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Introduction
The GCSE (9-1) English Literature examination 1ET01 consists of two sections and lasts for one hour

and forty-five minutes, with the recommended split of fifty-five minutes for Section A and fifty

minutes for Section B. The questions require the candidates to show that they have completed a

detailed study of two texts.

The total number of marks available is 80.

The paper is assessed across Assessment Objectives 1, 2, 3 and 4:

AO1 Read, understand and respond to texts.

Students should be able to:

maintain a critical style and develop an informed personal response

use textual references, including quotations, to support and illustrate

interpretations.

AO2 Analyse the language, form and structure used by a writer to create meanings

and effects, using relevant subject terminology where appropriate.

AO3 Show understanding of the relationships between texts and the contexts in

which they were written.

AO4 Use a range of vocabulary and sentence structures for clarity, purpose and

effect, with accurate spelling and punctuation.

Section A

One text from a choice of six Shakespeare plays from which the candidate must complete two parts

of the question. The maximum marks for the question are: part a) 20 marks for AO2 and part b) 20

marks for AO1 (15 marks) and AO3 (5 marks). Total for Section A is 40 marks.

Section B

One text from Post 1914 British literature. Candidates have a choice from four play texts or four

prose texts and have to answer one question from a choice of two for each text. The maximum

marks for the question are 40 for AO1 (16 marks) and AO3 (16 marks) making a total mark out of

32. There is also a mark out for 8 for AO4.

Comment:

It was really pleasing to see that a full range of marks was awarded and many candidates were able

to demonstrate their understanding and appreciation of the two texts they had studied. Marks are

awarded according to whether a candidate demonstrates a simple and little (Level 1), limited and

some (Level 2), relevant and sound (Level 3), sustained and detailed (Level 4) or precise and

perceptive (Level 5) understanding.

This has been another exciting and successful year for the paper. Candidates' responses were very

encouraging and it appeared that many centres prepared their candidates well, taking on board

many of the comments made in the 2017 PE report. There were some areas where improvements

could still be made, but on the whole the paper performed well. The vast majority of candidates
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managed their time well and overall responses were positive.

Most candidates were able to demonstrate their knowledge, understanding and appreciation of the

texts they had studied. In many cases, candidates demonstrated enthusiasm and engagement in

their responses. There were some very good examples of candidates using quotations effectively

from their texts, not just general references. Knowledge of subject terminology was generally good,

with many able to correctly identify and use appropriate linguistic terms to support the comments

they were making. There was a lot more planning and mnemonics at the top of answer papers this

year and this is a good habit for learners to acquire for later studies.

In Section A, the most popular text with just under 28,000 responses was Macbeth. A full range of

marks was awarded and it was answered by all ranges of ability. The second most popular text was 

Romeo and Juliet with just under 17,000 responses.

In Section B An Inspector Calls was the most popular text with just under 30,000 responses divided

between questions 7 and 8.

General comments for Section A:

Following comments made in the 2017 PE report concerning language, form and structure, it

appeared that generally centres had prepared their students well this series and there was an

attempt by candidates of all abilities to include comments on language, form and structure, even if

it was to use comments such as: ‘she uses a word’, ‘Shakespeare uses a question mark’ or ‘the way

Hero says’, to show a closer understanding of individual words or structure. One examiner

commented on how ‘more students appeared to explore the specific effects of Shakespeare’s use of

verse and prose in a number of the extracts’. Unfortunately, there were still a large number of

candidates putting context comments into Part a). At the top level, there were some outstanding

responses across all questions, which in many cases far excelled Level 5 in quality.

General comments for Section B.

There was a huge range in the standard of responses seen in Section B with some very able and

exploratory responses and some that were brief, undeveloped and unclear. The focus on the

question was a key: those who wrote generally about the text with little clear focus on the key

words in the question - ‘significance of money’ ‘role of mothers’ etc, were struggling to access the

higher levels as the focus was often incorrect. Context was used very well by many, interweaving

their ideas seamlessly into their comments and textual analysis. Less successful candidates added

contextual points on arbitrarily or did not have any at all. There were also some useful textual

references, whether these were included as quotations or more general paraphrased comments.

Some candidates did repeat the story of the text or valid sections, but this was less common. It was

good to see how many candidates had clearly enjoyed the texts they had studied and gained an

insight into characters, context and methodology from their responses. It was also noted by some

examiners that candidates under pressure, often mis-named the writer or time period.
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Question 1 

Question 1 - Macbeth

The extract for Macbeth was taken from Act 5 Scene 1, lines 28 to 57.

For part a) candidates were asked to explore how Shakespeare presented the character of Lady

Macbeth in the extract, whilst Part b) required candidates to explain the importance of guilt

elsewhere in the play.

Part a) – Lady Macbeth

Most candidates were able to respond to the extract effectively, with some interesting

interpretations of Lady Macbeth’s character. It was noted that some candidates were still tempted,

to include context in part a), sometimes at the expense of language, form and structure. A high

proportion of candidates opened their response by referring to how Lady Macbeth was presented

in the earlier parts of the play. Most candidates recognised the significance of the references by

Lady Macbeth to the ‘old man’, to ‘put on your nightgown’ although ‘you mar all with this starting’

proved a little more problematic at times. Many answers compared Lady Macbeth's constant

washing of her hands to Macbeth's reference to ‘great Neptune's ocean’ and to her own comment

that ‘a little water clears us of this deed’. In general, such links were covered briefly and used to

enhance comments on the extract. Better answers considered the words and presence of the

doctor and the gentlewoman, using these to help the interpretation of Lady Macbeth. Language

points tended to focus on blood, the spot, the repetition of ‘Out out’, the ‘little hand’ and the sigh,

which sometimes led to context on the role of women in Jacobean times, so side-tracked a little into

context.

Part b – Guilt

Most candidates responded well to the theme of guilt, although some found it difficult to avoid

including references to the extract when discussing guilt in the play. Key areas explored included

the meetings with the witches, which led to the discussion of attitudes to and the treatment of

witches, belief in the supernatural and King James's attitude...and book; the murder of Duncan and

the Divine Right of Kings, the Gunpowder Plot, the great chain of being; the murder of Banquo, and

society’s belief in ghosts. A large number of candidates also explored the guilt felt by Macduff over

the murder of his family. Nearly all candidates mentioned the guilt of Macbeth and Lady Macbeth

after Duncan’s death. The context in this question was developed and varied, with most candidates

showing clear knowledge of the play and the ability to quote quite accurately. Some candidates

produced pre-prepared responses on how Macbeth changed or how he swapped places with his

wife in terms of wavering, which prevented them from achieving higher marks.
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Part a)

The response goes out of extract briefly at the beginning but does discuss

how Lady Macbeth is ‘guilt ridden’, ‘feminine’, ‘obsessing over hands’.

Exemplification is integrated and the candidate discusses a range of

language and structural features including: the use of dashes and short

exclamatory phrases, ‘Hell is murky’, the use of adjectives ‘little’ and

focuses closely on key words. There are some errors in terminology but

the analysis is insightful: ‘Duncan’s murder has stained Lady Macbeth

mentally’.

Part b)

The candidate explores Macbeth’s guilt and how initially he is reluctant to

kill Duncan: ‘here in double trust’ and following the murder is unable to

say ‘amen’. Contextually there are accurate and relevant comments made

to the significance of regicide and the Gunpowder Plot. Another area

explored by the candidate is Macduff's guilt over leaving his family to be

murdered by Macbeth: ‘all my pretty little chickens’. There is slight

deviation from the theme but overall the response is focused.

When discussing a theme in part b) keep focusing back on the question to

ensure the response does not deviate away from your central point.
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Part a)

The response discusses Shakespeare’s use of sleepwalking to show Lady

Macbeth’s anxiety and how it reflects different sides of her character:

paranoid and vulnerable vs a confident leader. There are a number of

references to the extract to help develop ideas and to explore how Lady

Macbeth is able to ‘put on a brave face’ but also how her anxiety and

paranoia presents her vulnerability. The response does lack terminology,

which is reflected in the mark awarded.

Part b)

Part b) is rather narrative at first, however there is mention made to how

Macbeth appears guilty and ‘shares his remorse’ by leaving the daggers,

which is out of character for him. Contextually, the candidate links to the

context of regicide. A brief mention is made to Malcolm and Donalbain

and how they run away to avoid being ‘deemed guilty’ but this point lacks

development. A final area explored is Macbeth’s hallucinations of Banquo

and how this reflects his guilt. The response does lack the depth of

contextual discussion to move to the next level.

Remember to use relevant subject terminology where appropriate in part

a).
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Question 2 

Question 2 - The Tempest

The extract for The Tempest was takenfrom Act 3 Scene 1, lines 42 to 73.

For part a) candidates were asked to explore how Shakespeare presented the character of

Ferdinand in the extract, whilst Part b) required candidates to explain the importance of love

elsewhere in the play.

Part a) - Ferdinand

Candidates appeared, on the whole, to write about this text with some confidence. There was a

clear focus on the relationship between Ferdinand and Miranda and, overall, there appeared to be

more understanding of how to answer this kind of extract-based question this series, with

terminology, exploration of language, form and structure and integrated exemplification taking

priority over comments on context. There were some responses where candidates had written

narratively and were awarded marks in the lower levels. Higher level candidates analysed the text

widely and in detail with some perceptive word level analysis in places.

Part b) - Love

There were some lower band responses that looked out of the extract but tended to only focus on

Miranda’s and Ferdinand’s relationship in other places within the play. The higher achieving

responses focused on the various types of love and not just romantic love – the paternal love of

Prospero for Miranda, love of master and servant between Ariel and Prospero and Caliban’s love of

the island. Some candidates even explored Caliban’s love of Stephano and Trinculo because they

introduced him to alcohol. A number of very insightful answers also included contextual comments

on the impact of colonialization and patriarchal societies, which were subtly interwoven throughout

responses.
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Part a)

There is an attempt to explore the character of Ferdinand, although

comments are largely descriptive at times. There are a couple of textual

examples given, however these are not fully explored or analysed. Due to

the lack of terminology and close focus on language form and structure,

the response cannot go beyond a Level 2 mark.

Part b)

The response does show some elements of a personal understanding;

however, this is largely assertive and speculative. There is no explicit

reference to context.

For part b) contextual comments need to be integrated within the

response to develop the points being made.
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Question 3 

Question 3 - Romeo and Juliet

The extract for Romeo and Juliet was taken from Act 1 Scene 5, lines 60 to 88.

For part a) candidates were asked to explore how Shakespeare presented the character of Lord

Capulet in the extract, whilst Part b) required candidates to explain the importance of power

elsewhere in the play.

Part a) – Lord Capulet

Many candidates explored the range of language and structural features within this extract and

how Shakespeare used imperative and exclamatory phrases to present the character of Lord

Capulet. For this question, there was a significant amount of misplaced context relating to the feud

between the two families to explain why Capulet was acting in this way which then detracted from

the language analysis. The answers which began with points on Lord Capulet's character, showing

the change in him through the extract, worked best. A number of candidates discussed Lord

Capulet’s and Tybalt’s differing responses to Romeo’s presence, which in some ways detracted from

the question and there were a few candidates who appeared confused by the end of the extract as

to who Capulet was addressing, which led to some errors.

Part b) – Power

A few candidates misread the question and assumed that references to power meant a discussion

of Lord Capulet only, which gave answers a rather narrow focus. On the whole though, candidates

covered a wide range of ideas, including: the power of Fate, the power of the Prince, the power of

Capulet, the power of love, the power of Friar Lawrence. Most candidates spent some time looking

at the conflict between Juliet and her father, with attendant context regarding the role of women

and the power of fathers to control their daughters and wives. Those who selected Friar Lawrence

discussed the role of religion at the time. When the power of the feud was considered, some

candidates used the Balcony scene, ‘Deny thy father and refuse thy name’ and how the power and

prestige of family names was very important in society as symbolising status. Discussion of fate and

the power of love led to comments on astrology, popular at the time the play was written. Juliet was

also considered to have ‘the power to die.’
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Part a)

The response does make some fair points about the character of Lord

Capulet but these are quite straightforward e.g. Lord Capulet is ‘wise’,

‘nice’ etc. There is some repetition of points but enough understanding is

shown to edge the mark into a Level 3.

Part b)

This is quite a brief response that makes a couple of valid points as to how

power is presented in other areas of the play. The candidate explores Lord

Capulet’s power over Paris and how Paris is told to ‘wait for two more

summers’ before marrying Juliet. Patriarchal power is mentioned with

regards to Lord Capulet having power over who Juliet marries and there is

a brief mention to context. The final paragraph shows slight

misunderstanding but there is sufficient discussion of the theme to

warrant a mark in a Level 2.

In Section A, part (b), if quotations are used they do not have to be

accurate. They can be paraphrased.
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Part a)

This is an assured response that looks perceptively at the complexities of

Lord Capulet’s character and evaluates cohesively the impact of language

and structure and the effect on the reader. The extract is discussed in

detail, with relevant and appropriate exemplification, together with

accurate terminology.

Part b)

After an unusual take on the question with its focus on the power of

courtly and romantic love at the start, the response then moves on to the

more obvious examination of parental power which is perhaps not quite

as strong. A high level of engagement with the text and excellent

understanding of context make this a secure level 5.

For Part (b), depending on the question, candidates can consider one area

in detail or explore a range of examples from elsewhere in the play.
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Question 4 

Question 4 - Much Ado About Nothing

The extract for Much Ado About Nothing was taken from Act 3 Scene 1, lines 59 to 91.

For part a) candidates were asked to explore how Shakespeare presented Hero’s feelings about

Beatrice in the extract, whilst Part b) required candidates to explain the presentation of women

elsewhere in the play.

Part a) – Hero

The responses that stood out the most were the ones that recognised that Beatrice was on stage

listening - these were generally full mark responses and could get quite philosophical in places

when discussing how Hero really felt about Beatrice as she tries to secure her a better future.

However, even those who did not realise this and took a more direct interpretation, were very good

at spotting the language features and discussing how Shakespeare portrayed the relationship

between Hero and Beatrice. Many candidates identified that Hero talks more in the extract than

she does in the rest of the play. There were a number of candidates who focused too heavily on

contextual referencing, particularly the role of women, in part a) due to the nature of the character

being Hero.

Part b) – Women

Many candidates responded well to the section b) question. Examiners commented on how they

did not see many that weren’t able to cover the context element thoroughly by discussing the role

of women in Elizabethan England. The majority of answers did a good job of looking at the

difference between Beatrice and Hero, with relevant exemplification and some developed personal

insight. Quite a few candidates compared Beatrice to Queen Elizabeth. The more able candidates

considered Margaret too, and how she represented society’s views of working class women – less

expectations of perfection but more easily taken advantage of.
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Part a)

A detailed response which fully understands that Hero is speaking about

Beatrice to trick her. The candidate implies that Hero has a deep

understanding of Beatrice’s character as she criticizes her knowing that

Beatrice will ‘feel the need to prove her wrong’. There is also some

perception in the comment that although Hero’s remarks about Beatrice’s

wit are done to goad her, there may also be some truth in the comments.

Relevant subject terminology is integrated and precise. Although the

candidate drifts off point once or twice, there is more than enough here

for full marks.

Part b)

This is an assured personal response demonstrating a high level of

engagement with the text. The candidate uses discerning references as an

integral part of the response, to explore in detail how the different women

are treated. Hero is objectified by Claudio and instructed by her father,

then abused by them both when her virtue is questioned. Beatrice is

presented as an unusual and independent character who Shakespeare

marries off in the end to satisfy the Shakespearean audience. The

understanding of context and its relation to the text is excellent and

convincing.

Remember, it does not have to be perfect to achieve full marks.

42     GCSE English Literature 1ET0 01



Question 5 

Question 5 - Twelfth Night

The extract for Twelfth Night was taken from Act 3 Scene 4, lines 24 to 54.

For part a) candidates were asked to explore how Shakespeare presented Olivia’s reactions to

Malvolio in the extract, whilst Part b) required candidates to explain the importance of madness

elsewhere in the play.

Part a) – Olivia

The majority of candidates focused on Olivia’s repetition of Malvolio’s words to show shock and

confusion over his behaviour. Some picked up on religious references later in the passage as Olivia

becomes more desperate and the disjointed interchanges between Olivia and Malvolio were

discussed to reflect Olivia's lack of understanding. Another feature that was explored by the

majority of candidates was the use of humour in the extract and reference was made to the ‘yellow

stockings’. This seemed to facilitate a good range of language comments.

Part b) - Madness

Candidates used the love situations between Viola/Olivia/Orsino and Sebastian, as well as Malvolio,

to provide appropriate material for their answers on madness within the play. Virtually all

responses seen commented on the incarceration of Malvolio and his torment by Feste. Many of the

strongest responses focused on the madness caused by the cross-dressing of characters and the

confusion that ensued. The context here was quite neatly dealt with by many candidates discussing

how Shakespeare had defined gender roles and the audience would have expected a woman

behaving like a man to lead to chaos and madness.
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Part a)

The response is beginning to show a focused and detailed understanding

of the extract and how Olivia is ‘confused’ and ‘concerned’ over Malvolio’s

behaviour. The candidate uses relevant subject terminology to explore the

use of: interrogatives and rhetorical question, the use of religious

language and short sentences to develop ideas. To move part a) to a

higher level, the points made need to be developed further.

Part b)

Although the response deviates slightly from the theme of madness and

explores the comedy elements, the candidate still shows a sustained

understanding of 3 areas within the play: Orsino madly obsessing over

Olivia; the madness of the ‘love triangle’ and how Malvolio is tricked by

Maria, which starts a ‘chain of events’ leading to him going mad.

Contextually, there are sound comments made to religion and puritanical

views on theatre but other contextual areas could be discussed and

interwoven within the response.

When discussing context, ensure comments are used to develop each

point as you go along, rather than having a separate paragraph:

remember PEECL = Point, evidence, explanation, context, link to next

point.
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Question 6 

Question 6 - The Merchant of Venice.

The extract for The Merchant of Venice was taken from Act 5 Scene 1, lines 142 to 169.

For part a) candidates were asked to explore how Shakespeare presented the relationship between

Nerissa and Gratiano in the extract, whilst part b) required candidates to explain the importance of

deception elsewhere in the play.

Part a) – Nerissa and Gratiano

This question appeared to have the largest deviation of marks awarded for a question in Section A.

Some candidates commented that in this extract Nerissa was mocking Gratiano, whereas some

took it very literally. It was felt by some examiners that many candidates were able to identify the

way Shakespeare used short sentences and dramatic irony to display Nerissa’s ‘anger’ towards

Gratiano. There was evidence that most candidates used PETER/PEARL paragraphing structure to

ensure the embedding of relevant subject terminology.

Part b) - Deception

Most candidates were able to identify other areas of the play where deception had been displayed:

Bassanio’s deception of Portia, Portia and Nerissa’s deception in the court scene, Jessica’s deception

of Shylock and were able to accurately link their ideas to the context of the time with the role of

women and it being a highly patriarchal society. The more successful candidates embedded

quotations into their response, whilst a few weaker answers simply retold the actions placing them,

most often, in level 2.
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Part a)

The response shows an understanding of a number of language features

and their effect within the extract. Mention is made to how the words

‘swore’ and ‘death’ have a harsh meaning and the connotations of ‘oath’

but the points made do lack further development. The focus of the

response does deviate away from Nerissa and Gratiano and begins to

discuss Portia’s reactions, however there is sufficient evaluation of the

extract to place this at the top of a Level 3.

Part b)

The candidate explores two areas of the play where deception is

presented: Jessica’s deception of Shylock and Portia’s ‘casket challenge’

and her deception of her suitors. The response is fairly narrative but there

is sufficient personal response to move the mark up to the bottom of a

Level 3. Contextually, the response makes mention to racial prejudice and

attitudes to the Jewish community.

Ensure responses stay focused on the appropriate character/s in part a)

and the theme in part b).
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Question 7 

An Inspector Calls

The question asks candidates to explore the significance of money in the play.

7. Money

Most candidates used the quote from Eric in the question as a starting point to examine the

importance of money to each character. Most divided the characters into the young vs old and

whether they held Socialist or Capitalist beliefs. A good knowledge of class and gender was also

shown in most of the answers. Some discussed the role of Edna, which showed a perceptive

approach. There were strong comments on context, specifically on the writer and his intended

effect on the audience. Many responses made a clear distinction between the time of writing and

the setting and discussed this effectively.
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A relevant and personal response, which shows a sound engagement and

understanding of how the play presents the theme of money. A number of

key areas and characters are explored including: Mr Birling's obsession in

'making a profit', Sheila’s attitude at Millwards and the reveal of Gerald’s

affair with Eva and the effect this has on his engagement to Sheila

(although not fully secure). The response is narrative at times but the

candidate does often make links between plot details and the significance

of money. References to context are embedded throughout the response

and tend to be relevant and appropriate. There is enough evidence of

sound understanding to warrant a mark in level 3.

Sentences sometimes lack control but complex spelling is often accurate

for AO4.

In Section B, if quotations are used they do not have to be accurate. They

can be paraphrased.
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Question 8 

Question 8 - An Inspector Calls

The question asks candidates to explore the importance of Mr Arthur Birling in the play.

8. Mr Birling

In the same way as Q7, most candidates used the quote from Mr Birling in the question as a

starting point to examine his class, the way that he treats Eva, and his older generation and

Capitalist viewpoint. Most responses discussed how he does not change his views and how he is

purposefully presented as foolish with his ideas about the Titanic and war. The more able, and

more perceptive, candidates explored his rise in social class and his misogynistic ideas. There were

a lot of strong contextual comments on class, gender and the distinction between the time of

writing and the setting and discussed this effectively, especially in relation to the writer’s use of

dramatic irony in the opening Act.
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This assured response opens with a contextual discussion to introduce

‘Priestley’s intention to expose the faults of society’. The candidate

explores the presentation of Mr Birling and how he is driven to ‘obtain

more wealth’ and is only interested in profit and ‘gaining a high ranking

social status’. The play is extensively discussed, using a range of discerning

textual references to support points made. Context is presented in general

but relevant terms throughout, although at times does dominate the

discussion of Mr Birling. The candidate shows an impressive grasp of

knowledge (proletariat v aristocracy in Edwardian era, materialism and

corrupt social hierarchy).

When including contextual comments, ensure they are integrated and

relevant to the point being made.
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Question 9 

Question 9 - Hobson's Choice

The question asks candidates to explore the importance of responsibility in the play.

9. Responsibility

Question 9 appeared to give candidates the most scope to demonstrate their knowledge and

understanding of the text and its relationship to context. Many of the responses were thorough,

looking at all the characters individually and how they related to responsibility – and how that

changed over the course of the play. It was noted that quite a few responses considered the staging

and directions to show the effect of responsibility as 'Will rises from the cellar and Hobson

descends down it'. Hobson and Maggie were the most discussed characters and the context of

society’s expectations on women and family was thoroughly considered in most responses.
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Despite the occasional slip into a narrative style, the response does

consider:

Vickey’s and Alice’s objection to taking responsibility for Hobson when he

becomes dependent on alcohol; Maggie taking control/responsibility of

the Hobson home and business; Maggie and Willie taking responsibility for

Hobson and finally Maggie taking responsibility for her sister’s marriages.

Points are occasionally supported with textual examples and links are

made to the context of women and their lack of rights, which places this

comfortably into a Level 3.

To move the response to a top Level 3/4, there needs to be a wider range

of discourse markers and topic sentences used to ensure the response

steers away from the narrative style.
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Question 10 

Question 10 - Hobson's Choice

The question asks candidates to explore the significance of Alice and Vickey in the play.

Q10. Alice and Vickey

Candidates who chose this question generally focused on the expectations of women to get

married during this period. Quite a few candidates discussed Maggie, as a point of comparison to

Alice and Vickey. There was a healthy amount of outrage from some candidates in responses

because Alice and Vickey ‘won’t look after their dad’. 
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The candidate explores how Vickey and Alice are younger than Maggie and

are presented as complete contrasts to her. Consideration is made to how

later in the play their way of running the home differs to that of Maggie as

they serve ‘tongue’ rather than ‘roast beef’. A further area discussed is

their perception of marriage and how they disagree with Maggie about the

choice of husbands. Points are well supported with examples from the

text and the response explores the class system and how marriage was

seen as a means to elevate oneself in society.

Integrate the contextual comments throughout the response rather than

having bolt-on sections.
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Question 11 

Question 11 - Blood Brothers

The question asks candidates to explore how Mrs Lyons develops throughout the play.

11. Mrs Lyons

Mrs Lyons as a character appears to have been generally well understood. Candidates who chose

this question generally focused on the differences between the economic status of both women

and Mrs Lyons’ ability to manipulate Mrs Johnstone because of Mrs Lyon's superior education. The

simpler responses focused on her becoming mad, the stronger one’s looked at the effect of

superstition on Mrs Lyons and discussed how the fear of losing Edward affected her mental health.
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A brief, simple response which attempts to relate Mrs. Lyons’ character to

a stereotype but is possibly confused with the theme of superstition.

There is little relevant supporting reference to the text. Very little

awareness of relevant contexts is shown with only a brief reference to

Liverpool and the Nineteenth Century. There are no specific comments on

the relationship between text and context.

Ensure the response keeps a clear focus on the question and does not

attempt to re-tell the story.
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Question 12 

Question 12 - Blood Brothers

The question asks candidates to explore the significance of friendship in the play.

12. Friendship

There was evidence in the responses to this question of the two different versions of ‘Blood

Brothers’. Many candidates talked about a range of events in the play, which ensured less of a

narrative retelling. A number of responses mentioned the friendship between the boys, Linda, and

even the strained friendship of the mothers and how they represented class divides. A common

quotation was the one provided in the question, but also; sweets, dictionary, working/jobs etc.

Some perceptive candidates questioned the likelihood of a working-class child and a middle-class

child maintaining a friendship. There were some perceptive comments on how children are far

more accepting and less affected by the trappings of class.
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This is a focused and soundly constructed response, showing a secure

understanding of the significance of friendships in the play, although

comments about Mrs Lyons’ and Mrs Johnstone’s ‘friendship’ are a little bit

questionable. The candidate has made a range of relevant points,

although at times some of these lack development. Contextual discussion

is sound and links to the text. Overall this is a good example of a secure

Level 3.

Remember to develop all points made and to try to consider alternative

interpretations.
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Question 13 

Question 13 - Journey's End

The question asks candidates to explore how life in the trenches is presented in the play.

13. Life in the trenches

Candidates made a really good job of relating various scenes in the play to explore how life in the

trenches was presented. It was interesting to see some candidates focus on small moments in the

play, like the drying of the sock on the candle. The weaker responses struggled to respond to the

text beyond the hygiene and the actions of the soldiers in terms of the conditions and their coping

mechanisms, whilst the stronger responses focused on the representation of the men and the

message they gave. Some of the strongest responses focused on the ideas of the events as

constructs to help Sherriff pass on his message to the audience. Stage directions were also

considered in some detail for many responses, not least as being used to give the audience an

engrossing feel of what the trenches were like. There were references to the war as a long waiting

game.
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An excellent, detailed response that shows a perceptive understanding of

the play and how life in the trenches was presented by Sherriff and

reflected his own ‘experiences as a soldier’. Areas discussed include: the

‘endless waiting in fear’, the unhygienic conditions, how the trenches

removed the barriers of social class and the ways the men coped with the

pressures of war. The style is critical and sustained and well supported by

close reference to the text. Contextually, comments are discretely included

throughout to develop the points made: ‘Sherriff was originally planning to

name the play waiting’.

An excellent example of a full mark response.
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Question 14 

Question 14 - Journey's End

The question asks candidates to explain how Stanhope is important in the play.

Q14 – Stanhope

Areas considered for this question included heroism/comradeship/leadership/courage v

cowardice/effects of the war on Stanhope. Some candidates explored the morality of Stanhope as a

leader and how he is presented as a flawed hero in contrast to Raleigh and Osborne. Discussion

was made to how propaganda offered a false sense of glory and a naive sense of what a hero is,

while the play shows how much war can change a man like Stanhope.
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Although the response is occasionally narrative, the candidate is beginning

to show a sound understanding of the character of Stanhope, his

leadership skills and his relationship with Raleigh and Hibbert. Points are

supported by a number of relevant examples from the play, however,

there is a lack of contextual comments to move the response higher up

Level 3.

Remember to link textual analysis to the context of the play.
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Question 15 

Question 15 - Animal Farm

The question asks candidates to explain how violence is significant in the novel.

15. Violence

The majority of responses used the information about the Russian Revolution and the historical

characters involved to help explain the events and characters in the novella as well as indicating

Orwell's views. At times, the context overwhelmed the exploration of the text and theme and some

candidates got confused between Stalin and Hitler. A few answers for this question adopted a

Section A approach and responded to the quotation at the beginning of the question, discussing

language, form and structure. There were some nice distinctions made, when discussing violence,

between accidental violence (Boxer and the stable lad) and acts of purposeful violence (instigated

by Napoleon.) In one answer, the dogs were also considered to be the victims of violence as they

were manipulated and controlled by Napoleon to behave as they did.
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The response considers different examples of violence across the novel,

showing some sound understanding. The candidate considers the Battle

of the Cowshed, how Boxer, Jones and Napoleon are violent to others, and

how others are subject to violence. There is some evidence of a personal

response but ideas lack development. References to context are relevant

but undeveloped. There is enough evidence of sound understanding to

warrant a mark in Level 3.

Ensure all points are fully developed and where possible consider

alternative interpretations.
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Question 16 

Question 16 - Animal Farm.

The question asks candidates to explain how Snowball is important in the novel.

16. Snowball

Candidates made some perceptive and well supported comments on the importance of Snowball

and one particular candidate explored how ‘Snowball's importance seemed to dissipate after his

exile through the use of Squealer to make Snowball's memory corrupt with lies, allowing the past to

be rewritten.’ Most candidates recognised Snowball's importance as a scapegoat, after he had been

chased from the farm. The majority of candidates explored Snowball’s involvement in the building

of the windmill, whilst more developed responses focused on Snowball’s importance in comparison

to Napoleon. Again contextually, the responses explored the Russian Revolution and the leading

political figures.
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The candidate is beginning to show a sound understanding of Snowball’s

importance and how he wants the best for the other animals, tries to

‘educate’ them and is presented as one of the cleverest animals on the

farm. The candidate supports points with some exemplification.

Unfortunately, there is little awareness of context and the relationship

between text and context is not addressed.

All points need to be fully explored with appropriate textual examples.
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Question 17 

Question 17 - Lord of the Flies

The question asks candidates to explore the significance of control in the novel.

17. Control

Control was a theme that gave candidates plenty of scope to explore the entire novel and

demonstrate a detailed knowledge of the plot. Most candidates started with Ralph being voted

leader and using the conch to establish control. Consideration was also made to Jack’s attempts to

take control through fear and violence. Moving into the middle and higher levels, candidates were

able to discuss self-control, or the lack of it, and there were perceptive comments on the role of

rules and regulations in society as playing a pivotal role in keeping control, both of oneself and of a

larger group. Context looked at Golding’s experiences with war and what was happening in the

world, with the island as a microcosm of society.
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A confident and perceptive exploration of control in the novel, identifying

many small events that signal loss of control (letting the fire go out) as well

as the more obvious ones, such as the killing of Simon. References to the

text are discerning and interpreted with maturity, such as the discussion

around Jack’s face paint. The understanding around contexts is excellent

and references are integrated.

Planning ideas helps structure your response.
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Question 18 

Question 18 - Lord of the Flies

The question asks candidates to explore the importance of the beast in the novel.

18. The Beast

Many responses discussed the beast being one of the most important symbols in the novella,

representing terror, fear and the desire for violence inside everyone. Most responses detailed Jack’s

obsession with the beast and the eventual killing of Simon as he is mistaken for the beast. Most

responses discussed how the novella is allegorical. Although there were a few responses that were

fairly narrative, the vast majority were produced by candidates who showed a perceptive

understanding of how the ‘beast is within us’ and these responses explored in detail what that

meant for life on the island and life in general. Some very solid responses explored the beast

representing irrational fear and how that could lead to irrational behaviour.
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The candidate explores 3 key areas of the novella. Firstly, the way the

beast represents an important ‘character’ used by Jack to gain power over

the boys in a ‘dictatorship’ manner. Secondly, how the arrival of the

parachutist makes the boys ‘fear the beast’, which leads to the boys

‘primal’ ways and thirdly, the candidate analyses how Simon realises that

the beast is ‘inside them’. There are some references to context: Golding’s

objectification of the enemy in wartime and points are supported by some

broad textual references to the text. The response does occasionally slips

into a narrative style but there is sufficient depth of discussion to meet the

demands of a Level 3.

Remember to consider other social, historical and cultural contexts that

are presented by the writer.
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Question 19 

Question 19 - Anita and Me

The question asks candidates to explore the significance of Meena’s parents in the novel.

19. Meena’s parents

The majority of candidates showed an extremely good understanding of the role Meena’s parents

played within the novel and explored how they impacted on Meena as she grew up. The less able

candidates did little more than provide a narrative response describing who her parents were, how

they had travelled to England, the type of jobs they had and how they did not approve of Meena’s

behaviour and friendship with Anita. The more able candidates explored the cultural differences

presented through Meena’s parents, contrasting them with Anita’s parents and the wider

community in Tollington. Discussion focused on how Meena’s parents instilled their cultural, moral

and aspirational beliefs on Meena, particularly with regards to her education. The majority of

responses commented on the presentation of social class and racial integration in 1970s and what

life was like growing up as a minority group in the north of England.
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The response is developed and at times shows a thorough understanding

of the novel, which is fully related to the text. The candidate discusses how

Meena’s parents provide a drastic contrast to Anita’s parents as they are

‘loving and caring’ and how they teach her about her Indian culture by

‘cooking traditional Indian dishes’. Examples from the text are well chosen

and the contextual discussion is relevant and helps to introduce the key

ideas being discussed. Some points could be expanded further as they

provide more of an overview of Meena’s parents rather than show a

discerning engagement with the novel. Despite this, the response meets

the requirements of a Level 4.

As this is a closed book exam, evidence from the text can be paraphrased.
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Question 20 

Question 20 - Anita and Me

The question asks candidates to explore the importance of friendship in the novel.

20. Friendship

A number of extremely strong level 5 responses were seen for this question. All candidates

explored the central friendship Meena had with Anita, however it was good to see many consider

her friendship with Robert whilst she was in hospital, her friendship with Sam Lowbridge and also

how her relationship with Nanima went beyond that of a relative and became a support

mechanism for Meena to cope whilst growing up. Contextually, as with question 19, the majority of

candidates discussed the racial attitudes geographically and during the time period and how

Meena developed a friendship with Anita to fit in with the other young people in Tollington.
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This is an assured personal response, showing a high level of engagement

with the novel and how Meena establishes a friendship with Anita as she is

‘constantly longing for adventure’ and the way Anita ‘introduces her to

Jackie’ and the subsequent impact this has on Meena’s identity. The

candidate’s style is mature and shows a perceptive understanding with

points supported by close and at times discerning references to the text.

Contextually, the candidate explores the implications of racism on

friendships within the novel with a particular focus on Sam Lowbridge.

The use of selective quotations, that relate to the point being made and

are integrated throughout the response, will ensure a high-Level mark.
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Question 21 

Question 21 - The Woman in Black.

The question asks candidates to explore the ways mystery is created in the novel.

21. Mystery

Mystery was generally dealt with in a very methodical manner. Many candidates recognising that

the first element of mystery is with Kipps’ reaction to the request for ghost stories. Setting was

thoroughly covered here, the villagers’ reactions to Kipps and Eel Marsh House and, of course, the

Woman in Black herself. Context was not dealt with as well for this question as it was for Q22, some

candidates seemed to struggle to find any relevant context to fit the question. Where it was dealt

with it was usually as a bolt on introduction: ‘The Woman in Black is a pastiche of ….’
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The candidate shows a sound understanding and engagement with the

text and how the theme of mystery is presented. There are a range of

areas considered, including: Arthur’s reaction at the start of the novel

when he ‘runs outside’ when the family are telling ghost stories; the vague

information provided about Mrs Drablow and her estate; the appearance

of The Woman in Black at the funeral and the way that Eel Marsh House is

described. Many of the points are supported by close reference to the text

and contextually, the response does refer to Victorian England but

comments are not fully developed.

Remember to check through the response for spelling and grammatical

errors to ensure that the maximum marks for AO4 are achieved.
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Question 22 

Question 22 - The Woman in Black.

The question asks candidates to explore the ways mothers are presented in the novel.

Q22. Mothers

The responses to this question, in contrast to Q21, generally had context woven throughout.

Candidates discussed the expectations on women to get married and have large families; the way

women were treated in the era if they gave birth out of wedlock and the psychologically damaging

effects of this. The question provoked a surprising amount of sympathy for the woman in black as

candidates often carefully considered her as a mother and not just a ghoul. There were some quite

philosophical discussions about whether all the problems in the novel were actually caused by

societies' expectations on mothers and motherhood. A wide range of mothers were considered,

although some candidates did struggle to move beyond Jennet Humphrye. There were a few

responses that were extremely short and narrative-led for this question, which struggled to move

out of a Level 2.
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A developed and personal response, which has a clear contextual opening,

illustrating a sustained knowledge of the 19

th

 Century and the

expectations placed on women to become mothers. Other contextual

comments are interwoven throughout the response and help to develop

the points made. The candidate considers the character of Esme and how

she is a young mother whose own daughter Isobel is also a ‘mother of

three children’ and the way both women reflect the ‘social standards’ of

motherhood. There is also a sustained awareness of how Hill’s own

experiences as a mother and her subsequent ‘deep depression’ are

reflected through the character of the woman in black. Points are well

supported with some exemplification from the novel, but this could be

developed further.

More depth of analysis of the central character would move this response

higher up a Level 4.
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Paper Summary
Based on the candidates’ performance on this paper, centres are offered the following advice:

Section A, part (a) of the question, candidates must explore the language, form and structure of

the extract. Context is not awarded for part a).

Section A, part (b), candidates should draw on their knowledge of the text that they have studied

and give examples from elsewhere in the play. Contextual comments are required in part b) and

should explore their relationship with the text. Candidates may, depending on the question,

explore one area in detail or cover a range of examples. The assessment objective assesses the

candidate’s knowledge of the text and its relationship to context and not language, form and

structure.

Section A, part (b), examples can be particular references to other parts of the play such as: key

events, characters, action, stage directions. Candidates can paraphrase quotations from memory.

Exact quotations are not compulsory, especially as this is a closed book examination.

Candidates should be reminded to label their answers clearly (particularly Section A) and to use

the correct space in the answer booklet for both sections of the paper.

Centres are advised to familiarise themselves with the different versions of play and prose texts

that are used when writing the paper, as there may be some variation in line numbers or page

formatting. This is particularly applicable to the Shakespeare texts. The full list of editions is

published at the end of the exam paper.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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