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Introduction

This report will provide exemplification of candidates' work, together with tips and 
comments, for Questions 1-9 of Paper 2 of the Pearson Edexcel Level 1/Level 2 GCSE in 
English Language (9 – 1). This was the summer examination for 2022, the first full 
examination series since 2019.

The qualification consists of three components:

Unit 1: Fiction and Imaginative Writing – 40% (examination)

Unit 2: Non-fiction and Transactional Writing – 60% (this examination)

Unit 3: Spoken Language Endorsement (non-examination assessment)

This report will focus on Unit 2: Non-fiction and Transactional Writing.

The paper is assessed through a 2 hour 5 minute examination. The total number of marks 
available is 96. The reading and writing sections on this paper are linked by a theme.

This focus of this component is:

Section A – Reading

Study and analyse selections from a range of non-fiction texts.

This paper features two unseen non-fiction extracts from 20th – and 21st-century texts. One 
of these texts is literary non-fiction. The word count across the two extracts is approximately 
1000 words. The minimum length of an extract will always be 300 words. The specification 
identifies that:

‘Text types studied should include a range of non-fiction forms, such as journalism (for 
example articles and reviews), speeches, journals and reference book extracts. Text types 
should also include literary nonfiction, such as selections from autobiography, letters, 
obituaries and travel writing.’

The questions are on Text 1 (Questions 1 to 3) and Text 2 (Questions 4 to 6). Question 7 in on 
both texts.

There is a mixture of short and extended response questions on the extracts.

Candidates’ ability to synthesise across two texts will be assessed in a separate question, 7a, 
which will focus on similarities in the texts. The final question of this section, 7b, requires 
candidates to compare the writers’ ideas and perspectives and how they are presented in the 
two texts.
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Section B – Transactional Writing

This section allows students to explore and develop transactional writing skills, for example 
letters, articles, reports.

There are two writing tasks, linked by a theme to the reading extracts. Candidates pick one 
question to respond to. It is possible for the same form (for example a letter, an article) to be 
present on both tasks in the same paper but with a different focus and/or audience.

For this series, the two tasks were to write an article for a magazine about travelling to 
different places or a letter to the Headteacher or Principal giving thoughts about exploration 
of the planet.

The Assessment Objectives for this paper are:

Section A: Reading

AO1:

Identify and interpret explicit and implicit information and ideas (Q1, Q2, Q4, Q5)
Select and synthesise evidence from different texts (Q7a)

AO2: Explain, comment on and analyse how writers use language and structure to achieve 
effects and influence readers, using relevant subject terminology to support their views (Q3)

AO3: Compare writers’ ideas and perspectives, as well as how these are conveyed, across two 
or more texts (Q7b)

AO4: Evaluate texts critically and support this with appropriate textual references (Q6)

Section B: Writing

AO5:

Communicate clearly, effectively and imaginatively, selecting and adapting tone, style and 
register for different forms, purposes and audiences (Q8 or Q9)

Organise information and ideas, using structural and grammatical features to support 
coherence and cohesion of texts (Q8 or Q9)

AO6: Candidates must use a range of vocabulary and sentence structures for clarity, purpose 
and effect, with accurate spelling and punctuation (Q8 or Q9)
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General overview

It was clear that candidates were all able to respond to unseen 20th – and 21st century non-
fiction in the examination. They were able to read substantial pieces of writing, including 
whole and extended texts that make significant demands in terms of content, structure and 
the quality of the language. Throughout the qualification, candidates had been prepared very 
well and all had, at different levels, developed the skills of interpretation, analysis and 
evaluation.

It was also clear that candidates used what they learned about different text types to support 
their transactional writing, which is advised in the specification.

It was pleasing to see that candidates had been given the opportunity to practise a range of 
non-fiction writing techniques and planning and proofreading skills.

The responses of candidates had many positive features. Examiners were impressed by:

evidence that the majority of candidates had understood the content of and ideas in the 
texts and engaged very effectively with these
completion of the questions in the paper and coverage of all of the assessment objectives
the inclusion of judgements at different levels for AO4
the ability to make at least some meaningful comparisons for AO3
writing that showed a range of ideas and suitable tone, style and register for audience and 
purpose
the use of a variety of vocabulary and sentence structures in writing.

Less successful responses:

struggled to comment on, explain or analyse structural points in terms of their effect on 
readers in AO2 responses
failed to support points using appropriate textual evidence, or used textual evidence that 
did not support the point being made
lacked focus on the question in Question 7 – a) and b) Both ask a specific question, not just 
similarities between the texts and ideas and perspectives broadly
confused which texts they should respond to for Questions 3 and 6
lacked organisation in their writing
connected but did not develop ideas enough in their writing
lacked accurate spelling and secure control of punctuation

Examiners reported that the paper was well received and the texts were understood and 
engaged with by the vast majority of candidates.

Their own writing often showed interest, enthusiasm and a range of ideas and had a clear 
sense of purpose and audience in the voice and ideas used.
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Overall, examiners were very impressed with the performance of candidates and with the 
range of responses they saw. As Principal Examiner for this paper and Chief Examiner for the 
specification, it was a privilege to read such accomplished work and to see the engagement, 
interest and significant hard work in the responses candidates had completed.
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Question 1

The majority of candidates achieved two marks in this question.

The questions are designed with ramping in mind and to encourage achievement and this 
question showed the confidence of candidates in reading the lines given and finding the 
information.

This question requires understanding of AO1: 'identify and interpret'. The important advice 
for this question is to read what is being asked for and select the correct information.

Examples are included here that show different ways of achieving these marks. Common 
example seen were ‘The vehicle slewed around’ and ‘wedging my foot in a crack in the ice’, 
although all of the answers from the mark scheme were seen. Some interpretation is 
credited, for example ‘the sledge slipped’ as an interpretation of what happens to the vehicle.

The few candidates who did not achieve any marks chose wrong lines or did not answer the 
question. Candidates must ensure that their answer responds to the question being asked, 
for example ‘suddenly slewed’ is not a clear response to the question, nor is ‘a crack in the 
ice’.

 

 

 

2 valid points are made. This is a slightly longer response.
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1 mark. The question asks for things that happen as Swan tows his 
sledge, and the text says he wedges his foot in a ‘crack in the ice’, which 
suggests it is already there.
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Only 1 point but this achieves a mark.
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2 valid points from the mark scheme.

 

2 valid points from the mark scheme.
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2 valid points from the mark scheme.

 

2 valid points. ‘Sledge slipped’ is valid interpretation.
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2 valid points. The first point is own words but is valid interpretation.

 

2 valid points from the mark scheme.
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Question 2

The majority of candidates achieved two marks in this question and there were a range of 
responses to choose from.

The questions are designed with ramping in mind and to encourage achievement, and this 
question requires understanding of both parts of bullet 1 of AO1: 'identify and interpret'. For 
this reason, answers that interpreted information from the lines were acceptable, for 
example ‘shot of adrenaline’. Although this is fear acting ‘like a shot of adrenaline’ this is a 
reasonable interpretation, as is ‘Determined’ or ‘determination’.

In the minority of cases where marks were not awarded it tended to be where the wrong text 
was referred to. There were very few examples of only one mark being awarded, generally 
because the same answer was written in two different ways. For example ‘fear’ and 
‘frightened’ are not both credited as they are the same thing.

These examples show different ways of achieving two marks, with quotations from the text 
(which meets the ‘identify’ part of AO1) and own words (which meets the ‘interpret’ part of 
AO1), for example ‘I was truly frightened’, ‘searing pain’, ‘He felt vulnerable and like an injured 
animal’. Either quotations or own words are acceptable.
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2 valid points are offered.

 

2 valid points are offered.
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2 valid points – the second point is valid interpretation.

 

2 valid points from the mark scheme.

This is a positive way to approach this question – it is brief.
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2 valid points are offered – the second is valid interpretation.

 

1 mark as these are two ways of saying the same thing.

If a candidate had ‘fear’ as point 1 and ‘fear acted like a shot of 
adrenaline’ as point 2, this would achieve 2 marks.
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2 valid points. Although this is lengthy, there is some selection from 
the lines.

 

2 valid points are offered.
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Question 3

The mark scheme for this question indicates that ‘the mark awarded cannot progress beyond 
the top of Level 2 if only language OR structure has been considered.’ It was pleasing to see 
that, in the main, responses had considered both language and structure and that 
candidates had been encouraged to be aware of structural points. The majority of candidates 
were able to pick out both elements of language and structure in the text using well-selected 
references. 'Explain' is a mid-level skill, 'comment' a lower level skill and 'analyse' a high-level 
skill, which gives candidates opportunities to achieve across the range. The simile ‘like a pack 
of wolves around an injured animal’ was most commented upon as was the onomatopoeia of 
‘snap’, emotive language and use of facts and statistics. Structural comments were mostly 
focused around the short sentence to begin and the use of dashes and ellipsis to emphasise 
points. One examiner commented:

‘This year, it was evident that candidates were using more subject terminology and working 
hard to analyse the effect of techniques on the reader.’

Structure was a good discriminator in this question as candidates had been encouraged to 
look for obvious structural points such as sentence types and repetition. There were some 
very generic comments that did not explore how structure is used to engage, for example 
‘the writer has used paragraphs to make it easier to read’. However, there were many 
candidates who successfully commented on the impact of ellipsis and Swan’s internal voice.

The minimal responses where language AND structure were not dealt with were a good 
discriminator, as was the way the effects of language/structure had been explained. The best 
answers were specific about how effects were created, and the analysis was closely linked to 
the evidence used.

The best responses showed detailed and confident analysis of language and structure, 
weaving this with how techniques interested and engaged the reader. These responses think 
about the type of text the extract is from, and how this is designed and created for the reader 
it is written for. The most successful responses tended to analyse the use of imagery in a 
developed way, for example frequently used was ‘the icy polar wind closed in on me like a 
pack of wolves around an injured animal’. The discriminating factor was how well the 
response presented the effects of language or structure – at Level 4 going into detail about 
how language and/or structure is being used in the text and at Level 3 just explaining that the 
choices ‘do a specific job’. Responses at the top levels were commenting on both language 
and structure consistently, confidently and succinctly – often looking at the interrelationship 
between them. In the very best answers there was understanding of the text as a whole 
rather than exploration of particular moments.
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Less successful responses made were quite generic comments and explanations when 
writing about the use of punctuation. Responses that were in Levels 1 and 2 tended to 
indicate that language and structure ‘is used to engage and interest the reader’ which is a 
phrase used in the question and this did not allow them to meet the higher levels by looking 
in more details at how these are used to achieve effects and influence readers.

This question discriminates well especially in this paper, where reference to the whole extract 
is needed, as it is important to consider what references the candidate wants to use and 
consider what examples are most significant for comment. Discriminating references are 
seen where a candidate picks out specific examples across the extract that link to their point, 
not just where they comment on every feature seen.
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This answer meets all of the Level 1 criteria. There is identification of 
both language and structure, although the structural point in 
paragraph 2 has no supporting evidence and the structural point on 
page 2 is mostly a repetition of the same point. The use of references 
is fairly limited, although there is a comment on language with a valid 
reference in the first paragraph. Throughout the response, the 
candidate does comment on the events in the text and their effects on 
the reader. There is just enough here to lift it to the bottom of Level 2 
with a mark of 4.
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This is a basic response. It describes the text a little, in that there is 
reference to the environment of the ‘icy cold South pole’, however, 
until the final line this could be any text as is it not specific enough to 
this one. There is limited comment on language, using ‘quotes’, but the 
reference to structure is not structural, it is content. It meets bullet 
point 1 in Level 1, and part of bullet point 2 where ‘quotes’ are 
identified, so 2 marks is the ‘best-fit’ here.

Length is not necessarily an indicator of quality.
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There is an assured and focused start to this response as the 
candidate analyses with precision how a short sentence ‘immediately 
captivates the reader, creating a sense of urgency and ambiguity’. They 
move on to consider the effect of an adverb and make an astute point 
about how the ‘fast-paced action’ is contrasted with the ‘slowly 
intensifying’ pain of the narrator. There is a slight slip in vocabulary 
choice when the candidate refers to ‘exasperating’ rather than 
‘exacerbating’, but the quality of the response is excellent throughout.

Further analysis of language and structure includes the effect of a 
simile (‘exposes the writer’s fragility’), long sentences (‘mirroring the 
length of their expedition’) and the differing tones (‘one of hope and 
one of devastation’). There is a discriminating use of references as the 
candidate selects evidence to support a point on ‘the semantic field of 
opposition’. This perceptive and developed response with its strong 
and convincing points about reader engagement meets all level 5 
criteria.
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The candidate has organised the response to deal with language in the 
first paragraph and structure in the second.

With regard to language, the candidate picks out ‘the pain and an icy 
polar wind closed in on me like a pack of wolves around an injured 
animal’, selecting the use of personification and simile. The candidate 
says something about the effects of this wind on the explorers and the 
feeling of ‘sorrow’ elicited in the reader. There is also a consideration of 
‘the semantic field of pain and hopelessness’ and the move from ‘pain’ 
to ‘searing pain’ before an exploration of the metaphor at the end of 
the text.

On structure, the consideration of the effect of the use of a colon is 
valid and the point about ‘emphatic positioning’ shows some insight, 
but the discussion of ellipsis (in Scott’s Diary) is unconvincing.

The candidate is successfully probing and exploring throughout, 
attempting to explore effects. However, the points do not constitute 
analysis and the selection of references, although appropriate, is not 
discriminating. This workmanlike response merits a mark at the top of 
Level 4.
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The response identifies colloquial language (linked to the opening, so 
there is already some focus on the structure as well as the language), 
with a supporting quotation and some comment on the effect of this 
on the reader: ‘to enable the reader to sympathise with the text…’. 
Whilst a little generic in explanation, there is some 
comment/explanation here.

The second point, which picks out the simile ‘like a pack of wolves’ has 
more developed explanation of the effect: ‘this positions the reader to 
imagine the severity of the pain hence creating concern and interesting 
the reader.’ The point that follows is a little general and unclear.

A further structural point is made, but this is general: ‘towards the end 
of the extract’ although the ‘hyperbolised speech’ point is unclear and 
unconvincing. Structural features are selected with an ellipsis, 
paragraph and sentence length mentioned and some general 
reference is made to impact on the reader. This lacks clarity and more 
explanation is needed about how this ‘conjures an image of tension’. 
This lack of clarity keeps the mark in the middle of Level 3. It is not 
always fully clear how the references link to the point being made.

33 GCSE English Language 1EN0 02



Question 4

The majority of candidates achieved the mark available for this question and there were a 
range of responses to choose from. Very few candidates did not achieve the mark, and in the 
rare cases where they did not it was because they used incorrect lines or gave a detail about 
the crevasses rather than the ladders.

Candidates should be encouraged to be succinct in their answers where only one mark is 
available.

3 valid points, but only 1 mark available.

 

1 mark achieved.
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No mark as is not in the given lines (it is line 9).

The crossed-out work cannot be credited (although it is correct) as the 
response has been replaced with another one.

 

1 mark achieved.
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1 mark achieved.

 

1 mark achieved.
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Question 5

1 mark achieved.

 

1 mark achieved.
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No mark as all of the text, except for the final 3 words, is copied out.

 

1 mark achieved.
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2 valid points but only 1 mark available.

 

1 valid point – brief, but acceptable.

Candidates should be encouraged to be succinct in their answers 
where only one mark is available.
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1 mark is achieved.
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Question 6

There were a significant number of candidates who had written on Text 1 here, where the 
requirement is to evaluate Text 2. Candidates in the mid-levels were commenting on and 
explaining ideas and events in the main, with straightforward opinion at the beginning and 
end of their responses, normally ‘successfully’, with appropriate and relevant references. The 
vast majority agreed that the writer was successful in creating tension, and were able to 
support ideas with plenty of evidence. It was notable that many candidates took the 
‘SITE’/’TIES’/’SPITE’ approach, as was evident in notes/plans made, and this helped develop 
responses. The majority of candidates also attempted to use evaluative phrases in their 
responses in order to give their judgements.

The most successful responses evaluated how well the writer had included various details, 
such as the factual information of the crevasses/glaciers. These responses looked at the text 
as a whole; how it begins with subtle tension, this builds to a climax near the end, then finally 
how there is a sense of relief. Some candidates were able to synthesise information 
effectively to inform their evaluations – for instance, introducing the idea of the ladders being 
temporary and continually replaced by sherpas prior to Fogle crossing the ladder – creating a 
greater sense of danger.

The least successful responses were just quoting examples and stating ‘this creates tension’ 
without providing judgment. They also included evaluative vocabulary without considering its 
meaning or really moving beyond assertion/straightforward opinion. These responses also 
occasionally said only how tension was created, not how well.

Candidates at the higher levels were at least analysing and at best evaluating ideas, events 
and theme. They were exploring and analysing ideas and events in the main, with well-
informed and critical judgement and appropriate, detailed and discriminating references. 
The majority at the highest levels were able to analyse and evaluate events and ideas, theme 
and setting. The level of evaluation was well-informed and developed, with varied levels of 
evaluative language used and focus on the direction of the question, which was creating a 
sense of tension.

A range of points about ideas/events/setting were presented, for example the rhetorical 
question putting the reader in the position of the explorer, the depth of the crevasses: 'the 
harrowing depth of the crevasses and the intimidating prospect of crossing one', the constant 
reference to the idea of death, the idea that death would be preferable to survival, the way 
the ladders began to 'bow and wobble’, Fogle’s heart racing/the bead of sweat/foot getting 
stuck.

41 GCSE English Language 1EN0 02



The mark scheme for this question indicates that ‘References to writer’s techniques should 
only be credited at Level 2 and above if they support the critical judgement of the text.’ It was 
pleasing to see that in the main responses had attempted to be evaluative, even just at the 
level of ‘successful’ or ‘effective’ and that candidates had been encouraged to use evaluative 
language. One examiner noted:

‘Although references to language and structure cannot be credited above Level 2 unless they 
support critical judgement, because of the nature of the text, this is exactly what they did and 
there were some excellent responses on how well the writer’s techniques presented tension: 
"Fogle has effectively used frequent commas to fracture the syntax of the sentence and 
create a dramatic build up of tension.’’'

There were more personal responses and interpretations than have been seen in previous 
series, showing perhaps more confidence in achieving this assessment objective.

The quality of evaluative language was a good discriminator, as was the focus on the 
question. Responses that were in Levels 1 and 2 tended to indicate that ‘the writer shows this 
successfully’, which did not allow them to meet higher levels by evaluating texts critically, for 
example in terms of the audience and purpose of the text and how it may be successful or 
not successful in different ways. One very successful response began with ‘The writer 
expertly planted a seed of tension with "disappearing into the depths" and "sudden death’" 
then later that sapling of tension grows into a towering tree when he masterfully uses short 
sentences in the final paragraph…’. There were responses that appreciated the overall 
structure of the text moving from informative and atmospheric to more personal and 
stressful. Another wrote that the extract ‘effectively and frighteningly presents the mountain 
as a living being, sentient and unpredictable and something the explorers must fight against.’ 
This is very effective evaluation.
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See the Examiner Tip below.

The first paragraph offers explanation of events (‘dire situations’), 
themes (‘death’, ‘sense of fear’) and implied setting (‘the weather 
extremely cold’). Appropriate references ‘the icefall like lightning bolt’, 
‘ice like veins’ are relevant to the judgement: that the writer 
successfully achieved the feeling of tension.

The response is immediately focused on the question – a feeling of 
tension, how successfully – and does so in all three paragraphs. The 
response explains events / themes / setting and selects appropriate 
and relevant references to arrive to the informed judgement on how 
well the tension in the text is created. Points are not fully developed, so 
a mark in the middle of Level 3 is fair.
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This response offers an opinion at the outset, ‘successfully’, but the 
evidence and point linked to this does no more than comment, as it 
says tension is created by having ‘certain death’ in the text which 
suggests death. It is an obvious point, but is relevant to the idea of 
tension. The straightforward opinion continues in paragraph 2 with 
‘successfully’, and the comment here is more clearly linked to the 
question and the focus of evaluation, ‘makes the reader question 
himself if they could do what the character is doing in the text’. This is 
bordering on explanation. On the second page the response loses 
focus a little on evaluation and becomes more ‘how’ than ‘how well’ – 
describing the dangers, adding in extra information. This is comment, 
lacking in evaluation.

This response meets Level 2 fully. There is comment on ideas, some 
straightforward opinion and valid references (these do not develop the 
response).
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This is a very thoughtful response which maintains a close focus on the 
creation of tension. There is detailed analysis of ideas such as the 
effective use of structural devices to immerse the reader in the text. 
The selection of references is always appropriate and fully supports 
the points. All Level 4 descriptors are met. In addition, there are 
glimmers of Level 5 which can be seen in places. For example, in the 
opening paragraph, as the student evaluates how successfully the use 
of ‘like lightening bolts’ impacts on the reader. Although not always 
explicit, there is an undertone of implicit evaluation through other 
parts of the text.

This just edges into Level 5 and was awarded a mark of 13.
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The response opens with an immediate reference to how tension is 
created through the use of similes, then proceeds to suggest how well 
this is done by identifying a ‘high sense of danger’ and ‘fear’. A 
comparison of the danger of the crevasses to ‘lightning bolts’ 
successfully conveys tension by using a more familiar fear the reader 
would be aware of, while ‘locked my foot in the ladder like a lego brick’ 
uses a similar technique. There is a sense of critical judgement through 
an analysis of the effect of ‘icy veins’, considered to work well by 
creating the threat of a ‘live adversary’. The use of simple sentences is 
developed quite effectively, through delivering ‘quick short emotions’ 
and encouraging predictions of outcome from the reader. Other 
examples, such as ‘I felt dizzy’ and ‘I leapt the final rung’ successfully 
developed tension through the sense of falling and associated risks.

The response shows analysis of language and structure, with 
embedded, succinct quotations that fully support the points being 
made. However, there is no sense of a detached critical overview that 
would be required to move into Level 5.
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Question 7

Question 7a

Most candidates were achieving at least Level 2 for this question. The questions are designed 
with ramping in mind and to encourage achievement, and this question requires 
understanding of the second bullet point of AO1: select and synthesise.

Responses in the mid-levels offered at least two or three similarities, demonstrating clear 
synthesis and valid evidence. Responses at the highest levels gave a number of similarities, 
demonstrating detailed synthesis and appropriate and relevant evidence. Even the lowest 
level responses were able to give at least one similarity, although with little synthesis or 
evidence. This series, as in previous series, some candidates suffered from not reading the 
question properly. The question is not about similarities between the texts, but similarities 
between the explorers. It was possible, given that both are written in the first person, to 
accept some points about ‘the texts’, but the simplest way of achieving marks here is to find 
similarities linked to the question. Commenting on similarities in language used, for example 
‘both use similes’, may not be answering the question. Most candidates picked up on the 
similarity of both explorers feeling fear, both getting a foot stuck and death and danger. 
Some candidates did not include textual evidence which hindered their ability to go into 
detail and gain Level 3 marks. In some cases, candidates tried to write more than was 
required for only 6 marks – it is important to remember how many marks are available for 
different parts of a question/question.

This question requires understanding of the second bullet point of AO1: select and 
synthesise. In a minority of cases candidates attempted to examine differences, and these 
differences were credited in the answers to 7b (these are marked together the online 
marking system).

Question 7b

It was pleasing to see that in almost all of the responses marked, candidates had compared 
the two texts to achieve at least Level 2. The mark scheme for this question indicates that 
‘Responses that are unbalanced will not be able to access Level 3 or above, where 
explanation of writers’ ideas and perspectives is required alongside a range of comparisons 
between texts.’ It was pleasing to see that almost all responses were able to compare texts, 
even at a basic level.
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Responses at the mid-level considered a range of comparisons between the texts, with 
comment and explanation of writers’ ideas including theme, language and/or structure. At 
this level the use of references was appropriate and relevant to the points being made. The 
best responses explored the perspective about danger, for example how both texts are first-
person accounts, although Text 1 reflects on the words of another explorer and the prior 
experience of the explorers. Candidates that weaved their comparison rather than exploring 
one text in a paragraph then separately approaching the next text, were successfully able to 
offer exploration and analytical comparisons of the texts as well as covering the ‘wide’, 
‘varied’ and ‘comprehensive’ comparison. The best responses immediately identified 
perspective and impact on reader across both texts, offered a discussion of how the writers 
selected information to shape the texts and used effective comparative phrases throughout 
the response. However, some more successful responses took a bolder approach to 
comparison, for example questioning the validity of Fogle’s claims of danger in Text 2.

Responses at the lowest levels considered one or more obvious comparisons between the 
texts, such as injury and being alone, with comment on writers’ ideas. Less successful 
responses sometimes commented on ‘what’ dangerous situations were expressed by both 
writers, but then did not explore or analyse the texts by using discriminating references. 
Lower-level answers which listed points sometimes achieved more ‘range’ but failed to 
develop points sufficiently.

The range of comparisons, level of comment on both ideas and perspectives and the use of 
references was a discriminator. The higher-level responses tended to focus more on 
perspectives as well as ideas, for example identifying that in Text 2 it is potential danger while 
in Text 1 an accident has already happened, picking up on the bleaker tone.

Some candidates again here suffered from lack of focus on the question. It is not ideas and 
perspectives broadly, it is about a specific area, in this case danger.
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7a – The candidate identifies information which is in the italicised text – 
that one text is about a group of explorers and the other is about an 
English broadcaster, although this is more of a difference than a 
similarity. The similarity given is that both are set in a cold 
environment by choice. This is an example where we can replace ‘text’ 
with ‘explorer’ – both explorers are ‘set’ in a cold environment. 
However, there is a lack of understanding demonstrated of similarities 
and limited synthesis. Evidence is limited. A mark of 2 is appropriate 
here.

7b – The first comparison is of chances of survival, which is a fair (and 
not hugely obvious) comparison. There is some brief evidence offered 
from Text 2. The second comparison, about outside help, is, again, not 
an obvious comparison, but is not fully developed with a link to Text 2. 
The third point made is not completed with reference to Text 2. The 
first bullet point in the mark scheme is met in Level 2. The other bullet 
points are not really met in Level 2, however, with the ‘more than 
obvious’ comparison attempted, a mark of 4 is a fair ‘best-fit’.
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7a – The candidate identifies one clear point of comparison between 
the two texts: the dangers and the fact that Robert was injured and 
Ben gets his foot stuck. Both are supported by quotations from the 
text. The candidate does show sound understanding of this difference 
and does offer a clear synthesis of the point made, taking the response 
into Level 2. To achieve higher, a greater range of points is needed.

7b – The response considers obvious comparisons and comments on 
ideas and perspectives with valid references, but no more. Some of the 
same material is covered, with slightly different detail than in part a. 
The injury and near-death experiences are briefly compared and 
references are used to support this. Comment is offered in the last 3 
lines, but this is not explanation.
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7a – The candidate offers three similarities. The first is a clear and well-
supported reference to the explorers having ‘incidents regarding their 
feet’. The second, referring to the use of similes, is not clearly focused 
on the explorers, although it could be argued that there is some 
relevance as the writers of both texts are explorers. The third point, on 
the explorers looking forward beyond their immediate predicaments, 
is appropriate and not particularly obvious. Overall, there is detailed 
understanding and synthesis but the selection of evidence is not 
wholly appropriate. A mark low in Level 3 is awarded.

7b – The comparison in the first paragraph points out the difference in 
perspective shown in the two texts. Text 1 stresses ‘battling through 
the danger’ whilst the author of text 2 ‘often mentions death’. The 
second paragraph makes an attempt to compare the effect of similes 
but the candidate’s comment lacks clarity: the dangers ‘aren’t too scary’ 
but ‘worse than it really seems’ and also ‘stress-invoking’. The third 
paragraph discusses how the seriousness of danger is presented in a 
different way in each text, and uses broadly appropriate references.

A range of comparisons has been considered, therefore; there is an 
explanation of writers’ ideas and perspectives; the selection of 
references is appropriate. All three bullets in Level 3 have been 
achieved and a mark of 8 is given.
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7a – The opening similarity of both explorers ‘feeling anxious’ is clearly 
identified and supported by references from both texts. The second 
and third point refers to both texts with the theme of danger and how 
things could go wrong rather than to the men directly; the two 
explorers are in danger and in situations where things could go wrong 
but the candidate has not clearly established this link to the question. 
Overall, however, sound understanding is shown and Level 2 is 
achieved with 4 marks.

7b – The candidate makes a wide range of comparative points linking 
both texts and exploring perspectives (the writers’ responses to 
danger), ideas (dangerous environments where things could go wrong), 
themes (determination versus struggling). References are balanced 
across both texts and fully support the points made. All of the Level 4 
criteria are met and the initial developed point that Text One presents 
danger as ‘thrilling and motivating’ while Text Two shows it as ‘a barrier 
and negative experience’ offers sufficient analysis to lift this into Level 
5.
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7a – The candidate identifies one similarity the explorers share – 
adventure and a journey. This is supported by evidence from Text 1: 
‘expedition to the South Pole…’ and in Text 2 ‘climbing Everest’ and 
‘span crevasses’. The candidate selects a second similarity: the idea of 
death. A closer reference to the explorers rather than text would be 
better, but this similarity is acceptable as the concept of death is 
something both explorers have on their mind, Text 1 ‘… companions 
died’ and in Text 2, ‘certain’ and ‘instant death’. The detailed synthesis is 
also in the third paragraph with specialist equipment, from Text 1 
‘sledge’ and ‘sleeping bags’, and Text 2 ‘clunky boots’ and ‘crampons’. 
The response meets L3 criteria with detailed understanding of 
similarities and selection of relevant and detailed evidence.

7b – The answer maintains the focus on the question throughout, 
making a comprehensive range of comparisons between the texts. 
There is a convincing analysis of ideas and perspectives throughout, 
starting with the death as a possible consequence of danger, the way 
the overcoming of danger is portrayed, how the perspectives and ideas 
change through and at the end of the text.

The analysis is achieved through breaking down and exemplifying the 
features writers use, for instance, reference to the previous expedition 
in Text 1, and the use of modal verbs in Text 2. Structure is considered 
overall and analysed with a clear focus on the danger and how texts 
convey different message at the end (Text 1 ‘a need for hope and ‘spirit’ 
and Text 2 ‘euphoria’). The references are balanced all the way through 
and are discriminating.

The candidate has structured the response to introduce the 
comparative point (clearly focused on the question of danger and 
closely related), analyse how that has been done in Texts 1 and 2 
individually, then bring them together to balance them and clarify the 
points made.
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Question 8

This task produced some very strong pieces of writing, with candidates showing the ability to 
write sustained and developed responses. The candidates who answered this question 
added flair and sophistication to their response. More rhetorical devices were used and a 
range of vocabulary added depth to the answers. Many candidates used the texts to their 
advantage. There was a mixture of very formal and serious tones used and more colloquial, 
friendly tones. Many responses directly spoke to the audience and many used facts, 
statistics, anecdotes and expert opinions.

The ideas in the responses varied hugely and examiners were impressed with this range. 
Many responses effectively referenced the global pandemic and its effects in their responses. 
Some took a positive approach related to the recent pandemic, where picturesque places 
improved mental health. Other candidates drew on the element of danger from the source 
material and tried to deter people from travelling. Among the popular negatives were crying 
babies, queues at airports and illness while abroad. Suggestions and advice were often 
amusing, and personal anecdotes were offered about their own travels. There were some 
very effective descriptions of countries visited. Some of the more unusual responses 
responded uniquely to the question of travel – these were strong in using voice, sarcasm and 
humour. One such response used an anecdotal story to discuss what not to do when 
travelling. There were many positive responses to travel: ‘Travel is like a never-ending video 
game with new challenges on every level’, ‘The thing I love about travel is the tiny shampoos, 
conditioners and body washes which I always steal.’ Quite a few candidates said they had 
never travelled abroad, but were able to write interesting and informative articles about 
travelling within their own country.

One examiner commented:

‘Candidates certainly appeared to enjoy this task and approached it with confidence 
producing a range of interesting, lively and original responses. Two exceptional ones were: a 
most original interpretation of travel as travelling through the 5 stages of grief, and an 
account of a refugee travelling across various countries. Both were very moving.’

The best responses were able to add humour and adopt a persona/voice to suit, including 
descriptions of places, which gave a more narrative response. Some of the more successful 
responses made good use of statistics, interviews and short anecdotes to add authenticity. 
These responses used a range of rhetorical and writing devices such as simple, compound 
and complex sentences and showed a shaping of audience response. Really engaging 
responses spoke directly to the reader, wanting the reader to visit and imagine an exciting 
experience in the future.
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The less successful responses tended to be more narrative, and frequently spent too much 
time building up to the main event. These sometimes had little sense of audience and 
became narratives about an interesting day out or a good holiday the candidate had been 
on, with more of a straightforward expressing of information and ideas. Less successful 
responses would talk about reason why to travel is important but without confidence in tone 
or variety in their use of punctuation or syntax.
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AO5 – This response does show awareness of audience, in the direct 
address of the opening question, and the purpose is clear – 
recommending places to go, reasons to go, tips for travelling, where to 
find more information. The first bullet point is met fully in Level 2. The 
second bullet point is mostly met in Level 2 – there is expression of 
ideas and some ordering, if a little random until the end. The final part 
of the second bullet, paragraphs and a range of structural and 
grammatical features, is also mostly, but not securely, met. A mark of 8 
reflects the achievements here.

AO6 – There is an attempt to use some varied vocabulary – 
recommendation (spelt correctly once), delayed, flights, bookings, trusted, 
reviews, discount. This is where we do need to consider the range of 
vocabulary, syntax and punctuation as well as the accuracy of spelling 
and punctuation use. There are some frequent spelling errors to 
balance this variety. The answer attempts some variety of sentence 
structure through the use of questions. There is an attempt to use 
some varied punctuation but this lacks control. The first bullet point in 
the mark scheme is partly met in Level 2, as there is not as much 
accurate spelling as we would want to see. The second bullet point in 
the mark scheme is met more in Level 1/2 as there is an attempt to 
vary syntax, but punctuation has quite basic control. The positives of 
varied vocabulary attempted, and some attempt to vary syntax, put 
this in the middle of Level 2 with 5 marks.
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AO5 – The lively introduction shows a strong awareness of audience 
and purpose, supported by the use of ‘you’ and ‘your’ throughout the 
answer, as well as by a series of rhetorical questions to address the 
audience directly. ‘This all sounds great dosen’t it?’ ‘How can you 
prevent this …..?’ As reinforcement, there are further rhetorical 
questions within paragraphs. ‘So my advice to you?’ There is a sense of 
material being selected and organised for particular effect, with 
development of information and ideas through, for example, the use 
of a personal anecdote, to reinforce the idea that ‘not all that glitters is 
gold’. Structural features, such as the use of the aforementioned 
rhetorical questions, provide a clear framework and support the 
selection of material. There is insufficient depth and development of 
ideas to move further into level 4.

AO6 – The answer uses a varied vocabulary, such as ‘accumulating’, 
‘amiable’, ‘claustrophobic’, ‘politicians’ and ‘pandemic’. There are some 
spelling errors, such as ‘advantagous’, ‘dosen’t’, and ‘costal’. Structural 
features, such as the rhetorical questions, are used to introduce 
paragraphs and sometimes within paragraphs, as mentioned earlier. 
Short sentences and the repetition of ‘new’ in the opening paragraph 
show management of material and the former are used elsewhere in 
the answer to create emphasis and impact. The overall organisation 
supports clarity. On balance, the strengths of the vocabulary and the 
range of punctuation suggest a mark just into Level 4.
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AO5 – This is a lively response, with a secure sense of purpose and 
audience. The candidate makes effective use of tone and style, 
addressing and engaging the reader. Paragraphing is varied and ideas 
are usually managed effectively, although not always fully developed 
or sustained. This was placed in the middle of Level 4 with a mark of 
17.

AO6 – A range of sentence structures is used for deliberate effect and 
the candidate employs a wide vocabulary. There are occasional errors 
and examples of expression which is not fully controlled, which 
suggest this sits more comfortably in the middle of Level 4, with a mark 
of 11.
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AO5 – The article is shaped from the outset, showing strong awareness 
of audience and purpose, for example by using rhetorical devices such 
as the questions which initiate each paragraph. The tone here is 
effective, in that it directly engages the reader and asks them to 
consider their own experiences: ‘Isn’t that good to hear?’ The writer 
manages information thoughtfully, considering a wide range of points 
and experiences effectively. The response is subtly shaped so that the 
ending reflects both the introduction and the key points raised 
throughout the article.

AO6 – There is an extensive vocabulary which is used strategically with 
confident spelling throughout: ‘A common misconception about 
travelling is that everyone who travels is affluent and wealthy.' A wide 
range of accurately and well-managed punctuation is evident, including 
questions and quotations, which aid emphasis and precision. A range 
of sentence structures are managed accurately and selectively, for 
example throughout the opening paragraph, achieving the effect of 
succinctly and effectively introducing the topic of travelling.

92GCSE English Language 1EN0 02



Question 9

Although the less popular choice of the two writing questions, a variety of opinions were 
seen, with some impressive knowledge of environmental issues. One examiner commented 
on the interesting Geography cross-curricular material that crept into responses, and another 
applauded the ‘Greta Thunberg odes to conservation!’. There was generally a mature and 
insightful approach to the task, which enabled candidates to pick up marks for both content 
and style. Indeed, there were some inspirational answers to this question, full of engaging 
personal experiences and opinions, and it was evident that many candidates enjoyed writing 
their response. Most answers were set out as a letter.

The responses covered a range of material, from global warming and pollution to the 
dangers of exploration, with a strong nod to the extracts. Tone varied from polite to 
challenging and almost aggressive. Some letters based their content on the idea of a school 
trip and their attitudes to that. Many emphasised the need for more education on the whole 
idea of exploration and damage to the environment. There were some very sophisticated 
responses to this where candidates had followed the suggested bullet points to help them 
organise material and stay focused on the task. Some very strong feelings on damage to the 
planet were evident, for example: ‘I was shocked to find out that I could be the reason for 
hundreds of animals becoming extinct’; ‘Too many man made machines have been ploughing 
through their homes’, and ‘Explorers are polluters and murderers. They leave their litter to 
pollute and kill wildlife.’ There were numerous references to eco-travel, the importance of 
raising awareness of global issues (which exploration helps to identify) and the personal 
fulfilment gained from exploration. Some candidates confused exploration with exploitation, 
provoking angry responses and there were also a few who just focused on contributing 
towards saving the planet, by making their local area more eco-friendly, with better (electric) 
public transport and wild gardens in schools.

The best responses used a variety of ideas. Those that considered exploration as worthwhile 
were more effective in considering the pros and cons. The responses by candidates that 
received higher marks were generally imaginative and informative as well as well-structured. 
Many of the letters were very passionate and referenced climate change and environmental 
effects. These successful responses had a clear, organised idea about what each paragraph 
would be about, as seen in plans that many made. This enabled candidates to be more 
focused.
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Less successful responses to this question were quite straightforward in tone and short. 
Some candidates focused on reasons not to explore. Some were confused about the purpose 
of the text and seemed to be trying to persuade their headteacher to send them to go 
exploring or were vague with their reasoning. Those whose responses were unplanned 
ranged widely, stayed rather vague and lacked commitment to the cause. These less 
successful responses did not necessarily establish audience and purpose, and tended 
towards narrative or description and away from the opinion piece required. They would list 
general examples of ways in which the planet is being harmed, such as dropping litter, with 
little development. They would use a basic and straightforward style of writing to inform but 
did not offer solutions to ensure that exploration is safe.

A final comment on writing is from one examiner who summed up the quality of responses:

‘Many wrote lively, engaging and sometimes very convincing articles that impressed me 
greatly. I’m not sure that at 16 or so I would have been able to produce the same in an 
examination room in 45 minutes.’
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AO5 – The candidate shows a clear awareness of audience and some 
awareness of purpose – the idea of avoiding damage to the planet. The 
tone is straightforward and, although the candidate expresses 
information and ideas, these are not ordered using paragraphs and a 
range of features. A mark low in Level 2, but not right at the bottom, 
seems the ‘best-fit’.

AO6 – A range of vocabulary is used, some of it spelt correctly (because, 
learned) but punctuation lacks control, meriting a mark just into  
Level 2.
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AO5 – This response is clearly set out as a letter and the opening 
paragraph, despite some insecure sentence structuring, establishes 
intent. Purpose is generally secure although there are some points 
such as ‘the best thing to do is just be kind’ that do move away slightly 
from the focus of the question. Ideas, although not developed, are 
generally appropriate as are the tone, style and register. There is a 
clear and obvious structure moving from an introduction, expression 
of opinions and a ‘call to action’ at the end. Overall, this is best-placed 
at the lower end of Level 3 for AO5.

AO6 – Vocabulary is not hugely varied and there are few spelling 
mistakes; there is an attempt to use a range of punctuation including 
inverted commas and a semi-colon but there are some errors. There is 
evidence that the candidate has, at times, adapted sentence structure 
to contribute to effect (‘Now that needs to change.’). ‘Best-fit’ places 
this into mid-Level 3 for AO6.
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AO5: This is a response that fully manages information and ideas. 
While not always complex, the ideas given are coherent and sustained. 
The letter is sustained and crafted to present a cohesive overview of 
the topic, designed to reach conclusion. The reader is presented with a 
simple idea (for instance, exploring being vital in paragraph 2 or ‘many 
expeditions are occurring’ in paragraph 3). The factual style and tone 
are maintained whilst the points are developed fully, with some 
subtlety. There is a definite, effective sense of shaping the content 
through paragraphs and within the paragraphs also. The structural 
features, such as use of short sentences at the end of some 
paragraphs are shaping audience response with subtlety. There is a 
sustained use of tone, style and register and the consistent focus on 
purpose. While not always sophisticated, warrants a low-Level 5 mark.

AO6: This is a Level 5 response. Vocabulary is strategically used to 
sustain the authoritative voice (habitat, environmental activist, marine, 
non-biodegradable, combustion…). Spelling is accurate throughout 
(except ‘expodition’), and punctuation is accurate and precise, including 
ellipsis. Some sentences have been clearly selected to achieve effects 
‘More commonly known as Health and Safety’.
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AO5 – This is a sustained and successful piece of writing where the 
writer adopts the role of an explorer, suggesting that the ideas are 
based on personal experience, as well as consideration of important 
issues arising today. It is crafted to engage the reader, shaping 
audience response both in terms of the complex ideas presented and 
the strength of the ‘voice’ that is evident throughout. The letter 
introduces and develops ideas based around the theme of guilt, ‘in a 
world where there has been a war between man and nature.’ This 
point is a continuation of the ‘man vs nature’ scenario introduced in 
the opening paragraph and responds to the rhetorical questions asked 
there. ‘Why should we destroy it?’, ‘What gives us the right?’ ‘Are there 
any benefits?’ In the process of answering these questions, readers are 
invited to picture two very different worlds. The first is a ‘dark world. 
Desolate and quiet, miserable and dreary.’ In this world we are left with 
‘nothing but guilt, regret and shame.’

Counterbalancing this is a ‘brighter and happier’ world, full of ‘love, 
peace and joy.’ This contrast is based on a ‘different perspective of how 
we explore’, replacing the idea of hunting with learning. The final page 
is not as subtle, but the writer’s feelings still come across strongly, as 
they have done throughout. Overall, a mark in the middle of Level 5 is 
appropriate.
AO6 – This is a mid-Level 5 response. Here, much of the strength lies in 
the organisation and the structural features. Punctuation is varied and 
accurate, used for emphasis and impact. The rhetorical questions in 
the first paragraph have already been mentioned. As the letter 
progresses, other features become important, for example different 
aspects of address to the reader. ‘I want you to imagine….’ and ‘Now 
picture a different world…..’ The vocabulary is entirely suitable, without 
perhaps being extensive, showing accurate spelling throughout, such 
as disappointing, benefits, environment, appreciate and extinction.
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Section B

The writing question is the final section of the paper. Candidates are advised to spend about 
45 minutes on their writing and there are 40 marks available on both papers. Considered in 
the overall % of the marks available on the papers, this is significant. Examiners are always 
impressed by candidates’ writing, and by the development they are able to achieve in the 
time they have, their individual style and level of thought and creativity. In an examination 
situation and a paper of this length candidates do incredibly well to produce a response to an 
unseen question.

The first bullet point in the mark scheme is where examiners go first. Has the candidate 
written appropriately for audience and purpose? Candidates should consider who their 
audience is and what they are writing to do and for, in order to create a voice that is 
appropriate, effective or sophisticated. What do they want to do with their writing? Do they 
want to shock their reader? Advise and support them? Argue a case for something? Once 
they are clear on this they can ensure they sustain this voice. A lively, excitable voice can be 
difficult to sustain successfully throughout, and equally a straightforward tone which is 
essay-like and ends with ‘In conclusion’ can be straightforward and unsuccessful.

It was pleasing to see that even at the lowest levels candidates were able to offer a basic 
response. They always had straightforward use of tone, style and register, with audience and 
purpose not always clear. At these lower levels candidates tended to express but not always 
connect ideas and information, with limited use of structural and grammatical features and 
paragraphing.

The main areas that discriminated the writing responses were:

whether candidates could meet both parts of the first part of bullet one in the mark 
scheme for AO5 – for example they often expressed ideas to achieve in Level 2, but these 
ideas lacked the order for the second part of that bullet. In Level 3, they may have 
connected ideas but not developed them
the consideration of purpose and audience to achieve the high levels in AO5
the success of tone, style and register in AO5
the spelling of basic vocabulary in AO6, for example homophones, words with double 
consonants
the accuracy of punctuation and use of varied punctuation in AO6, for example comma 
splicing, missing apostrophes, missing capital letters at the beginning of sentences, 
random capital letters
the use of a range of sentence structures for AO6
strategic use of vocabulary to achieve Level 5 in AO6 – seen where candidates really 
consider their reader and their message in the choice of words.
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Examiners were impressed by the range and quality of responses, and noted that candidates 
were engaged, creating very enthusiastic, interesting and engaging responses, often using a 
lively tone. One examiner commented:

‘Many of the writing responses were incredibly inventive and creative, using emotive and 
sophisticated vocabulary, triadic patterns, minor/ orthographic syntax, alliteration, simile, 
metaphor, idioms and onomatopoeia! Some drew cleverly on Section A.’

Many examiners made similar comments.

Commenting on AO6, one examiner wrote:

‘Candidates did provide some variety in vocabulary and use of rhetorical devices. Many 
showed a sophisticated range of vocabulary to manipulate the reader – although not always 
with subtlety. Many had a real sense of the writer’s craft.’

As with previous series, some candidates attempted to use ambitious vocabulary while some 
seemed to steer away from ambitious vocabulary in order to maintain accuracy. A key 
message to centres is to focus on crafting and organisation whatever the nature of the task.

The responses achieving the higher AO6 marks were fluent, used paragraphs well and had a 
good use of a range of vocabulary as well as grammatical features and punctuation. Better 
responses used a wide range of accurate and ambitious vocabulary. They were able to write 
using complex and simple sentences and had a range of paragraph structures, used for 
effect, including the use of short paragraphs for impact. In the best responses there was a 
strong use of varied sentence structures, and an impressive level of accuracy in spelling and 
punctuation.

Weaker responses had frequent errors, did not use paragraphs and wrote in a manner which 
was hard to follow (consider the need to express and order ideas at least). These responses 
used very simple vocabulary and often had many spelling errors of simple words. Common 
errors were:

a lack of punctuation in sentences (for example no full stops, few capital letters and a lack 
of commas around clauses)
lack of control of conjunctions
basic spelling errors such as the wrong ‘to’, confusion of ‘your/you’re’, ‘were/where’ and 
‘there/their’
non-standard forms such as ‘gonna’, ‘wanna’ and ‘dunno’.

Handwriting was an issue this series, often making it difficult to decipher what a candidate 
had written. Examiners will do their best to read responses, however, they cannot credit 
varied/selective/extensive vocabulary if they cannot read it.
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Paper Summary

Based on their performance on the paper, candidates are offered the following advice:

For short-answer Questions 1,2,4 and 5 ensure that you are responding briefly and 
selecting information, not just writing out a section. Highlight the relevant lines in your 
source booklet and read the question carefully. Ensure you answer on the correct text as 
well as the correct lines.
For Question 3, it can be tempting to look out for the usual features of language 
(alliteration, personification, simile, metaphor) and structure (lists, repetition, short 
sentences, questions). These can be commented on well. The best responses, however, 
think about the type of text the extract is from, and how this is designed and created for 
the reader it is written for.
In Questions 3 and 6, make sure you are using the correct text from the Source Booklet. 
Question 3 is on Text 1 and Question 6 is on Text 2.
In those questions where reference to the whole extract is needed, it is important to 
consider what references you will use and consider what examples are most significant. 
Discriminating references are seen where you pick out specific examples across the 
extract that link to your points, not just where you comment on every feature seen. For 
your evaluations, read the question carefully – what is it you are giving your opinion on? 
What do you think about whether the writer builds tension successfully? What would the 
opinions of others be about how well this is done? You do not need to comment on 
language and structure here unless this supports your evaluation. For example, you can 
think about the audience and purpose of the text and whether it would be successful for 
readers or not.
For question 7a, always comment on similarities. You can comment on differences in 7b. 
There are only 6 marks for 7a, so be brief and succinct here.
In 7b, link comparisons back to the ideas of the writers and their perspectives on the 
question focus, in this case danger.
When you are writing, always think about your reader, what ideas you want them to 
understand and how you want them to react at different parts of your writing; then 
choose the most useful words, phrases or techniques available to you to achieve those 
effects. Plan your writing, even just briefly. Think carefully about how you will begin to 
write so that it is engaging for your reader from the very start. As you begin to write, know 
where you will end. This will help you to write in a manner that is cohesive and coherent 
for your reader. If you start presenting an idea, make sure you are developing it.
Take care throughout with accuracy in spelling, punctuation and grammar.
Focus on timing during the examination and use the number of marks and space available 
in the answer booklet for each question as an indication of how long you should spend 
answering each question.
Take care with handwriting. Examiners will do their best to read responses, however, they 
cannot credit your use of varied/selective/extensive vocabulary if they cannot read it.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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