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Introduction
This report will provide exemplification of candidates' work, together with tips and comments, for

Questions 1-9. This was the sixth examination of the specification in English Language 9-1 and the

third November examination opportunity for candidates.

The qualification consists of three components:

Unit 1: Fiction and Imaginative Writing - 40% (examination)

Unit 2: Non-fiction and Transactional Writing - 60% (this examination)

Unit 3: Spoken Language Endorsement (non-examination assessment)

This report will focus on Unit 2: Non-fiction and Transactional Writing.

The paper is assessed through a 2 hour 5 minute examination. The total number of marks available

is 96. The reading and writing sections on this paper are linked by a theme.

The focus of this component is:

Section A – Reading

Study and analyse selections from a range of non-fiction texts.

This paper features two unseen non-fiction extracts, from 20th- and 21st-century texts. One of

these texts is literary non-fiction. The word count across the two extracts is approximately 1000

words. The minimum length of an extract will always be 300 words. The specification identifies that:

Text types studied should include a range of non-fiction forms, such as journalism (for example

articles and reviews), speeches, journals and reference book extracts. Text types should also

include literary nonfiction, such as selections from autobiography, letters, obituaries and travel

writing.

The questions are on Text 1 (Questions 1 to 3) and Text 2 (Questions 4 to 6).

There are a mixture of short and extended response questions on the extracts.

Candidates’ ability to synthesise across two texts will be assessed in a separate question, 7a, which

will focus on similarities in the texts. The final question of this section, 7b, requires candidates to

compare the writers’ ideas and perspectives and how they are presented in the two texts.

Section B – Transactional Writing

This section allows students to explore and develop transactional writing skills, for example letters,

articles, reports.

There are two writing tasks, linked by a theme to the reading extracts. Candidates pick one

question to respond to. It is possible for the same form (for example a letter, an article) to be

present on both tasks in the same paper but with a different focus and/or audience. For this series,

the two tasks were to: write a section for a guide with the title ‘Stress-free Settling In’ or a letter to a

newspaper giving view on ‘Discrimination still exists today; nothing can be done about it’.
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The Assessment Objectives for this paper are:

Section A: Reading

AO1:

Identify and interpret explicit and implicit information and ideas (Q1, Q2, Q4, Q5)

Select and synthesise evidence from different texts (Q7a)

AO2: Explain, comment on and analyse how writers use language and structure to achieve effects

and influence readers, using relevant subject terminology to support their views (Q3)

AO3: Compare writers’ ideas and perspectives, as well as how these are conveyed, across two or

more texts (Q7b)

AO4: Evaluate texts critically and support this with appropriate textual references (Q6)

Section B: Writing

AO5:

Communicate clearly, effectively and imaginatively, selecting and adapting tone, style and register

for different forms, purposes and audiences (Q8 or Q9)

Organise information and ideas, using structural and grammatical features to support coherence

and cohesion of texts (Q8 or Q9)

AO6:

Candidates must use a range of vocabulary and sentence structures for clarity, purpose and effect,

with accurate spelling and punctuation (Q8 or Q9)

General overview: It was clear that candidates were all able to respond to unseen 20th- and 21

st

century non-fiction in the examination. They were able to read substantial pieces of writing,

including whole and extended texts that make significant demands in terms of content, structure

and the quality of the language. Throughout the qualification, candidates had been prepared well

and all had, at different levels, developed the skills of interpretation, analysis and evaluation.

It was also clear that candidates used what they learned about different text types to feed into their

transactional writing. As the specification identifies: Students should use what they have learned about

different text types to feed into their transactional writing. They should be introduced to, and be given the

opportunity to practise, a range of non-fiction writing techniques and planning and proofreading skills.

Candidates had, pleasingly, been given the opportunity to practise a range of non-fiction writing

techniques and planning and proofreading skills.

The responses of candidates had some positive features.

Examiners were impressed by:

evidence that the majority of candidates had understood the content of and ideas in the texts

completion of the questions in the paper and coverage of the assessment objectives
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the inclusion of judgements at different levels for AO4

the ability to make at least some meaningful comparisons for AO3

writing that showed a range of appropriate ideas and suitable tone, style and register for

audience and purpose.

Less successful responses:

showed an insecure grasp of language and structure with 'feature-spotting' or confusion of terms

failed to support points using appropriate textual evidence or lacked connection between

examples given and the point being made

had a lack of evaluation – in the sense of deciding on an opinion - for their AO4 responses

lacked focus on the question in Question 7 - a) and b) both ask a specific question, not just for

similarities between the texts and comparison of broad ideas and perspectives

lacked organisation in their writing

connected but did not develop ideas enough in their writing

lacked accurate spelling and secure control of punctuation and sentence structure.

It was clear that candidates had been able to understand the ideas in at least one of the texts, and

their own writing was often enthusiastic and had a clear sense of purpose and audience in the

voice and ideas used.

Overall, examiners were impressed with the performance of and range of responses from

candidates. It was clear that candidates had been able to understand the ideas in at least one of the

texts. It was also evident that their own writing was often enthusiastic and had a clear sense of

purpose and audience in the voice and ideas used.
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Question 1 

Candidates at this borderline grade were achieving two marks in this question in the main, and

there were a range of responses to choose from, with white and cardboard proving popular. The

questions are designed with ramping in mind and to encourage achievement, and this question

requires understanding of the first part of bullet 1 of AO1: identify. It was very unusual to see any

responses that were incorrect this series for this question, unless the wrong lines had been used.

Spelling is not penalised in this question.

Two marks are achieved here.

Answer briefly and move onto the next question.
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This is a slightly longer response but still achieves 2 marks.

There does need to be selection of material from the lines to meet the AO,

and although this is quite long it has selected, so achieves 2 marks.

Two marks are achieved here.

GCSE English Language 1EN0 02     7



Two marks are achieved here.

This is a brief and succinct response.

Again, this is a long response but has selected material from the lines.
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Question 2 

This series is the second time this question assesses AO1 rather than AO2. Candidates were

achieving, in the main, two marks in this question and there were a range of responses to choose

from, with pushed it aside and ignored it proving popular. The questions are designed with ramping

in mind and to encourage achievement, and this question requires understanding of both parts of

bullet 1 of AO1: identify and interpret. For this reason, answers that interpreted information from

the lines, for example although ‘ridiculous’ and ‘offensive’ were not specifically reactions to the sign

from the women, it was agreed that these were valid interpretations of the reaction to it.

This is a succinct response.

Two marks are achieved here.
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Again, for this question there must be evidence of selection from the lines

set, Although this is quite long, it does have selection.

Grammatical accuracy is not essential here.

Two marks are achieved here.
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Two marks are achieved here.

This is an unusual example of an incorrect answer. It uses material from

outside of the lines specified, so even though it shows reaction/feeling it

cannot be credited.

The second answer is not credited as it is not a reaction to the sign.
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Question 3 

General:

The vast majority of candidates were able to write about language and structure and were also able

to use evidence from the text to support their comments/explanations. A number of responses

were basic in that they looked at simple examples of language from the text and made simplistic

comments about content, rather than examining how the writer used language and structure.

Some candidates were distracted by the content and the theme of discrimination away from

effectively analysing the text, instead sharing their views on the subject matter or the theme in

general.

It was apparent that almost all candidates were aware that they needed to write about both

language and structure albeit in weaker responses candidates did not always write about aspects of

the text under structure that would qualify as such.

Language:

A few candidates picked out the simile (‘like fuel…’), but not many explored it in great depth or really

explained how this was engaging. Many were able to easily identify techniques such as the use of

description in ‘COLOURED COMPUTERS’, the metaphor of Miriam’s size/personality and strong

answers analysed the ember simile well; there were plenty of features to identify. On examiner

noted:

‘"Prescribed" was a quite surprising and popular choice for language comment. Many related it to

medicine, with the women being "quarentined from the other workers". "Beckoned" was

interpreted successfully, with developed comment on the way the sign had a life of its own.

Strangely, "lofty" was almost universally misunderstood as dark/cramped/stuffy etc.’

Structure:

Most candidates knew they had to explore structure although there were some very generic

comments that did not explore how structure is used to engage e.g. ‘the writer has used

paragraphs to make it easier to read’. In many cases with structure, the comment was generic e.g.

‘short sentences don't bore the reader’, ‘long sentences have plenty of information’. Generic

comments lacked references to the text, so even the limited assertions lacked support. Some

candidates were more developed in their focus e.g. ‘Varying sentence lengths reflect the up and

down lifestyle and tempo of life for blacks’.

Candidates are however becoming more confident in ensuring that they comment on both

language and structure, but analysis of structure is not as developed as language analysis. Better

comments explored why COLORED COMPUTERS was in capitals and the impact of contractions

such as ‘there’s’. Many candidates commented on the use of ellipses, some explained or explored,

most only noted the use of it. A few candidates misinterpreted the list - there was some confusion

about the groups of people listed and who was eating where; feeling equal and where. In weaker

responses candidates often started paragraphs by stating ‘the writer uses structure to…’ and then

wrote about language or made a vague comment about the writer using sentences and paragraphs

to organise their writing.
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There is also some confusion over what constitutes ‘structure’ with many candidates being more

comfortable analysing the effects of language techniques. Often the comments on structure were

limited to talking about the use of different sentence types or punctuation with some assertions

made about their effects: e.g. ‘Short sentences show that the women felt at ease in the office’ or

‘The use of commas makes the piece racist’. Often the type of sentence was misidentified, and the

point lost. Some points made were more about content rather than style e.g. ‘They were treated

badly as they weren’t given an hour for lunch’.

Effects on reader:

Better responses were able to examine and sometimes explore how language features were

utilised to interest and engage the reader. There was more offered than simple generic comments

such as ‘to interest the reader’ ‘to keep you reading for longer’. Students seem to be making more

of an effort to avoid cliché statements such as, ‘this makes the reader want to read on,’ but

attempted to provide more meaningful explanations with close links to the textual details

identified.

Weaker responses still tended to focus on the general (‘makes the reader want to read on’) whilst

students that performed better were able to make specific explanations related to the quotation

itself.

Successful answers:

More successful responses ranged across the text often writing about the changes in attitudes to

the ‘sign’ across the text or selecting a range of, for example, short sentences to exemplify their

answers. These responses often made specific reference to particular words and phrases and were

able to situate them within the context of the text.

The strongest of these responses ranged across the text and candidates were able to draw

conclusions as to how particular words and phrases fitted into the text as whole and contributed

towards the writer’s intended point and/or message.

The best responses used subject terminology accurately. They were able to give accurate and

concise explanations as to what effect the writer had created and what effect the writer wanted to

create. Better responses explored the idea of the sign as a symbol.

Many more able candidates understood the irony of intelligent women being needed in NASA but

being discriminated against because of their colour rather than their gender.

‘Many referred to the language features which indicated meaning e.g. the ellipsis, the simile,

paragraph structure, the use of listing, the visual contrast of colours in the sign, the derogatory use

of capitals on the sign, and many developed the meaning into coherent and, at times, quite

passionate answers, deriding the treatment of NASA employees in such fashion.’

‘"The use of language like "intellectual" and "professional" contrasts starkly to the ridiculous and

offensive sign." and "The inanimate sign seems more authoritative than the living women", who

seemed powerless against the sign, "even with the important jobs they had", achieved highly.’

Some candidates successfully explored the mixed feelings of ‘empowerment’/ ‘anxiety’ and there

were a few who pointed out the human characteristic of the sign – ‘beckoned them’ and one wrote

that it ‘made you feel sorry for people having to obey the rules of an inanimate object’.

‘garden variety’ ‘showed that the discrimination had lost its violence but retained a subtle

psychological force to intimidate rather than to violate’

GCSE English Language 1EN0 02     13



‘the words ‘identical twin’ show they didn’t even stop to think – like changing toilet paper. They

really saw them as inferior.’

Less successful responses:

Weaker responses were PEE or formulaic essays that repeated points and missed explanations.

There were many responses where the candidate explained an effect that was either untrue or

flimsy in its link to the quotations they were writing about. Weaker responses were almost too

literal in their attempts to write about the effect on the reader.

‘I did see one response which was wonderful; one of the strongest I feel I have ever seen in this question in

the new curriculum. However, for an able candidate, it made no mention whatsoever to structure in any

respect. An extremely harsh lesson to remind candidates that they must refer to both language and

structure.’
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This response achieves everything in Level 3 and offers some exploration

in the 4

 th 

 paragraph. The points on the effect on the reader are focused

and the candidate deals with both language and structure.
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This response identifies a number of references but does not always

explain them clearly. References are not always discriminating. Comment

is made on the text and on language e.g. ‘COLORED COMPUTERS’ and

structure e.g. listing.
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This is a Level 3 response. There is some explanation of how language is

used, e.g. adjectives; and how structure is used e.g. lists (the first 2 bullet

points). References are not always valid (bullet point 3).
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There is some explanation of language and structure. The third bullet

point in Level 3 is not fully realised as the references selected do not

always illustrate the points made. There is some repetition towards the

end of the response. The comment ‘there was nothing wrong with the job

except the racial abuse’ is a misunderstanding of the text.
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This is an individual response. There is clear exploration of language and

its effects in the first paragraph. The second paragraph similarly explores

the effects of structural features. Points are not always supported by

detailed references, which is why the response does not go to the top of

Level 4.

GCSE English Language 1EN0 02     25



This response provides limited comment. It identifies ‘adjective’ and uses

limited references. It is a basic response that meets all the Level 1 criteria.
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Question 4 

Most candidates this series achieved the mark here with a range of possible answers in evidence.

These are exemplified in the responses offered in this report.

Achieves the mark.

Achieves the mark.

Achieves the mark.
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Achieves the mark.

This is a longer answer but does achieve the mark.

Achieves the mark.
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Achieves the mark.
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This is a very brief answer, which works well - it saves time!

While this is an example of what people who are Jewish are able to do,

there is a sense of what they are not able to do implied in it, hence there is

interpretation, the second part of the AO.
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Question 5 

Candidates this series were in the main achieving the mark in this question and there were a range

of responses to choose from, with terrible and only one washing cubicle for a hundred people proving

popular. These are exemplified in the example responses offered here.

Achieves the mark.

Achieves the mark.

Achieves the mark.

GCSE English Language 1EN0 02     31



Achieves the mark (spelling is not marked in the reading section).

Achieves the mark.
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Question 6 

General:

Many candidates still find it difficult to evaluate and offer a simple re-telling of the text or an

extension of question 3 without focusing on the key part of the question ‘how successfully the

writer shows the treatment of Jewish people’.

There were a number of responses that simply described what happened to Jewish people and how

people treated them. Some candidates also tried to answer the question by using ‘evaluative’

adverbs but what they actually had to say was vague and unclear.

In most cases candidates examined how Jewish people were treated rather than looking at “how

successfully the writer shows the treatment of…” They responded to the first line of the question.

A number of candidates wrote about the text on an emotional level and talked about the treatment

of Jews during World War 2.

As with Q7, occasionally candidates wrote about the context of the text and made generalised

comments about the treatment of the Jewish people in WW2. Where these candidates didn’t write

about the text their access to marks beyond Level 2 was limited. Candidates obviously empathised

with the Anne Frank extract but some wasted time by giving historical detail about Hitler’s

campaign against the Jews from their general knowledge rather than critically evaluating the

extract. The emotive subject matter did mean that some candidates shared a lot of their personal

opinions on the topic which meant they veered away from the text at times. Examiners

commented:

‘many were eloquent in expressing their own personal feelings about the text.’

‘I really enjoyed this question – there seemed a genuine sympathy on the part of candidates to

identify with Anne Frank’s horrifying experiences in this text.’

Evaluation:

The majority of candidates had been prepared for this task and it was evident that they were trying

to make judgements. Often candidates used words such as ‘successfully’, ‘powerfully’ and

‘masterfully’ to indicate their judgement – which is generally not so much ‘informed’ in Level 3.

Occasionally candidates had used these words without really responding to the question, but as an

introduction to ‘P.E.E.’. However, the majority of candidates were able to make some (very often

informed) judgement about the text.

A large number of candidates used predominately language and structure analysis as the backbone

of their response, with evaluative comments. Some candidates decided to analyse language and

structure in order to help them answer the question and most did well when doing this. Many

candidates just used evaluative language but actually did not evaluate anything- this failed to look

at ‘how well’ and sometimes just mentioned ‘how’. Examiners commented:

‘While there was still much sign posting of the ‘evaluative’ adverbs, I felt this was in less evidence

here than in previous series.’

‘This question has improved over the years and now candidates seem to really be able to engage

with the evaluation of writer’s choices. However, some candidates still treated this question as an

AO2 question and analysing the effects of language and style without making a critical judgement

of the overall success of the writer.
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Sometimes using formulaic approaches to answer this question - SITE and PECS – limited the depth

and range of the evaluation. Using evaluative adverbs did not always mean that the candidate

evaluated!

SITE:

Most were able to “comment” or “explain” but few moved into Level 4. Popular parts of the extract

chosen were the words ‘must’, ‘Jews’, ‘forbidden’, ‘banned’, ‘barbarous’, ‘branded as inmates’,

‘shaven heads’, ‘loaded into cattle truck’ and ‘assume that most of them are murdered’. There were

some insightful comments on the animalistic imagery and the use of listing to show the intensity of

the restrictions.However, the text was very accessible and most candidates used detailed

references to it, in particular the forbidden activities (repetition of Jews/ word ‘must’), to explore the

terrible experiences of the Jews. Quite a few expressed sadness that Anne was not allowed to have

friends so she invented one. Candidates also showed how effectively the Jews were presented as

dehumanised in the second diary entry: ‘loaded as if they were nothing but useless packages being

tossed away’. One wrote that the writer was ‘so successful the reader hurts with the narrator’.

References:

Most candidates supported their ideas with quotations from the text and tried, to varying levels of

success, to be selective. A minority of candidates either did not include any quotations or copied

out excessively lengthy chunks of text which limited the marks they were able to access. Many

failed to use a range of quotes or relevant quotes. The higher levels embedded quotations well.

Unusual responses saw candidates just writing the quote and then explaining it. Most used a range

quotations in their responses to back up the poor treatment of the Jewish people.

A significant number of students used appropriate quotations to support their points, however

those who chose evidence for the sake of it struggled to comment meaningfully as the evidence did

not support the points made.

Successful responses:

Stronger responses were able to discuss the words and phrases they had chosen in relation to

themes across the text and how this showed the treatment of Jewish people. They were also able to

identify the progression throughout the text and how this points to worsening treatment/

consequences. Better responses separated their responses out using the SITE acronym. Better

responses looked at the amount of restrictions they faced and explored the idea of fear and anxiety

felt by the Jewish people.

‘Students engaged with this text well and made a great effort as a result. Level 4 answers looked at

the effect of Frank’s writing on the reader.’

‘discussed her perspective, what she was able to show the reader and what it shows about her

feelings.’

‘There were several lovely comments about Frank’s use of ‘Kitty’ to comment as a way of

commenting on the treatment of Jewish people; the ellipsis as well permitting [readers] to imagine

the true horrors. There were many solid, focused responses in the L3/L4 area of the mark scheme

that evaluated more concisely.’

‘…there were some positive and engaged responses. There was the odd response which suggested

the Nazis were depicted as disorganised because they inadequately prepared for the number of

Jews they were expecting, but generally Anne’s ability to remain brave and calm whilst describing

horror; the extraordinary list of laws which engaged candidates who had bikes themselves, who

liked to go shopping etc, the tone of the passage, the development of the narrative into describing
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Westerbork etc gave them the real chance to look at how well the diary was written and some

commented on the way Kitty was used to say something about Anne herself.’

‘More considered responses showed a sensitivity of the writer - a few considering the importance

that, as a child, Anne Frank shouldn’t really know about the level of hardship. Other thoughtful

consideration was made to the tone, particularly the ominous and rather blunt ending- which some

students thoughtfully considered as representative of how desensitised people had become to

violence.’

Less successful responses:

Some candidates are still struggling with the difference in AO from Q3. Some candidates relied on

analysing language and lacked the judgement element. Those who employed the SITE structure

tended to do much better.

Weaker responses over-relied on analysing language and their only attempt at judgement was to

tag the phrase ‘this shows the writer has shown the treatment of Jewish people successfully’ onto

the end of each point.

‘This is still answered less confidently and quite often tends to be more AO2 in response. Some

students are looking at the text more holistically, but the majority tend to choose a few quotes and

say whether these are successful rather than looking at the extract as a whole and thinking about

techniques the writer uses in terms of SITE etc’

Weaker responses were not balanced in their responses and focused either more or less on

describing aspects of the text. There was a lot of comment on the different restrictions but

sometimes very little exploration in to why the writer was successful in showing the treatment of

the Jewish people and little evaluation.
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The opening paragraph edges into explanation of ‘Jews must wear a yellow

star’. There is some informed judgement about the text; although the

explanation is not convincing at times, it is just sufficient to indicate Level

3. References are sometimes appropriate but not always fully supportive

of the points made.
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The candidate starts off with a limited assertion ‘powerfully shows’ to

comment on the difficulties of everyday life for Jews. There is a valid

reference to illustrate this, but little development, making it just enough to

justify a mark of 4 in Level 2.

The candidate begins by repeating the question and then makes an

unsupported limited assertion. It describes an idea from the text. There is

a reference to only one section of the text and no further comment. The

response fulfils the Level 1 criteria for 3 marks.
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There is informed judgement and some explanation, but the latter

requires further development. The references are appropriate and

relevant to the points made. The response sometimes uses the

information in italics rather than the text itself. The mark in the middle of

Level 3 reflects that the explanation does not border on analysis.
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The integrated quotations in the opening paragraph show appropriate

support for the critical judgement offered. This is sustained throughout

the response, demonstrating an understanding of how Jews are

‘differentiated from non-Jewish people and are being treated as if they are

not normal’. The analysis lacks sophistication at times, but provides

sufficient evidence for a mark of 11 in the middle of Level 4.
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The response begins to provide a detached critical overview comparing

the readers’ expectations of life to the experiences of the Jews and the

personal experience of the writer, allowing ‘the reader to understand to

what extent Jews were oppressed’. The response sometimes evaluates the

effectiveness of the text using the final sentence to show ‘the human right

we possess ‘the right to life’ is one that Jewish people did not have.’ More

sustained evaluation would have resulted in a higher mark in Level 5.
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Question 7 

Question 7a

General:

This was a well-answered question on the whole and most candidates gained marks on this.

Candidates were able to identify limitations and restrictions; appropriate references were used.

Most concentrated on similarities. It was notable that many students were able to access the top

marks for this question.

Approaches:

The most commonly identified similarities were discrimination, segregation, anxiety and limitations.

Some points were also repeated in a slightly different way e.g. ‘Both texts show discrimination. Both

texts show groups of people being wrongly judged.’ Some candidates had stuck to a formula of

three similarities (which is not prescribed) and this did not always allow students to be detailed.

Most students had synthesised two similarities. Some candidates wrote too much for this section

and gave more analysis than was necessary. Some were writing a lot but only making one point of

similarity, usually that both extracts showed poor treatment of certain groups (which still could

achieve at least Level 2).

Successful responses:

The best responses had three separate, relevant similarities that were supported by textual

references. Almost all candidates (who attempted the question) were able to at least identify one or

two similarities between the texts. Many students adopted a successful strategy of identifying a

similarity and following with evidence from each text.

Less successful responses:

Some responses were too generalised or compared the style of the text rather than the groups of

people in the texts. Others looked at differences. Some candidates failed to focus on the

experiences of certain groups of people, as indicated by the question, offering similarities based on

‘where’ and ‘when’, dealing with dates and places than with the experiences demanded in the

question.

Some commented on techniques/language rather than the similarities the groups shared, so it

needs to be made clear to the candidates that it is not just any similarities between the text that are

needed but the ones the question is asking for. Some candidates did not include textual evidence

which hindered their ability to gain more marks.

The strongest 7a answers did not write lots of explanatory comments, they made strong links

between the two texts and then supported with evidence from each.

GCSE English Language 1EN0 02     47



Question 7b

General:

There were a number of blank responses to this question. Some did not compare and others wrote

a minimal amount, so did not achieve a range of comparisons.

Ideas and perspectives:

Perspectives seemed to cause a number of issues where ideas were more explicitly covered. Most

candidates seemed able to compare points about the extracts and many could show the

perspectives and ideas expressed. There is a large amount of implicit conveying of writer's ideas

and perspectives which meant that marks had to be searched for in the responses. A general lack

of explicit ‘how’ was the issue here. There was clear understanding of both extracts shown but clear

statements with regard to how/methods/techniques/etc were sometimes scarce and this kept

some from easily gaining more marks.

Often candidates wrote about the similarities between the treatment of the women in Text 1 and

the Jewish people in Text 2. However, candidates did attempt to consider the differences between

the texts here, e.g. how Text 1 mainly dealt with a negative perspective and Text 2 dealt with a

mixture of negatives and positives. Sometimes candidates wrote less on comparison and more on

analysis of language and style, often writing about one text and then the other without drawing

parallels between them. Many were writing about obvious things like setting and theme with little

on the writers’ perspectives. There was a lack of a range of comparisons in many responses with

candidates writing a lot about one or two points with overlong references or quotations. On the

other hand, a lot of responses made relevant points about style without giving any supporting

references at all. On examiner noted:

‘I think that some candidates perhaps do not entirely understand what is meant by ‘perspective’

which is why some appeared to struggle.’

Successful responses had a range of different points dealing with ideas, style and clearly focused

on similarities and differences. These were well supported by evidence from the extracts.

Stronger responses were able to identify that whilst discrimination is present in both texts the

discrimination in text two was life threatening. These candidates were able to support their ideas

and make valid points about the differences between discrimination in the workplace and the

totality of the treatment of the Jewish people in text two. Stronger responses explored the

perspective about discrimination – e.g. text one in third person and text two as a first person diary.

The best responses ‘zoomed in’ on language and explored the effect. In terms of the comparison

element, candidates that weaved their comparison rather than explore one text in a paragraph

offer a conjunction then look at the next text were able to offer exploration and analytical

comparisons of the texts as well as covering the ‘wide, varied and comprehensive’ comparison.

Stronger responses were able to select a range of material across both texts and draw out relevant

similarities and differences. Many candidates chose to compare restricted freedoms and language

choices used to describe both groups of people.

Where candidates performed well, they were able to compare the audiences and writers of the two

texts rather than just individual details about what they said. Better answers focused on similarities

such as discrimination but then picked apart the way these were treated differently by the writers

and the effects on the reader. Some candidates were able to recognise the different formats and

audiences, the third and first person narratives, and the fact that the treatment of the Jews in Text 2

was more extreme than that of the blacks in Text 1.
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Students had identified different perspectives well with many saying Text 1 had more of a positive

outlook than the outcome for Frank’s text. Very few students compared the language and structure

as per the mark scheme but strong answers compared the person (first vs third person) and the

different structures.

Less successful responses:

Weaker responses talked in very general terms about the two texts and often did not support their

ideas with quotations. Some of these responses focused on features such as when the texts were

written making generalised comments about publication dates, often getting this wrong in relation

to Text 1.

Weaker comments also included observations about paragraph length and sweeping statements

about either an abundance or lack of things such as adjectives. It would be worth pointing out to

the candidates the importance of using the textual references to support and exemplify their

points. Some candidates that were able to draw and discuss comparisons that were not obvious

but then often lacked supporting evidence and stayed at the low L3 at best as a result. Answers that

made a point and then went on to say how it was both similar and different worked well. An

interesting acronym that worked well was (VTRAP): Viewpoint/Tone/Rhetoric/Audience/Purpose.

Weaker responses tended to view this question as an extension of 7a, just giving endless

comparisons with a quote for each one with little focus on ideas and perspectives. There were

some responses that did not focus on differences but similarities instead. There were a lot of

responses that were vague and seemed to follow the formula of make a point then give an example

from each text then move on.

Students tended to make obvious comparisons such as ‘they’re both about discrimination’ or ‘one is

a diary and one’s a story’.
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7a – There are three clear points in three paragraphs showing detailed

understanding. There is supporting proof from both texts which is

appropriate and relevant.

7b – The response provides a varied range of comparisons. While it may

be argued that the range is not comprehensive, the depth and detail

offered compensates for this, as does the effectiveness of the analysis. An

example is contained in the final paragraph which compares ‘the mind of a

working woman in a job of high intelligence’ with ‘the personal thoughts of

a young girl’, giving two very different perspectives on discrimination. The

integrated quotations are balanced from both texts and clarify the points

being made.
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7a – The candidate identifies two similarities about the experiences of

groups of people – they both ‘feel down or trapped because of certain

things’ and ‘suffering because of their culture’. Each point is supported

with relevant evidence.

7b – The response does not always focus on answering the question about

discrimination as demonstrated in the final paragraph. It does make

comparisons which are more than ‘obvious’ but the range is lacking.

References are generally appropriate indicating a low mark in Level 3.
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7a - The candidate identifies ‘limitations’ and ‘restrictions’ in the lives of the

‘coloured girls’ in Text 1 and the Jews in Text 2. There are appropriate

references and the comment about them being ‘singled out...stayed

positive’ provide sound understanding. In the last paragraph, the answer

refers to the differences rather than similarities.

7b – The response considers a wide range of effective comparisons. It is

balanced in its approach, including the use of references, with some

exploration of the discrimination each group experiences. The final idea is

not fully developed so it does not achieve the top mark in Level 4.
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7a – There is one developed point with relevant supporting quotations and

sufficient comment to move from limited into sound understanding. The

second section of the response referring to dates does not answer the

question. The response concludes with a rather general point.

7b – The response deals with Text 1, then Text 2 before drawing them

together in the final paragraph. The comparisons are relatively obvious,

but there is some comment. The references are valid but not developed.
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7a – The candidate identifies one similarity – ‘both groups of people can

only go to certain places ...’ with proof from both texts. There is sufficient

additional comment to go beyond ‘limited’ into ‘sound’ understanding.

7b – This is an example of an answer which was crossed out and not

replaced and therefore what is crossed out should be marked. There is

one statement – ‘Text 1 is less discriminatory than Text 2’ with a

supporting quotation from Text 1. This is sufficient for 1 mark in Level 1.
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7a – There is one similarity identified - the experience of racism - with

some development and supporting quotations, showing a clear synthesis

of the two texts.

7b – The answer sustains the focus on the question making some range of

comparisons between the texts. It deals with Text 1, then Text 2 drawing

them together in the final paragraph. There is some explanation of ideas

and perspectives but this is not always secure or fully convincing. The

references are mainly appropriate. All these points suggest a mark in the

middle of Level 3.
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Question 8 

General:

Question 8 was popular for students of sixth form colleges, but also offered advice for new Year 7s

in some cases, or new students joining a school at any time. Many of the responses to this task

would have been appropriate and helpful as contributions to a school/college handbook.

Examiners commented:

‘some very impressive pieces in terms of suitability to purpose and audience.’

‘It was heart – warming to see and read so many responses that were encouraging, supportive and

knowledgeable about ‘Settling in’, an experience that is so readily identifiable to candidates. I feel it

worked extremely well across the range of the mark scheme.’

AO5:

Ideas:

Many became a list of facilities and courses or directions that were very detailed. There seemed to

be many with a real lack of focus on the task and many were simply a virtual walk through the

campus of a school or college. Very few were sophisticated enough to notice that the information

guide was produced by ‘the school’, but a couple did and therefore produced more sophisticated

answers. Candidates were able to discuss and expand upon ideas about starting a new college and

dealing with the stressful situation. Many of them used lots of examples of personal experience

which made their ideas relatable and relevant.The strongest responses achieved a blend of

practical advice, encouragement and humour. Examiners noted:

‘most described their own school with some flair and indicated how people could fit in/make

friends quite well.’

Some offered advice, such as "hard work beats talent....if talent isn't working hard...". Some

included moments of effective description e.g. "labyrinth of school", others added pleasant touches

of humour.’

Audience, purpose, organisation and development:

Some candidates bullet pointed within their response without much development of ideas.‘This was

generally answered well, in the form of a guide with headings and sub-headings.’

Many responses lacked cohesion and coherence while the structure of some responses was good,

and did not solely rely on the bullet points from the question.
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Tone:

These were mostly lively and engaging responses which utilised rhetorical devices. Most adopted a

fairly informal tone and offered a straightforward guide walking the student through the physical

space of the college and giving general advice.Most candidates used the appropriate form, tone

and register for a guide to advise/inform, aiming it at an audience of young people of a similar age

to themselves. On the whole, useful advice was given in a friendly tone, many using their own

personal experiences to illustrate their points. Readers were directly addressed and ideas were

clearly and effectively structured, often with sub-headings, bullet points and quotations from other

students. Examiners commented:

‘Q8 saw impressive responses. There were some engaging and entertaining responses that were

comical and adopted a lovely tone.’

The most successful responses saw candidates adapt their tone throughout, with a clear ‘voice’ that

appeared to speak to the reader.
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AO5: This is a very detailed, cohesive response, which offers a wide range

of ideas and meets all the criteria for Level 4. It moves into Level 5, as it is

sustained, though not necessarily sophisticated, and begins to shape the

audience response. The reader is consistently addressed and reassured

and there are some lively touches of humour throughout, such as the

corridor search and the little asides in brackets.

AO6: The candidate uses a wide vocabulary and plenty of adjectives e.g.

‘breathtaking choices’, ‘kind, laid back and friendly students’ and there are

only occasional errors. A range of punctuation is used, but there is some

repetition in the construction of the sentences.
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AO5: This is a basic response, largely hindered by its brevity. Audience and

purpose are not fully established and there is limited use of structural and

grammatical features, again largely due to the briefness of the answer.

The candidate therefore has only limited opportunities to demonstrate

any secure awareness of purpose and audience and thus stays at the top

of Level 1.

AO6: The candidate begins to use a range of correctly spelt vocabulary e.g.

anxiety. There is evidence of some controlled use of punctuation, for

example the question in the opening sentence and the exclamation in the

final sentence. This is better than basic and, even though it is very short,

warrants a mark at the bottom of Level 2.
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AO5: This is a secure Level 3 response. The candidate selects material and

stylistic devices to suit the audience and purpose, ‘this guide has all the

tips, tricks and information you could ever need’. An appropriately lively

and positive tone is adopted, ‘Instead of the negatives imbrace (sic) the

positive side of things!’ and there is a consistent focus on who the guide is

aimed at, ‘be the best you, you can be’. Appropriate ideas are connected,

although the slightly ‘pedestrian’ 2

 nd 

 paragraph keeps this from the top of

Level 3.

AO6: While this has errors it is also ambitious and this needs to be

rewarded (‘crutal tip’). Some irregular words are spelt accurately such as

‘confusing’, ‘enormous’ and sentence structures are adapted to contribute

positively to purpose and effect e.g. the parentheses around ‘(don’t

stare!)’.
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AO5: This candidate meets all the criteria for Level 2 and moves into Level

3 through the connection and development of ideas. Material is selected

to suit purpose and audience but is not always developed. The tone is

appropriate in addressing the reader, but rhetorical devices are not really

employed consistently. Paragraphing is clear.

AO6: This again meets all Level 2 criteria and just edges into Level 3 as

there is some adaptation of sentence structure and some variety of

vocabulary e.g. intrigued, nerve-wracking, even though the words are spelt

incorrectly by the candidate.
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Question 9 

General:

Candidates needed to remember that they were writing a letter, not a speech or article as some

did. This makes it difficult to fully meet the purpose of the task (AO5).Many, if not all, disagreed with

the statement that nothing can be done about discrimination, which was heartening!

AO5:

Ideas:

There was a lot more variety in ideas for Question 9 with ideas ranging across the whole spectrum

of discrimination, one particularly good answer discussing the lack of make-up and hair products

for girls of African descent which was very well-argued and humorous. Most stuck to the ideas from

the source material of racism and faith – and as many seemed like personal responses had a great

amount of heartfelt and obviously experienced issues to express.Interesting points concerning the

nature of discrimination, and how discrimination could be tackled, were covered. Candidates who

used anecdotal evidence often did so very successfully and they also tended to offer the most

detailed suggestions of how to promote equality as they had a firm basis from which to start.

Examiner comments include:

A fair few candidates made appropriate comments on racism in football, or to specific well-known

examples of racism, prejudice and discrimination. The most successful responses tended to adopt

a personal route, where there was a common thread of argument. There were some particularly -

affecting responses where candidates reflected on (potentially) real life examples of prejudice and

discrimination they’d suffer. Some less successful responses tended to list types of discrimination

without any solutions - thereby not entirely fulfilling the purpose.

This question really fitted in well with the texts and it was clear that candidates were able to engage

with this question as a result of their work from Section A.

There were one or two who realised that children do not discriminate when they are young and

that it is ‘learned’ from others so that was the place to start reformation of attitudes.

One candidate wrote: ‘YOU are the greatest weapon to fight discrimination’.

‘some went off on a bit of a tangent and produced personal accounts of when they had been

discriminated against with no obvious indication that the response was a letter with an intended

audience.’

‘Solutions to the problem were not so well-expressed, although education was commonly seen as a

method of improving views.’

Audience, purpose, organisation and development:

At times the focus was lost halfway for Q9 so they could not consistently fulfil the needs of

audience; some were insecure about the direction of their own ideas. Although many presented

their views on the different kinds of discrimination, the best ones were the ones that had a clear

audience in mind and suggested some sort of solution to the problem of discrimination (early

education and school playing a big role, the editor and the newspaper being in a position to help

etc.)
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Tone:

Many students wrote convincing and sensitive responses. Sometimes there was an overuse of

rhetorical questions which would have suited a speech better.

‘The tone adopted was almost universally one of seething rage; one fears for the editors of

tomorrow.’
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AO5: This letter shapes audience response with subtlety and precision e.g.

‘Of course, discrimination is everywhere in the world‘. Sophisticated tone,

style and register is sustained throughout e.g. ‘As much as we all hope that

the discrimination of others goes away…’ This is fully appropriate to

purpose and audience. The use of the first person, ‘Like I mentioned at the

beginning…’ creates empathy and engagement with the reader. The

candidate manipulates complex ideas throughout, e.g. ‘Something that

has happened more and more…anything else.’ A wide range of structural

and grammatical features are used to support coherence and cohesion,

e.g. the personal address and the final paragraph.

AO6: The candidate uses an extensive vocabulary strategically: ‘whittle’,

‘immensely’, ‘ethnicity’, with very rare spelling errors. Punctuation is

employed accurately to aid emphasis and precision e.g. ‘…feeling of

worthlessness. Worthless, Worth less.’ A range of sentence structures are

used accurately and selectively to achieve particular effects such as ‘The

best we can do is look the other way and retaliate by showing these

people how great we really are, no matter our race, religion, looks,

qualities, height, strength, capabilities, upbringing or interests.’

Whilst there are errors, a response does not have to be error-free to

achieve full marks.
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AO5: This candidate meets all the criteria for Level 2 but moves into Level

3 through the selection and development of appropriate ideas, for

example the different types of discrimination identified - racism, sexism,

ageism - and the explanations of how these may affect people.

The tone is appropriate - ‘this could destroy the lives of young children’

and the register is suitable e.g. ‘this negatively affects them as they are

made to feel belittled’. Ideas are connected logically through the use of

adverbs - ‘Firstly, Secondly’ etc. and help make meaning clear for the

reader. Some ideas lack clarity and development - the example provided

for age-discrimination could have been more securely and convincingly

made. As such, the response achieves the bottom of Level 3.

AO6: There is accurate spelling of some irregular words: ‘individual’, ‘self

esteem’. However, there are several spelling errors which mean the

candidate does not achieve higher in Level 3. Punctuation is generally

accurate, although not particularly varied, hence the mark is just into

Level 3.
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AO5: This response meets all the criteria for Level 3 and moves into Level

4 as there is clear evidence of the candidate organising material for

particular effect, for example, ‘Do you not agree discrimination has been

significantly reduced in the last 40 years?’.

There is an effective use of tone, ‘It needs to stop!’, and style ‘I know that if

we stand together with the aim to educate people…’ There is some

evidence of structural features being used deliberately to guide the reader

through the response, for example: ‘You however stated “nothing can be

done” this is incorrect’ and the concluding sentence finishes the response

cohesively. Some ideas could be developed more thoroughly, so a mark

just into Level 4 is most appropriate.

AO6: The candidate uses a wide and selective vocabulary such as

‘homophobia’, ‘particularly’ and ‘significantly’ with only occasional spelling

errors. Sentence structures are often managed for deliberate effect, for

example the repetition of ‘If we…’ in the final paragraph. While this has a

slight lapse in clarity, there is sufficient evidence of conscious crafting to

warrant a mark at the bottom of Level 4.
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AO5: This is a very methodical response which works through and meets

all the criteria for Level 3. There is appropriate use of direct address

throughout, as evidenced at the beginning of each paragraph. Material is

clearly structured and connected and ideas are developed appropriately,

though without the cohesion and crafting of a Level 4 response.

AO6: All the criteria for Level 3 are met. Vocabulary is varied and

appropriate, but not particularly selective and there are a number of

errors e.g. ’think’ rather than ‘thing’, and the omission of ‘s’ at the end of

some words such as ‘lesson’ and ‘student’. Sentence structure is clear and

accurate, but without the range to meet Level 4 criteria.
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Section B
Both writing questions proved to be popular and almost equally answered and responses often

followed the bullet points. The questions enabled the candidates to write effectively about

interesting topics. Responses to both questions were quite mature, often commenting on anxiety

and stress caused by being unsettled or discriminated against. Generally, both titles worked well

and gave candidates scope to either persuade, advise and explain.

AO6:

Vocabulary:

Vocabulary seemed to be thoughtfully employed. Fairly ambitious vocabulary e.g.

crucial/controversial/implement.Vocabulary was varied and occasionally wide and selective.

Sentence structures:

Spelling: incorrect spelling of fairly basic vocabulary, such as your for you're.Spelling was not always

accurate – often the less complicated words seemed to cause more problems especially

homophones and double consonants. Sometimes candidates seemed to randomly miss the

endings of words.

Punctuation: there remains a lack of ambitious use of punctuation to create effects on the reader to

get into Level 5. Punctuation proved problematic for many, with commas regularly used instead of

full stops. There was not always a range of punctuation used and there were many examples of

problems with sentence punctuation e.g. comma splicing and generally missing full stops. Another

issue was inconsistent capitalisation – missing capitals at the beginning of sentences and for the

first person pronoun and then capitalising random words in the sentence. Examiners noted:

‘Varied sentence lengths and punctuation also played a role here in enabling the most successful

candidates to establish and sustain an effective tone throughout.’

‘Better responses displayed excellent vocabulary choices - although overall the use of vocabulary

and sentence construction was consistently at a level 3 and above.’

Do:

1. show flair or individuality in your response

2. think about crafting and planning

3. make your handwriting clear as this can limit marks if the response cannot be read

4. incorporate more creative techniques into your writing e.g. simile, metaphor, alliteration,

onomatopoeia

5. create a voice and sustain this

6. organise responses to show cohesion and coherence

7. make sure you proof-read as this displays thought about the writing process.
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Paper Summary
Based on their performance on the paper, candidates are offered the following advice:

For short-answer Questions 1, 2, 4 and 5 ensure that you are responding briefly and on the lines

specified.

For Question 3, it can be tempting to look out for the usual features of language (alliteration,

personification, simile, metaphor) and structure (lists, repetition, short sentences, questions).

These can be commented on well. The best responses, however, think about the type of text the

extract is from, and how this is designed and created for the reader it is written for.

In Questions 3 and 6, where reference to the whole extract is needed, it is important to consider

what references you will use and consider what examples are most significant for comment – link

these back to the point being made. Discriminating references are seen where you pick out

specific examples across the extract that link to your points, not just where you comment on

every feature seen. Answer on the right text for these questions!

For your evaluations, remember that you evaluate every day, and more so than ever with online

feedback and posting of opinions and ideas online. Read the question carefully – what is it you

are giving your opinion on? What do you think about whether the writer shows different

opinions? What would the opinions of others be? You do not need to comment on language and

structure here unless this supports your evaluation. For example, you can think about the

audience and purpose of the text and whether it would be successful for readers or not.

For question 7a always comment on similarities. You can comment on differences in 7b. There

are only 6 marks for 7a, so be brief and succinct here. In 7b, link comparisons back to the ideas of

the writers and their perspectives on something specific, i.e. discrimination.

When you are writing, always think about your reader, what you want them to understand and

how you want them to react at different parts of your writing; then choose the best words,

phrases or techniques available to you to achieve those effects.

Plan your writing, even just briefly. Think carefully about how you will begin to write so that it is

engaging for your reader from the very start. As you begin to write, know where you will end. This

will help you to write in a manner that is cohesive and coherent for your reader.

Proof-read your writing and take care throughout with accuracy of spelling, punctuation and

grammar.

Focus on timing during the examination and use the number of marks available for each

question as an indication of how long you should spend answering each question.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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