and structural features are explored, including the use of questions and

exclamation marks to convey their surprise and joy at being reunited. Exemplification is used,

however not all points are fully developed or explored, and some paragraphs start and end on a

quotation. There is a clear attempt at a P.E.E structure in some paragraphs, which link to the

question. The candidate does make a brief mention of context which is not required in part a)

questions.

Part b)

The candidate shows sustained understanding of how sufferring is presented elsewhere in the

play. The response explores the way Malvolio suffers by becoming the 'victim of a prank', is then

locked in a dark room and suffers being ridiculed by Feste. Clear and relevant links are made to

the context of the play, with particular focus on Puritans and their attitudes to the theatre. There

are also good links made to the origins of lunacy. There are a couple of points where the

response is a little narrative, but the range of examples and contextual points made helps move

the mark into a Level 4.
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Ensure all quotations are analysed and link back to the question.
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Question 6 

The Merchant of Venice

The extract for The Merchant of Venice was taken from Act 3 Scene 2, lines 114 to 148.

For part a) candidates were asked to explore how Shakespeare presented the character of Bassanio

in the extract, whilst part b) required candidates to explain the importance of power elsewhere in

the play.

Part a) – Bassanio

Examiners commented on how they were impressed with the range of comments candidates made

about Bassanio’s behaviour in the extract. Most of the responses commented in some form about

the sincerity of Bassanio, looking in detail at the significance of ‘fair’ in relation to Portia.

Key areas that were explored included the use of punctuation, particularly exclamation marks to

describe the extent of Bassanio’s emotions, particularly his excitement at the beginning, and the

rhyming couplets to express Bassanio’s strong feelings at the end. There was a tendency with

some, to stray into context and explain how Portia is seen as a passive woman, controlled by men,

particularly her father.

Part b) - Power

Following on from the passage, some candidates went on to discuss Portia’s power once she was

dressed as a man.

There was also some focus on Shylock’s lack of power, especially in the court when faced with the

power of the law and the Christians.

Candidates did not seem to struggle for examples or ideas relating to power. There were also some

nicely focused and integrated contextual comments about power in relation to Portia in the

courtroom scene; some bolt-on comments related to the power of Christians and that Shakespeare

had not really seen Jewish people as they were banned in England, which went a little too far and

actually detracted from the power struggle between Shylock and Antonio.

Stronger responses dealt with the more subtle manipulations between Antonio and Bassanio as

well as Portia and Nerissa’s dealings with their husbands.
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The response was awarded the following marks:

6a) 18 marks

6b) 17 marks
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Part a)

A strong response, which is cohesively written and discusses how the character of Bassanio is

presented as a surprised, romantic and talkative character. Terminology is well selected and

shows an accurate understanding of how the interrelationship of language, form and structure

has an effect on the reader. Mention is made to the use of hyphens to show Bassanio 'losing

eloquence' and alliteration to convey surprise and disbelief; however this is a little repetitive and

could be developed further. When discussing how Bassanio is romantic, the candidate explores

how he repeats the word 'sweet' to describe Portia and to convey his love for her. It is a little

unclear how the words, 'spider', 'gnats' and 'cobweb', used to compare Portia to an insect, link to

the theme of romance, however, despite this, there is a range of features explored to place this

into a Level 5.

Part b) 

The candidate discusses 3 main areas within the play where power is presented. These include,

the misuse of power by Shylock and how he revels in his power over Antonio. This is linked

contextually to the treatment of Jews and the point is well supported by examples from the play.

There is a slight tendency to re-tell events, however the overall style is developed and meets the

requirements of a Level 5.

The second area considered is the way Portia has power over Bassanio and how she convinces

him to give away his ring. Contextually, this is linked to the presentation of women and Portia's

role as an assertive woman.

The final area discussed is that of Antonio's position of power as an 'upperclass successful

merchant' and the way he abuses his position over Shylock by insulting him and treating him

with contempt.

The conclusion is assured and shows a secure understanding of how power in Venice resulted in

'hypocritical values and double standards'.

When linking to the contextual presentation of men and women, try to avoid making general

statements. For example, not all women in the Elizabethan or Jacobean period were subservient

to men. Some would have owned property, had private funds or run businesses. Use the

occasional 'some' or 'many', rather than 'women in the Elizabethan period didn’t have any

power'.
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Question 7 

An Inspector Calls

The question required the candidates to explore the importance of the Birling family relationships.

7. The Birling family relationships

The beginning of the play featured in many responses and generally talked about the closeness of

the family and the celebration dinner.

Many candidates took an early opportunity to look at the signs of wealth and selfishness, pointing

out Sheila’s materialistic excitement about the ring, but also Gerald’s relationship with the family

being as much about business as about love. Some linked this to Mr and Mrs Birling being more

accepting of his affair than Sheila. One candidate wrote: ‘Mr Birling clearly prefers Gerald over Eric,

his biological son, due to his social status.’

Successful responses commented that the dinner was more formal than cosy, with a parent at each

end of the table, suggesting the lack of closeness between Mr and Mrs Birling or how they are

presented as having ultimate control over the family. A number of candidates also showed an

understanding of the evolution of the relationships between the parents and children in the play

and were able to integrate contextual ideas of patriarchal and social class attitudes to family

structures.

Pretty much every relationship was covered somewhere and candidates had obviously been

prepared for this kind of question. There were many who explored the way family relationships

changed and there was some effective analysis of how the younger generation became the adults

i.e. Sheila trying to warn Mrs Birling and Eric openly challenging both parents.
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The response was awarded the following marks:

AO1 and AO3 - 23 marks

AO4 - 8 marks

68     GCSE English Literature 1ET0 01



GCSE English Literature 1ET0 01     69



70     GCSE English Literature 1ET0 01



The candidate makes a number of developed points, which explore the importance of the Birling

family relationships and is sufficiently developed to meet the requirements for a mark in the

middle of a Level 4.

The response opens with relevant comments on the context of the play and the time period in

which it is set. Mention is made to capitalism and 'the rise in socialism'. The first relationship

explored is that of Mr Birling and Sheila and how as a 'hardheaded business man', running his

company is more important than his daughter's happiness. The candidate references Mr

Birling's desire for Sheila to marry Gerald to merge his company with the Crofts and how he has

a 'weak relationship' with Sheila. The paragraph concludes with a comment on the position and

treatment of women.

The second area discussed is the relationship between Mr Birling and Eric and how their views

differ when it comes to running a business and the treatment of workers. An appropriate

reference is integrated and briefly analysed, however this area could be developed further

before moving on to discussing context.

The third area explored is the relationship between Sheila and Mrs Birling and how Sheila loses

her temper, questioning her mother's ignorance of the Inspector. The point would be improved

with closer exemplification from the play.

The penultimate paragraph considers the 'contrasting views, beliefs and opinions' that affect the

family relationships and how the Inspector highlights their 'mistakes' and describes how their

behaviour impacts on others - particularly Eva/Daisy.

The response concludes by referring back to the question and quotation provided to reflect the

relationship between Eric and his father.
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Ensure all points are well supported by textual examples from the play.
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Question 8 

An Inspector Calls

The question required candidates to discuss the way the Inspector is significant.

8. The Inspector

A much broader range of responses were seen for this question, which was to be expected as it

was the most popular question for Section B.

Most candidates, even at the lower levels, explained how the Inspector was the mouthpiece of

Priestley and this opened up some detailed and, at times, philosophical discussions on the merits

of socialism. Many used the ‘responsibility’ speech to support their arguments and some contrasted

this with the ‘idiocy’ of Birling’s ‘Titanic’ and war speech, which worked well.

There was a lot of reference to the change of lighting to herald the Inspector’s arrival and most

candidates picked up on the significance of his name. Candidates also liked his ‘one person at a

time’ approach, interpreting it as ‘like a trial’, ‘intimidating’, ‘ruthless’ and ‘easy to follow’. Some

candidates focused on him as a god-like character, who appeared to know the answers already and

that his function was to get the Birling family and Gerald to admit to their involvement with

Eva/Daisy and to take responsibility for their actions. Similarly, some considered the Inspector as a

moral character rather than a legal figure.

Contextually, consideration was made by most candidates to the capitalist versus socialist attitudes

presented and Priestley’s purpose of challenging the audience’s moral responsibilities to society.

An extremely assured response, with a high level of personal engagement and perceptive

understanding of how the Inspector is used by Priestley to 'drive the play forwards'. Contextual

points are interspersed throughout, however they are a little lengthy at times and tend to dominate

the points being made. Briefer salient comments would be better at this level.

The candidate explores the initial presentation of the Inspector as a moral judge, who 'condemns

the Birlings' and acts as a mouthpiece for social responsibilty, seeking revenge for the way they all

treated Eva/Daisy. Assured links are made to a modern day context, with particular reference to the

Grenfell Tower disaster and how there are 'still gaps in wealth today'. Appropriate and integrated

exemplification is made throughout to support ideas and opinions. The whole response is

sufficiently detailed and perceptive enough to meet the demands of a Level 5.
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The response was awarded the following marks:

AO1 and AO3 - 30 marks

AO4 - 8 marks

Interweave more specific contextual comments throughout the response, to illuminate and

develop the points being made, rather than add on more general, unrelated comments at the

end of a paragraph.
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Question 9 

Hobson’s Choice

The question required candidates to explore the significance of the Hobson family.

9. The Hobson family

With only 119 candidates choosing to answer this question, the range of marks awarded was

smaller and tended to centre around Level 3.

The vast majority of candidates primarily focused on Hobson and his relationship with Maggie and

how he expected her to run the house and business following her mother’s death. Contextually,

this discussion point was used to explore how their relationship reflected the gender roles of the

time and the patriarchal system. There was a considerable amount of context about men’s drinking

problems, with a couple of candidates adding that times have changed because now women have

drink problems too.

The other daughters, Vicky and Alice, were also mentioned, albeit briefly by some candidates.

Discussions centred around them being more stereotypical and traditional in their lack of

independence, relying on Hobson for clothing and arranging their marriages, but how they were

also untraditional in their lack of care for their father.

The response was awarded the following marks:

AO1 and AO3 - 17 marks

AO4 - 6 marks

The response opens with a summary of how the Hobson family are a 'fairly typical middle-class

Victorian family' and the roles each member has within the play. Points are soundly linked to the

context of the time.

The second paragraph explores the role of Hobson as head of the household and father of Maggie,

Vicky and Alice. The candidate explains how Hobson attempts to rule over his daughters, telling

them when he will eat meals and who they will marry. Mention is also made to his excessive

drinking and how alcoholism was an issue during the time in which the play is set.

Paragraph three looks at the characters of Vicky and Alice and the way they are presented as typical

Victorian women who 'marry men from their own class'. The paragraph is sound and shows

appropriate understanding but discussion of the characters could be developed further.

The penultimate paragraph looks at the character of Maggie and how she breaks away from her

traditional role and class to marry Willie. As with the previous paragraphs, the response feels as if it

is more of a character overview than a detailed analysis and most of the points made focus on

social class rather than the Hobson family dynamics.
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Some of the points could be developed further. For example:

Why is Hobson so strict?

How does he reflect the typical patriarchal society of Victorian Britain?

What happens to Maggie as a result of her marrying Willie and how does this impact on the

family structure?
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Question 10 

Hobson's Choice

The question required candidates to discuss the ways social class is presented.

Q10. Social class 

Question 10 was the more popular question for Hobson’s Choice with just under 400 candidates.

The marks awarded again tended to converge within the Level 3 to 4 range.

Most candidates used the quotation as a starting point and explored how Hobson was presented

as a middle-class man who was a businessman, church warden and a Mason. Stronger responses

within the Level 4 range, contrasted him with Willie and suggested that Hobson’s fall in social status

was reflected in his fall into the cellar, whilst Willie’s rise in social class was him ascending from the

cellar.

The character of Mrs Hepworth was mentioned by a few candidates as representing the upper-

class.

Contextually, candidates considered the rigidity of social class during the time period and how

Willie was exceptional as he managed to break away from his working-class origins.
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The response was awarded the following marks:

AO1 and AO3 - 20 marks

AO4 - 7 marks
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The quality of the response, together with the textual references and contextual comments was

sufficient to meet all the requirements of a Level 3 and there was sufficient depth of analysis to

place this particular piece into a Level 4.

The candidate considers 3 key areas where social class is presented: Maggie, Mrs Hepworth and

Willie, and Hobson and Willie.

Social class is initially explored through the character of Maggie and how she uses her position

to force Willie to marry her, 'despite being a woman'. Discussion includes how the marriage of

Maggie and Willie, together with their business skills, enables them to climb the social ladder.

There is some slight misunderstanding as to why Maggie would be marrying Willie to climb the

social ladder as she is already socially above him.

The candidate moves on to discuss the contrast between the upper-class character of Mrs

Hepworth and the lower-class Willie and how he shows her respect by the way he speaks to her

and how her status affords her more 'power and authority over others'.

The final characters discussed in relation to social class are Hobson and Willie and how Hobson

is horrified when Maggie tells him that she is planning to marry Willie, as he considers Willie

nothing more than a 'workhouse brat'. Contextually, the candidate makes links to the attitudes

of some Victorians to workhouses and 'how low down workhouse people were'.

To move to a higher Level 4, the response requires a few more examples from the play that

reflects the theme being discussed.
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Question 11 

Blood Brothers

The question required candidates to explore the ways obsession was presented.

11. Obsession 

The main form of obsession that was discussed by most candidates was Mrs Lyon’s obsession with

having a baby and her manipulation of Mrs Johnstone by playing on Mrs Johnstone’s lack of money

and superstitious beliefs. Points generally centred around Mrs Lyon’s obsession and moved more

or less chronologically through the rest of the play to explore: her obsession with Edward playing

with Mickey; her obsession with moving house and her obsession with preventing Edward from

discovering his true identity. There were a number of responses that followed a more narrative

approach by retelling the story.

Contextually, the majority of responses considered the differences in middle-class and working-

class families and how Mrs Lyons uses her money and the promise of a better life to fulfill her

obsession of having a baby. With regards to Mrs Johnstone, context was linked to her obsession

with living on the ‘never never’ and the financial problems that were faced by the working classes at

this time. There was also mention made to her obsession with Marilyn Monroe and how it showed

the fantasies of working-class women, with Marilyn Monroe’s addiction to anti-depressants and

later overdose seen as a cruel and complex metaphor for the dark themes of the play.
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The response was awarded the following marks:

AO1 and AO3 - 8 marks

AO4 - 6 marks
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The response is fairly narrative in style, making general statements as to who is obsessed and

why. There is a lack of depth or critical discussion to place it higher up the Level 2.

The opening makes a brief, but relevant link to the class system and how the play reflects the

differences between the lower-classes and upper-classes. Most of the context is inferred rather

than explicitly mentioned, for example the way Mrs Lyons uses her money, as she is 'rich', to

trick Mrs Johnstone into giving her one of the twins, thereby satisfying Mrs Lyon's obsession of

having a baby.

The paragraph continues by explaining how Mrs Lyons is obsessed with keeping Edward away

from Mickey and moves house 'so the boys won't see each other'.

Other areas explored show some slight misunderstanding, for example, Sammy's 'obsession

with being in trouble', however the candidate does consider a number of other obsessions, such

as: Linda's obsession with Mickey, Mrs Johnstone's obsession with Edward; Mr Johnstone's

obsession with 'young girls that go dancing' and Mr Lyon's obsession with his job, which

demonstrates the candidate's understanding of the whole play. Unfortunately, there are no

further links made to context after the opening paragraph.
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Rather than summarising key points in the play, use a P.E.E format of paragraphing with brief

mention made to context throughout.

Example: 

Mrs Lyons abuses her middle-class wealth to satisfy her obsession of having a baby. She uses

her financial position to persuade Mrs Johnstone to give up one of her twins as he would be able

to 'sleep in a room of his own'. Unlike Mrs Johnstone who is from a working-class background,

with very little income, Mrs Lyons can use her money to get what she wants, reflecting the class

divide within the play.
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Question 12 

Blood Brothers

The question required candidates to explore the importance of Edward/Eddie.

12. Edward

This was a popular question and examiners felt that the responses seen had made it accessible to

all candidates.

There were some very brief responses, where candidates explained that Edward was ‘Mickey’s twin

brother’ but did not elaborate further and a couple of responses where candidates supposed that

Edward/Eddie, as referenced in the question, were two different people.

Most candidates were able to discuss the differences between Edward and Mickey, with specific

reference to their family backgrounds and the way society regarded them. The incident with the

policeman was a popular choice to explore this idea further. Candidates often recognised that

Edward showcased the idea of nature versus nurture, which explored the idea of how wealth and

social opportunities are more important than birth genetics.

There were some interesting responses which identified the family dynamic of Mickey and Edward

and how Edward seemed to be drawn to his ‘own kind’, with a natural rebellious streak and a love

for Mrs Johnstone, over his extremely controlling mother. In addition to this, many candidates

explored how the resentment of Mickey and his discovery of Edward’s true identity led to the

breakdown in their friendship and their eventual demise.
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The response was awarded the following marks:

AO1 and AO3 23 marks

AO4 7 marks
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Despite the error in time period on the fourth line, possibly as a result of having written a

Shakespeare response earlier, the candidate opens their analysis of Edward by discussing how

he is used by Russell to 'show the inequalities between the rich and the poor' and the class

divide in Liverpool.

The initial focus is on the educational differences between the main characters and how Edward

had a 'strong' educational background and was able to 'go away to university', unlike Mickey

who has to find a job. The candidate explores how Edward is used as a contrast to Mickey

throughout the play - the way he is presented as innocent and naive and treats 'life like a game';

how his language is different due to his middle-class upbringing and how unlike Mickey, he has

two parents to bring him up. The textual examples used are well-chosen and relate to the points

being made, however they are rather long at times and smaller, more integrated examples

would work better.

Subtle comments are made to context, with particular emphasis on the differences within the

class system.

To move the response to a top Level 4 or Level 5, keep quotations brief (1-3 words) and focus in

on key words to illuminate and develop the point being made.
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Question 13 

Journey’s End

The question required candidates to explore how courage is important.

13. Courage

The general feeling was that candidates appeared to have engaged confidently with this question

and were well prepared for it.

A lot of responses wrote about the courage of Stanhope and there was some discussion as to

whether his drinking was a weakness or not.Most were very sympathetic towards him and one

response balanced his drinking against the way he dealt with Hibbert and encouraged Hibbert to

face the attack, showing that both men had weak moments, but showed tremendous courage

towards the end.

A number of responses considered the courage of Osborne and Raleigh and questioned whether

Raleigh’s naivety, enthusiasm and lack of experience at the front gave the impression of him being

courageous.

In the majority of responses, context was appropriately interspersed within the analysis, however

there was the common problem of some candidates straying too far away from the thematic

analysis and focussing too much on context at the expense of the text.
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The response was awarded the following marks:

AO1 and AO3 - 19 marks

AO4 - 7 marks
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The candidate has produced a sound response to the question, with relevant comments made

to the theme of courage. Three main characters are discussed: Stanhope, Raleigh and Hibbert.

The response examines how Stanhope is described as the 'best company Commander', but

needs to use alcohol as a 'coping mechanism'. Contextually, links are made to WWI and the use

of alcohol by the soldiers to give them courage when facing enemy fire. The point made is sound

but rather general, presenting the idea that many of the soldiers became alcoholics as a result

of war. Despite this the discussion of soldiers' rations was appropriate.

The second area of discussion was Raleigh's views of Stanhope and how he saw him as a

'courageous, perfect soldier.' The candidate makes a sound link to the audiences' perception of

soldiers being courageous and the pressures it placed on them. Again, the quality of response

was sound and worthy of a mark at the top of a Level 3.

Discussion of Raleigh is continued further by looking at his courage when asked to take part in

the raid and how it may have been due to his naivety rather than courage. There is a lack of

textual examples to support some of the points made and the response does become more of a

narrative re-telling of events at times. However, the contextual links to propaganda are accurate

and help to develop the points made.

The final area explored is the courage shown by Hibbert when he stands up to Stanhope and

admits he 'hated war'. There is a slight misunderstanding with regards to Hibbert's Neuralgia, as

he is suffering from a physical reaction to his fear and anxiety. His loss of courage would have

been a better angle to have considered with regards to Hibbert.

To move above a Level 3, ensure contextual points are precise and appropriate to the point

being made.
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Question 14 

Journey’s End

The question required candidates to explain the ways Trotter is significant.

Q14 – Trotter 

The majority of responses seen picked up on Trotter’s love of food and his drawing of circles as a

means of coping with the stresses and boredom at the front. These points enabled detailed

explorations of the contextual nature of the World War I trenches and how men dealt with the

tedium of war and the poor quality of supplies.

A number of stronger responses explored the class differences between Trotter and the other

officers, with reference to his use of colloquial language as opposed to the public-school RP used by

Stanhope and Raleigh. Again, these points were closely linked to context and how the high number

of deaths at the front meant men from all social backgrounds were able to become officers.

There were a few higher-level responses that explored Trotter’s use of humour, which was dealt

with perceptively. It was a shame that this area was not seen in more candidates’ answers.
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The response was awarded the following marks:

AO1 and AO3 29 marks

AO4 7 marks

108     GCSE English Literature 1ET0 01



GCSE English Literature 1ET0 01     109



110     GCSE English Literature 1ET0 01



GCSE English Literature 1ET0 01     111



112     GCSE English Literature 1ET0 01



A detailed and insightful response that shows a perceptive understanding of the character of

Trotter and how he is used to 'relieve the tension' in the dugout.

The candidate explores how Trotter uses food as a way to escape the horrors of war and

compares him to Stanhope who requires alcohol to cope. The point is developed further to

discuss how both men use coping strategies as ways to 'relieve the pain and stress they may

feel'. A personal opinion is established from the start of the response and the contextual links to

the psychological impact of war on men is assured.

The response continues to consider the way Trotter is used to break the tension within the

dugout and how his humour (page 3) and way of speaking (page 4) showcase the class system

within the officer ranks and how men of all classes fought together.

Points are developed and discourse markers are used to signpost the progression within the

response. There is a lack of exemplification from the play from time to time, however the

understanding shown by the candidate of the character and the play, are assured and at times

perceptive enough to place it towards the top of a Level 5.

To achieve a mark at the top of a Level 5, a greater range of textual examples, relevant to the

point being made and integrated throughout the response is required.
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Question 15 

Animal Farm

The question required candidates to explain how the Seven Commandments are important.

15. The Seven Commandments 

A real range of responses were seen for question 15 and it was clear that many students had been

extremely well prepared for this novella.

Virtually all candidates were able to make some link between the Commandments and Communist

Russia and how the Commandments were used as a form of control. Students recognised the

importance of the Commandments and how they formed a system by which the animals could live.

Exploration was made to the various changes made to the Commandments and how the pigs used

them to maintain their position of power and alter life on the farm to suit themselves.

Contextually, candidates explored how this reflected the way the Soviet government kept changing

the history of Russia. Extensive quotations were used, sometimes retelling large sections of the

text. More succinct and integrated quotations or textual references would be more appropriate to

achieve marks in the higher Levels.

114     GCSE English Literature 1ET0 01



The response was awarded the following marks:

AO1 and AO3 - 32 marks

AO4 - 8 marks
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There were a number of responses that were extremely perceptive and worthy of full marks.

This response is a good example of one that met all the bullet point descriptors at this level.

It was confidently and perceptively written and explored how the Commandments were

'integral' to the novella and used as a belief system. The candidate makes insightful comments

on the way they were transformed from 'sacrosanct' rules to live by to 'corrupted dogma' by the

pigs.

Language was sophisticated and showed a high level of engagement and knowledge of the

entire novella and consideration was made to the writer's intention.

Contextual features were integrated and illustrated a candid, mature understanding of how 

Animal Farm is an allegory of the Russian Revolution and a reflection of the leadership within the

USSR at this point in time. The context does tend to dominate the response at times, but there is

sufficient exploration of the novella to justify full marks.

Achieving a balance between the textual analysis and interrelated contextual links, subtly

integrated throughout the response, is essential for a Level 5. A further element for a Level 5 is

the consideration of alternative ways of interpreting themes or character traits in the novella.
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Question 16 

Animal Farm

The question required candidates to explore how fear is significant.

Fear

The most popular question by far, across all the novels in Section B was the question about fear.

There was no shortage of apt references to instances relating to fear in the novel: the use of the

dogs by Napoleon, Squealer’s comment about the return of Jones, the executions, the realisation of

what happens to Boxer and the lack of education and blind acceptance by the other animals.

Explaining the significance of Squealer’s comment and the subtleties of propaganda proved a little

more challenging for some.

Many candidates included a significant amount of contextual reference in the question, which

sometimes was at the expense of the textual analysis, whilst some candidates included nothing at

all in relation to context.
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The response was awarded the following marks:

AO1 and AO3 - 15 marks

AO4 - 6 marks
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From the opening of the response, the candidate makes a clear link to the contextual

significance of the novella and how it represents the Russian Revolution. A number of areas are

used to explore the theme of fear, however it was felt that the focus was not always sharp

enough to place the mark higher up the Level.

Each paragraph explores a specific type of fear and although it does have brief elements of

narrative re-telling and the language becomes a little informal: 'fear is in full swing', it was felt

that there was sufficient critical style to move it to the middle of a Level 3.

Fear is explored through the animals in chapter 1 and their 'panic about how they will survive'

due to Jones' neglect, as he is 'too busy drinking'; the violence and death of the sheep in the

Battle of the Cowshed and how Napoleon trains the dogs and rules the farm by creating the fear

of violence. There are a couple of contextual points made that are relevant to the theme of fear.
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Referring back to the question every so often and ensuring all points relate to the theme being

discussed would increase the mark awarded. For example:

How does the use of propoganda create fear?
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Question 17 

Lord of the Flies

The question required candidates to explore the ways different areas of the island are significant.

17. Different areas of the island 

It was generally felt by the examining team that this question was accessible to most candidates,

many of whom wrote successfully about the beach as a meeting place and the jungle as a place of

fear and violence.

Some of the higher-level responses considered Simon’s clearing as a place of sanctuary and the

different perspective it offered. Occasionally, there was some confusion over Castle Rock and the

mountain with some candidates thinking it was the same place, whilst others explored how they

acted as distinct contrast locations to the safety and democratic area of the beach.

There were some extremely insightful comments about the use of the meeting platform to

represent the balanced society, whilst the jungle, metaphorically represented the savage element

of the boys, where they became hunters and killers.

Contextually, as with previous series, many candidates made reference to Simon representing

Jesus, Piggy’s glasses rational and logical thought, whilst many candidates this year made links to

the philosophical ideas of Hobbes and Rousseau for both question 17 and 18.
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The response was awarded the following marks:

AO1 and AO3 - 25 marks

AO4 - 7 marks
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A sustained response that shows a detailed awareness of the different areas of the island and

how they are used by Golding as a 'catalyst' to the boys becoming savages. Exemplification is

accurate and integrated, although there is the occasional use of 'clunky' phraseology in the

opening of sentences/paragraphs with 'the quote...', rather than integrating textual examples

within the body of the sentences.

The candidate considers a number of different areas on the island and how they relate

contextually to the outside world:

1. The beach and how it brings joy and happiness as it represents home and allows the reader

to see how the boys were initially innocent.

2. The top of the mountain and how it contrasts to the beach as a violent and savage location,

reflecting France during World War II.

3. Castle Rock as the location of Piggy's death. The candidate subtly discusses Golding's theory

that a man placed in the 'right environment' will present evil, linking this to Hitler.

The response is sustained, with well developed points.
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Integrate textual examples rather than using the phrase 'the quote' to open a sentence or

paragraph.
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Question 18 

Lord of the Flies

The question required candidates to explore how violence is important.

18. Violence

There were a lot of very high achieving and, at times, very philosophical responses for this question.

Candidates had an extensive knowledge of the text and an excellent understanding of context,

ranging from the discussion of war, Golding’s experience as a teacher and the influence of Greek

literature on his work. Several mentioned Prometheus giving a potential weapon of mass

destruction into the hands of people who were unready to cope with it.

Candidates wrote a great deal about the use of symbolism and in particular, Piggy representing the

Jewish people - undervalued, bullied, persecuted then murdered.

There was a lot on Roger as the epitome of evil in his pursuit of nothing but violence, from the

small stone throwing to the murder of Piggy and his intention to use Ralph as a human sacrifice.

Examiners commented that they were very impressed by the overall quality of the responses here

and most echoed the sentiment of the one which concluded ‘violence is important in showing the

darkness of man’s heart’.
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The response was awarded the following marks:

AO1 and AO3 - 12 marks

AO4 - 4 marks
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Despite the response being rather narrative in places, the candidate does show an awareness of

how violence manifests itself when the boys are stranded 'without adults and society'. A number

of key areas are considered and contextually the candidate shows some understanding of how

the novel reflected the violence in World War II.

The primary character discussed throughout the response is that of Jack and how he wants to

hunt and kill, something he would not do 'in normal society'. Mention is made to his hunting the

pig, which he sees as 'something that can be killed' rather than for food. There is a lack of textual

examples throughout, however the contextual comments are sufficiently secure enough to

enable a mark at the top of a Level 2 to be awarded.

A further area discussed in relation to violence, is the killing of Simon, who 'didn't agree with the

concept of violence' and the death of Piggy.

The candidate shows some good awareness of what inspired Golding to write the novel and how

Jack and Ralph could be seen as representing Churchill and Hitler.

More formatted PEEC paragraphs would move the response into a Level 3.
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Question 19 

Anita and Me

There were very few entries for this text with only 22 entries for question 19 and 34 for question 20.

The question required candidates to explore the importance of Nanima.

19. Nanima 

Most candidate responses focused on how Nanima played a vital role in reuniting Meena’s love and

respect for her Indian heritage.

Higher level responses reflected on how Nanima became a significant role model to Meena and

helped Meena realise the detrimental influence Anita has on her. Other areas explored included:

Nanima’s appearance and her traditional Indian clothing, the way she helped look after Sunil and

how she shared exciting stories about India.

The majority of candidates commented on how she contrasted with the local community; the

problems of racial integration in the 1970s and what life was like growing up in a minority group in

a predominantly white community.
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The response was awarded the following marks:

AO1 and AO3 - 15 marks

AO4 - 7 marks
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This is a sound response, with a clear PEE format, which considers a number of ways that

Nanima is important within the novel and the impact she has on Meena and her family. There is

a little repetition at times concerning Meena's identity, however the candidate shows a sound

understanding of the character of Nanima.

The candidate discusses a number of areas, including:

The way Nanima helps Daljit with Sunil; how she brings Meena and her mother closer together;

the way she re-unites Meena with her Indian culture and Nanima's relationship with the aunties.

A range of textual examples are included and embedded throughout the response. Contextually,

mention is made to Meena's Indian family and identity. This is a good point but could be

developed further - how does this relate to the community they live in and why does Nanima

sees it as important to reconnect Meena with her Indian heritage?

The candidate also briefly mentions racism at the top of the final page and development of this

point and how it reflected societal attitudes would also help to move the response up into a

Level 4.

Points to consider with context when answering an Anita and Me question:

how Tollington reflects the societal make- up of some British villages in the 1960's and 70's

the attitudes to minority groups and the rise in racial hatred

the way different characters in Meena's family present the differing aspects of Indian culture -

Nanima is traditional, whilst Mr and Mrs Kumar are more forward thinking and embracing of

Western culture.
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Question 20 

Anita and Me

The question required candidates to explain the ways growing up is significant.

20. Growing up

With more entries for this question, the mark range was slightly wider, with some responses

achieving marks within a Level 4.

Nearly all candidates explored how Anita and Me describes Meena’s journey from ‘a rebellious nine-

year-old’ to a ‘hardworking eleven-year-old’ and how it represents a typical bildungsroman.

Contextually, candidates linked the central theme of the novel to that of Syal’s own life growing up

in Staffordshire. Many candidates also considered the impact of Meena’s relationships on her

growing up, which included: Anita, Sam Lowbridge and Nanima. From these key points, contextual

links were made to the racial treatment of minority families and how it could be alienating for

young Indian girls growing up.
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The response was awarded the following marks:

AO1 and AO3 -17 marks

AO4 - 6 marks
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The candidate demonstrates a sound understanding of how Syal presents the theme of growing

up through the character of Meena and the relationships she has with Anita, Sam and Robert.

In paragraph two, the response considers the 'manipulation' of Anita and how Meena realises

what true friendship is when she meets Robert at the hospital. The paragraph contains a

number of key aspects related to Meena growing up, including how her friendships link to the

contextual nature of the time period. If each point was un-picked further and explored

individually, then the response would achieve a higher Level.

Paragraph three is more focused and explores the theme of racism, with links to 1960's Britain.

Through a number of characters, the candidate explores how Meena realises that people are

not what they initially seem and this in turn helps her to grow up.

A further area that the candidate explores is the way Nanima influences Meena and helps her to

realise the importance of family and how 'caring her family is'. A sound understanding of

cultural context is shown in this paragraph and how 'Indians had a strong sense of family' unlike

many white families.

The final area considers the importance of education and how Meena realises that she 'can live

a better life' if she studies. This point does lack exemplification and could be developed further,

however the candidate shows a sound understanding and links their ideas to contextual points.

It is not always necessary to consider every area of the text that relates to the theme or

character. A deeper analysis and un-picking of one or two points, with textual references and

contextual links can achieve a high Level mark.
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Question 21 

The Woman in Black

The question required candidates to explore the importance of Eel Marsh House.

21. Eel Marsh House

It was noticeable from responses that the subject of Eel Marsh House leant itself well to candidates

discussing the Gothic genre conventions and the use of ‘old and neglected buildings’ and ‘locations

being cut off’ from the rest of society.

The majority of responses seen, explored the things that had happened at or near the house: the

death of Nathaniel and his nurse and the impact it had on Jennett Humphrey; the way Alice

Drablow shut herself up in the house and kept away from the residents of Crythin Gifford and how

Kipps experiences the vengeance of the Woman in Black when staying there.

Higher level responses explored the use of the weather and landscape features surrounding the

house to link to the genre conventions of setting and atmosphere.
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The response was awarded the following marks:

AO1 and AO3 - 22 marks

AO4 - 7 marks
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This is a comprehensive and developed response, which illustrates the candidate's

understanding of the way Eel Marsh House represents a typical Gothic novel location, due to its

'isolation'. Consideration is made to the way the house affects Kipps making him feel

'vulnerable' and disturbing his logical, rational mind. The candidate mentions the impact of the

setting on the reader and how the house creates an 'element of fear and anticipation'. Exploring

this point further would move the mark up the Level - what would the audience anticipate

happening? What is it that would cause fear for the reader?

The response does become a little repetitive but the candidate does show a detailed awareness

of the novel and explores a number of areas related to Eel Marsh House, including: the impact

of the house on Jennett Humphrey and the loss of her son, leading to her need for retribution

and the death of Kipps' son. The presentation of the nursery and its impact on Arthur is also

explored.

Contextual links are made to 19th Century attitudes to women having children out of marriage

and the characteristics of Gothic literature. Examples are well chosen although they are not

always related to Eel Marsh House.

The response needs to keep a closer focus on the question and to avoid deviating too much into

other aspects or themes in the novel.
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Question 22 

The Woman in Black

The question required candidates to explore how madness is significant.

22. Madness

Question 22 was the most popular of the two for The Woman in Black, with many candidates using

the precept that madness was brought about by fear or a traumatic event. Responses included

Jennett Humfrey going mad through witnessing the death of her son and her need for revenge;

Kipps being described as mad because he was afraid of ghosts, and the villagers being ‘mad’ with

anyone asking too many questions because they were afraid of Eel Marsh House and Jennett

Humfrey.

One candidate questioned whether Kipps went mad as a result of his experience at Eel Marsh

House, or whether the whole story was a fabrication and a result of his own loss. Some even

questioned whether he was in fact mad at all.

Contextually, the majority of candidates explored the treatment of women who had children

outside of marriage and the superstitions associated with ghosts during the Victorian era. There

were one or two candidates who commented that ‘a sceptical narrator is a key trope in gothic

novels.’
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The response was awarded the following marks:

AO1 and AO3 - 32 marks

AO4 - 8 marks
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This is an excellent example of a full mark script. The candidate discusses how madness

'provides motivation' and 'justification' for Jennett Humfrye's actions and how her mental state

drove her 'desire for revenge'. Exemplification is seemlessly integrated and appropriately

develops the assured points made.

The candidate continues to examine how the Woman in Black affects Kipps' mental state and

changes him from a man 'who did not believe in ghosts' to a man who is punished for his

disbelief. There is excellent contextual discussion linked to religion, which perceptively explores

the idea that historically, people believed that madness occured as a result of religious neglect.

Consideration is made to Hill's use of isolation to suggest that 'seclusion from society leads to

madness'. The candidate succinctly and accurately covers the entire novel, looking at madness

through a number of characters, from Jennett Humphrey, to Kipps and Mr Jerome.

Keep a close focus on the theme throughout.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

Candidates must study the whole of the chosen text for both Section A and B and not to rely on a

film or stage adaptation.

Candidates should write their responses in the correct area of the answer booklet. Space is

provided for each part.

Candidates should try to avoid using extra paper. Ample space is provided in the answer booklet.

Centres should remind their students which Assessment Objectives are being assessed for each

question. Language, Form and Structure is only assessed in Section A part a), whilst context is

assessed in Section A, part b) and Section B.

For Section A, part (a) of the question, candidates must explore the language, form and structure

of the extract. Candidates should just refer to the extract in this part of the question. Context is

not assessed in Part a).

Section A, part (b), candidates should draw on their knowledge of the text that they have studied

and give examples from elsewhere in the play. Candidates may, depending on the question,

explore one area in detail or cover a range of examples.

Section A, part (b), examples can be particular references to other parts of the novel such as

events, episodes, character, action, and so on that are relevant to the question. Candidates can

paraphrase quotations from memory, exact quotations are not mandatory, particularly as this is

closed book examination. The Assessment Objective assesses the candidate’s knowledge of the

texts and not language, form and structure. Centres should remind themselves of where the

Assessment Objectives are assessed.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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