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Introduction 
 
This report will provide exemplification of candidates' work, together with tips 
and comments, for Questions 1-9. This was the fourth examination of the 
specification in English Language 9-1 and the second ‘resit’ opportunity for 
candidates. It was therefore a much smaller entry than in summer 2018.  
 
The paper consists of three components: Unit 1: Fiction and Imaginative Writing 
- 40% (examination); Unit 2: Non-fiction and Transactional Writing - 60% (this 
examination); and Unit 3: Spoken Language Endorsement (non-examination 
assessment). Non-fiction and Transactional Writing is assessed through a 2 hour 
examination. The total number of marks available is 96. The reading and writing 
sections on this paper are linked by a theme. 
 
This focus of this component is: 
 
Section A – Reading: study and analyse selections from a range of non-fiction 
texts.  
 
This paper features two unseen non-fiction extracts, from 20th- and 21st-
century texts. One of these texts is literary non-fiction. The word count across 
the two extracts is approximately 1000 words. The minimum length of an extract 
will always be 300 words. The specification identifies that: 
 
‘Text types studied should include a range of non-fiction forms, such as 
journalism (for example articles and reviews), speeches, journals and reference 
book extracts. Text types should also include literary non-fiction, such as 
selections from autobiography, letters, obituaries and travel writing.’ 
 
The questions are on Text 1 (Questions 1 to 3), followed by Text 2 (Questions 4 
to 6). There are a mixture of short and extended response questions on the 
extracts.  
 
Candidates’ ability to synthesise across two texts will be assessed in a separate 
question, 7a, which will focus on similarities in the texts. The final question of 
this section, 7b, requires candidates to compare the writers’ ideas and 
perspectives and how they are presented in the two texts. 
 
Section B – Transactional Writing: explore and develop transactional writing 
skills, for example letters, articles, reports. 
 
There are two writing tasks, linked by a theme to the reading extracts. 
Candidates pick one question to respond to. It is possible for the same form (for 
example a letter, an article) to be present on both tasks in the same paper but 
with a different focus and/or audience. For this series, the two tasks were to 
write the text for a speech for the candidate’s peers about an important person 
in their life or a magazine article with the title ‘Ups and Downs of Relationships’. 
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The Assessment Objectives for this paper are: 
 
Section A: Reading 
 
AO1:  

• Identify and interpret explicit and implicit information and ideas (Q1, Q4) 
• Select and synthesise evidence from different texts (Q7a) 

 
AO2: Explain, comment on and analyse how writers use language and structure 
to achieve effects and influence readers, using relevant subject terminology to 
support their views (Q2, Q3, Q5) 
 
AO3: Compare writers’ ideas and perspectives, as well as how these are 
conveyed, across two or more texts (Q7b) 
 
AO4: Evaluate texts critically and support this with appropriate textual 
references (Q6) 
 
This is the final series that will assess AO2 in the short-answer 
questions Question 2 and Question 5. From summer 2019 these 
questions will become AO1 questions, therefore there is comment in this 
report on these questions but limited examples. 
 
Section B: Writing  
 
AO5: 

• Communicate clearly, effectively and imaginatively, selecting and adapting 
tone, style and register for different forms, purposes and audiences (Q8 or 
Q9) 

• Organise information and ideas, using structural and grammatical features 
to support coherence and cohesion of texts (Q8 or Q9) 

 
AO6: Candidates must use a range of vocabulary and sentence structures for 
clarity, purpose and effect, with accurate spelling and punctuation (Q8 or Q9) 
 
It was clear that candidates were all able to respond to unseen 20th- and 21st-
century non-fiction in the examination. They were able to read substantial pieces 
of writing, including whole and extended texts that make significant demands in 
terms of content, structure and the quality of the language. Throughout the 
qualification, candidates had been prepared well and all had, at different levels, 
developed the skills of interpretation, analysis and evaluation. 
 
It was also clear that candidates used what they learned about different text 
types to feed into their transactional writing. As the specification identifies: 
 
‘Students should use what they have learned about different text types to feed 
into their transactional writing. They should be introduced to, and be given the 
opportunity to practise, a range of non-fiction writing techniques and planning 
and proofreading skills.’ 
Candidates had, pleasingly, been given the opportunity to practise a range of 
non-fiction writing techniques and planning and proofreading skills. 
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The responses of candidates had some positive features. Examiners were 
impressed by: 
 

• evidence that the majority of candidates had understood the content of 
and ideas in the texts 

• completion of the questions in the paper and coverage of all of the 
assessment objectives 

• the inclusion of judgements at different levels for AO4 
• the ability to make at least some meaningful comparisons for AO3 
• writing that showed a range of ideas and suitable tone, style and register 

for audience and purpose. 
 
Less successful responses: 
 

• showed an insecure grasp of language and structure with feature-spotting 
or confusion of terms 

• had limited comment and relied heavily on description of ideas or events 
• a lack of evaluation – in the sense of deciding on an opinion - for their 

AO4 responses 
• failed to support points using appropriate textual evidence 
• lacked organisation in their writing 
• connected but did not develop ideas enough in their writing 
• lacked accurate spelling and secure control of punctuation. 

 
It was clear that candidates had been able to understand the ideas in at least 
one of the texts, and their own writing was often enthusiastic and had a clear 
sense of purpose and audience in the voice and ideas used.  
 
Overall, examiners were impressed with the performance of and range of 
responses from candidates. It was clear that candidates had been able to 
understand the ideas in at least one of the texts. It was also evidence that their 
own writing was often enthusiastic and had a clear sense of purpose and 
audience in the voice and ideas used. 
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Question 1 
 
Candidates in the main achieved two marks in this question. The questions are 
designed with ramping in mind and to encourage achievement, and this question 
showed the confidence of candidates in reading the lines given and finding the 
information. This question requires understanding of the first part of bullet 1 of 
AO1: identify. The important advice for this question is to read what is being 
asked for and select the correct information. The few candidates who did not 
achieve marks just saw ‘state of mind’ and picked what they interpreted as 
feelings, for example ‘blessed’, This is not a correct response since it is what a 
newspaper feels about the event of pregnancy, not Mr. White’s state of mind. 
 
Example 1 
 

 
 
Examiner Comments: 
 
This response achieves two marks – both are acceptable. 
 
Example 2 
 

 
 
Examiner Comments: 
 
This response does not achieve any marks as the question has not been 
answered.  
 
Example 3 
 

 
 
Examiner Comments: 
 
This response achieves one mark. ‘Blessed’ is not a reference to Mr. White’s 
state of mind, it is how pregnancy is described in a newspaper.  
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Example 4 
 

 
 
Examiner Comments: 
 
This response achieves two marks – both are acceptable. 
 
Examiner Tip: 
 
Although the question asks for ‘two words’ and this candidate has given more 
than two in their examples, examiners reward positively. 
 
  



8 
 

Question 2 
 
In almost all cases, candidates achieved at least one mark in this question. If 
they did not, it was in the main because they were not using an example from 
the lines identified. This question requires understanding of AO2. Almost all 
candidates were able to give an example from the text for one mark, and some 
were able to comment on how language was being used, though not always 
explaining and analysing. Explain is a mid-level skill, comment a lower level skill 
and analyse a high-level skill, which gives candidates opportunities to achieve 
across the range. 
 
Candidates are generally very good when it comes to picking quotes for the first 
part of this question, with most identifying ‘strange queer tight little twitchy 
feeling’. The question was a good discriminator between those candidates that 
could identify language, and those that could comment, explain or analyse the 
effect it had. Some gave responses repeating the question which did not 
comment on language, for example ‘uses language to show White’s feelings’ but 
some were able to use ‘to describe’ or ‘to demonstrate’ in order to show their 
understanding of language. References to specific terminology are unnecessary 
in order to achieve a mark as it is how language is used. The example used 
should be linked to the question – White’s feelings about the pregnancy – not 
just any example from the lines. 
 
Example 1 
 

 
Examiner Comments: 
 
This response achieves two marks – language is commented on in ‘many 
adjectives to describe’ and the feelings which are ‘discomfort’.  
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Example 2 
 

 
 
Examiner Comments: 
 
This response achieves a mark for the example, which is relevant, but while the 
comment references ‘adjectives’, it does not say how language is being used, 
other than repeating the question, which therefore does not achieve a mark. 
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Question 3 
 
The mark scheme for this question indicates that ‘The mark awarded cannot 
progress beyond the top of Level 2 if only language OR structure has been 
considered.’ It was pleasing to see that in the main responses had considered 
both language and structure and that candidates had been encouraged to be 
aware of structural points. Structure was a good discriminator in this question as 
candidates had been encouraged to look for obvious structural points such as 
lists, sentence types and repetition. The more nuanced responses were able to 
explore the structural points of a letter and in language the use of the personal 
voice, and the use of the dog’s ‘voice’.  Explain is a mid-level skill, comment a 
lower level skill and analyse a high-level skill, which gives candidates 
opportunities to achieve across the range. 
 
The minimal responses where language AND structure were not dealt with were 
a good discriminator, as was the way the effects of language had been 
explained. Understanding of terminology is not always a good discriminator as 
sometimes what the candidate identified as a feature of structure was a 
language feature. The best answers were specific about how effects were 
created, and the analysis was closely linked to the evidence used. 
 
Responses that were in Levels 1 and 2 tended to indicate that language and 
structure ‘is used to engage and interest the reader’, again, in the question, 
which did not allow them to meet higher levels by looking at how both language 
and structure are used to achieve effects and influence readers. 
 
The best responses in this question think about the type of text the extract is 
from, and how this is designed and created for the reader it is written for. This 
question discriminates well especially in this paper, where reference to the whole 
extract is needed, as it is important to consider what references the candidate 
wants to use and consider what examples are most significant for comment. 
Discriminating references are seen where a candidate picks out specific 
examples across the extract that link to their point, not just where they 
comment on every feature seen. 
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Example 1 
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Mark 10 
 
Examiner Comments: 
 
There is some exploration in this answer. The candidate is also secure in the fact 
that the reader of the letter is Mr. White’s wife. In the second paragraph there is 
comment on structure in the ‘big paragraph’ and comment on the repetition of 
the word ‘worries’. The use of humour is also identified in the opening 
paragraph. This meets all the Level 3 criteria and just moves into Level 4. 
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Example 2 
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Mark 8 
 
Examiner Comments: 
 
The candidate uses a methodical approach with appropriate references, 
explaining how they interest the reader.  The examples cover both language and 
structure.  Not all the points are convincing: for example, the repetition of ‘my, 
my, my’ is misinterpreted. 
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Example 3 
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Mark 6 
 
Examiner Comments: 
 
The candidate understands how the pet has been used to express the writer’s 
feelings. There are some comments on the text and on the use of language.  
References are valid but not developed and attempts at explanation are not fully 
realised.  The point about the word ‘ludicrous’ in the first paragraph shows that 
the word is not fully understood.  The comment about ‘informal language’ at the 
bottom of the first page too vague to move into Level 3 ‘explanation’. There is a 
brief structure point on repetition at the top of the second page. 
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Example 4 
 

 
 
Mark 4 
 
Examiner Comments: 
 
There are some brief comments on language with some support, for example 
identification of the third person and an example of the use of emotions. This 
answer is better than ‘limited’ (which defines Level 1) and moves into Level 2. 
 
Examiner Tip: 
 
Examiners will always look to apply the mark scheme which ‘best-fits’ your 
answer, however short it appears. 
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Example 5  
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Mark 9 
 
Examiner Comments: 
 
The candidate makes interesting points on structure in the third paragraph. 
There are some slight touches of ‘exploration’ (Level 4) but this is not developed 
enough to move the answer into this level. The comment about ‘realise’ and 
‘realize’ is more a point from the glossary rather than a language point. There is 
not enough exploration to access Level 4 but the answer fulfils all of the Level 3 
bullet points. 
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Question 4 
 
As the questions are ramped, this question requires candidates to add the 
second part of AO1, moving from just identify to interpret. In this case 
candidates were required to identify and interpret what was something we are 
told about a way pregnancy can affect a relationship. On the rare occasions 
candidates did not achieve a mark it was if they had identified incorrect lines or 
not attempted the question. 
 
Example 1 
 

 
 
Examiner Comments: 
 
This response achieves a mark.  
 
Example 2 
 

 
 
Examiner Comments: 
 
This response achieves a mark. A short answer can be just as valid. 
 
Example 3 
 

 
 
Examiner Comments: 
 
This response achieves a mark – again, a short answer can be perfectly valid. 
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Question 5 
 
In this question candidates are given a specific example from the text and asked 
to explain how language is used. The example is included in the question to ensure 
that candidates are aware of what they need to comment on. Candidates at this 
borderline grade did not usually achieve a mark in this question (only one mark is 
available). The candidates here either just identified a type of literary feature 
which may or may not have been in the text, for example just writing ‘metaphor’, 
or they repeated the question, ‘uses language to show the effects the baby has 
on parents’. Neither would achieve a mark. The responses to this question in most 
cases were not focussed enough on how language was used in the example, with 
most paraphrasing the words from the example. Some only identified a random 
language/structure feature and wrote it down, for example ‘metaphor’, or ‘the 
writer uses a list’. 
 
Example 1 
 

 
 
Examiner Comments: 
 
This response does not achieve a mark. While ‘emotive language’ references 
language, the rest of the answer just repeats the question. 
 
Example 2 
 

 
 
Examiner Comments: 
 
This response does not achieve a mark. While it explains what the quotation is 
telling the reader, it does not say how language is being used. 
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Example 3 
 

 
 
Examiner Comments: 
 
This response achieves a mark by referencing time and focussing on contrast. 
This shows there is no need to use specific terminology to achieve a mark. 
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Question 6 
 
Candidates in the mid-levels were commenting on and explaining ideas and 
events in the main, with straightforward opinion at the beginning and end of the 
pieces, normally ‘successfully’, with appropriate and relevant references. The 
majority in the mid-levels were able to comment clearly and explain events and 
ideas, although some attempted to comment on each one of ‘SITE’ where there 
was more to say on, for example, theme and ideas. The level of evaluation at 
this borderline grade was straightforward: ‘The writer is successful in reassuring 
parents’. 
 
Candidates at the higher levels were at least analysing and at best evaluating 
ideas, events and theme. They were exploring and analysing ideas and events in 
the main, with well-informed and critical judgement and appropriate, detailed 
and discriminating references. The majority were able to analyse and evaluate 
events and ideas, theme and, in some cases, setting. The level of evaluation was 
well-informed and developed, with varied levels of evaluative language used and 
focus on the direction of the question, reassurance. 
 
At the lowest levels, candidates were at least describing and, at best, 
commenting. These candidates were describing ideas in the main, with limited 
judgement and references. The majority were able to describe, and some 
comment on, events and ideas. The level of evaluation at the lowest 
levels was limited, with limited evaluative language used. 
 
The mark scheme for this question indicates that ‘References to writer’s 
techniques should only be credited at Level 2 and above if they support the 
critical judgement of the text.’ It was pleasing to see that in the main responses 
had attempted to be evaluative, even just at the level of ‘successful’ or 
‘effective’ and that candidates had been encouraged to use evaluative language. 
There were 
responses that very successfully used language and structure (AO2) to underpin 
the evaluation, but language and structure sometimes took over. The focus must 
be on ‘how well’ rather than ‘how’ – which is AO2. There were, however, fewer 
responses this series using language and structure (AO2) to underpin the 
evaluation, and many candidates were able to decide on an opinion about 
reassurance with confidence and the writer’s success, explaining this clearly. 
 
The quality of evaluative language was a good discriminator, as was the focus on 
the question. Responses that were in Levels 1 and 2 tended to indicate that ‘the 
writer shows this successfully’, which did not allow them to meet higher levels 
by evaluating texts critically, for example in terms of the audience and purpose 
of the text, how it may be successful or not successful in different ways. 
 
Candidates should be encouraged to focus on what the question asks them to 
evaluate, not just evaluating ‘the text’. The candidates at the highest levels 
often evaluated the writer’s attempt at reassurance perhaps being too focussed 
on negatives to be successful and considered the varied audience that could be 
reading (for example couples having their first baby may be worried by the 
content). This demonstrated more of a detached critical overview (Level 5).  
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Example 1 
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Mark 11 
 
Examiner Comments: 
 
The candidate makes well-informed comments about why ‘reassurance’ is 
successfully achieved. There is some critical judgement, for example the 
discussion about the word ‘common’ on the second page.  There is a sustained 
focus, analysis and appropriate references, although the last paragraph adds 
little to the response. Overall, the response lacks the necessary detail and 
development to put it right at the top of Level 4. 
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Example 2 
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Mark 8 
 
Examiner Comments: 
 
This response is methodical and formulaic, showing that this can help a 
candidate organise their answer. There is some explanation of ideas, supported 
by relevant references, for example the phrase ‘fathers can help’ at the bottom 
of the first page ‘reassures the mother’. The candidate hits the first and third 
bullet points of Level 3 but achieves Level 2 for the second bullet point. 
Therefore, using the ‘best-fit’ principle, a mark in the middle of Level 3 is 
appropriate.   
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Example 3 
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Mark 7 
 
Examiner Comments: 
 
The candidate relies on a number of references and offers some explanation, 
particularly on the first page, for example ‘the adjective ‘big’ emphasises how 
the changes are huge’. There is some repetition, with the same point being 
made using different evaluative words. It meets all the Level 2 criteria and just 
moves into Level 3 by offering some explanation (first bullet point of the mark 
scheme). The references chosen by the candidate are valid. 
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Example 4 
 

 
 
Mark 2 
 
Examiner Comments: 
 
The candidate describes the idea of how relationships can change and there is a 
quotation, therefore some reference is offered. It does not hit the second bullet 
point of the mark scheme for Level 1 as no opinion is given, beyond the wording 
of the question. 
 
Examiner Tip: 
 
Even if you do not finish your answer you are still rewarded for what you have 
done.   
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Example 5 
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Mark 5 
 
Examiner Comments: 
 
The candidate comments on the text in a brief and straightforward manner.  
There are more assertions than supported opinions. An example is the second 
paragraph regarding the relationship between a daughter and her mother, a 
point that is not rooted in the text. There are a couple of valid references, for 
example the need for ‘time together’ on the second page. The response is firmly 
in Level 2.  
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Question 7 
 
Question 7a 
 
Most candidates were achieving at least Level 2 for this question. The questions 
are designed with ramping in mind and to encourage achievement, and this 
question requires understanding of the second bullet point of AO1: select and 
synthesise. Candidates in the mid-levels were able to give at least two or three 
similarities, demonstrating clear synthesis and valid evidence. Candidates at the 
highest levels were able to give a number of similarities, demonstrating detailed 
synthesis and appropriate and relevant evidence. Even the lowest level 
candidates were able to give at least one similarity, although with little synthesis 
or evidence. 
 
This question requires understanding of the second bullet point of AO1: select 
and synthesise. In a minority of cases candidates attempted to examine 
differences, and these differences were credited in the answers to 7b (these 
were together to be marked in the ePen system). 
 
Question 7b 
 
It was pleasing to see that in almost all of the responses marked candidates had 
compared the two texts to achieve at least Level 2. Responses at the mid-level 
considered a range of comparisons between the texts, with comment and 
explanation of writers’ ideas including theme, language and/or structure. At this 
level the use of references was appropriate and relevant to the points being 
made.  
Responses at the lowest levels considered one or more obvious comparisons 
between the texts, with comment on writers’ ideas. At this level the use of 
references was limited. Even at this level there was an attempt to compare the 
texts. There were limited responses in this series at Level 4 and above for 7b. 
 
The mark scheme for this question indicates that ‘Responses that are 
unbalanced will not be able to access Level 3 or above, where explanation of 
writers’ ideas and perspectives is required alongside a range of comparisons 
between texts.’ It was pleasing to see that almost all responses were able to 
compare texts, even at a basic level. Responses at Level 2 considered one or 
more obvious comparisons between the texts, such as both being about 
pregnancy, one being a letter and one from a reference book, with comment on 
writers’ ideas. The range of comparisons, level of comment on both ideas and 
perspectives and the use of references was a discriminator. The mid-level 
responses tended to focus more on perspectives as well as ideas, for example 
the letter taking a more personal perspective than the extract from the book, 
and the audiences for the texts being very different which impacted on their use 
of language and style.  
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Example 1 
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Marks 4+7 
 
Examiner Comments: 
 
7a) The response considers the ‘insecurities’ in a relationship. There is clear 
synthesis with a sound understanding of similarities in the two texts. The 
selection of evidence is mostly valid but not developed. 
 
7b) The response considers a range of similarities and differences from the 
texts. The first page is a general summary on the positive and negative aspects 
of pregnancy on relationships, picking out specific examples from the text. This 
is largely identification but there is some explanation. On the second page the 
response focuses on good communication and explains the quotations selected. 
There is explanation of these comparisons but this does not edge into 
exploration. There is appropriate selection of references. 
 

 

 

 

 



38 
 

Example 2 
 

 

 

 



39 
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Marks 1+7 
 
Examiner Comments: 
 
7a) This response considers the differences between the two texts and not the 
similarities. There is a brief mention of how there are worries in Text 1 and Text 
2 which justifies a mark of 1 in Level 1. There is limited understanding of the 
similarities and limited synthesis. 
 
7b) The response makes some comparisons but does not develop them enough. 
There is a reasonable range of points made. The first paragraph discusses Text 1 
without making a comparison but does write about the ideas and perspectives. 
The second paragraph does link the two texts: ‘which refers to text 1’. There is a 
reasonable explanation offered: ‘It also lets us know what you could do if your 
relationship is ‘problematic or is abusive’’. The final paragraph also explains 
ideas and features ‘this is a direct statement to the reader…’. 
 
Examiner Tip: 
 
If your response to question 7a looks at differences (rather than similarities 
which is required in the question), these will not achieve marks for 7a, but can 
be counted towards the mark awarded for the response to question 7b which 
asks for similarities and differences. 
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Example 3 
 

 

 
 



42 
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Marks 3+5 
 
Examiner Comments: 

7a) There is some sound understanding of the similarities. In the first paragraph, 
the response considers how relationships can become ‘healthier’. This is 
supported with evidence from both texts. The similarity in the second paragraph 
is not particularly clear and the selection of evidence is not always valid. On 
balance, a mark at the bottom of Level 2 reflects this. 
 
7b) This response picks out several obvious comparisons saying one is a letter 
and one is an article and also that both talk about the ‘same topic which is 
pregnancy’. There is some comment on ideas and perspectives: ‘because they 
love each other more because a child is there’. Support is valid in places, but not 
developed.  
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Example 4 
 

 

 
 
Marks 1+4 
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Examiner Comments: 
 
7a) The response identifies one similarity: ‘how pregnancies can bring 
parents/couples closer together’. There is one example from just one of the 
texts. There is limited synthesis and limited understanding of similarities. 
 
7b) The answer compares the texts and is more than simple description, even 
though it is a brief response. The support given is not very helpful to the points 
made. Two comparisons are dealt with briefly, but the answer does not go very 
far when commenting on ideas and perspectives.  
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Example 5 
 

 

 



47 
 

 

 



48 
 

 
 
Marks 6+5 
 
Examiner Comments: 
 
7a) There is detailed understanding of similarities between the two texts. The 
response considers how ‘pregnancy affects people’, how it is ‘difficult to have a 
first baby’ and how ‘pregnancy makes it hard to talk to your partner’. The 
synthesis is detailed, and the selection of evidence is appropriate throughout the 
response. 
 
7b) Some comparisons are considered. There are valid but undeveloped 
references used. One comparison is dealt with in detail but there is not a range 
here. There is comment on Mr. White’s communication problems and this is 
compared to the second text ‘similarly in text 2…’ summarising that ‘pregnancy 
can make a couple less open.’ The comment ‘which is the same as the first text’ 
does not explain how and needs to go further. This achieves a mark at the top of 
Level 2. 
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Question 8 
 
One examiner noted that this question was ‘guaranteed to provoke a response 
from every single person’. The majority of the candidates chose family members 
(commonly mothers and fathers) or boyfriends/girlfriends but there were others 
(sportspersons, historical figures, politicians). One team member commented ‘It 
was obvious that parents are very impressive and have more stamina, tolerance 
and kindness than is imaginable!’ 
 
The majority of the candidates who chose this option were able to produce a 
reasonably clear speech although some candidates produced responses that did 
not have a particularly strong register. The enthusiasm for the content 
sometimes meant that candidates were not always able to produce responses 
that demonstrated full awareness of audience and purpose. The responses were 
reasonably well organised, and most candidates developed their ideas although 
some responses were rather ‘list-like’ – producing a list of the qualities 
(connecting ideas at the lower end of Level 3) with little development (the higher 
end of Level 3 and above). Unfortunately, the general tendency for the mothers 
was really just a list of all the things they do for the candidate: wash, clean, 
cook, be there, ‘have [my] back’ – a very popular cliché.  We needed more 
development as to what made these women great and inspiring outside of giving 
birth to the writer and domestic chores for higher levels. Occasionally the 
responses were effective with some sustained ideas, although some examiners 
noted ‘there was also an inclination to be repetitive in the enthusiasm without 
substantiating it with examples’. 
 
For AO5 candidates varied in their ability to expand on their ideas and manage 
them to be detailed and engaging to move from Level 3 into Level 4. Often there 
really was not a sense of the person, just how they helped. Those that chose 
non-family members, emotive ones about lost/passed relatives, tended to be 
effective as they were ‘explaining reasons for influence and choice more clearly 
and developed a more rounded sense of the personality’. 
 
For AO6 the task lent itself well to some variety in vocabulary and use of 
rhetorical devices. Many candidates kept to the speech format by introducing 
their topic (‘Hi, guys’ and ‘Thank you for listening’) to perhaps having a 
rhetorical question half way through to ending up with, ‘Any questions?’ Some 
responses were quite skilled in the use of rhetorical devices, but lacked the 
substance in terms of ideas and information in AO6.  
 
In summary, one examiner wrote: 
 
‘Some candidates were able to produce some really passionate speeches on 
people that are important with a wide vocabulary, variety of sentence structure 
and literary devices. Weaker candidates produced a simplistic personal response, 
and not always obviously in the format/style of a speech.’  
 
Finally, one examiner commented ‘I just did not want to end. A real privilege to 
mark those. Thank you.’ Candidates, therefore, should be commended! 
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Example 1 
 

 

 
 



51 
 

 

 
Marks 13+9 
 
Examiner Comment: 
 
AO5: This response follows a chronological pattern from birth through the 
identification of difficulties, to a positive approach to the future. There is a clear 
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sense of purpose and audience, with appropriate tone and register e.g. ‘What did 
I do then? Panic of course.’  All the criteria for the first bullet point of Level 3 are 
met but it is less successful in terms of organisational devices such as 
paragraphs (only 2) and therefore remains just below the top of Level 3. As with 
the previous script, the handwriting can be difficult to read but this should not 
affect the mark. 
 
AO6: A varied vocabulary is used, with some accurate spelling of complex 
words. However, there are some errors and although the sentence structure is 
varied, it lacks the range and clarity of a Level 4 response. 
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Example 2 
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Marks 7+5 
 
Examiner Comments: 
 
AO5: This rather unusual response expresses ideas about the grandmother but 
these are repeated rather than developed i.e. the idea of unconditional love and 
how her grandma taught her/was a role model. There is a straightforward tone 
used and some awareness of purpose through the use of responding to peers’ 
questions, although the sense of audience is not particularly secure. 
  
AO6: Spelling is secure within the range of vocabulary used, although this is not 
ambitious. There are weaknesses in sentence structure, with increasing comma 
splicing towards the end of the response, preventing it from moving to the top of 
Level 2.   
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Example 3 
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Marks 15+9 
 
Examiner Comment: 

AO5: In the opening paragraph the candidate immediately engages the reader, 
using a variety of punctuation and sentence structures. Selection of tone and 
register suits purpose and audience and the response begins to organise 
material for deliberate effect, just lifting it into Level 4. Speech register is 
consistently utilised through rhetorical questions, ‘Guess who inspired me?’, 
effective touches of humour, ‘my evil grandmother’ and the use of direct 
address, ‘Dear friends’, in the concluding paragraph. All Level 3 criteria are met 
for AO5, with some touches of Level 4. The handwriting is difficult to read in 
places, but this should not be allowed to detract from the positive aspects of the 
answer. 
  
AO6: The candidate uses a varied vocabulary, with generally accurate spelling. 
Punctuation is also varied, as demonstrated in the opening paragraph. There are 
a number of errors throughout the response, preventing it from moving into 
Level 4. 
 
Examiner Tip: 
 
Keep your handwriting as neat and clear as you can so that the examiner can 
see what you have achieved.   
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Example 4 
 

 

 

 



59 
 

 

 
Marks 17+10 
 
Examiner Comment: 
 
AO5: This candidate deliberately manages ideas with control and has structured 
a cyclical response, which ends almost as it begins. There is sustained focus on 
the inspirational qualities of Stephen Hawking. A strong register and tone are 
evident throughout, as seen in paragraph 2 with the repetition of ‘desire’, 
leading to a touch of humour with ‘desirable’ at the end. The direct addressing of 
the audience in ‘think of’ in the penultimate paragraph is also effective. Although 
the response might initially appear short, the handwriting is compact and there 
is thorough development of ideas. 
  
AO6: There is accurate spelling of complex words: ‘theoretical’ ‘determination’ 
but there are also quite a few errors: ‘desease’ ‘sombody’. A range of 
punctuation is used for effect, along with a variety of sentence structures, which 
lifts the mark to 10, just into Level 4. 
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Question 9 
 
It was clear that the majority of the candidates who chose this option knew how 
to write an article for a magazine and seemed to have something to say on the 
topic. Most focused on relationships between couples but occasionally responses 
focused on friendships or other kinds of relationships. Many used the bullet 
points as sub-headings or to structure their responses – mostly quite 
appropriately. Ideas were mostly developed and there was a generally clear 
sense of the advisory tone of the article. Many offered reassurance and advice in 
a similar way to Text 2. Most commented on the ups of relationships as love, 
support, friendship and saw the downs as disagreements, disloyalty and 
arguments. Sometimes control (AO6) was weaker than ideas and information 
(AO5). 
 
For AO5 there were some interesting approaches. One examiner noted that a 
candidate used: 
 
‘the analogy of a theme park, (where some rides excited you and some made 
you feel sick!) and concluding how important a successful relationship is so that 
‘you don’t get lost wandering the theme park forever.’’ 
 
There were candidates who used the structure of headings and subheadings but 
the better responses also adopted a magazine style, rather than writing it as a 
discursive essay. Examiners noted ‘a lot of lively articles and some mature 
responses, with the benefit of reflection and experience’. The highest-marked 
answers found a variety of ways to develop points in the style of a magazine 
such as anecdotes, interviews, statistics, experts – using them as tools to carry 
and improve their articles rather than features to tick off.  
 
As with Question 8, the less successful responses were not able to expand on 
their ideas and could only really write about relationship issues that they had 
(limited) experience of (so expressing and ordering ideas at Level 2 and 
connecting them at best for the lower end of Level 3). There was a sense from 
markers that the source material did help give candidates ideas (such as the 
importance of communication) and candidates used the given content to inform 
their ideas, order them (often with given bullet points) and therefore progress 
through the mark scheme. Examiners did note a tendency not to identify the 
audience clearly and therefore to lose track of the directed message.   
 
As with Question 8, examiners felt that a difficulty for candidates was where 
there was little evidence of planning, and one examiner noted ‘Far too many 
responses just stopped rather than ending with an appropriate conclusion’. 
 
  



61 
 

Example 1 
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Marks 21+14 
 
Examiner Comment: 
 
AO5: This is a sustained and sometimes subtle response which explores a 
number of facets of relationships, engaging the interest of a wide audience. All 
the criteria for Level 4 are met and it begins to edge into Level 5. It starts to 
explore complex ideas such as the potential betrayal which could turn a friend 
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into a ‘malificent demon’ and the importance of time spent apart as well as 
together: ‘If you notice strains and arguments: take a break!’ Paragraphs are 
cohesively structured to present a range of points; tone and register are 
sustained. Rhetorical devices are effectively used: ‘in times of distress 
relationships can provide a shoulder to lean on, a voice to listen to, a person to 
talk to.’  
  
AO6: Although there are errors e.g. the rather odd spelling of ‘withought’ and a 
few other slips, this must be balanced against the extensive vocabulary and the 
range of sentence structures used accurately and selectively to shape the 
reader’s response: ‘So, how can people manage these negatives and utilise the 
positives?’ A mark of 14, at the lower end of Level 5, is appropriate. 
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Example 2 
 

 
 
Marks 5+5 
 
Examiner Comment: 
 
AO5: Although this is a very brief response, it does a little more than Level 1. 
There is an awareness of purpose, indicated by the images of turbulence: ‘like a 
boat sailing away in the calm sea’/’An angry wave’/’like a volcano’/’a sunny day’. 
However, there is insufficient material to further develop this or to establish a 
convincing sense of audience. A mark of 5, at the lower end of Level 2, is 
therefore appropriate. 
  
AO6: Once again, this moves just a little beyond ‘basic’ as there is a range of 
correctly spelt vocabulary. Sentence structures show some control but there is 
insufficient evidence to move above the middle of Level 2. 
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Example 3 
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Marks 17+11 
 
Examiner Comment: 
 
AO5: This candidate effectively engages the reader by addressing them directly, 
in the style of a magazine, throughout the response: ‘You could be in a 
relationship…’; ‘Let your relationship flow…’; ‘do not be disheartened…’, meeting 
the criteria for the first bullet point of Level 4. Although there is a tendency to be 
a little repetitive in places, ideas are developed and connected (Level 3), with 
some increasingly successful attempts to use grammatical features cohesively: 
‘Stage 3: celebrate.’ A mark of 17, placing this in the middle of Level 4, is 
therefore a ‘best-fit’. 
  
AO6: The use of vocabulary is selective rather than extensive. A range of 
punctuation is used for clarity and emphasis, as can be seen on the first page of 
the response. However, there are quite a few errors: comma splicing, incorrect 
homophones, missing apostrophes, slips in spelling, which prevent the response 
from moving into Level 5. 
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Section B 
 
General Comments on Writing 
 
The writing question is the final section of the paper. Candidates are advised to 
spend about 45 minutes on their writing and there are 40 marks available on 
both papers. Considered in the overall % of the marks available on the papers, 
this is significant. Examiners are always impressed by candidates’ writing, and 
by the development they are able to achieve in the time they have, their 
individual style and level of thought and creativity. The first bullet point in the 
mark scheme is where examiners go first. Has the candidate written 
appropriately for audience and purpose? Candidates should consider who their 
audience is and what they are writing to do and for, in order to create a voice 
that is appropriate, effective or sophisticated. What do they want to do with their 
writing? Do they want to shock their reader? Advise and support them? Argue a 
case for something? Once they are clear on this they can ensure they sustain 
this voice. A lively, excitable voice can be difficult to sustain successfully 
throughout, and equally a straightforward tone which is essay-like and ends with 
‘In conclusion’ can be pedestrian and unsuccessful.  
 
While there were few very high scoring responses, at the Grade 4 borderline 
candidates tended to at least have straightforward and at best appropriate use 
of tone, style and register, selecting material and stylistic or rhetorical devices to 
suit audience and purpose. At this borderline level candidates tended to connect, 
but not always develop, ideas and information, with some structural and 
grammatical features and paragraphing. 
 
Even at the lowest levels candidates tended to offer a basic response. They 
always had straightforward use of tone, style and register, with audience and 
purpose not always clear. At this level candidates tended to express but not 
always connect ideas and information, with limited use of structural and 
grammatical features and paragraphing. 
 
The main areas that discriminated the writing responses were: 
 

• whether candidates could meet both parts of the first part of bullet one in 
the mark scheme for AO5 – for example they often expressed ideas to 
achieve in Level 2, but these ideas lacked the order for the second part of 
that bullet. In Level 3, they may have connected ideas but not developed 
them. 

 
• the success of tone, style and register in AO5. 

 
• the spelling of basic vocabulary in AO6: homophones, double consonants, 

lower case I 
 

• the accuracy of punctuation and use of varied punctuation in AO6: comma 
splicing, missing apostrophes, missing capital letters at the beginning of 
sentences, random capital letters. 

 
• the use of a range of sentence structures for AO6. 
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• strategic use of vocabulary to achieve Level 5 in AO5 – this is seen where 
candidates really consider their reader and their message in the choice of 
words. 

 
Sentence structure was clearly an area centres had focussed on and one 
examiner noted that candidates often varied their sentence structure more than 
they did their vocabulary: varying the way sentences begin; more use of 
subordinate clauses to begin complex sentences; effective use of one-word 
sentences and one-sentence paragraphs to demonstrate conscious crafting.  
 
As with previous series, some candidates attempted to use ambitious vocabulary 
while some seemed to steer away from ambitious vocabulary in order to 
maintain accuracy. A key message to centres is to focus on crafting and 
organisation whatever the nature of the task. This was a common weakness 
running through all but the very best answers. Be ambitious in the structure, 
vocabulary and range of ideas and try to be creative and original.  
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Paper Summary 
 
Based on their performance on the paper, candidates are offered the following 
advice: 
 

• For short-answer Questions 1 and 4 ensure that you are responding 
briefly and selecting information, not just writing out a section. Highlight 
the relevant lines in your extract booklet and read the question carefully. 

• For Question 3, it can be tempting to look out for the usual features of 
language (alliteration, personification, simile, metaphor) and structure 
(lists, repetition, short sentences, questions). These can be commented 
on well. The best responses, however, think about the type of text the 
extract is from, and how this is designed and created for the reader it is 
written for. 

• In Questions 3 and 6, where reference to the whole extract is needed, it is 
important to consider what references you will use and consider what 
examples are most significant for comment. Discriminating references are 
seen where you pick out specific examples across the extract that link to 
your points, not just where they comment on every feature seen. 

• For your evaluations, remember that you evaluate every day, and more so 
than ever with online feedback and posting of opinions and ideas online. 
Read the question carefully – what is it you are giving your opinion on? 
What do you think about whether the text is reassuring? What would the 
opinions of others be? You do not need to comment on language and 
structure here unless this supports your evaluation. For example, you can 
think about the audience and purpose of the text and whether it would be 
successful for readers or not. 

• For question 7a always comment on similarities. You can comment on 
differences in 7b. There are only 6 marks for 7a so be brief and succinct 
here. In 7b link comparisons back to ideas of the writers and their 
perspectives. 

• When you are writing, always think about your reader, what you want 
them to understand and how you want them to react at different parts of 
your writing; then choose the best words, phrases or techniques available 
to you to achieve those effects. 

• Plan your writing, even just briefly. Think carefully about how you will 
begin to write so that it is engaging for your reader from the very start. 
As you begin to write, know where you will end. This will help you to write 
in a manner that is cohesive and coherent for your reader.  

• Take care throughout with accuracy: spelling, punctuation and grammar. 
• Focus on timing during the examination and use the number of marks 

available for each question as an indication of how long you should spend 
answering each question. 

 


