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This report will provide exemplification of candidates' work, together with tips 

and comments, for Questions 1-9 of Paper 2 of the Pearson Edexcel Level 

1/Level 2 GCSE in English Language (9–1). This was the November examination 

for 2022.  

The qualification consists of three components: 

Unit 1: Fiction and Imaginative Writing - 40% (examination) 

Unit 2: Non-fiction and Transactional Writing - 60% (this examination) 

Unit 3: Spoken Language Endorsement (non-examination assessment) 

This report will focus on Unit 2: Non-fiction and Transactional Writing. 

The paper is assessed through a 2 hour 5 minute examination. The total number 

of marks available is 96. The reading and writing sections on this paper are 

linked by a theme.  

This focus of this component is: 

Section A – Reading 

Study and analyse selections from a range of non-fiction texts. 

This paper features two unseen non-fiction extracts from 20th- and 21st-century 

texts. One of these texts is literary non-fiction. The word count across the two 

extracts is approximately 1000 words. The minimum length of an extract will 

always be 300 words. The specification identifies that: 

‘Text types studied should include a range of non-fiction forms, such as 

journalism (for example articles and reviews), speeches, journals and reference 

book extracts. Text types should also include literary nonfiction, such as 

selections from autobiography, letters, obituaries and travel writing.’ 

The questions are on Text 1 (Questions 1 to 3) and Text 2 (Questions 4 to 6). 

Question 7 in on both texts. 

There is a mixture of short and extended response questions on the extracts. 

Candidates’ ability to synthesise across two texts will be assessed in a separate 

question, 7a, which will focus on similarities in the texts. The final question of 

this section, 7b, requires candidates to compare the writers’ ideas and 

perspectives and how they are presented in the two texts. 

Section B – Transactional Writing 
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This section allows students to explore and develop transactional writing skills, 

for example letters, articles, reports. 

There are two writing tasks, linked by a theme to the reading extracts. 

Candidates pick one question to respond to. It is possible for the same form (for 

example a letter, an article) to be present on both tasks in the same paper but 

with a different focus and/or audience. 

For this series, the two tasks were to write a section for a guide giving advice to 

people on helping wildlife or the text for a speech looking back on an experience 

with an animal or animals. 

The Assessment Objectives for this paper are: 

Section A: Reading 

AO1: 

• Identify and interpret explicit and implicit information and ideas (Q1, Q2, 

Q4, Q5) 

• Select and synthesise evidence from different texts (Q7a) 

AO2: Explain, comment on and analyse how writers use language and structure 

to achieve effects and influence readers, using relevant subject terminology to 

support their views (Q3) 

AO3: Compare writers’ ideas and perspectives, as well as how these are 

conveyed, across two or more texts (Q7b) 

AO4: Evaluate texts critically and support this with appropriate textual 

references (Q6) 

Section B: Writing 

AO5: 

Communicate clearly, effectively and imaginatively, selecting and adapting tone, 

style and register for different forms, purposes and audiences (Q8 or Q9) 

Organise information and ideas, using structural and grammatical features to 

support coherence and cohesion of texts (Q8 or Q9) 

AO6: Candidates must use a range of vocabulary and sentence structures for 

clarity, purpose and effect, with accurate spelling and punctuation (Q8 or Q9) 

General overview 
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It was clear that candidates were all able to respond to unseen 20th- and 21st 

century non-fiction in the examination. They were able to read substantial pieces 

of writing, including whole and extended texts that make significant demands in 

terms of content, structure and the quality of the language. Throughout the 

qualification, candidates had been prepared very well and all had, at different 

levels, developed the skills of interpretation, analysis and evaluation. 

It was also clear that candidates used what they learned about different text 

types to support their transactional writing, which is advised in the specification.  

It was pleasing to see that candidates had been given the opportunity to practise 

a range of non-fiction writing techniques and planning and proofreading skills. 

The responses of candidates had many positive features. Examiners were 

impressed by: 

• the level of knowledge of and engagement with the texts  

• completion of the questions in the paper in the time available and 

coverage of all of the assessment objectives 

• the inclusion of judgements at different levels for AO4 

• the ability to make at least some meaningful comparisons for AO3 

• writing that showed a range of ideas and suitable tone, style and register 

for audience and purpose 

• the use of a variety of vocabulary and sentence structures in writing. 

Less successful responses: 

• struggled to comment on, explain or analyse structural points in terms of 

their effect on readers in AO2 responses  

• failed to support points using appropriate textual evidence, or used 

textual evidence that did not support the point being made 

• lacked focus on the question in Question 7 - a) and b) both ask a specific 

question, not just similarities between the texts and ideas and 

perspectives broadly 

• lacked organisation in their writing 

• connected but did not develop ideas enough in their writing 

• lacked accurate spelling and secure control of punctuation. 

Examiners reported that the paper was well-received and the texts were 

understood and engaged with by the vast majority of candidates.  

The writing often showed interest, enthusiasm and a range of ideas and had a 

clear sense of purpose and audience in the voice and ideas used. 
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Overall, examiners were very impressed with the performance of candidates and 

with the range of responses they saw. One noted ‘it felt as though they really 

engaged with the tasks and had a lot to write about’. As Principal Examiner for 

this paper and Chief Examiner for the specification, it was a privilege to read 

responses and to see the engagement, interest and hard work in the responses 

candidates had completed for this resit series. 
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Question 1 

The majority of candidates achieved two marks in this question. 

The questions are designed with ramping in mind and to encourage 

achievement and this question showed the confidence of candidates in reading 

the lines given and finding the information. 

This question requires understanding of AO1: 'identify and interpret'. The 

important advice for this question is to read what is being asked for and select 

the correct information.  

Examples are included here that show different ways of achieving these marks. 

Common examples seen were ‘looked inside the lorry’, ‘settled down’, ‘went to 

the studio’, although all of the answers from the mark scheme were seen to 

varying degrees.  

The few candidates who did not achieve any marks chose wrong lines or did not 

answer the question. Candidates must ensure that their answer responds to the 

question being asked. A popular choice for a mark was ‘refused to leave the 

camp for a walk’. although a few candidates failed to score the mark with this 

one by missing out the word ‘refused’ and offering ‘left the camp for a walk’. 

Example A 

 

2 marks are given for the 2 valid points. The ‘own words’ of ‘for the man’s wife’ is 

acceptable. 

Example B 

 

2 valid points from the mark scheme are given here. 
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Example C 

 

2 valid points are made for 2 marks. 

Example D 

 

There are 3 correct points here, however only 2 marks are available. 

Example E 

 

The handwriting here is not the tidiest, however, we are not marking this. There 

are 2 valid points from the mark scheme given. 

Example F 
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1 valid point is made. The second point is not from the given lines. 

 

 

 

Example G 

 

This is a slightly longer response, but it makes 2 valid points. 

Example H 

 

No marks can be awarded as this is not the selected lines (it is lines 3–4). 

 

Question 2 

The majority of candidates achieved two marks in this question and there were a 

range of responses to choose from. The format of this question has varied from 

the summer and this question will be presented in this way for all series in the 

future. This goes back to the format of the paper in the earliest series, where 

Question 5 has the relevant lines printed in the question paper.  

The questions are designed with ramping in mind and to encourage 

achievement, and this question requires understanding of both parts of bullet 1 

of AO1: 'identify and interpret'. For this reason, responses that interpreted 

information from the lines were acceptable. While the question asked about 

Elsa’s appearance, those candidates who interpreted this as the way she 

appeared into the scene were credited. The responses did, however, have to be 

related to the appearance of Elsa.  
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These examples show different ways of achieving two marks, with quotations 

from the text (which meets the ‘identify’ part of AO1) and own words (which 

meets the ‘interpret’ part of AO1). Either quotations or own words are 

acceptable.  

 

 

 

 

Example A 

 

2 valid points are offered. This is a minimalist, efficient answer. 

Example B 

 

There are 3 correct points made here, however, only 2 marks are available. 

Example C 

 

1 valid point. The first point made is not about Elsa’s appearance. 
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Example D 

 

2 marks – although the candidate goes on to look at something which is not 

related to appearance, they have already achieved their marks and could have 

stopped after ‘fit’. 

Example E 

 

This is a longer response, including own words and quotations. Either sets would 

be fine (so each point here would achieve a mark, but only 2 are available). 

Example F 

 

1 valid point, interpreting appearance as the way that she appears ‘on the 

scene’. The second is what Elsa does, not her appearance.  
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Question 3 

This question discriminates well on this paper. The mark scheme for this 

question indicates that ‘The mark awarded cannot progress beyond the top of 

Level 2 if only language OR structure has been considered.’ It was pleasing to see 

that the majority of responses had considered both language and structure and 

that candidates had been encouraged to be aware of structural points. The 

majority of candidates were able to pick out both elements of language and 

structure in the text using well-selected quotation/references.  

Many candidates chose to write about the descriptions of the lion and used the 

descriptions of her appearance at the beginning and later on in the text ‘She was 

looking fit, but thin and hungry’ and ‘looking very fit with plenty of flesh on her 

bones’. Structure was a good discriminator in this question as candidates had 

been encouraged to look for obvious structural points such as sentence types (in 

this case short sentences) and repetition. Some candidates were able to link the 

letter/diary format to first person narration and identify the ways this led to 

informality and perhaps an element of ‘not wanting to worry his wife’. Less 

successful responses made more superficial comments about structure, such as 

‘the writer uses dates to make it easy to read’ or ‘the writer uses lots of long and 

short sentences/paragraphs so that it keeps the reader interested.’ 

The minimal responses where language AND structure were not dealt with were 

a good discriminator, as was the way the effects of language/structure had been 

explained. In the mid-level range of the mark scheme, responses were able to 

identify effective language and structural features and explain why they were 

effective but ideas were not then linked to the overall meaning and atmosphere 

of the text. This tended to make mid-level responses more like a list of effective 

features with supporting quotations. 

The best responses showed detailed and confident analysis of language and 

structure, weaving this with how techniques interested and engaged the reader. 

These responses were specific about how effects were created, and the analysis 

was closely linked to the evidence used. The most successful responses think 

about the type of text the extract is from, and how this is designed and created 

for the reader it is written for. The most successful responses analysed tone - 

exploring the subtle pride yet sadness Adamson felt at seeing Elsa growing in 

independence. Candidates seemed to enjoy the text, and many were drawn to 

the personality of Elsa - some remarked how she was like a human/ child, 

whereas others saw this as a sign of emotional intelligence. Another key talking 

point seemed to be the change in Elsa - her inabilities to hunt in the first letter 
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against the healthier appearance in the latter. Responses at the top levels were 

commenting on both language and structure consistently, confidently and 

succinctly – often looking at the interrelationship between them. In the very best 

responses there was understanding of the text as a whole rather than 

exploration of particular moments. One examiner noted: 

‘I saw some thoughtful discussions of how Elsa’s behaviour was humanised and 

there were some successful responses which explored the writer’s concern with 

how the lioness was coping in the wild. Some, but alas too few, commented on 

the humour in the text.’ 

Another noted: 

Most candidates seemed on safer ground with their analysis of language 

features and effects, writing confidently about the personification of Elsa and 

her bond with George. Higher-attaining responses impressed with the range of 

features they discussed with many able to analyse the playful mood created by 

Elsa and George’s sleeping arrangements.’ 

Less successful responses made were quite generic comments and explanations 

when writing about the use of punctuation. Responses that were in Levels 1 and 

2 tended to indicate that language and structure ‘is used to engage and interest 

the reader’ which is a phrase used in the question and this did not allow them to 

meet the higher levels by looking in more details at how these are used to 

achieve effects and influence readers. Less successful responses also ended up 

feature-spotting without explaining how features were used, or made very 

generalised comments such as ‘uses short sentences to keep the reader 

interested’. There were also a number of responses that gave an overview of the 

text, without specific consideration of structure or language.  
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Example A 

 

The response starts with a repetition of the question as a brief introduction but 

moves on to make a couple of points.  

In the second paragraph the candidate identifies a ‘diary structure’ and makes a 

straightforward comment about the effect on the reader who is ‘more drawen’.  

In the final paragraph there is a reference to ‘descriped language’ supported by a 

quotation. The candidate does not offer any context for the quotation or make 

reference to the fact that it is describing Elsa, the lion. They make a very general 

comment about how language ‘make the reader understand and feels like they 
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are there’, but there is no reference to how language is used within this 

particular text.  

Overall, this short response meets all Level 1 criteria and achieves 3 marks. 

There is insufficient development to move into Level 2. 
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Example B 
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This response includes comments on the language used, rather than explaining 

anything. The references selected do not always support the points being made, 

for instance the initial emotive language idea is not supported by evidence that 

includes emotive language. The nerve-wracking effect point is made twice, using 

the same evidence: ‘There was no sign of Elsa’. The point about hyperbole moves 

towards explanation, but is still more a comment: ‘the owner was amazed by 

how much energy this lion had’. There is nothing on structure. The best fit mark 

for this response is 5, in the middle of Level 2.  
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Example C 
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This response presents an overview: ‘we are seeing an unusual relationship 

between a human and a lion’. There is an early point about structure (‘specified 

time and … date’ used as signposts) and some explanation of the kind of 

relationship that exists (‘routine’ and ‘trust’). The point on ‘facts’ as a language 

technique is not particularly developed and the second paragraph lacks specific 

references and detail. The point about structure in the third paragraph is generic 

and, although there is some overall summary and explanation of what the writer 

is telling us, there is no focus on language and nothing on the effect on the 

reader. 

The reference to ‘affect [sic] on the reader’ is, again, initially generic but there are 

valid assertions about it being ‘positive’ and ‘heart warming’, with a concluding 

comment. 

There is some explanation but the lack of close reading and exemplification 

keeps the response just into Level 3 with a mark of 7. 
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Example D 
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This response begins by identifying personification and evidences this point with 

‘adopted the same aloof manner’. There is reference to the reader with the 

comment on empathising with the lion, so the candidate has commented on 

effect. This is quite a precise point that addresses the demands of the question. 

The second paragraph identifies a structural point, ‘this simple sentence’, 

followed by some explanation of the closeness of the lion to humans rather than 

to lions. The subsequent identification of personification at the bottom of the 

page is less clear and focused. The next point, about Elsa feeling safe with 

humans and not finding ‘a new family’ is valid, but could be further developed in 

terms of language techniques or structural techniques used to portray this 

message. The third paragraph explains the writer’s use of the word ‘routine’ and 

how Elsa has ‘settled down’. The candidate uses appropriate references here 

and is able to explain how this choice of language shows how Elsa is comfortable 

with the writer. The impact on the reader is also explained.   

This response meets all the demands of Level 3. Both language and structure 

are covered, there is explanation throughout, references are appropriate and 

relevant and the candidate refers each point to the effect on the reader.  
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There are times when it appears to be moving towards exploration, but the 

response stops just short of this, meaning that the response remains at the top 

of Level 3 with 9 marks. 

Example E 
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The response starts by focusing on ‘time stamps’ and explaining how these are 

used to show progression of Elsa in the text. The candidate explains how both 

structure, temporal markers (‘5th March 1959’, ‘19th March’), and language, 

descriptions of Elsa (‘thin and hungry’, ‘fit with plenty of flesh’) are used to 

influence readers. There is clear explanation and some exploration of the effects 

on the readers and points are fully supported with appropriate and relevant 

references.  

In the second part of the response, the candidate discusses the pathos and 

emotional connection between Elsa and George and explores how both 

structure (indicated by temporal markers) and language (‘there was no sign of 
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Elsa’, ‘she had some scars’) affect the reader and reader’s response. The ideas 

are explored rather than explained. 

The candidate demonstrates sound understanding of the text, considers both 

structure and language in the response, attempts to explore effects, with the 

points not always expressed in the clearest way possible. This response fulfils all 

the criteria in Level 3 and with some exploration and some detail moves into 

Level 4 with a mark of 10.  
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Example F 
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The response contains evidence of analysis throughout. This starts with the 

examination of the use of the short sentence ‘she must have heard the lorry’ and 

how this demonstrates Elsa’s happiness to see George. The response also picks 

up on the comical tone of the extract and how Elsa is portrayed as being similar 

to a child. The analysis continues on the second page where there is an astute 

point about the juxtaposition between Elsa being presented as ‘fierce’ whilst also 

being ‘funny and playful.’ There is also an analytical structural point about how 

the hyphen and short sentence are used to convey tension. The point on the last 

page about the ‘terror’ George feels about the end of the relationship misses the 

understanding of the way that the couple are trying to return Elsa to the wild.  
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Overall, the response demonstrates analysis of how both language and 

structure are used to achieve effects and influence readers and there is 

discriminating use of references. 14 marks are awarded in Level 5. 

Question 4 

The majority of candidates achieved the mark available for this question and 

there were a range of responses to choose from. Where candidates did not 

achieve the mark, it was due to lifting of information from the wrong lines. 

Correct answers were usually some variation of the team digging a ramp in the 

snow, followed by them finding the birds, and less frequently, being ‘moved to 

tears’ by their plight.  

There was a strong representation of information from lines 1-3 instead of 4-8 

amongst incorrect answers – particularly the crew ‘breaking the golden rule of 

wildlife-film-making.’  

Candidates should be encouraged to be succinct in their answers where only 

one mark is available. 

Example A 

 

1 mark is achieved here. 

Example B 

 

There are 2 correct points made here, however, only 1 mark is available. 

Example C 
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1 mark. This is a succinct response. 

 

 

Example D 

 

1 mark achieved. 

Example E 

 

No mark. The reference to ‘freezing to death’ is in line 3, and the actions of the 

camera crew did not save the penguins, they helped them save themselves. As 

the candidate has taken information from other lines, they have taken the 

writer’s viewpoint/interpretation. 

Example F 
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1 mark is achieved (it is worth noting the candidate has checked their reference 

and crossed out what would have been an incorrect answer). 

Example G 

 

No mark as this is from lines 1–2.  

 

Question 5 

Again, the majority of candidates achieved the mark available for this question 

and there were a range of responses to choose from. 

The questions are designed with ramping in mind and to encourage 

achievement, and this question requires understanding of both parts of bullet 1 

of AO1: 'identify and interpret'. There was occasional confusion regarding what 

Mike Gunton meant by his words – candidate must identify and interpret here. 

Correct answers usually pertained to making cuts in the ice, or how no hands 

were laid on the animals. The concept of ‘intervention’ was less well understood, 

Gunton’s point being that the camera crew were not intervening. Candidates 

also did not achieve marks when attributing Sir David Attenborough’s sentiment 

from another line (he would have done the same thing as the crew if he’d been 

there) to Gunton, or ‘there are always exceptions to the rule’ from the last line of 

the extract.  

Again, candidates should be encouraged to be succinct in their answers where 

only one mark is available. 

Example A 
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1 mark. We can assume that they are referring to hands being laid on the 

penguins. 

Example B 

 

1 mark achieved. The point about Sir David Attenborough moves away from the 

correct lines, but the candidate has already achieved the mark, and this does not 

negate the positive. 

 

 

 

Example C 

 

2 valid points are made, only 1 mark is available. 

Example D 

 

1 mark achieved using valid quotation. 
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Example E 

 

1 mark awarded. Although the section that mentions how he ‘discredits the 

team’ is not correct, there are 2 correct points that follow. The identification is 

there, even though the interpretation shows some confusion. 

Example F 

 

No mark - what Mike Gunton says implies that he feels they did not intervene. 

Example G 

 

No mark - again, what Mike Gunton says implies that he feels they did not 

intervene. 

Example H 
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3 points made and 1 mark achieved. This is quite a long selection from the text, 

but there is selection. 

Example I 

 

1 mark achieved with quotation – this is what he says about the actions of the 

crew. 

Example J 

 

No mark as this is from line 24. 

Example K 

 

No mark as the candidate confuses ‘investigation’ with ‘intervention’. 

Example L 
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No mark as this is from lines 23–24. 
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Question 6 

This question differentiated well. Candidates in the mid-levels were commenting 

on and explaining ideas and events in the main, with straightforward opinion at 

the beginning and end of their responses, normally ‘successfully’, with 

appropriate and relevant references. The vast majority agreed that the writer 

was successful in showing how important it is to help out, and most candidates 

were able to use a reasonable range of evidence to support their ideas. As ever, 

the most successful responses used embedded quotations, whereas less 

successful responses were often more quotation than points. 

 

It was notable that many candidates took the ‘SITE’/’TIES’/’SPITE’ approach, as 

was evident in notes/plans made, and this helped develop responses. The 

majority of candidates also attempted to use evaluative phrases in their 

responses in order to give their judgements. 

 

Some candidates just made the basic point that the text showed the importance 

of helping the penguins as they would have died otherwise, while others were 

able to follow the argument of the text and differentiate between a situation 

where it was important to help out (with the penguins) and others where it 

would not be helpful (with the starving elephant). 

 

Responses tended to focus on the rescuing of the penguins, with some 

candidates exploring ideas surrounding the emotional attachment the crew felt 

towards helping the penguins. Some responses demonstrated engagement with 

the idea that the actions of the crew were commended by others - in particular 

Sir David Attenborough, with his status as a celebrity adding credence to his 

viewpoints.  

 

The least successful responses tended to be narrative-based, with some lack of 

clear understanding of whether the evidence itself supported the importance of 

helping out. These responses were often narrative, telling what the cameramen 

did, rather than evaluating how the information was presented. The 

narrative/descriptive approach led to candidates outlining events where the 

animals had been helped, with Elsa being fostered and the ramp dug for the 

penguins being the popular choices. 

 

The most successful responses considered the extract in its entirety and were 

able to weigh less successful parts against the more obvious, some talking 
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insightfully about the effect of the exclusive focus upon TV programmes and 

their makers. Successful responses argued that it depended on the 

circumstances and also acknowledged that it was not always right to help out. 

One examiner noted: 

 

‘The best response questioned whether the writer was trying to show the 

importance of helping out at all; she was showing that the rule of not actively 

helping out, but letting nature take its course, was the accepted procedure in 

this context.’ 

 

The quality of evaluative language was a good discriminator, as was the focus on 

the question. It is important to read the question carefully, as some candidates 

read the question as ‘how effectively did the camera crew help out’, detailing 

what steps had been taken and if they had worked. The focus was on how the 

crew had helped the penguins, rather than being focused on evaluating the 

attitudes to helping out.  

Examiners commented: 

‘Some candidates felt they had to defend the actions of the camera crew from 

criticism: ‘Furthermore, I think the camera crew did the right thing and should be 

awarded for it.’’ 

‘…some interesting points about the difficulty of not helping out when witnessing 

animals in distress, although some were confused by the later references to the 

elephant calf/hyenas attacking the cheetah cubs, wondering why some animals 

were helped and not others.’ 

The mark scheme for this question indicates that ‘References to writer’s 

techniques should only be credited at Level 2 and above if they support the 

critical judgement of the text.’ It was pleasing to see that in the main responses 

had attempted to be evaluative, even just at the level of ‘successful’ or ‘effective’ 

and that candidates had been encouraged to use evaluative language.  
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Example A 

 

At the start of this response the candidate offers the view that ‘there is a 

successful attempt to show the importance of helping out by not following 

orders’. Much of this is a simple repetition of the question but it is linked to the 

idea of ‘not following orders’. It is followed by a lengthy quotation which takes up 

three and a half lines of this brief answer. The response concludes with a clear 

point about the possible consequences if the crew had not intervened.  

 

Overall, the response is ‘limited’ as there is only one point and so there is 

insufficient evidence to move it beyond Level 1 – it achieves 3 marks. 
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Example B 
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The answer begins by offering a straightforward opinion, that it ‘wasn't fair’ to 

leave the penguins and their chicks to freeze to death, thus supporting the 

importance of helping out. This point is repeated at the end of the opening 

paragraph, by stressing that the penguins and their babies were saved ‘without 

laying a finger on them’. However, there is no indication as to why this fact is 

important, showing some understanding but a lack of development. 

 

In the second paragraph, the candidate gives another very simple opinion, in 

that it ‘wasn't true’ the camera crew had ‘done the wrong thing’ because they 

‘didn't stop the food cycle’. The point indicates a grasp of the rule regarding 

‘intervention’, but, again, there is little development, so the answer does not 

move from comment to explanation. 

 

The final paragraph includes a quotation; ‘there's always exceptions to this rule’ 

(of non-intervention), which the candidate sees as showing the importance of 

helping out ‘even if your not supposed to’. 

 

There is a focus on how successfully the importance of helping out is shown, 

through details from the text in the candidate's own words, with simple 

comment and opinion given, suggesting a mark in Level 2. The references to the 

text are valid but not developed, again supporting a mark in Level 2 – 5 marks 

are achieved. 
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Example C 
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There is some explanation of ideas and opinions and the beginnings of informed 

judgement. The point on ‘affections’ in the opening paragraph is not entirely 

correct, but there is a general idea of how the reader is affected. This is 

developed further in the second paragraph where the point is made about how 

affectionate the cameramen were towards the penguins. This is supported by 

evidence from the text and then partially explained: ‘this sentence is very 

important in the attempt and definitely helps to be successfully achieved.’  

 

The final paragraph offers an overall judgement: ‘however, as we learn from the 

extract, we have to use our common sense and it depends on the situation …’, 

showing some evidence of being informed. The response needs more coverage 

to access marks higher in Level 3. A mark of 7 is achieved. 
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Example D 
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In the first paragraph of this response, the candidate indicates the way emotion 

is used in the text to highlight the ‘consequence of not helping out’. This is valid, 

but underdeveloped, as in the second paragraph the candidate refers to the 

‘golden rule’ and how, ‘in some cases’, this must be broken to help out. The 

candidate then returns to the point that there would be fatal consequences if 

there is no help. 

 

The candidate therefore explains two of the ways in which the extract shows the 

importance of helping out, supported by a small number of references. Opinions 

are offered but judgement is limited to the use of some evaluative words and 

phrases (‘impressively’, ‘drastically’, ‘cleverly’, ‘a subtle attempt’) without any 

expansion. 

 

A mark securely in Level 3 is appropriate and the response is awarded 8. 
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Example E 
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This response sustains a focus on the question and ‘the importance of helping 

out’. It also uses a range of evaluative vocabulary appropriately to demonstrate 

judgement. 
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The opening gives the candidate’s opinion and then offers the example of the 

camera crew who ‘did the right thing’.  The candidate identifies the use of 

experts and analyses this by stating that it adds ‘credibility’. The paragraph 

continues by making the forceful point that this ‘reinforces the idea to the 

reader’ and the effect that the reader ‘is made to feel confident’. The first 

paragraph is already suggesting that, if this is sustained, it is well-informed 

judgement. 

 

The evaluative word ‘powerfully’ at the start of the second paragraph is 

appropriate because the candidate does refer to the power of helping out when 

morally it is the right thing to do. The word ‘additionally’ at the top of the second 

page signposts the extra information that the candidate is offering. The 

comments about the camera crew, ‘no intervention’, the problem solving around 

this and the impact on the reader all offer more well-informed judgement. The 

end of that paragraph emphasises the fact that this response sustains its focus 

on the question set.  

 

The final paragraph focuses on the ‘negative consequences of helping out’. The 

candidate offers another developed point. There is an effective conclusion that 

offers more than just a summary of the earlier points. 

 

The response offers analysis throughout, with embedded, succinct quotations 

that fully support the points being made. Overall, there is well-informed and 

developed critical judgement throughout this response and the highest mark in 

Level 4, 12, is achieved. However, there is no sense of a detached critical 

overview that would be required to move into Level 5. 
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Question 7 

Question 7a 

Most candidates were achieving at least Level 2 for this question. The questions 

are designed with ramping in mind and to encourage achievement, and this 

question requires understanding of the second bullet point of AO1: select and 

synthesise.  

Responses in the mid-levels offered at least two or three similarities, 

demonstrating clear synthesis and valid evidence. Responses at the highest 

levels gave a number of similarities, demonstrating detailed synthesis and 

appropriate and relevant evidence. Almost all responses were able to give at 

least one similarity, although with little synthesis or evidence. This series, as in 

previous series, some candidates did not read the question properly. The 

question is not about similarities between the texts, but similarities between the 

animals. The simplest way of achieving marks here is to find similarities linked to 

the question.  

The majority of candidates were successful and identified relevant similarities 

such as in both texts animals were in danger, needed help, survived and relevant 

quotations. There does need to be evidence of synthesis in order to move into 

Level 2 and 3, and in some cases detailed synthesis was lacking (usually linked to 

the lack of focus on the question) or some similarities which were not as 

clear/sound were offered, for example that both had elephants.   

A number of candidates did not achieve marks in Level 3 as they selected 

evidence which did not fit in with the question focus, for example about the text 

generally rather than animals in particular. This seems to be a common issue 

with this question and one examiner pointed that responses typically started 

with ‘Both texts say…’, rather than ‘Animals in both texts...’ There are also still 

some candidates who bring in writer’s techniques here which does not 

necessarily help them to show synthesis and understanding in order to achieve 

Level 2 or 3 marks. 

In a minority of cases candidates attempted to examine differences, and these 

differences were credited in the responses to 7b (these are marked together the 

online marking system). 

A range of responses to 7a are included here including examples of achievement 

in all levels. 

Question 7b 
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It was pleasing to see that in almost all of the responses marked, candidates had 

compared the two texts to achieve at least Level 2. The mark scheme for this 

question indicates that ‘Responses that are unbalanced will not be able to access 

Level 3 or above, where explanation of writers’ ideas and perspectives is 

required alongside a range of comparisons between texts.’ It was pleasing to see 

that almost all responses were able to compare texts, even at a basic level. 

Responses at the mid-level of the mark scheme considered a range of 

comparisons between the texts, with comment and explanation of writers’ ideas 

including theme, language and/or structure. At this level the use of references 

was appropriate and relevant to the points being made. Almost all candidates 

appeared to know that they needed to support their ideas with quotations from 

the texts.  

Candidates often discussed the differences in form. Whilst this could have been 

an appropriate approach, many of these responses simply identified the 

difference in form without linking it in any way to the question. Popular 

comparisons included thinking about the relationship between humans and 

animals and whether or not we should interfere with the lives of or help wild 

animals. Many candidates discussed the fact that the humans in both texts had 

become emotionally attached to the animals and some candidates explored the 

differences in these relationships. Examiners felt that there was plenty to 

compare between the texts, with candidates exploring comparisons in terms of 

people’s experiences with the animals and their emotional attachments to 

animals. A particular popular response focused on the question of whether 

helping out was a good or bad thing, with candidates seeing a contrast between 

the general view against interfering in Text 2 and the fact the Elsa was explicitly 

raised through close contact.  

The best responses weaved their comparison rather than exploring one text in a 

paragraph then separately approaching the next text, were successfully able to 

offer exploration and analytical comparisons of the texts as well as covering the 

‘wide’, ‘varied’ and ‘comprehensive’ comparison. The best responses immediately 

identified perspective and impact on reader across both texts, offered a 

discussion of how the writers selected information to shape the texts and used 

effective comparative phrases throughout the response. The higher-level 

responses tended to focus more on perspectives as well as ideas, for example 

identifying that in Text 1 the writer has a different purpose and audience than 

Text 2, and that the writer in Text 1 has a much more personal perspective, 

being ‘closer to the action’ than Text 2.  
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Responses at the lowest levels considered one or more obvious comparisons 

between the texts, with comment on writers’ ideas. These responses sometimes 

focused on comparing the animals themselves, rather than answering the 

question. Lower-level responses which listed points sometimes achieved more 

‘range’ but failed to develop points sufficiently.  

The range of comparisons, level of comment on both ideas and perspectives and 

the use of references was a discriminator. Examiners felt that there was some 

imbalance between the comparison of the two texts - more candidates talking 

more fully about the first text than the second.  

Some candidates again here suffered from lack of focus on the question. It is not 

ideas and perspectives broadly, it is about a specific area, in this case, human 

contact with animals. Candidates could have brought in some of the ideas they 

had picked up in Questions 3 and 6.  

 

 

Example A 

 

The candidate identifies one similarity and this similarity is supported, but the 

evidence for Text 1 comes from the italicised introduction to the text. 2 marks 

are achieved. 
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The first paragraph of the response offers a clear similarity which does link back 

to the question, helping animals to survive (although, again, the evidence is 

linked to the italicised introduction for Text 1). There is a comparison of book 

versus newspaper, however this is an obvious comparison and no connection to 

the question is made.  
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The final comparison on the negative impact of helping out demonstrates some 

movement towards ‘explanation’. The first bullet point from the mark scheme is 

met in Level 2, the second in Level 2/3 and the third more Level 1, as references 

are quite limited. ‘Best-fit’ places this at the top of Level 2 with 5 marks. 

Total marks = 7 

Example B 

 

The candidate demonstrates clear understanding of similarities the animals in 

the extracts share. Two points are identified: being in the wild, and humans 
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having contact with animals. It is not a problem that the first similarity is from 

the question. The evidence from texts for the first similarity is valid (‘wild lions’ 

and ‘dangerous’ to support and imply wild). The evidence offered for the second 

similarity is somewhat imbalanced, as the example from the Text 1 (‘probably 

makes it easier for Elsa to hunt’) is not the most relevant to support that point. 

The candidate therefore shows sound understanding of similarities but does not 

achieve a clear synthesis of the two texts. A mark of 3 in Level 3 is awarded. 
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The response starts with identifying the similarity about texts both presenting 

ideas and perspectives about human contact with animals, which is related to 

the question for 7b), however, this is the content already credited in part a) of 

the question. 

In the second paragraph, there is a comment about both writers being very 

relaxed; although the candidate attempts to support this point, references that 

are used are general (‘lots of exclamation marks and the end of jokey 

sentences’), and not valid (‘a lot of arguing’). There are some obvious 

comparisons of the texts – a memoir and an article and in the last paragraph the 

purpose is considered. This last point is a comment on writer’s ideas related to 

the human contact with animals and the textual reference used (‘…you shouldn’t 

intervene’) is valid, but not developed. 

The response is awarded a mark of 3 in Level 2. It makes obvious links between 

the two texts and there is some comment on the ideas, but these are not always 

related to the question. The use of refences is overall limited except for the last 

paragraph where is can be seen as being valid but undeveloped. 

Total marks = 6 
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Example C 

 

The opening similarity of the animals being ‘in drought’ is clearly identified and 

supported by references from both texts, albeit without much detail. The second 

similarity of how ‘animals depend on other animals’ is a clearer point and begins 

to show evidence of detailed synthesis. The third point is not as successful and 

does not really highlight a similarity about animals in the text. Overall, however, 

sound understanding is shown and Level 2 is achieved with 4 marks. 
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The response makes a clear comparison about how the texts have different 

perspectives on contacts between humans and animals, saying that Text 1 

suggests they can ‘do so much together’ and Text 2 suggests it is best if ‘there is 

no contact at all.’ This comparison is supported by references to the text, 

although these are fairly limited and lack development. The second comparison 

about when the texts were written is not really rooted in the text. 
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The response includes a comparison that is better than obvious, but there is a 

lack of range and references are limited. The ‘best-fit’ for this response is Level 2 

and a mark of 5. 

Total marks = 9 

Example D 

 

Two points are given to show similarities animals share, with clear evidence from 

both texts to support them. The first point identifies that ‘animals have been 

hurt’, while the second shows ‘the relationship between predator and prey’. A 

third point is not relevant, since it refers to humans, not animals. 4 marks in 

Level 2 are achieved. 
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The answer considers first how the two texts are different, based on the 

treatment of the animals concerned. Text 1 treats Elsa ‘as a pet’, ‘infantilises’ her, 

while George is seen as a ‘parental figure’. Text 2 emphasises the ‘lack of contact’ 

between humans and animals, as contact would have a ‘negative effect’. The 

answer does not explore what the ‘negative effect’ would be. 

A similarity is then identified, in that both texts ‘recognise the relationship 

between predator and prey’. Again, the point is supported by evidence from 

both texts. 

The question of a range of comparisons arises; here there is considerable depth 

and development of the points made, suggesting a range of ideas. The 

comparisons are not obvious and there is strong explanation in each case. The 

final point does imply a link to human contact, as required by the question, but 

is not as explicit as with the other ideas. The references are appropriate and 

relevant, with a balance between the texts. All these factors suggest a mark 

within Level 3 of 8. 

Total marks = 12 

Example E 
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The candidate identifies three similarities the animals share in the extracts. The 

first one is humans helping animals in the wild. This is supported by evidence 

from Text 1: ‘Adamson ‘brought her meat on Sunday.’’ and in Text 2: ‘The camera 

crew making ‘cuts in the ice.’’ 

The second similarity is that ‘both texts show an emotional connection between 

the narrator and animals.’ This is supported from Text 1: ‘he was woken up 
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‘several times at night by ‘rubbing noses’ and sitting on me.’’ and from Text 2: 

‘how they were moved to tears…’.  

The final similarity is both texts show the narrator seeing animals killing 

something in the wild. The support from Text 1 is: ‘Elsa ‘must have killed at least 

once.’’ and in Text 2’’…and we saw hyenas coming’ but they couldn’t intervene.’  

The response meets all Level 3 criteria with detailed understanding of 

similarities and selection of relevant and detailed evidence. Full marks for part a) 

are achieved.  
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There are a range of comparisons, but these could be developed further. There 

is some exploration of the texts, so this goes beyond explanation, although the 

response becomes a little less successful towards the end. References are 

balanced overall and largely support the ideas made. However, ideas are not 

always fully relevant. 

The initial comparison is about the emotional connection between humans and 

animals and how this ‘effects how they act with the animal’. This is supported by 

evidence from both texts and each comment is accompanied by some 

explanation such as ‘this undoubtedly shows their emotional connection as he 

trusts Elsa enough to sleep next to her.’ 

The second point states how ‘Text 2 does not believe in intervention in the same 

way as Text 1’, comparing Adamson’s behaviour with that of the cameramen. 
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This is clearly supported by direct quotations from each text with some 

exploration of ideas in the last sentence of the paragraph: ‘This highlights the 

difference in opinion between the two texts…’ with further developed 

comments. 

The response moves on to a comparison of the style of the personal accounts, 

comparing first person with third person – this is a little general and could be 

explored more fully, but is still valid.  

The final area covered compares how humans are shown helping animals when 

needed. Ideas are compared but this lacks a depth of exploration. 10 marks are 

achieved (Level 4). 

Total marks = 16 
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Writing 

General Comments 

The writing question is the final section of the paper. Candidates are advised to 

spend about 45 minutes on their writing and there are 40 marks available on 

both papers. Considered in the overall % of the marks available on the papers, 

this is significant. Examiners are always impressed by candidates’ writing, and by 

the development they are able to achieve in the time they have, their individual 

style and level of thought and creativity. In an examination situation and a paper 

of this length candidates do incredibly well to produce a response to an unseen 

question. 

For this first time on 1EN0 the planning box was included at the start of the 

writing response. Examiners commented that they felt that there was a 

reasonable amount of evidence of planning and that the majority of candidates 

did seem to use the planning box. One examiner noted: 

‘As well as helping candidates who ran out of time, I saw the planning boxes 

frequently being used and thought they produced more structured answers.’ 

It was pleasing to see that even at the lowest levels candidates were able to offer 

a basic response. They always had straightforward use of tone, style and 

register, with audience and purpose not always clear. At these lower levels 

candidates tended to express but not always connect ideas and information, 

with limited use of structural and grammatical features and paragraphing. 

The main areas that discriminated the writing responses were: 

• whether candidates could meet both parts of the first part of bullet one in 

the mark scheme for AO5. For example, they often expressed ideas to 

achieve in Level 2, but these ideas lacked the order for the second part of 

that bullet. In Level 3, they may have connected ideas but not developed 

them. 

• the consideration of purpose and audience to achieve the high levels in 

AO5 

• the success of tone, style and register in AO5 

• the spelling of basic vocabulary in AO6, for example homophones, words 

with double consonants 

• the accuracy of punctuation and use of varied punctuation in AO6, for 

example comma splicing, missing apostrophes, missing capital letters at 

the beginning of sentences, random capital letters 

• the use of a range of sentence structures for AO6 
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• strategic use of vocabulary to achieve Level 5 in AO6 - seen where 

candidates really consider their reader and their message in the choice of 

words. 

Examiners were impressed by the range and quality of responses, and noted 

that candidates were engaged, creating very enthusiastic, interesting and 

engaging responses, often using a lively tone. Examiners felt that all candidates 

engaged with the wider topic of wildlife, whether they answered Question 8 or 

Question 9.   

Both questions showed candidates had the ability to style and shape their work 

to suit the style and tasks set.  

Overall comments on AO5: 

The first bullet point in the mark scheme is where examiners go first. Has the 

candidate written appropriately for audience and purpose? Candidates should 

consider who their audience is and what they are writing to do and for, in order 

to create a voice that is appropriate, effective or sophisticated. What do they 

want to do with their writing? Do they want to shock their reader? Advise and 

support them? Argue a case for something? Once they are clear on this they can 

ensure they sustain this voice. A lively, excitable voice can be difficult to sustain 

successfully throughout, and equally a straightforward tone which is essay-like 

and ends with ‘In conclusion’ can be straightforward and unsuccessful. 

One examiner commented: 

‘The questions drew a wide range of responses based on an equally wide range 

of wildlife. Some were very much ‘home-grown’, while others ranged further 

afield. Many candidates successfully adapted parts of the texts to inform their 

ideas. Most responses were heavily guided by the bullet points given with the 

questions, helping with the organisation of the material.’ 

Many examiners made similar comments. 

Overall comments on AO6: 

Examiners felt that AO6 did seem stronger than previous series, with a lot more 

focus on use of vocabulary which strengthened responses.  

The following comment from one examiner summed up many comments from 

the team, and is an issue also noted in the Summer series of 2022: 

‘…handwriting is noticeably on the decline and in this series, paragraphing was 

often very mechanical.’ 
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As with previous series, some candidates attempted to use ambitious vocabulary 

while some seemed to steer away from ambitious vocabulary in order to 

maintain accuracy. A key message to centres is to focus on crafting and 

organisation whatever the nature of the task. Examiners felt that vocabulary was 

effectively used - particularly in constructing an emotional attachment to 

animals.  

The responses achieving the higher AO6 marks were fluent, used paragraphs 

well and had a good use of a range of vocabulary as well as grammatical 

features and punctuation. Successful responses used a wide range of accurate 

and ambitious vocabulary. The most successful responses focused on variety of 

sentence types and punctuation for effect, using complex and simple sentences 

with a range of paragraph structures, used for effect, including the use of short 

paragraphs for impact. In the best responses there was a strong use of varied 

sentence structures, and an impressive level of accuracy in spelling and 

punctuation. One examiner stated that varied sentence lengths and punctuation 

also played a role in enabling the most successful responses to establish and 

sustain an effective tone throughout.    

Less successful responses had frequent errors, did not use paragraphs and 

wrote in a manner which was hard to follow (consider the need to ‘express and 

order ideas’ in the mark scheme at least). These responses often started 

sentences in the same way and vocabulary was in these cases quite repetitive 

and simple with many spelling errors of simple words. Common errors were: 

One examiner noted: 

‘Spelling was largely acceptable but punctuation and capitalisation were 

particularly anarchic this series. Editing and crossing out suggested that 

candidates were aware of the need to try and make their work as accurate as 

possible.’ 

As with the summer series, and already noted, handwriting was an issue, often 

making it difficult to decipher what a candidate had written. Examiners will do 

their best to read responses, however, they cannot credit varied / selective / 

extensive vocabulary if they cannot read it.   
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Question 8 

There were a range of approaches to this question with the vast majority of 

candidates having understood the requirements of the task, clearly grasping the 

appropriate register for the audience and purpose required.  

Often candidates took an advisory stance and used ‘facts’ and anecdotes to 

communicate their ideas. Occasionally candidates had interpreted the task by 

adopting the persona of a guide taking a group of people on a tour around a 

zoo, safari park or similar. This is a valid approach. One examiner felt that most 

candidates were able to consider the form of a guide and gave some advice on 

what to do in particular situations, drawing on their own knowledge and on the 

extracts. Some took the position of selling an experience and persuading people 

to take part, and some persuasive writing and interesting statistics were used. 

The format of a guide was quite open to interpretation, but the use of headings 

and subheadings was quite common to give structure. Candidates structured 

their guides around a variety of wildlife experiences including many responses 

that considered wildlife in their local area and how we can look after it. Some 

candidates focused on more exotic animals and it was clear that some 

candidates had used ideas from the texts. This was almost always in a new way 

using ideas of caring for/ adopting animals or helping them out rather than 

directly copying ideas from the texts.  

Approaches varied from learners who thought that the best way to help animals 

was to save the environment to those who gave practical advice about looking 

after particular animals. There were many examples of conservation, including 

recycling and examples of how to promote wildlife. One examiner commented: 

‘Candidates' responses to this question were engaged and convincing with most 

writing confidently about the perils faced by wildlife - an impressive range 

including blue tits, penguins, giraffes and cheetahs! - and what people could do 

to help. Candidates at all levels spoke compellingly about their genuine concerns 

for wildlife, be they global or domestic, and many wrote in an informed and 

impassioned way about climate change and its environmental impact.’ 

Candidates were soundly informed about ‘wildlife’ and brought their 

contemporary citizenship awareness into the question. One examiner noted that 

‘It felt as though candidates were really pulling on their knowledge from their 

real life and subjects such as geography.’  

The best responses showed an impressive command of features, coupled with a 

lively and engaging style which made for really impressive responses. Those that 
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were the most successful really created a voice, especially with passion, and 

were able to sustain this which interested their reader – examiners felt that tone 

was key. Successful responses also tended to use an informative layout with 

headings and subheadings. 

 

The less successful responses tended to be more anecdotal and narrative and 

did not always follow the format of a guide. These responses appeared to have 

no planning, which seemed to have an impact in being able to sustain control 

and quality and maintain cohesion and coherence. 

Example A 

 

For the first time this series we have the inclusion of the planning box for the 

two writing questions.  

AO5 – The actual writing response is included as guidance. The candidate has 

not had time to do more than a plan, but this an example of why a plan is so 

important.  
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The planning demonstrates awareness of purpose (helping wildlife at home, 

what to do if you find an injured animal, for example) and to an extent, 

audience. Responses are only credited according to the mark scheme bullet 

points, and for AO5 we can say that there is an awareness of audience and 

purpose (the first part of the first bullet point in Level 2). The second part of the 

first bullet point is related to ‘use of tone, style and register’, and it is fair to say 

that given there is limited coverage, this is straightforward. Even as a plan, it 

does more than Level 1 for this first bullet point – it is a basic response, however 

we cannot say ‘with audience and/or purpose not fully established’. The second 

bullet point in the mark scheme is met in Level 1, however – the candidates does 

expresses information and ideas, but as it is merely a plan, there is limited use 

of structural and grammatical features. While on first reading it felt that the 

response may not move out of Level 1, it does just touch the part of the second 

bullet point in Level 2, and therefore achieves 5 marks. 

AO6 – we do have to apply ‘best-fit’ in this case given lack of evidence. There is 

evidence of vocabulary we would describe as ‘varied’, for example ecosystems, 

populate, species, interference, however there is not the evidence to feel secure 

into Level 3 with a ‘varied vocabulary’ (where we could consider ‘varied’ meaning 

a range of vocabulary). Spelling is accurate, other than the spelling of 

endangered. For the second bullet point of the mark scheme for AO6, given that 

this is a plan, the candidate uses punctuation with basic control, creating 

undeveloped, often repetitive, sentence structures. This is Level 1. As we have 

one bullet point which demonstrates evidence of Level 3, and one bullet point 

which demonstrates evidence of Level 1, a mark just into Level 2 is achieved as 

‘best-fit’. 

We must credit what we can according to the mark scheme, and while this is 

brief, it does have ideas, sense of purpose and, to an extent, audience. Think 

also about the total marks achieved: 9 marks out of 40 in this case. 

Total marks = 9 out of 40 
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Example B 
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AO5 – The candidate has sketched out a plan and sticks to it, producing a guide 

which is suitable in content, structured under a number of subheadings. The 

candidate has employed several stylistic and rhetorical devices successfully, 

including direct address to the audience; rhetorical questions (‘Not sure how?’); 

bullet points, exclamatives (‘Huge responsibilities!’) and a rule of three (‘strictly, 

professionally, carefully’). This places the response securely in Level 3 with a 

mark of 12, but the comparatively modest range of material and lack of 

development prevent any move into Level 4.   

AO6 – The candidate has used a range of correctly spelt vocabulary (generation, 

responsibilities, consequences, professionally) and varied punctuation, including 

question marks and exclamation marks, appropriately. However, although there 

is a range of sentence structures, these are not always controlled, as exemplified 
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in the first sentence of the response. Again, a mark securely in Level 3, 8, is 

appropriate. 

Total marks = 20 out of 40 

Example C 
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AO5 – The response starts off as if the candidate is the tour guide, rather than 

the response being a piece for a section for a guide giving advice to people on 

helping wildlife. 

From the third page onwards, the voice is more appropriate to the task. The 

candidate uses a range of devices to engage the reader, such as ‘Your help is all 

they need’, and ‘how would you feel?’. This shows the management of 

information and structural and grammatical features being used for effect. Ideas 

become more wide-ranging and appropriate. A ‘best-fit’ approach needs to be 

adopted here. The response becomes more secure and material is managed for 

effect. This was placed at the top of Level 4 with a mark of 19. It lacks the overall 

cohesion and the manipulation of complex ideas necessary for a mark in Level 5. 

AO6 – A range of sentence structures is used for deliberate effect. There are 

some errors, for example punctuation is not always fully controlled. However, 

there is some ambition in the vocabulary choices and these are definitely wide 

and selective. This response sits comfortably at the top of Level 4, with a mark of 

12.  It lacks the strategic use of an extensive vocabulary necessary for Level 5. 

Total marks = 31 out of 40 
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Question 9 

This was the more popular writing question, where many candidates detailed 

their experiences with pets or formative encounters with more exotic animals. 

Examiners were impressed by the emotive nature of the responses, including 

comments in their reports such as ‘lively and detailed’, and ‘committed, heartfelt 

and really delightful to read’. One said ‘Many wrote about pets and my personal 

favourite was one about a pet rat where the candidate tried to overturn 

perceived prejudices against them.’ There was often good descriptive detail of 

the event itself with an appropriate closing comment or scenario. The majority 

of candidates were aware of the form of a speech. Examiners felt that the 

speech format: 

‘really ignited some lively and accessible responses, with discursive markers 

aplenty and a real universal ability to anecdotally relate to the question. Some 

were able to use a range of persuasive features and blend it with anecdote, 

others had a less-developed more intimate confessional feel that lacked 

informative or persuasive features.’ 

Those which were based on realistic experiences were more convincing and lent 

themselves to a clear structure – ‘when I first met/got the animal, our time 

together, what I learned’, for example. Experiences with particular pets allowed 

many to create interesting and imaginative accounts, which were sometimes in 

danger of turning into a story, with more focus on description and setting. The 

highly personal anecdotes about pets sometimes led to candidates losing the 

purpose of the writing somewhat, although the sense of a speech was 

sometimes sustained to the end: ‘What I need you guys to take away from me 

rambling on about a fish and a dog is to never give up.’ 

One examiner made reference to responses that: 

‘…looked further afield, with more exotic animals, while some went even further, 

writing about experiences with two-headed deer, two-headed lions and even a 

three- eyed rat! There were some effective moments, such as ‘The past is in your 

mind but the future is in your hands’,‘Wildlife. The animal kingdom....it keeps the 

world spinning...’, ‘His beautiful mane, the very symbol of power and authority’’ 

The most successful responses generally structured arguments well and moved 

beyond just the signalling of this at the opening and ending, regularly directly 

addressed the audience. The best responses had a unique take on the question, 

whilst still addressing the audience and purpose i.e. comparing the qualities of 

cats versus dogs in a humourous way via describing their encounters with both. 
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These responses also had a clear ‘voice’ i.e. had framed their encounters within a 

line of argument. Most included some speech features such as rhetorical 

questions and direct address and other used more sophisticated touches like 

appeal to the audience.  

One examiner noted: 

‘There were some very moving and touching exemplars ... Dancing Denise the 

hamster stuck with me…their little tale was emotive and touching. There was 

authenticity to it. The strongest responses adopted a direct address approach 

and/or a Ted Talk style, which were often an engaging and immersive read. The 

best of these carefully chose their stance, thought about their language choice 

and structure of the piece and as a result were effective in manipulating their 

reader: I laughed out loud on several occasions and shed a few tears along the 

way also.’ 

The less successful responses lapsed too far into a narrative structure, just 

recounting personal experience and, in some cases, not reflecting on the 

positives and negatives. Conversely, sometimes the positives and negatives were 

added in a mechanical way which hindered the overall tone. Some less 

successful responses were underdeveloped, where candidates were unable to 

develop their ideas in much detail. 

A final comment on writing is from one examiner who summed up the quality of 

responses: 

‘Interesting to mark, with an insight into the conscientious citizens that there are 

out there in these unprecedented environmentally precarious times and it was 

heart-warming to feel that this growing ‘hive mind’ of a collective consciousness 

might mean that the young can affect change in the future.’ 
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Example A 
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AO5: The candidate opens up the speech with repetitive use of ‘bat’, selected to 

engage the audience. Direct address is used (‘Well let me tell you something.’) 

The speech continues with a narrative approach of a three-part structure as laid 

out in the plan: saving the bat, keeping him as a pet, letting him go. Ideas are 

ordered and in paragraphs that make the meaning clear. Language is adapted 

for purpose and audience with examples being ‘clinging onto life with a broken 

wing’, ‘patched him up’, ‘miss the way he would slither and slip through the air 

with speed’. The name of the bat is ‘Wayne’, also probably selected for appeal to 

the audience. Although occasionally straightforward ‘took him home bought him 

a massive cage… called him Wayne’, the ideas are connected, and the meaning is 

clear. A mark of 11 in Level 3 is awarded for AO5.  

AO6: Vocabulary is varied and spelt correctly. Punctuation is mostly used with 

control and at places, sentences are adapted to contribute positively to the 

purpose, such as creating short sentences to create pauses in speech, ‘I set him 

out in the wild.’, and using comma to for effect’ I still, to this day…’. At places lack 
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of control, with missed out full stop, apostrophe, comma. ‘Best-fit’ mark is Level 

3 mark of 7.   

Total marks = 18 out of 40 

Example B 
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AO5 – The response takes an unusual approach (opposing a proposed ban on 

cats), but one that is definitely relevant to the theme of experience of animals. 

There is some effective use of tone, style and register for a speech in the form of 

direct address, rhetorical questions and appeal to the reader, for example 

‘Imagine a world in which cats are extinct...’ There is evidence of material being 

selected and organised for particular effect, for example through the use of 

personal anecdote and the claim that humans ’affect roadents more.’ There are 

also sections that are less convincing, for example when talking about bird 

watchers, but the response meets all of the Level 3 criteria and the strengths in 

tone, style and register take it into Level 4 with a mark of 15. 

AO6 – The learner uses a varied vocabulary such as compassionate, calming and 

abolish. There is the occasional spelling error such as ‘roadent.’ Punctuation is 

generally accurate and there is some variety (for example the use of brackets 

and question marks). There is some evidence of the candidate adapting 

sentence structure for effect, for example ‘don’t you agree?’. The response meets 

all of the Level 3 criteria but a little more variety would be needed to move into 

Level 4. A mark of 9 is achieved. 

Total marks = 24 out of 40 
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Example C 
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Paper Summary 

Based on their performance on the paper, candidates are offered the following 

advice: 

• For short-answer Questions 1,2,4 and 5 ensure that you are responding 

briefly and selecting information, not just writing out a section. Highlight 

the relevant lines in your source booklet and read the question carefully. 

Ensure you answer on the correct text as well as the correct lines. 

• For Question 3, it can be tempting to look out for the usual features of 

language (alliteration, personification, simile, metaphor) and structure 

(lists, repetition, short sentences, questions). These can be commented on 

well. The most successful responses, however, think about the type of text 

the extract is from, and how this is designed and created for the reader it 

is written for. 

• In Questions 3 and 6, make sure you are using the correct text from the 

Source Booklet. Question 3 is on Text 1 and Question 6 is on Text 2. 

• In those questions where reference to the whole extract is needed, it is 

important to consider what references you will use and consider what 

examples are most significant. Discriminating references are seen where 

you pick out specific examples across the extract that link to your points, 

not just where you comment on every feature seen. 

• For your evaluations, read the question carefully – what is it you are giving 

your opinion on? What do you think about whether the writer does 

whatever you are asked successfully? What would the opinions of others 

be about how well this is done? You do not need to comment on language 

and structure here unless this supports your evaluation. For example, you 

can think about the audience and purpose of the text and whether it 

would be successful for readers or not. 

• For question 7a, always comment on similarities. You can comment on 

differences in 7b. There are only 6 marks for 7a, so be brief and succinct 

here. 

• In 7b, link comparisons back to the ideas of the writers and their 

perspectives on the question focus. 

• When you are writing, always think about your reader, what ideas you 

want them to understand and how you want them to react at different 
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parts of your writing; then choose the most useful words, phrases or 

techniques available to you to achieve those effects. 

• Plan your writing using the planning box, even just briefly. Think carefully 

about how you will begin to write so that it is engaging for your reader 

from the very start. As you begin to write, know where you will end. This 

will help you to write in a manner that is cohesive and coherent for your 

reader. If you start presenting an idea, make sure you are developing it. 

• Take care throughout with accuracy: spelling, punctuation and grammar. 

• Focus on timing during the examination and use the number of marks 

and space available in the answer booklet for each question as an 

indication of how long you should spend answering each question. 

• Make sure you use the correct space for your answer in the answer 

booklet. If you need additional space, use an additional sheet, rather than 

any un-used pages in the answer booklet. 

• Take care with handwriting. Examiners will do their best to read 

responses, however, they cannot credit your use of 

varied/selective/extensive vocabulary if they cannot read it.   
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