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GCSE English Literature 2006

Tier H Mark Scheme
INTRODUCTION

Examiners will be expected to read the scripts in their allocation carefully and to make every effort to look
positively for achievement throughout the ability range. They will be expected to annotate the scripts in order
to show subsequent readers what evidence they have found for the achievement of the particular descriptors in
the mark band and will be expected to give a mark for each answer in the right hand margin at the end of the
answer.

There is a common marking spine which runs across all components. In this way the whole examination can
be integrated by using a common grade related system for all components.

There are some rules, however, about the mark ranges that can be given.
TIER F

On Tier H, questions are targeted at Grades A to D. Performances which fall below the targeted grades should
be given marks below those targeted, according to the descriptors which are included for all grades.

DECIDING ON A MARK

Examiners must use the full range of marks. Work exhibiting the highest skills should be considered for full
marks.

Marking throughout must be on a ‘best-fit’ principle. Where there are both strengths and weaknesses in a
particular answer, examiners should consider carefully which band is the best fit for the performance overall.

The descriptors are an attempt to guide examiners to an understanding of the qualities normally expected of, or
‘typical’ of, work in the band. They must not be interpreted as hurdle statements.

Once the mark has been decided upon, by the identification in the body of the script where the descriptor has
been met, then the mark should be placed, circled, in the right hand margin.

ANNOTATION OF SCRIPTS

It is important that while they are marking in red, examiners note on the script where they have found specific
evidence of candidates having achieved a descriptor. It is likely that examiners will be making more extensive
annotations at the beginning of the marking period than at the end, but every mark must be justified by a
written comment. Ticks should be used to identify evidence of particular skills. Random ticking is extremely
unhelpful.

The best kinds of comments are where a particular element of the descriptors is identified clearly and
concisely. The point of making such comments is to allow subsequent readers to understand what you are
identifying as positive achievement and where you are seeing material which gains credit. It is to share your
marking process with those reading your scripts later (Team Leaders, Assistant Principals, Principals, the
Chief, Awarders, QCA, scrutineers etc.).
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PROBLEMS

Where an examiner has great difficulty in assessing a script, (s)he can draw it to the attention of the Principal
Examiner at the end of the marking season by placing RSE (Refer to Senior Examiner) on the script and
attaching the relevant Form S1. This means that it will be sent to the final meeting of examiners, the occasion
where all the problems are looked at and a decision arrived at. Very occasionally a script is very hard to read
or illegible. If you have one of these, you should give the mark you think it deserves, but you must also mark
it RSE and complete Form S1 so that it can be deciphered fully later on.

RUBRIC INFRINGEMENTS

There may well be a few candidates who answer the wrong number of questions. If so, mark all the answers,
and count the highest score for those eligible under the terms of the rubric. Thus the marks should be entered
which are the highest according to the allowable rubric.

Candidates attempting only one question instead of two are not fulfilling the basic requirements of the syllabus
and therefore do not receive special attention.

It is conceivable that candidates may offer two answers on the same text or from the same section. In this case
the higher of the two marks should be recorded.

In Section B, candidates’ selection of poems to write about from the English Literature section of the AQA
Anthology might not be in strict accordance with the terms of the question. For instance, they may not have
chosen both Pre-1914 or Post-1914 poems, or may have written about a poem not named in the question. In
those cases, mark the response as if the candidate had chosen the right poems, and write ‘Minor Rubric’ on the
front of the script.

If candidates have written about poems from the English section of the AQA Anthology, they cannot be
awarded marks for responding to those poems. If the response is based solely on those poems, you must award
0. If they have used both English poems and English Literature poems, award a mark based only on their
writing about the English Literature poems. In either case, write ‘Major Rubric’ on the front of the script.

RECORDING

In addition to recording the mark for a question at the end of the answer, examiners must also fill in the total
marks for each Section on the front cover of the answer booklet. These should then be totalled, with the total
mark placed in a circle.

A mark must also be given for Quality of Written Communication. This should be awarded according to the
mark scheme for QWC. Refer to the section at the end of this Introduction where specific reference to the

marking of QWC is made.

The grid on the front of the answer booklet should look like this:

14 17
20 20
QWC 2

AlJC

Put the total in the box marked Total and your initials underneath in the box marked Examiner’s Initials.
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MARKING CRITERIA FOR QUALITY OF WRITTEN COMMUNICATION

3 marks

2 marks

1 mark

0 marks

The candidate presents relevant information coherently, employing
structure and style to render meaning clear. The text produced is
legible. Spelling, punctuation and grammar are sufficiently
accurate to render meaning clear.

The candidate presents relevant information in a way which assists
with communication of meaning. The text produced is legible.
Spelling, punctuation and grammar are sufficiently accurate not to
obscure meaning,

The candidate presents some relevant information in a simple form.
The text produced is usually legible. Spelling, punctuation and
grammar allow meaning to be derived, although errors are
sometimes obstructive.

The candidate’s presentation, spelling punctuation and grammar
seriously obstruct understanding.
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GCSE English Literature Tier H (Higher) 2006

Mark Scheme

Section A: Post-1914 Prose

Assessment Objectives

The following objectives are tested in each question in this section:

31 ° respond to texts critically, sensitively and in detail, using textual evidence as appropriate

32 ° explore how language, structure and forms contribute to the meaning of texts, considering different approaches to texts and alternative interpretations
33 ° explore relationships and comparisons within and between texts, selecting and evaluating relevant material.

The Higher Tier targets Grades D to A*, but candidates may gain any mark on a particular component or question.

Descriptors and content guides have been included for performance from U to A*.

The range of marks targeted by the Section (notional D to A*) is 13—-27. Each of the questions is marked out of 27.
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GCSE English Literature Mark Scheme: General Template for Section A

Skills Descriptors

Content Descriptors

techniques (short stories only)

Mark Band Statements Mark Band Statements

0 marks e nothing written

1-3 marks e some writing about text or task 1-6 marks Answers are likely to include:
e some specific features identified » some features/details [Ql
e some awareness of content of text

4-6 marks e simple response to text or task e simple statement(s) about text or task [AO2]
o familiarity with specific part(s) of a text/reference to some detail(s)
e simple comment on meaning
e reference to language and/or method e simple comment(s) about characters/events/situations [AO1]
e selection of text(s) suitable for comparison (short stories only)

7-9 marks e some response to characters/situations/ideas 7-12 marks | Answers are likely to include:
e selection of appropriate material/some range of detail e selection of appropriate material for answer, e.g. [Q]
e awareness of explicit meaning(s)
e simple identification of a method or an effect e.g. of devices/language e simple comment on details of character/situation (prose) or
e selection of material from texts for comparison details of subject matter (poetry) e.g. [AO1]
e simple linkage in terms of ideas/meanings/techniques (short stories only)

10-12 marks | ¢ supported response to characters/situation/ideas e some awareness of writer’s purposes/use of words, e.g.
e support points made/some comment on detail [AO2]
e generalisation(s) about meanings of texts
e some awareness of a writer at work e.g. through devices/language e some linkage between similarity or difference, e.g. [AO3]
e selection of some details for comparison (short stories only) (short stories only)
e some comments on similarity/difference in terms of ideas/meanings/
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Skills Descriptors

Content Descriptors

Mark Band

Statements

Mark Band

Statements

13-15 marks

some focus on the task

explained response to characters/situations/ideas

range of comments with supporting details

awareness of meaning(s), feeling(s) and attitude(s)

identification of effects of devices/language intended/achieved

selection of relevant material for comparison (short stories only)

structured comments on similarities/differences in terms of ideas/meanings/
techniques (short stories only)

16-18 marks

structured response to task

sustained response to characters/situations/ideas

effective use of details to support answer

appropriate comment on meanings

explanation of how effects of devices/language are achieved
selection of material appropriate for a range of comparisons
sustained focus on similarities/differences in terms of
ideas/meanings/techniques (short stories only)

13-18 marks

Answers are likely to include:

focus on reasons/attitudes/range of task, e.g.

explained/sustained response to details of feelings/attitudes/
ideas (poetry) or characters’ feelings/attitudes re events/each
other, e.g. [AO1]

identification/explanation of writer’s language and devices to
present or affect, e.g. [AO2]

structured/sustained comparison/contrast of e.g.
(short stories only)

[AO3]

19-21 marks

sustained and developed response to task

considered/qualified response to writer's ideas/purposes

details linked to writer’s intentions and purposes

thoughtful consideration of meanings

appreciation of writer's uses of language/structure/form

thoughtful selection and consideration of material for comparison

sustained and developed comparison in terms of ideas/meanings/techniques
(short stories only)

22-24 marks

analytical response to task

exploratory response to writer’'s ideas/purposes

analytical use of detail in support of argument

exploration of meanings

analysis of writer's use of language/structure/form and effect(s) on readers
selection of a range of telling details as the basis for analytical comparison
analytical comparison/contrast in terms of ideas/meanings/techniques
(short stories only)

25-27 marks

conceptualised response to task

insightful exploratory response to writer’s ideas/purposes

sensitive analysis of detail in support of argument

convincing/imaginative interpretation of text and/or task

evaluation of writer's use of language/structure/form and effect(s) on readers
evaluative selection of a range of telling detail integrated into comparison
evaluative comparison/contrast in terms of ideas/meanings/techniques
(short stories only)

19-27 marks

Answers are likely to include:

exploration/development of terms/implications of task, e.g. [Q]

sensitive/critical response to situation/character/ meaning, e.g.
[AO1]

developed/analytical comment on/response to writer's
intended/implied purposes, e.g. [AO2]
evaluative comparison/contrast of, e.g.
(short stories only)

[AO3]
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Question 1H (AQA Anthology)

Compare how relationships between grandparents and grandchildren are presented in Flight and Chemistry.

(27 marks)
Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
0 marks e nothing written
1-3 marks e some writing about text or task 1-6 marks Answers are likely to include:
e some specific features identified o some features/details from one or both of the stories, e.g. the
e some awareness of content of text grandfather’s actions in Flight
4-6 marks e simple response to text or task e simple statement(s) about grandparents/grandchildren
e familiarity with specific part(s) of a text/reference to some detail(s) relationships
e simple comment on meaning e simple comment(s) about grandparents/grandchildren
e reference to language and/or method relationships and/or presentation, e.g. grandson loves his
e selection of text(s) suitable for comparison grandfather in Chemistry
7-9 marks e some response to characters/situation/ideas 7-12 marks Answers are likely to include:
e selection of appropriate material/some range of detail e selection of appropriate material from the two stories relating
e awareness of explicit meaning(s) to presentation of relationships between grandparents and
e simple identification of a method or an effect e.g. of grandchildren, e.g. account of granddaughter giving present to
devices/language grandfather in Flight
e selection of material from texts for comparison e simple comment(s) on details of presentation of relationships
e simple linkage in terms of ideas/meanings/techniques between grandparents and grandchildren, e.g. details of
10-12 marks | e«  supported response to characters/situations/ideas grandson’s interest in experiments of grandfather
e support points made/some comment on detail e some awareness of writer’s methqu in presgnting relationships
« generalisation(s) about meanings of texts bfetween.grar?dparents and grandchildren, e.g. importance of
e some awareness of a writer at work e.g. through devices/language pigeons in Flight ) .
o selection of some details for comparison * some linkage between the stories relevant to the presentation of
«  some comment on similarity/difference in terms of re'latlonshlps. between grandparents and grandchildren, e.g.
ideas/meanings/techniques different feelings of grandchildren to grandparents
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9

Question 1H
Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
13-15marks | ¢ some focus on the task 13-18 marks Answers are likely to include:
e explained response to characters/situations/ideas o focus on presentation of relationship between grandparents and
¢ range of comments with supporting details grandchildren in both stories
e awareness of meaning(s), feeling(s) and attitude(s) e explained/sustained response to details of presentation of
¢ identification of effects of devices/language intended/achieved relationships between grandparents and grandchildren, e.g.
e  selection of relevant material for comparison explanation of feelings/attitudes in each relationship
e structured comments on similarities/differences in terms of e identification/explanation of writers’ uses of devices/language
ideas/meanings/techniques to present relationships between grandparents and grandchildren
16-18 marks | »  structured response to task e.g. effects of symbol of boat in Chemistry
»  sustained response to characters/situations/ideas e structured/sustained comparison/contrast of presenting
» effective use of details to support answer relationships between grandparents and grandchildren creating
e appropriate comment on meanings clear and precise points of similarity/difference, e.g. Alice
»  explanation of how effects of devices/language are achieved changes her attitude to her grandfather in Flight — different in
e selection of material appropriate for a range of comparisons Chemistry
e sustained focus on similarities/differences in terms of
ideas/meanings/techniques
19-21 marks | ¢ sustained and developed response to task 19-27 marks Answers are likely to include:
e considered/qualified response to writer’s ideas/purposes e exploration/development of presentation of relationships
e details linked to writer’s intentions and purposes between grandparents and grandchildren in both stories, e.g.
e thoughtful consideration of meanings may explore relationships from each perspective
e  appreciation of writer's use of language/structure/form e sensitive/critical response to details of presentation of
¢ thoughtful selection and consideration of material for comparison relationships between grandparents and grandchildren, e.g. to
e sustained and developed comparison in terms of details of dialogue in Flight
ideas/meanings/techniques e developed/analytical comment on/response to writer’'s uses
22-24 marks | ¢ analytical response to task of devices/language in presentation of relationships between
»  exploratory response to writer's ideas/purposes grandparents and grandchildren, e.g. analysis of effects of choice
e analytical use of detail in support of argument of speaker
e exploration of meanings e evaluative comparison/contrast of presentation of relationships
e analysis of writer's use of language/structure/form and effect(s) on between grandparents/grandchildren conceptualising clear and
readers precise points of similarity and difference, e.g. comparison of the
»  selection of a range of telling details as the basis for analytical significance of the endings in presenting the relationships
comparison
e analytical comparison/contrast in terms of ideas/meanings/techniques
25-27 marks | ¢  conceptualised response to task
e insightful exploratory response to writer’s ideas/purposes
e sensitive analysis of detail in support or argument
e convincing/imaginative interpretation of text and/or task
e evaluation of writer's use of language/structure/form and effect(s) on
readers
e evaluative selection of a range of telling detail integrated into comparison
e evaluative comparison/contrast in terms of ideas/meanings/techniques
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Question 2H (AQA Anthology)

Remind yourself of Growing Up and one other story in the selection. Compare how the writers present conflict.

Compare:

what the conflicts are
how they are presented.

(27 marks)

Skills Descriptors

Content Descriptors

Mark Band Statements Mark Band Statements
0 marks e nothing written
1-3 marks e some writing about text or task 1-6 marks Answers are likely to include:
e some specific features identified e some features/details from one or two stories, e.g. the
e some awareness of content of text father’s/children’s actions in Growing Up
4-6 marks e simple response to text or task o simple statement(s) about conflict, e.g. about what happens
o familiarity with specific part(s) of a text/reference to some detail(s) between Mr Quick and his daughters in Growing Up
e simple comment on meaning e simple comment(s) about conflict and/or presentation, e.g.
e reference to language and/or method response to the mother in Your Shoes
e selection of texi(s) suitable for comparison
7-9 marks e some response to characters/situation/ideas 7-12 marks Answers are likely to include:
e selection of appropriate material/some range of detail e selection of appropriate material from two stories relating to
e awareness of explicit meaning(s) conflict, e.g. account of Alice and her grandfather disagreeing
e simple identification of a method or an effect e.g. of about her boyfriend
devices/language e simple comment on details of presentation of conflict, e.g.
e selection of material from texts for comparison details of incident with snowsuit in Superman and Paula Brown’s
e simple linkage in terms of ideas/meanings/techniques New Snowsuit
10-12 marks | ¢ supported response to characters/situations/ideas * some awareness of writer’s uses of language/devices in
o  support points made/some comment on detail presenting conflict, e.g. through how characters speak to each
e generalisation(s) about meanings of texts other . .
e some awareness of a writer at work e.g. through devices/language * some linkage between the stories relevant to the presentation of
o selection of some details for comparison conflict, e.g. Growing Up and Flight are both about family conflict
e some comments on similarity/difference in terms of

ideas/meaning_;s/techniques

10
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Question 2H
Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
13-15marks | ¢ some focus on the task 13-18 marks Answers are likely to include:
e explained response to characters/situations/ideas ¢ focus on presentation of conflict in Growing Up and one other
e range of comments with supporting details story
e awareness of meaning(s), feeling(s) and attitude(s) ¢ explained/sustained response to details of presentation of
o identification of effects of devices/language intended/achieved conflict, e.g. details of family conflict in Chemistry
»  selection of relevant material for comparison o identification/explanation of writers’ uses of devices/language
»  structured comments on similarities/differences in terms of to present conflict, e.g. how tension is built up to the climax of the
ideas/meanings/techniques conflict in Growing Up
16-18 marks | «  structured response to task e structured/sustained comparison/contrast of presentation of
e  sustained response to characters/situations/ideas conflict, creating clear and precise points of similarity/difference,
o  effective use of details to support answer e.g. contrasting different types of conflict
e  appropriate comment on meanings
e explanation of how effects of devices/language are achieved
e selection of material appropriate for a range of comparisons
e sustained focus on similarities/differences in terms of
ideas/meanings/techniques
19-21 marks | ¢ sustained and developed response to task 19-27 marks Answers are likely to include:
e considered/qualified response to writer's ideas/purposes o exploration/development of presentation of conflict in both
e details linked to writer’s intentions and purposes stories, e.g. may conceptualise different ideas of conflict and
¢ thoughtful consideration of meanings different types of conflict — physical, emotional, family,
e  appreciation of writer's use of language/structure/form relationship
e thoughtful selection and consideration of material for comparison e sensitive/critical response to details of presentation of conflict,
e sustained and developed comparison in terms of e.g. details of relationship in The End of Something
ideas/meanings/techniques ¢ developed/analytical comment on/response to writer’s uses
22-24 marks | «  analytical response to task of language/devices in presentation of conflict, e.g. analysis of
e exploratory response to writer's ideas/purposes how the writer creates family conflict in Chemistry
»  analytical use of detail in support of argument e evaluative comparison/contrast of presentation of conflict,
e exploration of meanings conceptualising clear and precise points of similarity/difference,
e  analysis of writer's use of language/structure/form and effect(s) on e.g. similarities/differences in how the conflict is presented — use
readers . . . . of dialogue, symbols, action
e selection of a range of telling details as the basis for analytical
comparison
e analytical comparison/contrast in terms of ideas/meanings/techniques
25-27 marks | ¢  conceptualised response to task
e insightful exploratory response to writer’s ideas/purposes
e sensitive analysis of detail in support of argument
e convincing/imaginative interpretation of text and/or task
e evaluation of writer’s use of language/structure/form and effect(s) on
readers
e evaluative selection of a range of telling detail integrated into comparison
e evaluative comparison/contrast in terms of ideas/meanings/techniques

11
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Question 3H (AQA Anthology)

Some writers in the selection use objects as symbols of something else.

In Your Shoes the writer uses shoes as symbols. Compare how she does this with how the writer of one other story from the selection uses objects as symbols.

(27 marks)
Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
0 marks e nothing written
1-3 marks e some writing about text or task 1-6 marks Answers are likely to include:
e some specific features identified e some features/details from one or two stories e.g. what the
e some awareness of content of text mother says in Your Shoes
4-6 marks e simple response to text or task e simple statement(s) about a symbol/symbols, e.g. the pigeons
o familiarity with specific part(s) of a text/reference to some detail(s) in Flight
e simple comment on meaning ¢ simple comment(s) about a symbol, e.g. the shoes in Your
e reference to language and/or method Shoes
e selection of text(s) suitable for comparison
7-9 marks e some response to characters/situation/ideas 7-12 marks Answers are likely to include:
e selection of appropriate material/some range of detail ¢ selection of appropriate material from two stories relating to
e awareness of explicit meaning(s) symbols, e.g. account of what the mother says to the shoes in
e simple identification of a method or an effect e.g. of Your Shoes
devices/language e simple comment on details of symbols/how they are used, e.g.
e selection of material from texts for comparison details of grandfather/the pigeons
e simple linkage in terms of ideas/meanings/techniques e some awareness of writer’s uses of language/devices related to
10-12 marks | « supported response to characters/situations/ideas symbols, e.g. aware of what symbols represent, e.g. what the
e support points made/some comment on detail snowdrops symbolise in Snowdrops
« generalisation(s) about meanings of texts s some linkage betwegn the two stories relevant to symbols, e.g.
e some awareness of a writer at work e.g. through devices/language in Your Shoes and Flight the symbols both represent a person
e selection of some details for comparison
e some comments on similarity/difference in terms of
ideas/meanings/techniques

12
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Question 3H
Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
13-15marks | ¢ some focus on the task 13-18 marks Answers are likely to include:
e explained response to characters/situations/ideas e focus on symbols and how they are used in Your Shoes and
¢ range of comments with supporting details another story, e.g. snowdrops in Snowdrops, the boat in
e awareness of meaning(s), feeling(s) and attitude(s) Chemistry, fishing in The End of Something
o identification of effects of devices/language intended/achieved e explained/sustained response to details of how symbols are
e selection of relevant material for comparison used, e.g. explaining how a symbol is used and developed
e structured comments on similarities/differences in terms of throughout a story
ideas/meanings/techniques e identification/explanation of writers’ uses of language/devices
16-18 marks | ¢  structured response to task related to symbols, e.g. effects of language used related to
e sustained response to characters/situations/ideas symbols
o effective use of details to support answer e structured/sustained comparison/contrast of how symbols are
*  appropriate comment on meanings used creating clear and precise points of similarity/difference, e.g.
»  explanation of how effects of devices/language are achieved what characters do with the symbols in Your Shoes and Flight
e selection of material appropriate for a range of comparisons
e sustained focus on similarities/differences in terms of
ideas/meanings/techniques
19-21 marks | ¢ sustained and developed response to task 19-27 marks Answers are likely to include:
e considered/qualified response to writer’s ideas/purposes e exploration/development of how symbols are used in both
e details linked to writer’s intentions and purposes stories, e.g. exploring idea that symbols may mean more than
e thoughtful consideration of meanings one thing
e appreciation of writer's uses of language/structure/form e sensitive/critical response to details of how symbols are used,
e thoughtful selection and consideration of material for comparison e.g. different uses of shoes in Your Shoes
e  sustained and developed comparison in terms of e developed/analytical comment on/response to writer’s uses
ideas/meanings/techniques of language/devices related to how symbols are used, e.g. close
22-24 marks | «  analytical response to task analysis of language related to symbols in The End of Something
»  exploratory response to writer's ideas/purposes e evaluative comparison/contrast of how symbols are used,
e analytical use of detail in support of argument conceptualising clear and precise points of similarity/difference,
e exploration of meanings e.g. comparing the significance of small objects — the shoelaces
e analysis of writer's use of language/structure/form and effect(s) on in Your Shoes, the fishing rods in The End of Something
readers
e selection of a range of telling details as the basis for analytical
comparison
e  analytical comparison/contrast in terms of ideas/meanings/techniques
25-27 marks | e  conceptualised response to task
e insightful exploratory response to writer’s ideas/purposes
e sensitive analysis of detail in support of argument
e convincing/imaginative interpretation of text and/or task
e  evaluation of writer’s use of language/structure/form and effect(s) on
readers
e evaluative selection of a range of telling detail integrated into comparison
e evaluative comparison/contrast in terms of ideas/meanings/techniques

13
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Question 4H (Lord of the Flies)

What do you think Golding suggests about different types of leaders in Lord of the Flies?

Write about:

e who you think the leaders are
o what type of leader each of them is
¢ how Golding presents them.

(27 marks)
Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
0 marks e nothing written
1-3 marks e some writing about text or task 1-6 marks Answers are likely to include:
e some specific features identified e some features/details about a leader/leaders, e.g. Ralph and
e some awareness of content of text Jack are both leaders
4-6 marks e simple response to text or task e simple statement(s) about a leader/leaders e.g. Jack is leader
« familiarity with specific part(s) of a text/reference to some detail(s) of the choir, Ralph organises shelters
e  simple comment on meaning ¢ simple comment(s) about a leader/leaders and/or their/his
» reference to language and/or method presentation
7-9 marks e some response to characters/situation/ideas 7-12 marks Answers are likely to include:
e selection of appropriate material/some range of detail o selection of appropriate material about leader and/or their
e awareness of explicit meaning(s) presentation, e.g. Ralph and the Conch or fire, Jack providing
e simple identification of a method or an effect e.g. of meat/hunting pigs
devices/language ¢ simple comment(s) on details relevant to leaders and/or their
10-12 marks | e«  supported response to characters/situations/ideas presentation, e.g. what Jack/Ralph do as leaders
e support points made/some comment on detail ¢ some awareness of writer’'s methods in presenting leaders, e.g.
e generalisation(s) about meanings of texts how Golding presents Ralph as handsomg, sporting, decent,
s __some awareness of a writer at work e.g. through devices/language honourable and presents Jack as aggressive, unpleasant

14
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Question 4H
Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
13-15marks | ¢ some focus on task 13-18 marks Answers are likely to include:
e explained response to characters/situations/ideas e focus on leaders and their presentation, e.g. what sort of leaders
e range of comments with supporting details Jack and Ralph are/differences between them. May mention
e awareness of meaning(s), feeling(s) and attitude(s) different types of leader _ '
e identification of effects of devices/language intended/achieved » explained/sustained response to details of presentation of
16-18 marks | o structured response to task leaders, e.g. to details of events such as Ralph and the fire, Jack
e sustained response to characters/situations/ideas and the hunters’ behaviour ) .
o effective use of details to support answer ¢ identification/explanation of writer’s uses of devices/language
e  appropriate comment on meanings to present leaders, e.g. Jack’s red hair and what it symbolises,
e explanation of how effects of devices/language are achieved significance of painted faces
19-21 marks | ¢ sustained and developed response to task 19-27 marks Answers are likely to include:
e considered/qualified response to writer's ideas/purposes e exploration/development of response to presentation of
e details linked to writer's intentions and purposes leaders, e.g. Ralph’s quiet authority compared with Jack’s strident
e thoughtful consideration of meanings and threatening manner — reaction of boys to each
e  appreciation of writer's uses of language/structure/form e sensitive/critical response to the details of presentation of
22-24 marks | « analytical response to task leaders, e.g. to details of Ralph’s sensible, practical leadership
e exploratory response to writer’s ideas/purposes and of Jack’s style which offers more ‘fun .
e analytical use of detail in support of argument o developed/analytical comment on/response to writer’s
o exploration of meanings technique in presenting leadership, e.g. dictatorial v. democratic
e analysis of writer’'s use of language/structure/form and effect(s) on leadership, detailed analy5|s_of Jack’s/Ralph’s language,
readers Jack/Ralph as symbols of evil/good
25-27 marks | ¢  conceptualised response to task
¢ insightful exploratory response to writer’s ideas/purposes
e sensitive analysis of detail in support of argument
e convincing/imaginative interpretation of text and/or task
e evaluation of writer's use of language/structure/form and effect(s) on
readers
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Question 5H (Lord of the Flies)

What is the importance of Jack in Lord of the Flies and how does Golding present him?

(27 marks)
Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
0 marks e nothing written
1-3 marks e some writing about text or task 1-6 marks Answers are likely to include:
e some specific features identified e some features/details about Jack, e.g. he is leader of the
e some awareness of content of text choirboys
4-6 marks e simple response to text or task e simple statement(s) about Jack, e.g. Jack becomes a hunter
e familiarity with specific part(s) of a text/reference to some detail(s) e simple comment(s) about Jack and/or his importance, e.g. he
e simple comment on meaning does not get on with Ralph
e reference to language and/or method
7-9 marks e some response to characters/situations/ideas 7-12 marks Answers are likely to include:
e selection of appropriate material/some range of detail ¢ selection of appropriate material about Jack and/or his
e awareness of explicit meaning(s) importance, e.g. killing the pig, painting faces
e simple identification of a method or an effect e.g. of ¢ simple comment(s) on details of novel relevant Jack and/or his
devices/language importance, e.g. details of what Jack does as a leader/hunter
10-12 marks | ¢ supported response to characters/situations ideas e some awareness of writer’s methods in presenting Jack and/or
e support points made/some comment on detail his importance, e.g. how Golding describes his physical
e generalisation(s) about meanings of texts appearance ~ red hair, choirboy outfit
e some awareness of a writer at work eg. through devices/language
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Question 5H
Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
13-15marks | ¢ some focus on the task 13-18 marks Answers are likely to include:
e explained response to characters/situations/ideas e focus on presentation of Jack and his importance, e.g. as a
e range of comments with supporting details leader in opposition to Ralph
e awareness of meaning(s), feeling(s) and attitude(s) o explained/sustained response to details of novel relevant to
e identification of effects of devices/language intended/achieved presentation of Jack and his importance, e.g. Jack's
16-18 marks | ¢  structured response to task hunting/savagery and importance of this
e sustained response to characters/situations/ideas ¢ identification/explanation of writer’s uses of devices/language
 effective use of details to support answer to present Jack and his importance, e.g. Jack paints on a mask —
«  appropriate comment on meanings significance/importance of this symbol/gesture
e explanation of how effects of devices/language are achieved
19-21 marks | ¢ sustained and developed response to task 19-27 marks Answers are likely to include:
e considered/qualified response to writer’'s ideas/purposes e exploration/development of response to presentation and
e details linked to writer’s intentions and purposes importance of Jack, e.g. how he contrasts with ideas of other
e thoughtful consideration of meanings characters, lacks foresight, essentially self-destructive
e appreciation of writer's uses of language/structure/form e sensitive/critical response to details of novel relevant to
22-24 marks | ¢ analytical response to task presentation of Jack and his importance, e.g. details qf
« exploratory response to writer’s ideas/purposes significance of Jack’s background - middle class, religious,
e analytical use of detail in support of argument ritualistic, not as br_ave as he appears - attitude to the_ beast
 exploration of meanings . devellopeQIanaIytlcgl comment op/r_esponse to writer’s
e analysis of writer's use of language/structure/form and effect(s) on technlque in pre§ent|ng Jack anq his |mportanc_e, e.g. close
readers analysis of Jack’s Ia}nguage at different stage_s in the novel, Jack
25-27 marks | s conceptualised response to task used to present a dictatorial style of leadership
¢ insightful exploratory response to writer’s ideas/purposes
e sensitive analysis of detail in support of argument
e convincing/imaginative interpretation of text and/or task
e evaluation of writer's use of language/structure/form and effect(s) on
readers
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Question 6H (Of Mice and Men)

Write about two places in the novel which you think are important.

Write about:

e what the different places are like
e how they are presented by Steinbeck
e why you think these places are important.

(27 marks)
Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
0 marks e nothing written
1-3 marks e some writing about text or task 1-6 marks Answers are likely to include:
e some specific features identified e some features/details about one or more place(s), e.g. the
e some awareness of content of text animals in the brush
4-6 marks e simple response to text or task e simple statement(s) about one or more place(s) e.g. the brush
« familiarity with specific part(s) of a text/reference to some detail(s) is peaceful at the beginning
e simple comment on meaning e simple comment(s) about place(s) and/or presentation and/or
o reference to language and/or method importance, e.g. the brush is where Lennie was killed
7-9 marks e some response to characters/situation/ideas 7-12 marks Answers are likely to include:
e selection of appropriate material/some range of detail o selection of appropriate material about chosen places, e.g. to
e awareness of explicit meaning(s) show what the bunkhouse is like
e simple identification of a method or an effect e.g. of ¢ simple comment(s) on details of chosen places, e.g. on the
devices/language men’s possessions, what is in Crooks’ room, wildlife in the brush,
10-12 marks | e«  supported response to characters/situations/ideas what happens in the places
e support points made/some comment on detail ¢ some awareness of writer’'s methods in presenting places, e.g.
e generalisation(s) about meanings of texts brush at beginning and end
e some awareness of a writer at work eg. through devices/language

18



AQA GCSE Mark Scheme, 2006 June series — English Literature A

Question 6H
Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
13-15marks | ¢ some focus on the task 13-18 marks Answers are likely to include:
e explained response to characters/situations/ideas e focus on presentation of chosen places and importance in novel
¢ range of comments with supporting details e explained/sustained response to details of
e awareness of meaning(s), feeling(s) and attitude(s) presentation/importance of places, e.g. precise nature of Crook’s
o identification of effects of devices/language intended/achieved belongings, ranch hands’ lack of personal possessions
16-18 marks | e  structured response to task ¢ identification/explanation of writer’s methods in presenting
» sustained response to characters/situations/ideas places and their importance, e.g. belongings to represent lives,
o effective use of details to support answer lighting of barn/backdrop for action/events
e appropriate comment on meanings
e explanation of how effects of devices/language are achieved
19-21 marks | ¢ sustained and developed response to task 19-27 marks Answers are likely to include:
e considered/qualified response to writer’'s ideas/purposes e exploration/development of response to presentation of chosen
e details linked to writer’s intentions and purposes places and importance, may interpret ‘place’ imaginatively, the
e thoughtful consideration of meanings brush — symbolic changes from beginning to end
e appreciation of writer's uses of language/structure/form e sensitive/critical response to details of presentation of chosen
22-24 marks | ¢ analytical response to task places, e.g. to water-snake, heron, fish and animals in brush at
» exploratory response to writer's ideas/purposes various points, uses of straw in the barn
e analytical use of detail in support of argument . developedlanalytlgal comment on/responsg Fo writer’s
o exploration of meanings .methodgof presentllng ghosen places and their |mportance, eg.
e analysis of writer’s use of language/structure/form and effect(s) on |neV|tab_|I|ty/ comp]etlon n return to the brush, use of I'ght'
readers Evaluation of Steinbeck’s methods/purposes in presenting places
25-27 Marks | ¢«  conceptualised response to task to shape response
¢ insightful exploratory response to writer’s ideas/purposes
e sensitive analysis of detail in support of argument
e convincing/imaginative interpretation of text and/or task
e evaluation of writer's use of language/structure/form and effect(s) on
readers
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Question 7H (Of Mice and Men)

In Of Mice and Men Steinbeck presents some of his characters as being weak in some way. Choose two characters who you think are weak. Write about these characters and how they are

presented.
(27 marks)
Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
0 marks e nothing written
1-3 marks e some writing about text or task 1-6 marks Answers are likely to include:
e some specific features identified ¢ some features/details about a character/characters, e.g.
e some awareness of content of text Candy’s disability
4-6 marks e simple response to text or task ¢ simple statement(s) about a character/characters, e.g. Lennie
o familiarity with specific part(s) of a text/reference to some detail(s) is childlike
e simple comment on meaning ¢ simple comment(s) about a character/characters and/or his/her
 reference to language and/or method presentation, e.g. Curley’s wife is lonely
7-9 marks e some response to characters/situation/ideas 7-12 marks Answers are likely to include:
e selection of appropriate material/some range of detail e selection of appropriate material about chosen characters
e awareness of explicit meaning(s) and/or their presentation, e.g. account of an event relevant to a
e simple identification of a method or an effect e.g. of character’s weakness, e.g. Lennie and the puppy
devices/language e simple comment(s) of details of the presentation of the chosen
10-12 marks | ¢ supported response to characters/situations/ideas characters, e.g. details about Lennie’s inability to cope without
e support points made/some comment on detail George
e generalisation(s) about meanings of texts e some awareness of writer’s uses of language/devices in
e some awareness of a writer at work e.g. through devices/language 2;?;2Tﬁ”9 chosen characters, e.g. presentation of Lennie as an
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Question 7H
Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
13-15marks | ¢ some focus on the task 13-18 marks Answers are likely to include:
e explained response to characters/situations/ideas e focus on presentation of chosen characters, e.g. Lennie,
e range of comments with supporting details Curley’s wife, Crooks, Candy
e awareness of meaning(s), feeling(s) and attitude(s) ¢ explained/sustained response to details of the presentation of
o identification of effect(s) of devices/language intended/achieved the chosen characters, e.g. to details of death of Candy’s dog
16-18 marks | e structured response to task which reveal his weakness
e sustained response to characters/situations/ideas ¢ identification/explanation of writer’s uses of language/devices
 effective use of details to support answer to present chosen characters, e.g. descriptions of Lennie which
e  appropriate comment on meanings reveal his weakness/examples of his dialogue which reveal his
e explanation of how effects of devices/language are achieved weakness
19-21 marks | ¢ sustained and developed response to task 19-27 marks Answers are likely to include:
e considered/qualified response to writer’s ideas/purposes e exploration/development of presentation of chosen characters -
e details linked to writer’s intentions and purposes - may consider/conceptualise idea of ‘weakness’, different ways
e thoughtful consideration of meanings of being weak — physical, emotional
e appreciation of writer's uses of language/structure/form e sensitive/critical response to details of presentation of chosen
22-24 marks | ¢ analytical response to task characters, e.g. details of Crooks’ conversation with Lennie which
e exploratory response to writer’s ideas/purposes reveal Crooks’ weakness
e analytical use of detail in support of argument o dev.elopedlanalytllcal comment on/response to writer’s use of
o exploration of meanings dewces/lapguagg in presenting chosen characters, e.g. analysis
e analysis of writer's use of language/structure/form and effect(s) on of approprlate dialogue, use of chosen chgracters as symbpls,
readers e.g. Le_nnle as a symbol of a wor_Id V\_/hl_ch is rarely just or fair and
25-27 Marks | » _ conceptualised response to task which judges cruelly those who live in it
¢ insightful exploratory response to writer’s ideas/purposes
e sensitive analysis of detail in support of argument
e convincing/imaginative interpretation of text and/or task
e  evaluation of writer's use of language/structure/form and effect(s) on
readers
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Question 8H (I’'m the King of the Castle)

I’'m the King of the Castle has been described as being about the terrors of childhood. What do you think these terrors are in the novel and how does Susan Hill present them?

(27 marks)
Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
0 marks e nothing written
1-3 marks e some writing about text or task 1-6 marks Answers are likely to include:
e some specific features identified o some features/details story/characters
e some awareness of content of text o simple statement(s) about a terror/terrors, e.g. Hooper is a
4-6 marks e simple response to text or task frightening character
e familiarity with specific part(s) of a text/reference to some detail(s) e simple comment(s) about a terror/terrors and/or presentation
e simple comment on meaning e.g. Hooper’s note to Kingshaw
e reference to language and/or method
7-9 marks e some response to characters/situation/ideas 7-12 marks Answers are likely to include:
e selection of appropriate material/some range of detail ¢ selection of appropriate material related to terrors of childhood
e awareness of explicit meaning(s) and their presentation, e.g. generally accurate account of a
e simple identification of a method or an effect e.g. of relevant event, e.g. Kingshaw locked in the shed
devices/language e simple comment(s) on details of the presentation of the terrors
10-12 marks | ¢ supported response to characters/situations/ideas of childhood, e.g. details from any episode relevant to terrors of
e  support points made/some comment on detail childhood e.g. terror of isolation/fear
e  generalisation(s) about meanings of texts * some awareness of writer’s uses of Ianguage/devices in
e some awareness of a writer at work e.g. through devices/language presenting the terrors of childhood, e.g. description of the
predatory crow, moths in the Red Room
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Question 8H
Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
13-15marks | ¢ some focus on the task 13-18 marks Answers are likely to include:
e explained response to characters/situations/ideas e focus on presentation of terrors of childhood, range of terrors
e range of comments with supporting details referred to
e awareness of meaning(s), feeling(s) and attitude(s) e explained/sustained response to details of presentation of
e identification of effects of devices/language intended/achieved terrors of childhood, e.g. to details of Hooper and his fears in
16-18 marks | e structured response to task Hangwood and at Leydell Castle
e sustained response to characters/situations/ideas ¢ identification/explanation of writer’s uses of language/devices
o effective use of details to support answer in presenting the .terrorls of childhood, e.g. use of flashback for
e  appropriate comment on meanings reader to empathlse with charyacters’ past/childhood/younger
e explanation of how effects of devices/language are achieved years, presentation of Hooper's malevolence
19-21 marks | ¢ sustained and developed response to task 19-27 marks Answers are likely to include:
e considered/qualified response to writer’'s ideas/purposes e exploration/development of presentation of terrors of childhood.
e details linked to writer’s intentions and purposes May refer to different types of terror — e.g. Hooper’s fear of the
e thoughtful consideration of meanings storm and heights and the evil inflicted on Kingshaw by Hooper
e appreciation of writer's uses of language/structure/form e sensitive/critical response to details of the presentation of the
22-24 marks | e« analytical response to task terrors of Chi.ldho'od — may refer to details relating to a range of
e exploratory response to writer’s ideas/purposes characters/situations .
e analytical use of detail in support of argument . developedlanalytlcal comment on/response .to writer’s uses
 exploration of meanings of Ianggage/dewces to present the terrprs gf childhood,
e analysis of writer's use of language/structure/form and effect(s) on evaluat!on of effects on reader, e.g. ep!sodlc structurg of the
readers nc_)vel gives a cumulative effect, anqu5|s of presgntatlon of
25-27 marks | s conceptualised response to task Kingshaw’s sense of horror at the circus/comparison of clown to
o o crow. May refer to importance of these terrors to the whole novel
. |n3|gh.tful explorgtory response to writer’s ideas/purposes — all are victims of them to some extent
e sensitive analysis of detail in support of argument
e convincing/imaginative interpretation of text and/or task
e evaluation of writer's uses of language/structure/form and effect(s)
on readers
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Question 9H (I’'m the King of the Castle)

How does Hill make the reader feel sympathy for Kingshaw?

Write about:

e his background and his relationships with other characters

e his suicide

e how Kingshaw is presented.

(27 marks)
Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
0 marks e nothing written
1-3 marks e some writing about text or task 1-6 marks Answers are likely to include:
e some specific features identified o some features/details about Kingshaw e.g. what he looks like
e some awareness of content of text ¢ simple statement(s) about Kingshaw and what he does/what
4-6 marks e simple response to text or task happens to him, e.g. bullied by Hooper
e familiarity with specific part(s) of a text/reference to some detail(s) » simple comment(s) about Kingshaw and/or sympathy and/or
e simple comment on meaning presentation
e reference to language and/or method
7-9 marks e some response to characters/situation/ideas 7-12 marks Answers are likely to include:
e selection of appropriate material/some range of detail e selection of appropriate material about Kingshaw generally
e awareness of explicit meaning(s) accurate accounts of events which make the reader sympathise,
e simple identification of a method or an effect e.g. of e.g. being locked in the Red Room
devices/language ¢ simple comment(s) on details of Kingshaw’s presentation in
10-12 marks | ¢ supported response to characters/situations/ideas relation to sympathy, e.g. simple comment on detail in events,
e  support points made/some comment on detail e.g. the crow
e generalisation(s) about meanings of texts * some awareness of writer’g uses of devices/language in
e some awareness of a writer at work e.g. through devices/language presenting Kingshaw in relation to reader’s sympathy, e.g.
descriptions of him as sensitive and fearful
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Question 9H
Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
13-15marks | ¢ some focus on the task 13-18 marks Answers are likely to include:
e explained response to characters/situations/ideas e focus on sympathy for Kingshaw/reference to bullet points, e.g.
¢ range of comments with supporting details sympathy due to his insecure family life
e awareness of meaning(s), feeling(s) and attitude(s) e explained/sustained response to details of Kingshaw’s
e identification of effects of devices/language intended/achieved presentation/sympathy/relationships/suicide, e.g. to note near the
16-18 marks | ¢  structured response to task start of the novel
 sustained response to characters/situations/ideas ¢ identification/explanation of writer’s uses of devices/language
« effective use of details to support answer in presenting Kingshaw to elicit sympathy, e.g. all episodes are
appropriate comment on meanings sharply focused on Kingshaw's rather than Hooper’s experience
e explanation of how effects of devices/language are achieved
19-21 marks | ¢ sustained and developed response to task 19-27 marks Answers are likely to include:
e considered/qualified response to writer’'s ideas/purposes e exploration/development of sympathy for Kingshaw with
e details linked to writer’s intentions and purposes reference to bullet points. Evaluation of effects of presentation on
e thoughtful consideration of meanings reader. May mention other feelings for Kingshaw, e.g. an
e appreciation of writer's uses of language/structure/form independence, determination to cope .'. admire him
22-24 marks | ¢ analytical response to task e sensitive/critical response to details of presentation of
« exploratory response to writer’s ideas/purposes Kingshaw, e.g. his suicide and why it was inevitable
« analytical use of detail in support of argument  developed/analytical comment on/response to writer’s use of
o exploration of meanings dewcgs/langua_ge in arous!ng.sym.pathy. for Kingshaw, e.g.
e analysis of writer’s use of language/structure/form and effect(s) on narrative tgchmque (more |n5|qht into his thoughts), why.
readers sympathy_ls |mportant .to writer’s purposes, close analysis of
25-27 marks | s conceptualised response to task language in certain episodes, e.g. crow/shed/Red Room
e insightful exploratory response to writer’s ideas/purposes
e sensitive analysis of detail in support of argument
e convincing/imaginative interpretation of text and/or task
e evaluation of writer's use of language/structure/form and effect(s) on
readers
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Question 10H (A Kestrel for a Knave)

Write about the ways Barry Hines presents education in A Kestrel for a Knave.

(27 marks)
Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
0 marks e nothing written
1-3 marks e some writing about text or task 1-6 marks Answers are likely to include:
e some specific features identified o some features/details about education, e.g. about a
e some awareness of content or text teacher/teachers
4-6 marks e simple response to text or task e simple statement(s) about education, e.g. what pupils and/or
o familiarity with specific part(s) of a text/reference to some detail(s) teachers are like
e simple comment on meaning e simple comment(s) about education/its presentation e.g. simple
o reference to language and/or method comment on Gryce or Macdowell
7-9 marks e some response to characters/situations/ideas 7-12 marks Answers are likely to include:
e selection of appropriate material/some range of detail e selection of appropriate material about education and
e awareness of explicit meaning(s) presentation e.g. examples of lessons, examples of pupils’
e simple identification of a method or an effect e.g. of behaviour
devices/language e simple comment(s) on details of how teachers/pupils act/how
10-12 marks | ¢« supported response to characters/situations/ideas school is described, e.g. Gryce with smokers, Farthing with Billy —
e  support points made/some comment on detail comment on details of pupils/teachers in these situations
e generalisation(s) about meanings of texts e some awareness of writer’s uses of devices/language to
e some awareness of a writer at work e.g. through devices/language present education, e.g. language used by Gryce, Sugden and
Farthlng, how school bqulng is described
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Question 10H

Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
13-15marks | ¢ some focus on the task 13-18 marks Answers are likely to include:
e explained response to characters/situations/ideas e focus on presentation on education, e.g. how teachers’ attitudes
e range of comments with supporting details are different, e.g. Sugden and Farthing
e awareness of meaning(s). feeling(s) and attitude(s) e explained/sustained response to details of presentation of
o identification of effects of devices/language intended/achieved education, e.g. attitude of Gryce and Crossley in assembly,
16-18 marks | «  structured response to task attitude of pupils in Macdowell/Billy fight
e sustained response to characters/situations/ideas ¢ identification/explanation of writer’s uses of devices/language
 effective use of details to support answer in presenting education, e.g. use of contrast — Sugden and
 appropriate comment on meanings !:arthlng, stereotypical language of Gryce in smoking incident to
e explanation of how effects of devices/language are achieved illustrate role of headteacher
19-21 marks | ¢ sustained and developed response to task 19-27 marks Answers are likely to include:
e considered/qualified response to writer’'s ideas/purposes e exploration/development of response to presentation of
e details linked to writer’s intentions and purposes education, e.g. teachers, pupils learning, school buildings —
e thoughtful consideration of meanings conceptualised/evaluative response — e.g. to different teaching
e appreciation of writer's uses of language/structure/form styles and how the boys learn. May consider a broader
22-24 marks | «  analytical response to task interpretation of education
o exploratory response to writer's ideas/purposes * sensitive/criticallresponse to details of presentation of aspects
e analytical use of detail in support of argument of gducatlon, e.g. bullying b;_/ teachers and pupils, repressive v.
o exploration of meanings enlighted approacr] to teaching — effects on boys of tr)es?
e analysis of writer's use of language/structure/form and effect(s) on ¢ develgpedlanalytlcal comment on/rgsponse to writer’s uses
readers of dewces/languagg to present education, e.g. close analysis of
25-27 marks | s conceptualised response to task methods gsed by Hines to convey a \(iew of education e.g.
o . encouraging reader to see through Billy’s eyes
¢ insightful exploratory response to writer’s ideas/purposes
e sensitive analysis of detail in support of argument
e convincing/imaginative interpretation of text and/or task
e evaluation of writer's use of language/structure/form and effect(s) on
readers
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Question 11H (A Kestrel for a Knave)

Remind yourself of the opening section of the novel from ‘There were no curtains up..... to ‘....seeking a warm place.’

How does Hines present Jud here and how does this prepare us for his role in the rest of the novel?

Write about:

e how Jud is presented here
e how Jud is presented in other parts of the novel
¢ his importance in the novel.

(27 marks)
Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
0 marks e nothing written
1-3 marks e some writing about text or task 1-6 marks Answers are likely to include:
e some specific features identified e some features/details about Jud in extract and/or in the rest of
e some awareness of content of text the novel, e.g. Jud works in the pit
4-6 marks e simple response to text or task e simple statement(s) about Jud in extract and/or in the rest of
e familiarity with specific part(s) of a text/reference to some detail(s) the novel, e.g. Jud is cruel to Billy
e simple comment on meaning e simple comment(s) about Jud and/or presentation and/or
« reference to language and/or method importance in extract and/or in the rest of the novel
7-9 marks e some response to characters/situation/ideas 7-12 marks Answers are likely to include:
e selection of appropriate material/some range of detail e selection of appropriate material related to Jud and his
e awareness of explicit meaning(s) importance/presentation, e.g. his killing of Kes
e simple identification of a method or an effect e.g. of e simple comment(s) on details of presentation and importance
devices/language of Jud in extract/rest of novel, e.g. simple comment on physical
10-12 marks | ¢  supported response to characters/situations/ideas violence in extract
e support points made/some comment on detail e some awareness of writer’s uses of language/devices to
e generalisation(s) about meanings of texts present Jud and his importance in extract/rest of novel, e.g. Jud’s
o some awareness of a writer at work e.g. through devices/language use of expletives/abusive language
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Question 11H

Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
13-15marks | ¢ some focus on the task 13-18 marks Answers are likely to include:
e explained response to characters/situations/ideas e focus on Jud’s presentation and importance in extract/rest of
e range of comments with supporting details novel
e awareness of meaning(s), feeling(s) and attitude(s) e explained/sustained response to details of Jud’s presentation
e identification of effects of devices/language intended/achieved and importance in extract/rest of novel, e.g. disrespect for Billy in
16-18 marks | ¢  structured response to task extract/rest of novel — examples
e sustained response to characters/situations/ideas ¢ identification/explanation of writer’s uses of language/devices
 effective use of details to support answer to present Jud and his importance in the extract/rest of the novel,
e  appropriate comment on meanings e.g. effects of wha.t Jud says about himself and what he does —
e explanation of how effects of devices/language are/achieved e.g. after he has killed Kes
19-21 marks | ¢ sustained and developed response to task 19-27 marks Answers are likely to include:
e considered/qualified response to writer’'s ideas/purposes e exploration/development of presentation of Jud/his importance
e details linked to writer's intentions and purposes in the novel in extract/the rest of the novel, e.g. contrast with Billy,
e thoughtful consideration of meanings linking of extract to whole novel
e appreciation of writer's uses of language/structure/form e sensitive/critical response to details of presentation of Jud/his
22-24 marks | ¢ analytical response to task importance in extract/the rest of the novel, e.g. conversation he
« exploratory response to writer’s ideas/purposes has with Billy in extract/the rest of the novel, relationships with
e analytical use of detail in support or argument others ) o
« exploration of meanings ° developedlanal_ytlce_ll comment_ on/respongg to writer s uses
e analysis of writer's use of language/structure/form and effect(s) on of language/devices in presentatloq of Jud/his importance in
readers gxtract/rest of novel, e.g. presentatlgn of Jud as a symbol of .
25-27 marks | s conceptualised response to task ignorance, hqpelessness and brutality, how Hines presents him
o s as a threatening presence
¢ insightful exploratory response to writer’s ideas/purposes
e sensitive analysis of detail in support of argument
e convincing/imaginative interpretation of text and/or task
e  evaluation of writer's use of language/structure/form and effect(s) on
readers
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Question 12H (To Kill a Mockingbird)

What do you think Lee has to say about being a father in To Kill a Mockingbird? Refer to two fathers in your response.

Write about:

what each father is like
how Lee presents them.

(27 marks)

Skills Descriptors

Content Descriptors

Mark Band Statements Mark Band Statements

0 marks e nothing written

1-3 marks e some writing about text or task 1-6 marks Answers are likely to include:
e some specific features identified o some features/details about a father/fathers, e.g. things Atticus
e some awareness of content of text does

4-6 marks e simple response to text or task e simple statement(s) about a father/fathers, e.g. about Robert
e familiarity with specific part(s) of a text/reference to some detail(s) Ewell
e simple comment on meaning ¢ simple comment(s) about a father/fathers and/or presentation
e reference to language and/or method of him/them e.g. simple comment on Atticus

7-9 marks e some response to characters/situation/ideas 7-12 marks Answers are likely to include:
e selection of appropriate material/some range of detail e selection of appropriate material about chosen fathers and/or
e awareness of explicit meaning(s) their presentation, e.g. account of an event including a chosen
e simple identification of a method or an effect e.g. of father, e.g. Atticus telling the children about the trial

devices/language ¢ simple comment(s) on details of fathers and/or their

10-12 marks | «  supported response to characters/situations/ideas presentation, e.g. details of Robert Ewell’'s family life
e  support points made/some comment on detail e some awareness of writer’s uses of language/devices in
e generalisation(s) about meanings of texts presepting fathers, e.g. dialogue of Atticus explaining prejudice to
e some awareness of a writer at work e.g. through devices/language the children
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Question 12H

Skills Descriptors Content Descriptors

Mark Band Statements Mark Band Statements
13-15marks | ¢ some focus on the task 13-18 marks Answers are likely to include:

e explained response to characters/situations/ideas e focus on presentation of two fathers, e.g. Atticus, Robert Ewell,

e range of comments with supporting details Mr Cunningham

e awareness of meaning(s), feeling(s), attitude(s) e explained/sustained response to details of presentation of two

o identification of effects of devices/language intended/achieved fathers, e.g. details of the mad dog incident and what Jem and
16-18 marks | ¢  structured response to task Scout learn about their father

e sustained response to characters/situations/ideas ¢ identification/explanation of writer’s uses of language/devices

o effective use of details to support answer to present two fathers, e.g. effects of Robert Ewell’s use of

e  appropriate comment on meanings language at the trial when he refers to Mayella’s rape

e explanation of how effects of devices/language are achieved
19-21 marks | ¢ sustained and developed response to task 19-27 marks Answers are likely to include:

e considered/qualified response to writer’s ideas/purposes e exploration/development of presentation of two fathers, e.g.

e details linked to writer’s intentions and purposes differences between fathers, what Lee is saying about being a

e thoughtful consideration of meanings father, Atticus’ flaws as a father

e appreciation of writer's uses of language/structure/form e sensitive/critical response to details of presentation of two
22-24 marks | ¢ analytical response to task fgthers, e.g. arange of evidence of Atticus’ parenting skills, e.g.

» exploratory response to writer's ideas/purposes his explanation of courage to Jem/Scout )

e analytical use of detail in support of argument . developedlanal'ytlca'l comment' on/response to writer’s uses

 exploration of meanings of Iang.uage/dew.ces in presentation of two fathers, e.g.

e analysis of writer’s use of language/structure/form and effect(s) on analyms/percephon of fathers, close analygls of Ianguaqe of each

readers father, evaluation of each father representing Maycomb’s class

25-27 marks | ¢«  conceptualised response to task system

¢ insightful exploratory response to writer’s ideas/purposes

e sensitive analysis of detail in support of argument

e convincing/imaginative interpretation of text and/or task

e evaluation of writer's use of language/structure/form and effect(s) on

readers

31




English Literature A — AQA GCSE Mark Scheme, 2006 June series

Question 13H (To Kill a Mockingbird)

Courage is important in To Kill a Mockingbird. What do you think Lee has to say about courage and what methods does she use to present it?

(27 marks)
Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
0 marks e nothing written
1-3 marks e some writing about text or task 1-6 marks Answers are likely to include:
e some specific features identified o some features/details about events and/or characters
e some awareness of content of text e simple statement(s) about what might be courageous, e.g. may
4-6 marks e simple response to text or task describe apt moments ~ e.g. Mrs Dubose/morphine
e familiarity with specific part(s) of a text/reference to some detail(s) e simple comment(s) about what is courageous/presentation of
e simple comment on meaning courage
e reference to language and/or method
7-9 marks e some response to characters/situation/ideas 7-12 marks Answers are likely to include:
e selection of appropriate material/some range of detail ¢ selection of appropriate material about presenting courage,
e awareness of explicit meaning(s) e.g. accurate accounts of appropriate events, e.g. Atticus/the
e simple identification of a method or an effect e.g. of mad dog
devices/language ¢ simple comment(s) on details of presenting courage ~
10-12 marks | ¢ supported response to characters/situations/ideas commenting on details from examples of events which suggest
e support points made/some comment on detail courage
e generalisation(s) about meanings of texts * some awareness of writer’s methods and purposes in
e some awareness of a writer at work e.g. through devices/language presenting courage, e.g. reference to words/phrases, what
characters say
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Question 13H

Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
13-15marks | ¢ some focus on the task 13-18 marks Answers are likely to include:
e explained response to characters/situations/ideas e focus on courage, covering a range of aspects with detail and
e range of comments with supporting details support, e.g. Boo Radley’s heroic act rescuing Jem from Robert
e awareness of meaning(s), feeling(s) and attitude(s) Ewell, Atticus’ courage in defending Tom Robinson
e identification of effects of devices/language intended/achieved * explained/sustained response to details of presentation of
16-18 marks | o structured response to task courage, e.g. to details in any event which is considered to
e sustained response to characters/situations/ideas respresent courage ) .
o effective use of details to support answer . |dentnflgatlon/explanatlon of Yvrlter’s method§ e}nd purposes in
e  appropriate comment on meanings presenting courage, e.g. any wider purposes within the scheme
e explanation of how effects of devices/language are achieved of the novel
19-21 marks | ¢ sustained and developed response to task 19-27 marks Answers are likely to include:
e considered/qualified response to writer’s ideas/purposes e exploration/development of a wide range of what is courage in
e details linked to writer’s intentions and purposes the novel and how it is presented, e.g. different types of courage,
e thoughtful consideration of meanings how it relates to other themes, e.g. prejudice
e appreciation of writer's uses of language/structure/form e sensitive/critical response to details of courage and its
22-24 marks | « analytical response to task presentation
o exploratory response to writer's ideas/purposes e developed/analytical comment on/response to writer’s
« analytical use of detail in support of argument methods and purposes in presenting courage in the novel, e.g.
o exploration of meanings evaluation of Scout’s role as narrator gnd how it affects reader
e analysis of writer's use of language/structure/form and effect(s) on response to courage and its presentation
readers
25-27 marks | ¢ conceptualised response to task
¢ insightful exploratory response to writer’s ideas/purposes
e sensitive analysis of detail in support of argument
e convincing/imaginative interpretation of text and/or task
e evaluation of writer's use of language/structure/form and effect(s) on
readers
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Question 14H (The Catcher in the Rye)

Holden says, ‘I swear to God I'm a madman’

Write about the ways Salinger presents Holden’s state of mind in the novel.

Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
0 marks e nothing written
1-3 marks e some writing about text or task 1-6 marks Answers are likely to include:
e some specific features identified o some features/details relevant to Holden and his state of mind, e.g.
e some awareness of content of text the encounter in the hotel room
4-6 marks e simple response to text or task o simple statement(s) about Holden’s state of mind and/or its
o familiarity with specific part(s) of a text/reference to some detail(s) presentation
e  simple comment on meaning o simple comment(s) about Holden’s state of mind and/or its
e reference to language and/or method presentation, e.g. his unhappiness, the way he is described
7-9 marks e some response to characters/situation/ideas 7-12 marks | Answers are likely to include:
e selection of appropriate material/some range of detail o selection of appropriate material about the presentation of Holden’s
e awareness of explicit meaning(s) state of mind, e.g. fight with Stradlater. Maybe an account of an event
e simple identification of a method or an effect e.g. of which reveals his state of mind
devices/language o simple comment(s) on details of his state of mind and its
10-12 marks o supported response to characters/situations/ideas presentation, e.g. different pressures on him, details of what/how he
e  support points made/some comment on detail thinks/feels
e generalisation(s) about meanings of texts e some awareness of writer’s methods in presenting Holden’s state of
o some awareness of a writer at work e.g. through devices/language mind, e.g. use of first person narrative
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Question 14H

Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
13-15 marks e some focus on the task 13-18 marks | Answers are likely to include:
e explained response to characters/situations/ideas e focus on Holden'’s state of mind and its presentation, range of
e range of comments with supporting details evidence, e.g. lack of real friends, expelled from school, alienated from
e awareness of meaning(s), feeling(s) and attitude(s) those around him
e identification of effects of devices/language intended/achieved » explained/sustained response to details of presentation of Holden’s
16-18 marks e structured response to task state of mind e.g. to detail of Holden’s thoughts and feelings about e.g.
e sustained response to characters/situations/ideas relationship with family - ] .
o effective use of details to support answer . |dent|f|‘cat|onlexpIgnatlon of writer’s methods of presenting
o appropriate comment on meanings Holden’s s.tate of mind, e.g. use of language, structure of novel —
e explanation of how effects of devices/language are achieved Holden going from place to place
19-21 marks e sustained and developed response to task 19-27 marks | Answers are likely to include:
e considered/qualified response to writer's ideas/purposes e exploration/development of presentation of Holden’s state of mind —
e details linked to writer’s intentions and purposes range of worries/difficulties, e.g. school, society, family, loneliness,
¢ thoughtful consideration of meanings alienation, guilt
e appreciation of writer’s uses of language/structure/form e sensitive/critical response to details of presentation of Holden’s
22-24 marks e analytical response to task state of mind, e.g. details to illustrate examples above with appropriate
e exploratory response to writer’s ideas/purposes response . )
e analytical use of detail in support of argument . developed/analytlc,al comment onlresponse to writer’s methods of
« exploration of meanings present_mg Holden_s state of mlndl, e.qg. Ianguage: structute,
e analysis of writer’s use of language/structure/form and effect(s) on symbolism, worsening mental state mirrored by worsening material
readers state. Evaluation of effects
25-27 marks e conceptualised response to task
o insightful exploratory response to writer’'s ideas/purposes
e sensitive analysis of detail in support of argument
e convincing/imaginative interpretation of text and/or task
e evaluation of writer's use of language/structure/form and effect(s)
on readers
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Question 15H (The Catcher in the Rye)

How important are settings in The Catcher in the Rye?
Choose two settings.

Write about:

e how the settings are presented
e how they are important.

(27 marks)
Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
0 marks e nothing written
1-3 marks e some writing about text or task 1-6 marks Answers are likely to include:
e some specific features identified e some features/details about setting(s), e.g. Pencey Prep
e some awareness of content of text e simple statement(s) about setting(s) and/or presentation and/or
4-6 marks e simple response to text or task importance e.g. Holden does not like Pencey Prep
« familiarity with specific part(s) of a text/reference to some detail(s) e simple comment(s) about setting(s) and/a presentation and/or
e simple comment on meaning importance e.g. Holden is expelled from Pencey Prep
e reference to language and/or method
7-9 marks e some response to characters/situation/ideas 7-12 marks Answers are likely to include:
e selection of appropriate material/some range of detail o selection of appropriate material relevant to presentation of
e awareness of explicit meaning(s) chosen settings and/or their importance in each bullet, e.g.
e simple identification of a method or an effect e.g. of generally accurate account of some things which happen in New
devices/language York
10-12 marks | ¢ supported response to characters/situations/ideas e simple comment(s) on details relevant to presentation of
e support points made/some comment on detail chosgn settings and/or their importance in each bullet e.g. on
e  generalisation(s) about meanings of texts details of what happens at the Edmont Hotel .
e some awareness of a writer at work e.g. through devices/language ¢ some awareness of writer's methods of presenting chosen
settings and/or their importance in each bullet, e.g.
language/descriptive techniques used to describe the streets of
New York
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Question 15H

Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
13-15marks | ¢ some focus on the task 13-18 marks Answers are likely to include:
e explained response to characters/situations/ideas e focus on presentation of chosen settings and their importance.
e range of comments with supporting details Possible settings e.g. Pencey Prep, Central Park, New York
e awareness of meaning(s), feeling(s) and attitude(s) e explained/sustained response to details of chosen settings
e identification of effects of devices/language intended/achieved and their presentation and their importance e.g. to details of
16-18 marks | ¢  structured response to task museum/park — feelings of nostalgia
 sustained response to characters/situations/ideas ¢ identification/explanation of writer’s methods of presenting
 effective use of details to support answer chosen settings and their importance, e.g. language used by
«  appropriate comment on meanings Holden/Salinger to describe settings and effects
e explanation of how effects of devices/language are achieved
19-21 marks | ¢ sustained and developed response to task 19-27 marks Answers are likely to include:
e considered/qualified response to writer’s ideas/purposes e exploration/development of presentation of chosen settings
e details linked to writer’s intentions and purposes and their importance. Linking settings closely to Holden, e.g. link
e thoughtful consideration of meanings between city and Holden’s depression
e appreciation of writer's uses of language/structure/form e sensitive/critical response to details of presentation of chosen
22-24 marks | ¢ analytical response to task settings and their importance, e.g. to details of what happens at
« exploratory response to writer’s ideas/purposes the Edmont Hotel -eg. encounter with prostitute
e analytical use of detail in support of argument . developedlanalytlgal comment o.n/response.tg writer’s
o exploration of meanings methods of preser)tlng chosen settings and their |mportance, e.g.
e analysis of writer's use of language/structure/form and effect(s) on |mp9r1ance of settlpgs to over’all struct.ure of novel, idea of
readers environment affecting Holden’s pehawour, Central Park — ducks,
25-27 marks | s conceptualised response to task symbol of escape, problems of finding the lake — no escape
o s routes. Evaluation of effects
¢ insightful exploratory response to writer’s ideas/purposes
e sensitive analysis of detail in support of argument
e convincing/imaginative interpretation of text and/or task
e evaluation of writer's use of language/structure/form and effect(s) on
readers

37




English Literature A — AQA GCSE Mark Scheme, 2006 June series

Question 16H (Green Days by the River)

Green Days by the River may be described as a novel about growing up. How does Anthony present growing up in the novel?

(27 marks)
Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
0 marks e nothing written
1-3 marks e some writing about text or task 1-6 marks Answers are likely to include:
e some specific features identified o some features/details about Shell and/or growing up, e.g. Shell starts
e some awareness of content of text drinking alcohol
4-6 marks e simple response to text or task o simple statement(s) about Shell and/or growing up, e.g. Shell comes
e familiarity with specific part(s) of a text/reference to some detail(s) home late at night
e simple comment on meaning ¢ simple comment(s) about Shell and/or growing up and/or
o reference to language and/or method presentation, e.g. Shell has girlfriends
7-9 marks e some response to characters/situation/ideas 7-12 marks | Answers are likely to include:
e selection of appropriate material/some range of detail e selection of appropriate material about growing up, e.g. generally
e awareness of explicit meaning(s) accurate account of episodes connected to growing up, e.g. Shell’s
e simple identification of a method or an effect e.g. of job/experiences with Mr Gidharee
devices/language e simple comment(s) on details about growing up, e.g. physical
10-12marks | e« supported response to characters/situations/ideas growing of Shell, Shell wearing long trousers
e support points made/some comment on detail ¢ some awareness of writer’s methods in presenting growing up, e.g.
e generalisation(s) about meanings of texts use of first person, use of dialogue
e some awareness of a writer at work e.g. through devices/language
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Question 16H

Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
13-15 marks e some focus on the task 13-18 marks | Answers are likely to include:
e explained response to characters/situations/ideas e focus on presentation of growing up ~ through Shell, other characters,
e range of comments with supporting details events
e awareness of meaning(s), feeling(s) and attitude(s) e explained/sustained response to details of presentation of growing
e identification of effects of devices/language intended/achieved up, e.g. to the different meetings Shell has with Mr Gidharee
16-18 marks e  structured response to task o identification/explanation of writer’s methods of presenting growing
o sustained response to characters/situations/ideas up, e.g. use of first person and effects of this on the reader/Shell’'s
e effective use of details to support answer relationship with the reader
e appropriate comment on meanings
e explanation of how effects of devices/language are achieved
19-21 marks e sustained and developed response to task 19-27 marks | Answers are likely to include:
e considered/qualified response to writer’s ideas/purposes o exploration/development of presentation of growing up, e.g.
e details linked to writer’s intentions and purposes reference to a range of young people — Shell, Rosalie, Joan, and range
e thoughtful consideration of meanings of episodes. Positive/negative aspects of growing up
e appreciation of writer’s uses of language/structure/form e sensitive/critical response to details of episodes relevant to
22-24 marks e analytical response to task prgsentation of growing up, eg. gttack by the dogs and its significance,
e exploratory response to writer’s ideas/purposes visit to hospital - Shell's growing independence ]
e analytical use of detail in support of argument . developed/anal'ytlcal comment op/response to writer’s .methods of
o exploration of meanings preseqtlng growing up, e.g. evaluation of effects of use of first person,
e analysis of writer's use of language/structure/form and effect(s) on analysis of symbolism, use of humour
readers
25-27 marks e conceptualised response to task
¢ insightful exploratory response to writer's ideas/purposes
e sensitive analysis of detail in support of argument
e convincing/imaginative interpretation of text and/or task
e evaluation of writer's use of language/structure/form and effect(s)
on readers
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Question 17H (Green Days by the River)

Choose two relationships which you consider to be important to Shell.

Write about:

e what these relationships are
e why they are important to Shell
¢ how the relationships are presented by Anthony.

(27 marks)
Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
0 marks e nothing written
1-3 marks e some writing about text or task 1-6 marks Answers are likely to include:
e some specific features identified e some features/details of chosen relationship(s), e.g. Shell works
e some awareness of content of text for Mr Gidharee
4-6 marks e simple response to text or task e simple statement(s) about chosen relationship(s) e.g. Shell
o familiarity with specific part(s) of at text/reference to some detail(s) likes Rosalie
e simple comment on meaning e simple comment(s) about chosen relationship(s) and/or
« reference to language and/or method presentation and/or importance
7-9 marks e some response to characters/situation/ideas 7-12 marks Answers are likely to include:
e selection of appropriate material/some range of detail e selection of appropriate material about chosen relationships,
e awareness of explicit meaning(s) e.g. recounting of episodes connected to relationships, e.g.
o simple identification of a method or an effect e.g. of Joan’s visit to Shell
devices/language ¢ simple comment(s) on details about chosen relationships, e.g.
10-12 marks | e«  supported response to characters/situations/ideas on details of incident with Mr Gidharee and his dogs
e support points made/some comment on detail e some awareness of writer’s methods in conveying chosen
e generalisation(s) about meanings of texts relationships, e.g. dialogue between Shell and his father, use of
s __some awareness of a writer at work e.g. through devices/language first person
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Question 17H

Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
13-15marks | ¢ some focus on the task 13-18 marks Answers are likely to include:
e explained response to characters/situations/ideas e focus on presentation of chosen relationships/their importance,
e range of comments with supporting details e.g. Shell and Mr Gidharee — what he learns from Mr Gidharee
e awareness of meaning(s), feeling(s) and attitude(s) ¢ explained/sustained response to details of episodes relevant
o identification of effects of devices/language intended/achieved to presentation of chosen relationships and their importance, e.g.
16-18 marks | «  structured response to task Shell’s relationship with his father — details of how he protects
e sustained response to characters/situations/ideas him — how this helps him take responsibility . .
o effective use of details to support answer o |dent|f|cathn/explanatlon qf yvrlter’s methods in presenting
e  appropriate comment on meanings chpsen relatlo['lshlps and .thelr |mp0nancg, e.g. the way Shell’'s
«  explanation of how effects of devices/language are achieved voice shows different feelings about relationships at different
points in the novel
19-21 marks | ¢ sustained and developed response to task 19-27 marks Answers are likely to include:
e considered/qualified response to writer’s ideas/purposes e exploration/development of the changing nature of chosen
e details linked to writer’s intentions and purposes relationships and their importance and presentation of same e.g.
e thoughtful consideration of meanings Shell’s relationship with his father changes significantly and, in
o appreciation of writer's uses of language/structure/form turn, this helps Shell develop
22-24 marks | « analytical response to task o sensitive/critical response to details of episodes relevant to
o exploratory response to writer’s ideas/purposes presentatlor) of chosgn relatior)shipg. and their importance, e.g.
e analytical use of detail in support of argument Shell‘s relationship W|th Rosalie —.hIS awareness of her growing
o exploration of meanings into a woman — hoyv this affects him )
e analysis to writer's use of language/structure/form and effect(s) on ¢ developedlanalytlc_:al comment oplresponse to w.rlyer’s
readers methods of presenting chosen relationships and their importance
25-27 marks |+ conceptualised to task to Shell, e.g. effects of Shell as a unreliable narrator, symbolism,
ptualised response to tas ; : f
o . gaps in narrative — evaluation of effects of these on the reader
e insightful exploratory response to writer’s ideas/purposes
e sensitive analysis of detail in support of argument
e convincing/imaginative interpretation of text and/or task
e evaluation of writer's use of language/structure/form and effect(s) on
readers
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Question 18H (Heroes)

How important is Nicole to the novel and how she is presented by Cormier?

(27 marks)
Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
0 marks e nothing written
1-3 marks e some writing about text or task 1-6 marks Answers are likely to include:
e some specific features identified ¢ some features/details about what happens to Nicole
e some awareness of content of text ¢ simple statement(s) about what Nicole says and does
4-6 marks e simple response to text or task o simple comment(s) about Nicole and/or presentation and/or her
o familiarity with specific part(s) of a text/reference to some detail(s) importance
e simple comment on meaning
e reference to language and/or method
7-9 marks e some response to characters/situations/ideas 7-12 marks Answers are likely to include:
e selection of appropriate material/some range of detail ¢ selection of appropriate material about Nicole, e.g. her
e awareness of explicit meaning(s) relationship with Francis, the assault by Larry
e simple identification of a method or an effect e.g. of e simple comment(s) on details of what happens to Nicole and
devices/language her importance, e.g. Nicole as betrayed, haunted, damaged by
10-12 marks | ¢ supported response to characters/situations/ideas attack
e support points made/some comment on detail e some awareness of writer’'s methods and purposes in shaping
e generalisation(s) about meanings of texts reader.response to Nicole, e.g. words/images used to portray her
e some awareness of a writer at work e.g. through devices/language perfection
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Question 18H

Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
13-15marks | ¢ some focus on the task 13-18 marks Answers are likely to include:
e explained response to characters/situations/ideas e focus on presentation of Nicole and her importance
¢ range of comments with supporting details e explained/sustained response to details of her
e awareness of meaning(s), feeling(s) and attitude(s) presentation/her importance, e.g. her dancing prowess, her
e identification of effects of devices/language intended/achieved religious convictions, her love of Francis
16-18 marks | e  structured response to task o identification/explanation of writer’s methods in presenting
» sustained response to characters/situations/ideas Nicole anq her imponance, e.g. first person perspective brings
o effective use of details to support answer out Francis’ feelings for her/his devotion to her
e appropriate comment on meanings
e explanation of how effects of devices/language are achieved
19-21 marks | ¢ sustained and developed response to task 19-27 marks Answers are likely to include:
e considered/qualified response to writer’s ideas/purposes e exploration/development of presentation of Nicole and her
e details linked to writer's intentions and purposes importance; e.g. her function/importance in the novel in relation to
e thoughtful consideration of meanings other characters
e appreciation of writer's uses of language/structure/form e sensitive/critical response to her presentation/importance, e.g.
22-24 marks | ¢ analytical response to task to her betrayal and isolation, evaluation of final effect of these on
e exploratory response to writer’s ideas/purposes the reader ]
e analytical use of detail in support of argument o develope@lanalythal co.mment on/response to metho'ds and
o exploration of meanings purposes in pre§entlng Nlcqle, e.g.to cregte her perception as St
e analysis of writer's use of language/structure/form and effect(s) on Theres_e/sexual icon/loved figure _by Francis, by
readers words/imagery/contrast — evaluation of these
25-27 marks | ¢  conceptualised response to task
¢ insightful exploratory response to writer’s ideas/purposes
e sensitive analysis of detail in support of argument
e convincing/imaginative interpretation of text and/or task
e  evaluation of writer's use of language/structure/form and effect(s) on
readers
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Question 19H (Heroes)

How does the way in which Cormier structures the novel affect the reader’s response to it?

Write about:

e the importance of the two halves of the novel
e the use of flashbacks
e how the reader’s response is affected by the way the novel is written.

(27 marks)
Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
0 marks e nothing written
1-3 marks e some writing about text or task 1-6 marks Answers are likely to include:
e some specific features identified o some features/details of the story, e.g. particular events at different
e some awareness of content of text times
4-6 marks e simple response to text or task o simple statement(s) about time changes, e.g. that there are different
o familiarity with specific part(s) of a text/reference to some detail(s) times and places in the novel
e simple comment on meaning ¢ simple comment(s) about the story and/or time changes and/or two
o reference to language and/or method halves of novel, e.g. that the times move forwards or backwards
7-9 marks e some response to characters/situations/ideas 7-12 marks | Answers are likely to include:
e selection of appropriate material/some range of detail o selection of appropriate material about the story relevant to
e awareness of explicit meaning(s) structure, e.g. details from the war and details from the past at home
¢ simple identification of a method or an effect e.g. of o simple comment(s) on details of relevant to the revelation of the
devices/language story/structure, e.g. how some information is held back, e.g. Larry and
10-12 marks e supported response to characters/situations/ideas Nicole
e support points made/some comment on detail e some awareness of writer’s use of structure/structure to affect
e generalisation(s) about meanings of texts reader’s response, e.g. the way he engages the reader by revealing
e some awareness of a writer at work e.g. through devices/language Francis’ intention to kill Larry
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Question 19H

Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
13-15 marks e some focus on the task 13-18 marks | Answers are likely to include:
e explained response to characters/situations/ideas e focus on structure affecting the reader’s response, e.g. how the
e range of comments with supporting details various revelations about the war affect the reader
e awareness of meaning(s), feeling(s) and attitude(s) e explained/sustained response to details of shaping of
o identification of effects of devices/language intended/achieved novel/flashbacks/two halves of novel, e.g. to details of Larry’s
16-18 marks e  structured response to task character, withholding of events
o sustained response to characters/situations/ideas o identification/explanation of writer’s use of various methods of
o effective use of details to support answer structuring the novel to affect reader’s response
e appropriate comment on meanings
o explanation of how effects of devices/language are achieved
19-21 marks e sustained and developed response to task 19-27 marks | Answers are likely to include:
e considered/qualified response to writer’s ideas/purposes o exploration/development of how structure affects reader’s response,
e details linked to writer’s intentions and purposes e.g. the relationship between Francis and Larry
e thoughtful consideration of meanings e sensitive/critical response to details of structure and how it affects
e appreciation of writer's uses of language/structure/form reader’s response e.g. revelation of various injuries/deaths
22-24 marks e analytical response to task e developed/analytical comment on/response to writer’s
o exploratory response to writer's ideas/purposes method§/purposes in structuring the novel to affect reader’s response.
e analytical use of detail in support of argument Evaluative comment on same
e exploration of meanings
e analysis of writer's use of language/structure/form and effect(s) on
readers
25-27 marks e conceptualised response to task
o insightful exploratory response to writer’'s ideas/purposes
e sensitive analysis of detail in support of argument
e convincing/imaginative interpretation of text and/or task
e evaluation of writer's use of language/structure/form and effect(s)
on readers
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Section B: Pre-1914 and Post-1914 Poetry

Assessment Objectives

The following objectives are tested in each question in this section:

3.1 ° respond to texts critically, sensitively and in detail, using textual evidence as appropriate

3.2 ° explore how language, structure and forms contribute to the meaning of texts, considering different approaches to texts and alternative
interpretations

3.3 ° explore relationships and comparisons within and between texts, selecting and evaluating relevant material.

The Higher Tier targets are D to A*, but candidates may gain any mark on a particular component or question.
Descriptors and content guides have been included for performance from U to A*.

The range of marks targeted by the paper (notional D to A*) is 17 — 36. Each of the questions is marked out of 36.
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GCSE English Literature Mark Scheme: General Template for Section B

Skills Descriptors

Content Descriptors

ideas/meanings/techniques

Mark Band Statements Mark Band Statements
0 marks e nothing written
1-4 marks e some writing about text or task 1-8 marks Answers are likely to include:
e some specific features identified e some features/details from 1 or more poems [Q]
e some awareness of content of text
5-8 marks e simple response to text or task ¢ simple statement(s) about text or task [AO2}
o familiarity with specific part(s) of a text/reference to some detail(s)
e simple comment on meaning
e reference to language and/or method e simple comment(s) about characters/events/situations [AO1]
e selection of texi(s) suitable for comparison
9-12marks | ¢ some response to characters/situations/ideas 9-16 marks | Answers are likely to include:
e selection of appropriate material/some range of detail e selection of appropriate material from 2 or more poems for
e awareness of explicit meaning(s) answer, e.g. [Ql
¢ simple identification of a method or an effect e.g. of devices/language
e selection of material from texts for comparison e simple comment on details of character/situation (prose) or
o simple linkage in terms of ideas/meanings/techniques details of subject matter (poetry) e.g. [AO1]
13-16 marks | ¢ supported response to characters/situations/ideas e some awareness of writer’s purposes/use of words, e.g. [AO2]
e support points made/some comment on detail
e generalisation(s) about meanings of texts e some linkage between similarity or difference, e.g. [AO3]
e some awareness of a writer at work e.g. through devices/language
e selection of some details for comparison
e some comments on similarity/difference in terms of
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Skills Descriptors

Content Descriptors

Mark Band

Statements

Mark Band

Statements

17-20 marks

some focus on the task

explained response to characters/situations/ideas

range of comments with supporting details

awareness of meaning(s), feeling(s) and attitude(s)
identification of effects of devices/language intended/achieved
selection of relevant material for comparison

structured comments on similarities/differences in terms of
ideas/meanings/techniques

21-24 marks

structured response to task

sustained response to characters/situations/ideas

effective use of details to support answer

appropriate comment on meanings

explanation of how effects of devices/language are achieved
selection of material appropriate for a range of comparisons
sustained focus on similarities/differences in terms of
ideas/meanings/techniques

17-24 marks

Answers are likely to include:
e treatment of at least 3 poems, inc. pre- and post-1914

e focus on reasons/attitudes/range of task, e.g. [Q]

e explained/sustained response to details of feelings/
attitudes/ideas (poetry) or characters’ feelings/attitudes re
events/each other, e.g. [AO1]

o identification/explanation of writer's language and devices to
present or affect, e.qg. [AO2]

e structured/sustained comparison/contrast of, e.g. [AO3]

25-28 marks

sustained and developed response to task

considered/qualified response to writer’'s ideas/purposes

details linked to writer’s intentions and purposes

thoughtful consideration of meanings

appreciation of writer's uses of language/structure/form

thoughtful selection and consideration of material for comparison

sustained and developed comparison in terms of ideas/meanings/technigues

29-32 marks

analytical response to task

exploratory response to writer’'s ideas/purposes

analytical use of detail in support of argument

exploration of meanings

analysis of writer's use of language/structure/form and effect(s) on readers
selection of a range of telling details as the basis for analytical comparison
analytical comparison/contrast in terms of ideas/meanings/techniques

33-36 marks

conceptualised response to task

insightful exploratory response to writer’s ideas/purposes

sensitive analysis of detail in support of argument

convincing/imaginative interpretation of text and/or task

evaluation of writer's use of language/structure/form and effect(s) on readers
evaluative selection of a range of telling detail integrated into comparison
evaluative comparison/contrast in terms of ideas/meaningsltechniques

25-36 marks

Answers are likely to include:
e treatment of at least 4 poems, inc. 2 pre-1914 and 2 post-1914

e exploration/development of terms/implications of task, e.g. [Q]

e sensitive/critical response to situation/character/ meaning, e.g.
[AO1]

¢ developed/analytical comment on/response to writer's
intended/implied purposes, e.g. [AO2]

e evaluative comparison/contrast of, e.g. [AO3]
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Question 20H (Seamus Heaney and Gillian Clarke)

Answer both parts (a) and (b)

(a) Compare how language is used to present different aspects of nature in ‘Storm in the Island’ by Seamus Heaney and ‘Sonnet: | love to see the summer’ by John Clare.

and then

(b) Compare how language is used to present nature in one poem by Gillian Clarke and one more poem from the Pre-1914 Poetry Bank.

(36 marks)

Skills Descriptors

Content Descriptors

ideas/meanings/techniques

Mark Band Statements Mark Band Statements
0 marks e nothing written
1-4 marks e some writing about text or task 1-8 marks Answers are likely to include:
e some specific features identified e some features/details from at least one poem e.g. simple
e some awareness of content of text account of poem(s) mentioning nature, e.g. weather, plants.
5-8 marks < simple response to text or task Simple re-iteration of content, identification of e.g. weather, storm,
o familiarity with specific part(s) of a text/reference to some detail(s) Ia_ke
«  simple comment on meaning . S|mple. statement(s) about some words'used or aspects of
e reference to language and/or method n_ature in the poem(s), e.g. posﬂwg/pegatlve aspects of nature
«  selection of text(s) suitable for comparison e simple comment(s) aboqt the writing apout nature, e.g. how
lake, sea, island are described, how feelings about nature are
described, effects of particular words/phrases
9-12marks | e« some response to characters/situations/ideas 9-16 marks | Answers are likely to include:
e selection of appropriate material/some range of detail e selection of appropriate material from at least two relevant
e awareness of explicit meaning(s) poems commenting on detail of language/nature in generally
e simple identification of a method or an effect e.g. or devices/language accurate accounts of poems
e selection of material from texts for comparison ¢ simple comment(s) on details of language in relation to nature
e simple linkage in terms of ideas/meanings/techniques e.g. language used in ‘Storm on tr‘we Island’, use of first person in
13-16 marks | «  supported response to characters/situations/ideas Sonnet: I love to see the summer o
 support points made/some comment on detail * some awareness of V\_Irlters’ methods/langque,.e.g..vwld
o generalisation(s) about meanings of texts images |n,‘A Difficult Birth’, choice of verbs/adjectives in ‘Storm on
e some awareness of a writer at work e.g. through devices/language the Isla_nd . .
« selection of some details for comparison e some linkage of poems perhaps byJU)ftap03|t|on relevant t9
«  some comments on similarity/difference in terms of nature/language, e.g. contrast between ‘Storm on the Island’ and

‘Sonnet: | love to see the summer’
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Question 20H

Skills Descriptors

Content Descriptors

Mark Band Statements Mark Band Statements
17-20 marks | ¢ some focus on the task 17-24 marks | Answers are likely to include:
e explained response to characters/situations/ideas e treatment of at least three poems, inc. pre- and post-1914
¢ range of comments with supporting details e focus on the ways poets present nature through language, e.g
e awareness of meaning(s), feeling(s) and attitude(s) use of detail, images, lexis
« identification of effects of devices/language intended/achieved * explained/sustained response to details of how nature is
e selection of relevant material for comparison presented through language, picking up and developing relevant
e structured comments on similarities/differences in terms of points by means of examples, examining detail to draw inferences
ideas/meanings/techniques and meanings covering a wide range of details from the poems,
21-24 marks | « structured response to task e.g. nature as beautiful/dangerous, presentation of animals
« sustained response to characters/situations/ideas e identification/explanation of poets’ use of language to present
o effective use of details to support answer nature, examining the effects of such language, e.g. use of
. . description/alliteration in ‘Sonnet: | love to see the summer’
e appropriate comment on meanings . :
. X . e structured/sustained comparison/contrast of the chosen
e explanation of how effects of devices/language are achieved in relati how | . d
e selection of material appropriate for a range of comparisons poems in re ation to ow fanguage IS used to presgnt nature,
tained f imilarities/diff int f creating clear and precise points of similarity and difference, e.g.
¢ %us a;ne qcus/?n ﬁm." arities/ditierences in terms o difference in choice of lexis between ‘Storm on the Island’ and
Ideasimeanings/techniques ‘Sonnet: | love to see the summer’ and effects of choice
25-28 marks | e sustained and developed response to task 25-36 marks | Answers are likely to include:
e considered/qualified response to writer's ideas/purposes e treatment of at least four poems, inc. two pre-1914 and two
e details linked to writer’s intentions and purposes post-1914
e thoughtful consideration of meanings e exploration/development of the uses of language to present
e  appreciation of writer's uses of language/structure/form nature, analysing the effects created and covering a range of
e thoughtful selection and consideration of material for comparison relevant details to make the reader aware of broader ideas.
e sustained and developed comparison in terms of ideas/meanings/techniques e sensitive/critical response to details of uses of language to
29-32 marks | e«  analytical response to task present nature, e.g. showing appreciation of possible
exploratory response to writer's ideas/purposes interpretations, meanings and resonances and showing how the
. o reader is encouraged to respond in particular ways to nature.
e analytical use of detail in support of argument f .
. : o developed/analytical comment on/response to how nature is
e exploration of meanings o
e analysis of writer's use of language/structure/form and effect(s) on readers presented through Iang.uag'e con'3|der|ng how features of
lecti f f telling detail the basis f tical ) language are used to highlight different aspects of nature, e.g.
¢ selection of a range of telling details as the basis for ana ytica comparison dramatic language in ‘A Difficult Birth', natural imagery in
e analytical comparison/contrast in terms of ideas/meanings/techniques ‘Inversnaid’
33-36 marks | «  conceptualised response totask  evaluative comparison/contrast of effects of poets’ uses of
*  insightful exploratory response to writer's ideas/purposes language to present nature, conceptualising precise and clear
e sensitive analysis of detail in support of argument points of similarity/difference to provide a rigorous and coherent
e convincing/imaginative interpretation of text and/or task overview of how language is used to present different aspects of
e evaluation of writer's use of language/structure/form and effect(s) on readers nature
e evaluative selection of a range of telling detail integrated into comparison
e evaluative comparison/contrast in terms of ideas/meanings/techniques
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Question 21H (Seamus Heaney and Gillian Clarke)

Compare how strong feelings are presented in four of the poems you have studied from this selection.

To do this, compare ‘Catrin’ by Gillian Clarke and three other poems, including one by Seamus Heaney and two from the Pre-1914 Poetry Bank.

(36 marks)

Skills Descriptors

Content Descriptors

ideas/meanings/techniques

Mark Band Statements Mark Band Statements
0 marks e nothing written
1-4 marks e some writing about text or task 1-8 marks Answers are likely to include:
e some specific features identified e some features/details from at least one poem e.g. simple
e some awareness of content of text account of content and/or situation in poem(s), e.g. what the
5-8 marks e simple response to text or task speaker says in ‘Catrin’ .
o familiarity with specific part(s) of a text/reference to some detail(s) ¢ S'T“P'e .stateme.nt(s). aPOUt. s:trong feelings, e.g. Jonson feels
«  simple comment on meaning g_rlef, mixed feelings in ‘Catrin - .
« reference to language and/or method e simple comment(s) about strong feelings in the poem(s), e.g.
e selection of text(s) suitable for comparison effect of particular words/phrases
9-12marks | ¢ some response to characters/situation/ideas 9-16 marks | Answers are likely to include:
e selection or appropriate material/some range of detail e selection of appropriate material from at least two relevant
e awareness of explicit meaning(s) poems commenting in detail on feelings in generally accurate
e simple identification of a method or an effect e.g. of devices/language accounts of the poems, e.g. speaker’s feelings towards
e selection of material from texts for comparison father/grandfather in ‘Digging’
» simple linkage in terms of ideas/meanings/techniques * simple comment(s) on details of the strong feelings in the
13-16 marks | «  supported response to characters/situation/ideas poems, e.g. Margaret's grief in "The Affliction of Margaret’, ,
support points made/some comment on detail mother’s bitterness abou_t her life in “The .Song of the Old Mother
e« generalisation(s) about meaning of texts * some awareness of writer’s use .of‘dewcesllanguage to present’
e some awareness of a writer at work e.g. through devices/language strong feglmgs, e.g. use of rh.V”?e in Th(? Song of the Old Mother’,
e selection of some details for comparison use of t_elllng words/phrases in Followgr o .
e some comments on similarity/difference in terms of ¢ some linkage of poems, perhaps by juxtaposition, suggesting

some similarities and differences in the strong feelings and/or
their presentation, e.g. family feelings in ‘Catrin’ and ‘On my first
Sonne’
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Question 21H

Skills Descriptors

Content Descriptors

Mark Band Statements Mark Band Statements
17-20 marks e some focus on the task 17-24 marks Answers are likely to include:
e  explained response to characters/situations/ideas e treatment of at least three poems, inc. pre- and post-1914
e range of comments with supporting details e focus on strong feelings and/or presentation, e.g. the speaker’s feelings
. awareness of meaning(s), feeling(s) and attitude(s) in ‘The Affliction of Margaret’, feelings about the storm in ‘Storm on the
e identification of effects of devices/language intended/achieved Island’
. selection of relevant material for comparison . explained/sustained response to details of strong feelings, picking up
e structured comments on similarities/differences in terms of ideas/meanings/techniques and developing points by means of examples, examining detail to draw
inferences and meanings, covering a range of details from the poems
. identification/explanation of the poets’ uses of devices/language to
21-24 marks e structured response to task present strong feelings, looking at how these are conveyed by means of
«  sustained response to characters/situations/ideas techniques,‘e.g. use of description in ‘Sonnet: | love to see the summer’ to
o effective use of details to support answer convey feelings at_)out summer .
! ; . structured/sustained comparison/contrast of the chosen poems in
*  appropriate comment on meanings f st feelings and/or presentation, creating clear and precise
e explanation of how effects of devices/language are achieved ter_ms o1 Strong 1elings ¢ P ' 9 P ,
. ) . . points of similarity and difference between the poems and the writer's use
*  selection of material appropriate for a range of comparisons _ _ of devices/language, e.g. different methods of presenting a mother's
e  sustained focus on similarities/differences in terms of ideas/meanings/techniques feelings in ‘Catrin’ and ‘The Song of the Old Mother
25-28 marks e sustained and developed response to task 25-36 marks Answers are likely to include:
e considered/qualified response to writer's ideas/purposes e treatment of at least four poems, inc. two pre-1914 and two post-1914
e details linked to writer’s intentions and purposes . exploration/development of response to presentation of strong feelings
e thoughtful consideration of meanings in four of the poems, e.g. use of description in ‘Death of a Naturalist’
e  appreciation of writer's uses of language/structure/form * sensitive/critical response to details of ideas re feelings/shades of
e thoughtful selection and consideration of material for comparison feeling, e.g. change of feelings in ‘Follower’, mixed feelings in ‘Catrin’
o sustained and developed comparison in terms of ideas/meanings/techniques e  developed/analytical comment on/response to poets’ uses of
29-32 marks o analytical response to task devices/language in presgnting strong feelings, eg. considering how
o exploratory response to writer’s ideas/purposes structu_re, rhyr_ne, rhythm, imagery are used to highlight and present ideas
e  analytical use of detail in support of argument and attn.udes Ina pe}rtlcular way ,
«  exploration of meanings . evaluatlve_ comparlson/cqntrast of_ poets methods_used to_ p_res_ent
- o strong feelings, conceptualising precise and clear points of similarity and
e analysis of writer's use of language/structure/form and effect(s) on readers di - . . L
. . . . . : ifference to provide a rigorous and coherent overview of the significance
* selectl_on ofa range of telling dgtalls as the_ basis for apalytlcal comparison of the effects created, e.g. compare/contrast use of the first person to
e analytical comparison/contrast in terms of ideas/meanings/techniques create strong feelings - - evaluate different effects
33-36 marks e  conceptualised response to task
. insightful exploratory response to writer’s ideas/purposes
e  sensitive analysis of detail in support of argument
e convincing/imaginative interpretation of text and/or task
e  evaluation of writer's use of language/structure/form and effect(s) on readers
e  evaluative selection of a range of telling detail integrated into comparison
e evaluative comparison/contrast in terms of ideas/meanings/techniques
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Question 22H (Seamus Heaney and Gillian Clarke)

Compare the ways the poets present family relationships in two poems from List A and two poems from List B.
List A List B

‘Digging’ (Heaney)

‘Cold Knap Lake’ (Clarke)
‘Mid-Term Break’ (Heaney)
‘Baby-sitting’ (Clarke)

‘The Affliction of Margaret’ (Wordsworth)

‘On my first Sonne’ (Jonson)

‘The Song of the Old Mother’ (Yeats)

‘The Little Boy Lost/The Little Boy Found’ (Blake)

You should comment on:
e what the relationships are
e how they are presented.

(36 marks)
Skills Descriptors Content Descriptors
Mark Band Statements Mark Band Statements
0 marks e nothing written
1-4 marks e some writing about text or task 1-8 marks Answers are likely to include:
e some specific features identified e some features/details from at least one poem in the lists, e.g.
e some awareness of content of text simple account of contact of poem(s), describing situations, the
5-8 marks e simple response to text or task c9nte|nt Otf tthe poetm(s) bout familv relationshi death of
o familiarity with specific part(s) of a text/reference to some detail(s) * z;:i'I‘dpif\ ‘Sl\/l?deTr':?rg gr)e;k?u amily relationships, €.g. death
e simple comment on meaning . ) . . .
e reference to language and/or method * simple cqmment(s) apoyt family rela.tlo‘ns.hlp.s a’nd/or
o selection of text(s) suitable for comparison presentation, e.g. admiration of father in ‘Digging
9-12marks | e some response to characters/situation/ideas 9-16 marks | Answers are likely to include:
e selection of appropriate material/some range of detail o selection of appropriate material from at least two poems in
e awareness of explicit meaning(s) the lists with a detailed and generally accurate account of the
e simple identification of a method or an effect e.g. of devices/language poems and aspects of family relationships in them
o selection of material from texts for comparison e simple comment(s) on details of family relationships in the
e simple linkage in terms of ideas/meanings/techniques poems, e.g. mother's despair in ‘The Affliction of Margaret’
13-16 marks | ¢ supported response to characters/situations/ideas e some awareness of the poets’ uses of devices/language in
e support points made/some comment on detail presenting family relationships, e.g. how admiration for father is
e generalisation(s) about meanings of texts shownll_n legglnfg h by . |
e some awareness of a writer at work e.g. through devices/language * Some linkage ot poems, perhaps y.Ju‘xtgposmon, re eYant t?
« selection of some details for comparison relatllonshlps |r’1 the poems, e.g. grief in ‘Mid-Term Break’ and ‘On
e some comments on similarity/differences in terms of my first Sonne
ideas/meanings/techniques
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Question 22H

Skills Descriptors

Content Descriptors

Mark Band Statements Mark Band Statements
17-20 marks | ¢ some focus on the task 17-24 marks | Answers are likely to include:
e explained response to characters/situations/ideas e treatment of at least three poems, inc. pre and post 1914
¢ range of comments with supporting details e focus on the ways family relationships are shown, e.g. using
e awareness of meaning(s), feeling(s) and attitude(s) details to show feelings, attitudes in relationships — bringing
o identification of effects of devices/language intended/achieved relationships to life by different methods
e selection of relevant material for comparison ¢ explained/sustained response to details of the presentation of
e structured comments on similarities/differences in terms of family relationships, demonstrating how they are shown, covering
ideas/meanings/techniques a range of feelings/attitudes, e.g. ways in which mother’s attitude
21-24 marks | e structured response to task to children is shown in “The Song of the Old Mother’
o sustained response to characters/situations/ideas ¢ identification/explanation of details of the methods of
o effective use of details to support answer p.rttte.sely'lting of family relationships, e.g. use of language in ‘Baby-
e appropriate comment on meanings sitting . .
e explanation of how effects of devices/language are achieved ¢ structul_'edl sustalfr}ed .tlzomlpa_rlsor?/cont:jasg gf the chos_en
e selection of material appropriate for a range of comparisons poems in terms o amily re qtlons Ips anc their pr(_asentatlon,
. L . : creating clear and precise points of similarity and difference, e.g.
¢ §usta|ned fopus on S|rr_1llar|t|es/d|fferences in terms of how parent/child relationships are presented in ‘The Affliction of
ideas/meanings/techniques Margaret’, ‘Little Boy Lost, Little Boy Found’
25-28 marks | ¢ sustained and developed response to task 25-36 marks | Answers are likely to include:
e considered/qualified response to writer’s ideas/purposes e treatment of four poems inc. two pre-1914 and two post-1914
e details linked to writer’s intentions and purposes e exploration/development of response to methods of presenting
e thoughtful consideration of meanings family relationships in four poems from the lists, e.g. tone, point of
e appreciation of writer's uses of language/structure/form view, authorial purposes and attitudes.
 thoughtful selection and consideration of material for comparison * sensitive/critical response to details of different types of family
o sustained and developed comparison in terms of ideas/meanings/techniques relationships and their presentation, e.g. showing appreciation of
29-32 marks | e« analytical response to task possible meanings and resonances, awareness of nuance and
o exploratory response to writer's ideas/purposes implication, the ways meanings are derived from particular words
e analytical use of detail in support of argument and phrases. . ,
. : o developed/analytical comment on/response to details of the
e exploration of meanings , . ) . ; .
. o poets’ methods of presenting family relationships, e.g. detailed
e analysis of writer's use of language/structure/form and effect(s) on readers . : ;
! . ) . ) ) analysis of how imagery/lexis work
. selectllon ofa range of telling dgtalls as thg basis for apalytlcal comparison « evaluative comparison/contrast of poets’ methods of
e analytical gomparlson/contrast in terms of ideas/meanings/techniques presenting family relationships, conceptualising precise and clear
33-36 marks | »  conceptualised response to task points of similarity and difference to provide a rigorous and
e insightful exploratory response to writer’s ideas/purposes coherent overview of the poems, their characters, relationships,
e sensitive analysis of detail in support of argument attitudes, feelings and evaluation of choices of form, structure and
e convincing/imaginative interpretation of text and/or task language, e.g. examining/comparing implications of choice of
e evaluation of writer’s use of language/structure/form and effect(s) on readers speaker (adult and child) in poems
e evaluative selection of a range of telling detail integrated into comparison
e evaluative comparison/contrast in terms of ideas/meanings/techniques
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Question 23H (Carol Ann Duffy and Simon Armitage)

Compare how women are presented in four of the poems you have studied.

To do this, compare ‘Mother, any distance greater than a single span’ by Simon Armitage and three other poems, one by Carol Ann Duffy and two from the Pre-1914 Poetry Bank.

Compare:

the women in the poems
how they are presented.

(36 marks)

Skills Descriptors

Content Descriptors

Mark Band Statements Mark Band Statements
0 marks e nothing written
1-4 marks e some writing about text or task 1-8 marks Answers are likely to include:
e some specific features identified o some features/details from at least one poem, e.g. simple
e some awareness of content of text account of content of poem(s), describing situation and/or a
5-8 marks e simple response to text or task woman. )
o familiarity with specific part(s) of a text/reference to some detail(s) ¢ _S|mple statgn?ent(s) about a wome’m in poem(s) e.g. the woman
«  simple comment on meaning is a mother in ‘Mother, any distance ' .
e reference to language and/or method e simple comment(s) abpu‘t awoman in pc:em(s) e.g. simple
e  selection of text(s) suitable for comparison response to the woman in “The Laboratory
9-12marks | e some response to characters/situation/ideas 9-16 marks | Answers are likely to include:
e selection of appropriate material/some range of detail e selection of appropriate material from at least two poems with a
e awareness of explicit meaning(s) detailed and generally accurate account of the poems and the
e simple identification of a method or an effect e.g. of devices/language woman in each
e selection of material from texts for comparison e simple comment(s) on details of a woman in at least two
e simple linkage in terms of ideas/meanings/techniques poems, e.g. response of reader to details of the woman’s actions
13-16 marks | ¢ supported response to characters/situations/ideas in “The Laboratory’ , )
e support points made/some comment on detail e some awareness of the pogts metf’\ods of presenting women,
e generalisation(s) about meanings of text e.g. language of speaker in ‘Salome’ o
e some awareness of a writer at work e.g. through devices/language *  some linkage of poems, perhaps by juxtaposition, relevant to
o selection of some details for comparison women, e.g’. mothers in ‘Mother, any distance’ and ‘The Affliction
e some comments on similarity/difference in terms of of Margaret

ideas/meanings/techniques
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Question 23H

Skills Descriptors

Content Descriptors

evaluative comparison/contrast in terms of ideas/meanings/techniques

Mark Band Statements Mark Band Statements
17-20 marks | ¢ some focus on the task 17-24 marks | Answers are likely to include:
e explained response to characters/situations/ideas e treatment of at least three poems, inc. pre- and post-1914
¢ range of comments with supporting details e focus on the ways women are presented, e.g. using details to
e awareness of meaning(s), feeling(s) and attitude(s) show feelings/attitudes of different women
« identification of effects of devices/language intended/achieved » explained/structured response to details of the presentation of
e selection of relevant material for comparison women, demonstrating how they are shown, covering a range of
e structured comments on similarities/differences in terms of feelings/attitudes, e.g. details of what the mother does in ‘Mother,
ideas/meanings/techniques any distance’...
21-24 marks | e structured response to task * identification/explanation of details of how the poets present
e sustained response to characters/situations/ideas women, e.g. extended metaphor in ‘Mother, any distance’...,
o effective use of details to support answer !anguage to suggegt epjoyment of youth of speaker’'s mother in
e appropriate comment on meanings Before you were mine .
e explanation of how effects of devices/language are achieved ¢ :g:;::rrzgtse l:js::I:r:(s’ecnzgtlig?\r:)sf?/\%;oeztrirseta?itw ;h;::ro::;
ks A recisepos of sty en ference, . anguage s
ideas/meanings/technigues present evil women in ‘Salome’ and ‘The Laboratory
25-28 marks | e« sustained and developed response to task 25-36 marks | Answers are likely to include:
e considered/qualified response to writer's ideas/purposes e treatment of four poems inc. two pre-1914 and two post-1914
e details linked to writer’s intentions and purposes ¢ exploration/development of response to presentation of women,
e thoughtful consideration of meanings e.g. women’s attitude to men in ‘Havisham’ and/or ‘Salome’,
e appreciation of writer's uses of language/structure/form enjoyment of sex in ‘Anne Hathaway’
e thoughtful selection and consideration of material for comparison » sensitive/critical response to details of presentation of women,
o sustained and developed comparison in terms of ideas/meanings/techniques e.g. details of attitude of Duke to Duchess in ‘My Last Duchess’
29-32 marks | « analytical response to task  developed/analytical comment on/response to details of the
o exploratory response to writer's ideas/purposes poets’ methods of presenting women, e.g. close. analyslls f)f the
e analytical use of detail in support of argument L;ggg)nventlonal language used to present the mistress in ‘Sonnet
*  exploration of meanings e evaluative comparison/contrast of presentation of women
. analy§is of writer's use of!anguagfe/structure/form and effeF:t(s) on reaQers conceptualising precise and clear points of similarity and ’
o selectllon ofa range of telling dgtalls as thg basis for apalytlcal comparison difference to provide a rigorous and coherent overview of the
e analytical comparison/contrast in terms of ideas/meanings/techniques poems, e.g. how the speaker of the poems affects the reader's
33-36 marks | «  conceptualised response to task response to the women — i.e. woman’s or another perspective,
e insightful exploratory response to writer’s ideas/purposes different uses of figurative language
e sensitive analysis of detail in support of argument
e convincing/imaginative interpretation of text and/or task
e evaluation of writer's use of language/structure/form and effect(s) on readers
e evaluative selection of a range of telling detail integrated into comparison
[ ]
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Question 24H (Carol Ann Duffy and Simon Armitage)

Compare how death or the threat of death is presented in the poems you have studied.

Choose two poems from List A and two from List B.

‘Havisham’ (Duffy)

‘Education for Leisure’ (Duffy)
‘Hitcher’ (Duffy)

‘November’ (Armitage)

List A

List B

‘On my first Sonne’ (Jonson)
‘The Laboratory’ (Browning)
‘The Man He Killed’ (Hardy)
‘My Last Duchess’ (Browning)

(36 marks)

Skills Descriptors

Content Descriptors

ideas/meanings/techniques

Mark Band Statements Mark Band Statements
0 marks e nothing written
1-4 marks e some writing about text or task 1-8 marks Answers are likely to include:
e some specific features identified e some features/details from at least one poem in the lists, e.g.
e some awareness of content of text simple account of content of poem(s), describing situation,
5-8 marks e simple response to text or task rT]entllonetd :‘jeath/tthreatbof dtejth thithreat of death |
o familiarity with specific part(s) of a text/reference to some detail(s) * simple sta elmc‘en (s)a out dea X reat ot geath in P°e”?(s)’ €.g.
«  simple comment on meaning death of son in ‘On my first Sonne’, preparation for death in “The
e reference to language and/or method L?boratory / f .
o selection of text(s) suitable for comparison . sllmple comment(s) about <_jeath thregt o) death in poem(s), e.g.
simple response to speaker in ‘Education for Leisure’
9-12marks | e some response to characters/situation/ideas 9-16 marks | Answers are likely to include:
e selection of appropriate material/some range of detail e selection of appropriate material from at least two poems in the
e awareness of explicit meaning(s) lists with a detailed and generally accurate account of the poems
e simple identification of a method or an effect e.g. of devices/language and the deaths/threat of death presented
e selection of material from texts for comparison e simple comment(s) on details of death/threat of death in the
o simple linkage in terms of ideas/meanings/techniques poems, e.g. response of reader to attitude of the speaker in
13-16 marks | ¢  supported response to characters/situations/ideas Havisham .
e support points made/some comment on detail e some awareness of the poets’ methods of presenting
o generalisation(s) about meanings of texts death/threat of death, e.g. how speaker’s enjoyment is shown by
e some awareness of a writer at work e.g. through devices/language use of I.anguage in "The Laboratory . .
« selection of some details for comparison e some linkage of poems, perhaps by juxtaposition, relevant to
«  some comments on similarity/difference in terms of death/aspects of death in the poems, e.g. family death in

‘November’ and ‘On my first Sonne’
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Skills Descriptors

Content Descriptors

evaluative comparison/contrast in terms of ideas/meanings/techniques

Mark Band Statements Mark Band Statements
17-20 marks | ¢ some focus on the task 17-24 marks | Answers are likely to include:
e explained response to characters/situations/ideas e treatment of at least three poems, inc. pre- and post-1914
¢ range of comments with supporting details e focus on the ways death/threat of death are shown, e.g. using
e awareness of meaning(s), feeling(s) and attitude(s) details to show feelings, attitudes to death/threat of death
o identification of effects of devices/language intended/achieved e explained/sustained response to details of the presentation of
e selection of relevant material for comparison death/threat of death, demonstrating how they are shown,
e structured comments on similarities/differences in terms of covering a range of feelings/attitudes, e.g. how the speaker’s
ideas/meanings/techniques feelings are shown in ‘The Man He Killed’
21-24 marks | e structured response to task e identification/explanation of details of the methods of
o sustained response to characters/situations/ideas prgsentation 9f death/threat of death, e.g. use of direct language
o effective use of details to support answer mt Notvemgler tained ison/contrast of the ch
o appropriate comment on meanings *  structured/sustained comparison/contrast of the chosen
. X . poems in terms of the presentation of death/threat of death,
e explanation of how effects of devices/language are achieved . . . f similari i
e selection of material appropriate for a range of comparisons creating precise and clear p0|nt.s 0 S|m||ar|ty and d'. erence, €.g.
. o . ) how a sense of threat/menace is created in ‘Education for Leisure’
e sustained focus on similarities/differences in terms of ‘ )
; . . and ‘The Laboratory
ideas/meanings/techniques
25-28 marks | e« sustained and developed response to task 25-36 marks | Answers are likely to include:
e considered/qualified response to writer's ideas/purposes e treatment of four poems, inc. two pre-1914 and two post-1914
e details linked to writer’s intentions and purposes e exploration/development of response to methods of presenting
e thoughtful consideration of meanings death/threat of death in four poems from the lists, e.g.
e appreciation of writer's uses of language/structure/form presentation of persona’s attitude to death by a range of methods,
e thoughtful selection and consideration of material for comparison Iangu_a_ge, va'rl'ety of sentence structu-re
 sustained and developed comparison in terms of ideas/meanings/techniques * sensitive/critical response to details of death/threat of death
29-32marks | « analytical response to task and their presentation, showing appreciation of possible
«  exploratory response to writer's ideas/purposes interpretation, awareness of nuance and implication
e analytical use of detail in support of argument e developed/analytical comment on/response to details of the
. : poets’ methods of presenting death/threat of death in the poems,
e exploration of meanings . A o
: o e.g. close analysis of how the situation is made dramatic in ‘My
e analysis of writer's use of language/structure/form and effect(s) on readers Last Duchess’
. selelctt{onlof arange 05 tellltng ?gtatlls as tr}gdba3|7 for apalyjltcalhcgmpanson « evaluative comparison/contrast of poets’ presentation of
© anaytlica c.omparlson contrast In terms of ideas/meanings/techniques death/threat of death in the poems, conceptualising precise and
33-36 marks | e conceptualised response to task N clear points of similarity and difference to provide a rigorous and
*  insightful exploratory response to writer's ideas/purposes coherent overview of the poems e.g. how differences in attitudes
» sensitive analysis of detail in support of argument to death/threat of death may result from style language of
e convincing/imaginative interpretation of text and/or task Pre/Post-1914 poems
e evaluation of writer's use of language/structure/form and effect(s) on readers
e evaluative selection of a range of telling detail integrated into comparison
[ ]
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Question 25H (Carol Ann Duffy and Simon Armitage)

Answer both parts (a) and (b)

(@) Compare how memories are presented in ‘Homecoming’ by Simon Armitage and ‘Before You Were Mine’ by Carol Ann Duffy.

and then

(b) Compare how attitudes to loved ones are presented in two poems from the Pre-1914 Poetry Bank.

(36 marks)

Skills Descriptors

Content Descriptors

ideas/meaning_;s/techniques

Mark Band Statements Mark Band Statements
0 marks e nothing written
1-4 marks e some writing about text or task 1-8 marks Answers are likely to include:
e some specific features identified e some features/details from at least one poem, e.g. simple
e some awareness of content of text account of poem(s), describing situation
5-8 marks e some response to text or task . simplg statement(s) abqut memories/loved ones, e.g. death of
o familiarity with specific part(s) of a text/reference to some detail(s) sonin On my first Sonne .
o  simple comment on meaning e simple cqmment(;) about memories/loved o.ne‘s and/or. .
o reference to language and/or method presentat’lon e.g. simple response to speaker in ‘The Affliction of
e selection of text(s) suitable for comparison Margaret
9-12marks | ¢ some response to characters/situations/ideas 9-16 marks | Answers are likely to include:
e selection of appropriate material/some range of detail o selection of appropriate material from at least two poems with a
e awareness of explicit meaning(s) detailed and generally accurate account of the poems and the
e simple identification of a method or an effect e.g. of devices/language memories/attitudes to loved ones presented
e selection of material from texts for comparison ¢ simple comment(s) on details of how memories/attitudes to
e simple linkage in terms of ideas/meanings/techniques loved ones are presented, e.g. details of mother’s life in ‘Before
13-16 marks | ¢ supported response to characters/situations/ideas You Were Mine’ .
o support points made/some comment on detalil * some awareness of_the poets’ uses of Ianguage{dewces to _
e generalisation(s) about meaning of texts pregent memorles/att_ltu‘des to qued ones,, e.g. evidence of love in
e some awareness of a writer at work e.g. through devices/language ch0|ces_ of language in "On my first Sopne .
o selection of some details for comparison e some Illnkag.e of poems, perhaps byJu>.(tapOS|t|on, relevant to
«  some comments on similarity/difference in terms of memories/attitudes to loved ones, e.g. different loved ones — son

in ‘On my first Sonne’ and mistress in ‘Sonnet 130’
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Question 25H

Skills Descriptors

Content Descriptors

evaluative comparison/contrast in terms of ideas/meanings/techniques

Mark Band Statements Mark Band Statements
17-20 marks | ¢ some focus on the task 17-24 marks | Answers are likely to include:
e explained response to characters/situations/ideas e treatment of at least three poems, inc. pre- and post-1914
¢ range of comments with supporting details e focus on presentation of memories/attitudes to loved ones, e.g.
e awareness of meaning(s), feeling(s) and attitude(s) using details to show memories/attitudes to loved ones
o identification of effects of devices/language intended/achieved e explained/sustained response to details of the presentation of
e selection of relevant material for comparison memories/attitudes to loved ones, demonstrating how they are
e structured comments on similarities/differences in terms of shown, covering a range of feelings/attitudes, e.g. details of what
ideas/meanings/techniques memories are in ‘Homecoming
21-24 marks | e structured response to task e identification/explanation of poets’ uses of devices/language to
« sustained response to characters/situations/ideas prgsent mempri(?s/attitudes to loved ones, e.g. metaphor of jacket
o effective use of details to support answer mt Hotmecg/mlngt ined ison/contrast of the ch
o appropriate comment on meanings * structured/sustained comparison/contrast of the chosen
. X . poems related to the presentation of memories/attitudes to loved
e explanation of how effects of devices/language are achieved . ; ; f .
e selection of material appropriate for a range of comparisons ones, Cfea““g precise qnd clear points o comparison, €.g.
. T : ) comparison of imagery in ‘Sonnet 130’ and ‘On my first Sonne’
e sustained focus on similarities/differences in terms of
ideas/meanings/techniques
25-28 marks | e« sustained and developed response to task 25-36 marks | Answers are likely to include:
e considered/qualified response to writer's ideas/purposes e treatment of four poems, inc. two pre-1914 and two post-1914
e details linked to writer’s intentions and purposes e exploration/development of response to how
e thoughtful consideration of meanings memories/attitudes to loved ones are presented, e.g. ‘Sonnet 130’
e appreciation of writer's uses of language/structure/form ~ exp_lgration_ (_)f unconventional way _of expressing que
e thoughtful selection and consideration of material for comparison * sensitive/critical response to details of presentation of
 sustained and developed comparison in terms of ideas/meanings/techniques memories/attitudes to loved ones, showing appreciation of
29-32marks | « analytical response to task possible interpretations, awareness of nuance and implication e.g.
o exploratory response to writer's ideas/purposes getallls of Zpl)eaklert_s felellngs for rtnothler in Beforte You :/\{ere Mlnfe
e analytical use of detail in support of argument * developedianalytical comment on/iresponse 1o poets Uses o
. : language/devices to present memories/attitude to loved ones, e.g.
e exploration of meanings . ; ;
: o analysis of effects of irregular stanzas/different sentence
e analysis of writer's use of language/structure/form and effect(s) on readers structures in ‘Homecoming’
. selelctt{onlof arange oj tellltng ctigtatlls as thfe.dbas? for apalyjltcalhcgmpanson « evaluative comparison/contrast of poets’ presentation of
© anaytlica c.omparlson contrast In terms of ideas/meanings/techniques memories/attitude to loved ones, conceptualising precise and
33-36 marks | e conceptualised response task L clear points of similarity/difference, e.g. analyse effects of
e insightful exploratory response to writer's ideas/purposes simple/direct language in ‘On my first Sonne’ with satirising of
e sensitive analysis of detail in support of argument clichés in ‘Sonnet 130’
e convincing/imaginative interpretation of text and/or task
e evaluation of writer's use of language/structure/form and effect(s) on readers
e evaluative selection of a range of telling detail integrated into comparison
[ ]
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