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Introduction
This report will provide exemplification of candidates' work, together with tips and comments, for

Questions 1-9. This was the second summer examination of the new specification in English

Language 9-1 and the entry had increased from summer 2017. The paper consists of three

components: Unit 1: Fiction and Imaginative Writing – 40% (examination); Unit 2: Non-fiction and

Transactional Writing – 60% (this examination); and Unit 3: Spoken Language Endorsement (non-

examination assessment).

Non-fiction and Transactional Writing is assessed through a 2 hour examination. The total number

of marks available is 96. The reading and writing sections on this paper are linked by a theme.

This focus of this component is:

Section A – Reading: study and analyse selections from a range of non-fiction texts.

This paper features two unseen non-fiction extracts, from 20th- and 21st-century texts. One of

these texts is literary non-fiction.The word count across the two extracts is approximately 1000

words. The minimum length of an extract will always be 300 words. The specification identifies that:

‘Text types studied should include a range of non-fiction forms, such as journalism (for example

articles and reviews), speeches, journals and reference book extracts. Text types should also

include literary non-fiction, such as selections from autobiography, letters, obituaries and travel

writing.’

The questions are on Text 1 (Questions 1 to 3), followed by Text 2 (Questions 4 to 6). There are a

mixture of short and extended response questions on the extracts. Candidates’ ability to synthesise

across two texts will be assessed in a separate question, 7a, which will focus on similarities in the

texts. The final question of this section, 7b, requires candidates to compare the writers’ ideas and

perspectives and how they are presented in the two texts.

Section B – Transactional writing: explore and develop transactional writing skills, for example

letters, articles, reports.

There are two writing tasks, linked by a theme to the reading extracts. Candidates pick one

question to respond to. It is possible for the same form (for example a letter, an article) to be

present on both tasks in the same paper but with a different focus and/or audience. For this series,

the two tasks were to write a newspaper article about the effect(s) of music on people or a review

of a band, concert, film or book.

The Assessment Objectives for this paper are:

Section A: Reading

AO1:

Identify and interpret explicit and implicit information and ideas (Q1, Q4)

Select and synthesise evidence from different texts (Q7a)

AO2: Explain, comment on and analyse how writers use language and structure to achieve effects

and influence readers, using relevant subject terminology to support their views (Q2, Q3, Q5)
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AO3: Compare writers’ ideas and perspectives, as well as how these are conveyed, across two or

more texts (Q7b)

AO4: Evaluate texts critically and support this with appropriate textual references (Q6)

Section B: Writing

AO5:

Communicate clearly, effectively and imaginatively, selecting and adapting tone, style and

register for different forms, purposes and audiences (Q8 or Q9)

Organise information and ideas, using structural and grammatical features to support coherence

and cohesion of texts (Q8 or Q9)

AO6 Candidates must use a range of vocabulary and sentence structures for clarity, purpose and

effect, with accurate spelling and punctuation (Q8 or Q9)

It was clear that candidates were all able to respond to unseen 20th- and 21st-century non-fiction in

the examination. They were able to read substantial pieces of writing, including whole and

extended texts that make significant demands in terms of content, structure and the quality of the

language. Throughout the qualification, candidates had been prepared well and all had, at different

levels, developed the skills of interpretation, analysis and evaluation across the types of text that

are identified in the specification.

It was also clear that candidates used what they learned about different text types identified in the

specification to feed into their transactional writing. As the specification identifies:

‘Students should use what they have learned about different text types to feed into their

transactional writing. They should be introduced to, and be given the opportunity to practise, a

range of non-fiction writing techniques and planning and proofreading skills.’

Candidates had, pleasingly, been given the opportunity to practise a range of non-fiction writing

techniques and planning and proofreading skills.

The responses of candidates had some positive features. Examiners were impressed by:

evidence that the majority of candidates had understood the content of and ideas in the texts

completion of the questions in the paper and coverage of all of the assessment objectives

the use of evaluative vocabulary for AO4

the ability to make at least some meaningful comparisons for AO3

writing that showed a range of ideas and suitable tone, style and register for audience and

purpose

Less successful responses:

showed some confusion about which assessment objectives were being assessed in which

questions

an insecure grasp of language and structure with a lack of understanding of how language and

structure were used,
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feature-spotting or confusion of terms

had limited comment on evaluation and relied heavily on description of ideas or events for their

AO4 responses

failed to support points using appropriate textual evidence

lacked organisation of writing

lacked accurate spelling and secure control of punctuation

Overall, examiners were impressed with the performance of and range of responses from

candidates. It was clear that candidates had been able to understand the ideas in at least one of the

texts, and their own writing was often enthusiastic and had a clear sense of purpose and audience

in the voice and ideas used.
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Question 1 

Candidates in the main achieved two marks in this question. The questions are designed with

ramping in mind and to encourage achievement, and this question showed the confidence of

candidates in reading the lines given and finding the information. This question requires

understanding of the first part of bullet 1 of AO1: identify. The important advice for this question is

to read what is being asked for and select the correct information. The few candidates who did not

achieve marks just saw the noun ‘places’ and picked the first places identified in the lines, which

were not where he made public performances.

This response achieves two marks as both responses are acceptable.
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This response achieves two marks as both responses are acceptable.

This response achieves two marks.

Although the spelling is incorrect for the first answer examiners always mark

positively.
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Question 2 

In almost all cases, candidates achieved at least one mark in this question. This question requires

understanding of AO2. Almost all candidates were able to give an example from the text for one

mark, and most were able to comment on how language was being used, though not always

explaining and analysing. Explain is a mid-level skill, comment a lower level skill and analyse a high

level skill, which gives candidates opportunities to achieve across the range.

Candidates are generally very good when it comes to picking quotes for the first part of this

question. Examiners found that candidates did better answering the second part of this language

question than they did for Question 5, perhaps because they can choose a quote themselves

(generally one they are comfortable with). The question was a good discriminator between those

candidates that could identify language, and those that could comment, explain or analyse the

effect it had. Some gave responses repeating the question which did not comment on language,

but most were able to say ‘to emphasise’, ‘to demonstrate’, ‘to explain’ in order to show their

understanding of language. References to specific terminology are unnecessary in order to achieve

a mark as it is how language is used. The example used should be linked to the question – the style

of Milton’s records – not just any example from the lines.

This response achieves a mark for the example and a mark for the comment on

language.
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Although there are crossed-out sections here, there is a relevant example and a

relevant explanation of language.

Examiners will always spend time looking at your response to check whether marks

have been achieved.
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There is a mark awarded for the example, but the second part of the response just

gives examples of language, not how language is used.

Make sure you give a comment on how language ise being used, not just what kind.
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Question 3 

The mark scheme for this question indicates that ‘The mark awarded cannot progress beyond the

top of Level 2 if only language OR structure has been considered.’ It was pleasing to see that in the

main responses had considered both language and structure and that candidates had been

encouraged to be aware of structural points. However, there was some reliance on looking for

common structural points such as sentence types and repetition. Explain is a mid-level skill, 

comment a lower level skill and analyse a high level skill, which gives candidates opportunities to

achieve across the range.

The minimal responses where language AND structure were not dealt with were a good

discriminator, as was the way the effects of language had been explained. were created, and the

analysis was closely linked to the evidence used. Responses that were in Levels 1 and 2 tended to

comment clearly on adverbs, alliteration and descriptive language, and ‘long’ and short sentences

or lists (structure). Language examples commonly selected were the use of adjectives such as ‘spiky’

and ‘muddy’ and place names. Some explanations in lower levels were non-specific: ‘The writer’s

use of language is engaging.’ There was also some confusion about terminology. At these levels

candidates often identified and named devices, but did not demonstrate the skill or understanding

to discuss their use. These responses were characterised by writing without any explanations –

candidates here were good at finding both language and structure features, but not as confident at

explaining them. The responses were much more at a descriptive level, with limited and

underdeveloped evidence.

Responses at the top levels were commenting on both language and structure consistently,

confidently and succinctly. In these levels candidates were exploring and analysing language and

structure, with detailed and discriminating references. Many were able to explore less obvious

features such as the tone of the piece and dealt confidently with the chronology of events and its

significance in this text. Candidates need to consider the use of techniques within the context of the

extract. Stronger answers did this and some picked up well on the fact that Milton ‘became a

spokesman… for the entire African-American community’ and explored what this might mean to a

reader.
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This is a very simple response, which makes a brief comment about Milton that he

was ‘at the top of his game’. The candidate has included one quotation but does not

identify how language or structure are used. There is limited comment and this

response does not move out of Level 1.

12     GCSE English Language 1EN0 02



GCSE English Language 1EN0 02     13



14     GCSE English Language 1EN0 02



This is a succinct and perceptive response which meets everything needed for the

top of Level 5, showing that points do not need to be lengthy. It opens with a point

on the structural development of ideas throughout the text. There is skilful use of

embedded quotations and detailed analysis of language at word level. The effect of

language features including metaphors, statistics and names are considered

thoughtfully. The effect on the reader of structural techniques, such as ‘short,

chronological paragraphs’, repetition, punctuation and long sentences is considered

thoughtfully. The selection of references is discriminating and clarifies the points

being made.

The points you make do not need to be lengthy to achieve the higher levels.
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The candidate makes two developed language points, covering the use of metaphor

and adverbs, supported by relevant quotations. The candidate fully explains the

effect on the reader of both of these techniques, placing the response securely

within Level 3. There is one point on structure, covering the use of complex

sentences and, briefly, short paragraphs. As the language points at times are close

to exploration, a mark at the top of Level 3 is appropriate.
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This is a perceptive response which covers a range of points, showing a

sophisticated understanding of how language and structure are used to achieve

effects and influence readers. This response fulfils all the criteria for Level 5. The

response considers the ‘chronological progression’, listing of titles, contrast and

juxtaposition. There is astute analysis of language at word level. As with the other

script given 15, the selection of references is discriminating and clarifies the points

being made.
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There is clear focus on how the writer interests and engages the reader together

with a range of points on both language and structure. There is consideration of the

use of verbs, direct speech and further word level analysis. A range of points is

made on structure, such as listing and the use of a simple sentence, which lifts this

response into Level 4.
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The candidate comments on short paragraphs and the beginning, middle and end

of the text but there is no real explanation. The candidate has selected two

quotations to support straightforward points on the use of language and provides

some basic comment on their effect on the reader. Overall the response does

enough to fulfil the criteria for Level 2.
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Question 4 

As the questions are ramped, this question requires candidates to add the second part of AO1 to

identify, ‘interpret’. In this case candidates were required to identify and interpretwhat was being

said about Bessie’s voice. The majority of candidates were achieving one mark in this question (only

one mark is available). In the rare cases where a mark was not given it tended to be if the candidate

wrote about the music Bessie sang rather than her voice.

Question 5 

In this question, candidates are given a specific example from the text and asked to explain how

language is used in the example. The example is included in the question to ensure that candidates

are clear about what they are commenting on.

Not all candidates were achieving one mark in this question (only one mark is available). The

candidates who did not achieve a mark either just identified a type of literary feature which may or

may not have been in the text, for example ‘the writer uses personification’, or repeated the

question, ‘uses language to show Bessie’s appearance’. Neither would achieve a mark.
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Question 6 

Candidates in the mid-levels were commenting on and explaining ideas and events in the main,

with straightforward opinion at the beginning and end of the pieces, normally ‘successfully’, with

appropriate and relevant references.

The majority in the mid-levels were able to comment clearly and explain events and ideas, although

some attempted to comment on each one of ‘SITE’ where there was more to say on, for example,

theme and setting. The level of evaluation at this borderline grade was straightforward: ‘The writer

is successful in showing how much he admires Bessie’.

Candidates at the higher levels were at least analysing and at best evaluating ideas, events, themes

or settings. They were exploring and analysing ideas and events in the main, with well-informed

and critical judgement and appropriate, detailed and discriminating references. The majority were

able to analyse and evaluate events and ideas, theme and, in some cases, setting. The level of

evaluation was well-informed and developed, with varied levels of evaluative language used. At the

lowest levels, candidates were at least describing and at best commenting. These candidates were

describing ideas and events in the main, with limited judgement and references. The majority were

able to describe, and some comment on, events and ideas. The level of evaluation at the lowest

levels was limited, with limited evaluative language used and much repetition of Question 3.

The mark scheme for this question indicates that ‘References to writer’s techniques should only be

credited at Level 2 and above if they support the critical judgement of the text.’ It was pleasing to

see that in the main responses had attempted to be evaluative, even just at the level of ‘successful’

or ‘effective’ and that candidates had been encouraged to use evaluative language. There were

responses that very successfully used language and structure (AO2) to underpin the evaluation, but

language and structure sometimes took over. The focus must be on ‘how well’ rather than ‘how’ –

which is AO2.

The quality of evaluative language was a good discriminator, as was the way ‘SITE’ was explained.

Responses that were in Levels 1 and 2 tended to indicate that ‘the writer shows this successfully’,

which did not allow them to meet higher levels by evaluating texts critically, for example in terms of

the audience and purpose of the text, how it may be successful or not successful in different ways.

Candidates should be encouraged to focus on what the question asks them to evaluate, not just

evaluating ‘the text’. The candidates at the highest levels often evaluated the writer’s admiration as

bordering on obsession or sexual attraction, demonstrating more of a detached critical overview, or

the focus of his admiration being too much on her appearance and death than on her music.
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The response offers a detached and critical overview of the text. It does not isolate

language and structure points but looks at the text holistically. The candidate begins

by looking at ‘how captivating the singer really was’. The candidate analyses ideas,

themes and the use of the first-person perspective in this assured response and

there is sufficient evaluation to move it into Level 5. The selection of references is

apt.
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An interesting point is made regarding the use of jazz slang and this is followed by

some explanation of metaphorical language and long sentences. Although the

candidate has focused on using language and structure, there is some use of

evaluative language, such as ‘cleverly’, ‘successfully’ and ‘skilfully’. The final section of

the response is less successful as it just provides examples of various techniques.

Overall, there is enough informed judgement to place the response in the middle of

Level 3.
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There is a sustained focus on the requirements of the question; the candidate

presents a critical overview which justifies a mark just within Level 5. Textual

references are used in a discriminating and persuasive way for the majority of the

response. The evaluation of the writer’s success is sustained, with examples

including ‘therefore highlighting how brilliant and talented’, ‘demonstrating the

writer’s infatuation’, ‘creating uplifting and beautiful images’, and ‘making her

appear more special’.
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The response focuses on the SITE elements. Whilst there are informed judgements

throughout the response, these are not developed. References are carefully chosen

to support points and are appropriate and relevant. This response is stronger in its

attempt to evaluate than the other Level 3 response.
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There is some relevant comment on the ideas in the text such as how the writer has

‘admiration and almost love’ for Bessie. There is some confusion about some of the

ideas, such as how Bessie has ‘no mannerisms’ and the literal interpretation of ‘cats

and kittens being hypnotized’. The selection of references is valid, but not

developed. Overall, this meets all the criteria for Level 2.
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Question 7 

Question 7a

Most candidates were achieving at least Level 2 for this question. The questions are designed with

ramping in mind and to encourage achievement, and this question requires understanding of the

second bullet point of AO1: select and synthesise. Candidates in the mid-levels were able to give at

least two or three similarities, demonstrating clear synthesis and valid evidence. Candidates at the

highest levels were able to give a number of similarities, demonstrating detailed synthesis and

appropriate and relevant evidence.

Even the lowest level candidates were able to give at least one similarity, although with little

synthesis or evidence.

This question requires understanding of the second bullet point of AO1: select and synthesise. In a

minority of cases candidates attempted to examine differences, and these differences were

credited in the answers to 7b (these were together to be marked in the ePen system).

Question 7b

It was pleasing to see that in almost all of the responses marked candidates had compared the two

texts to achieve at least Level 2. Responses at the mid-level considered a range of comparisons

between the texts, with comment and explanation of writers’ ideas including theme, language

and/or structure. At this level the use of references was appropriate and relevant to the points

being made.Responses at the highest level considered a wide and varied range of comparisons

between the texts, with exploration and analysis of writers’ ideas and perspectives including theme,

language and/or structure. At this level the use of references was balanced across the texts and

fully supported the points being made.Responses at the lowest levels considered one or more

obvious comparisons between the texts, with comment on writers’ ideas. At this level the use of

references was limited. Even at this level there was an attempt to compare the texts.

The mark scheme for this question indicates that ‘Responses that are unbalanced will not be able to

access Level 3 or above, where explanation of writers’ ideas and perspectives is required alongside

a range of comparisons between texts.’ It was pleasing to see that almost all responses were able

to compare texts, even at a basic level. The range of comparisons, level of comment on both ideas

and perspectives and the use of references was a discriminator. The high-level responses tended to

focus more on perspectives as well as ideas, for example the obituary taking a more objective

perspective than the extract from the book.
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This meets all Level 3 bullets for 7a. There is a detailed understanding of similarities

(‘original’, ‘influence of other people’, ‘expressed themselves’) with relevant

evidence.

The 7b response offers a wide range of similarities and differences throughout. The

candidate explores how both singers are presented as ‘brave’ but sees differences

in how they measure success. The text on Bessie is seen as more emotional

compared with the factual information given about Milton.
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There is detailed understanding of similarities in 7a. The fact that both singers

appealed to an audience beyond their respective genres is substantiated.The

individual style of Bessie’s singing and Milton’s guitar playing is highlighted and

supported with references.  Milton’s versatility is compared with the various

responses Bessie could elicit from her audiences. Appropriate references

throughout in a synthesis of the two texts.

The 7b response compares different ideas on what lies behind success – talent in

text 1 and personality/looks in text 2. A close comparison is drawn between the

description of Milton’s guitar playing and the description of Bessie’s appearance

with analysis of the use of language in each case. A convincing comparison is drawn

between the breadth of Milton’s influence in Black society with the intense musical

focus of Bessie’s life. The candidate comments that whereas Milton had a role as a

Black spokesperson, Bessie’s death is linked to racism in her contemporary society.

This is very detailed, balanced and discriminating and the analysis made of the

various ideas and perspectives within the two texts is well-explained and

convincing.

GCSE English Language 1EN0 02     53



54     GCSE English Language 1EN0 02



GCSE English Language 1EN0 02     55



56     GCSE English Language 1EN0 02



For 7a there is a detailed understanding of similarities. Both singers are out of the

ordinary, are evocative and emotional and died tragically. Relevant support is

offered.

In 7b the candidate considers language. There is a valid interpretation considering

how the artists take inspiration from others, with supporting examples.

Subsequently the candidate develops varied comparisons and references are

balanced across both texts. This candidate does more than is required to achieve

full marks.
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In 7a two valid points of comparison are offered, albeit in a formulaic way. The

economical approach is perfectly acceptable for this question.

The candidate considers a range of comparisons in 7b although the points on

punctuation are limited in scope. The comments about the two writers’ different

perspectives are thoughtful.
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Question 8 

Examiners noted a wide range of responses being offered and the question successfully allowed

candidates to draw from a wide range of personal experiences. As one examiner noted ‘Music plays

a huge part in the lives of many young people and this was demonstrated by the popularity of this

question’. In the most successful responses, candidates had sophisticated use of tone and

narrative. The use of rhetorical questions and sentence variety along with taking the reader on the

‘journey’ with the writer created much engagement and were described as ‘thoroughly enjoyable’.

In contrast the more ‘pedestrian’ answers showed a lack of organisation and often a were just a list

of personal music tastes.

This question demonstrated the confidence candidates had in interpreting writing questions. This is

an important point to note – there is no -right or wrong’ way to answer the question. Some

candidates wrote in a thoughtful and sometimes heartfelt way about how music affected them

personally while others explained the effects in a more general way, often using the bullet points to

structure their responses. Most explained the effects of listening to music while a minority also took

into account the effects of making music.

In terms of register it was clear that the majority of the candidates knew how to write a newspaper

article, however there were some that produced responses that were more like an essay.

Examiners noted that candidates need to manage their time better, as even responses that started

off strong appeared unfinished or rushed at the end. Some referred to technology and downloads.

Some referred to society and the wider world and there were comments on how music affects

people positively, negatively or both. Some candidates referred to Grenfell, the Manchester

bombing or significant events that inspire people to release music and the effect of that on us as

listeners.

All the candidates seemed to have something to say on the topic – the majority sang the praises of

music and discussed its beneficial effects, and some produced responses identifying music’s

negative influences. Most candidates did recognise negative influences (for example ‘drill’ and ‘rap’

genres causing young people to behave in a violent manner and encouraging knife-crime) but many

dismissed them as minor in comparison the positive influences. Some candidates looked at the

impact of music through time and others concentrated on how music affects our views. There were

some interesting references to music from the 60’s, 80’s or 90’s demonstrating a wide variety of

styles candidates were interested in.

It was clearly a topic that engaged candidates. The enthusiasm for the content sometimes meant

that candidates were not always able to produce responses that demonstrated full awareness of

audience and purpose. Better candidates produced responses that were effective and sometimes

quite sophisticated with good control.A couple of examiners commented that the task allowed

candidates to be stylish and humorous in their writing. Candidates were often clear in their use of

rhetorical and structural features such as direct address and sub-headings.
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AO5: This candidate has an engaging and sophisticated voice throughout and the

response is highly appropriate for a newspaper article. The response begins in an

imaginative way, involving the reader, and this is sustained. Audience responses are

shaped with subtlety, for example ‘Although we all share a hatred for chit chat’ and

‘Simply indescribable’. Tone and style are well judged and sustained, with examples

including ‘It’s difficult to disagree with the queen of pop’. The response achieves all

of the Level 5 criteria.

AO6: The response is written with a high degree of accuracy and an extensive

vocabulary is used strategically, e.g. ‘devouring’, ‘revolutionary’ and ‘comprehend’.

Punctuation is used with accuracy and there is a range of sentence structures used

selectively for effect.
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AO5: The response attempts to engage the reader with rhetorical features and

direct address: ‘don’t you think?’ This is buttressed with informal expression: ‘Well, it

turns out…’ and ‘don’t feel horrible when you are listening…’ There are attempts to

comment on the range of appeals that music offers: ‘a huge tool in finding out

about one’s personality’, ‘can also be attached to memories’. These ideas remain

undeveloped and are not managed cohesively. This is worthy of a mark low in

Level 4.

AO6: There is a fairly wide range of vocabulary but insufficient control is exercised

over punctuation and sentence structure.
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AO5: The candidate works through the three bullets provided in the question.

Personal observations on ‘grime’ are developed but comments on the pop industry

and classical music remain unexplored. Appropriate observations on where people

listen to music are offered and there is some general comment on how music

affects feelings. This is enough for a Level 3 mark but does not quite edge into

Level 4.

AO6: Vocabulary is accurate and varied whilst basic punctuation is functional but

not carefully managed.
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Question 9 

Examiners felt that this task produced some fascinating responses, not least for the number of

books reviewed. The majority of candidates chose films, bands and concerts. One team member

identified that a ‘very well written response prompted me to look up the band in question as it

sounded so good (and I might even listen to them sometime!)’. The responses were quite varied

with some being a bit of a tirade about how good the band/film in question was but there were

many that knew how to write a review and were able to select their content to suit their intended

audience. Better responses were lively and entertaining for the reader, offering persuasive ideas.

One examiner noted ‘the best responses could have been published and it was astonishing to see

the ability of these candidates to produce such responses within the time limits’. Weaker responses

had little to say other than describing the plot of a film or book and many may have run out of time

as there were a number of very short responses.

One examiner noted:

‘I gained a masterclass in groups such as Queen, Nirvana, The Marvel Cinematic Universe and Lord

of the Rings, to name but a few. These responses were much more stylistic and engaging and I

found the marks achieved were higher and there was clear direction in the question as students

had more to say with a clear idea of what journey they wanted to take their reader on.’

Examiners felt that this question enabled candidates to demonstrate their writing style and that all

candidates were able to relate to music/books/festivals which meant that the direction was very

accessible. One examiner wrote:

‘I saw a lot of super responses. Candidates were genuinely enthusiastic about what they chose to

review and a significant minority managed to adopt exactly the right tone and approach to

reviewing. Some of the best criticised things they didn’t like even though they were overwhelmingly

approving.’
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AO5: This is a very controlled response, reminiscent of the kind of review presented

in a retrospective or on a ‘Greatest Hits’ album. The opening is sophisticated,

offering nuanced judgements. Factual material is enlivened by a range of

appropriate idioms and phrases: ‘just shy of a year’, ‘arena-filling hits’, ‘sudden

burst’. The description of Morrisey is vivid and theatrical whilst tropes characteristic

of music reviews are effectively employed to summarise the band’s performances.

AO6: A wide range of punctuation and vocabulary is employed effectively and

strategically.
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AO5: This very personal, subjective response qualifies as a review. Indeed, similar

approaches are adopted by columnists in newspapers and magazines. It shows

awareness of audience and purpose and certainly expresses and orders ideas in

quite an engaging way, following the prompts offered in the question. A mark high

in Level 2 is appropriate.

AO6: The vocabulary is varied, if repetitive, and punctuation is used accurately,

which places this response in Level 3.
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Section B

General Comments on Writing

At the Grade 4 borderline candidates tended to at least have straightforward and at best

appropriate use of tone, style and register, selecting material and stylistic or rhetorical devices to

suit audience and purpose. At this borderline level candidates tended to connect, but not always

develop, ideas and information, with some structural and grammatical features and paragraphing.

In the best responses candidates tended to at least have effective and at best sustained use of

tone, style and register, managing material and stylistic or rhetorical devices to suit audience and

purpose. At this level candidates tended to manage (but not always manipulate) ideas and

information, with a range of structural and grammatical features and paragraphing. Even at the

lowest levels candidates tended to offer a basic response. They always had straightforward use of

tone, style and register, with audience and purpose not always clear. At this level candidates tended

to express but not always connect ideas and information, with limited use of structural and

grammatical features and paragraphing.

The main areas that discriminated the writing responses were:

whether candidates could meet both parts of the first part of bullet one in the mark scheme for

AO5 – for example they often expressed ideas to achieve in Level 2, but these ideas lacked the

order for the second part of that bullet. In Level 3, they may have connected ideas but not

developed them.

the success of tone, style and register in AO5.

the spelling of basic vocabulary in AO6.

the accuracy of punctuation and use of varied punctuation in AO6.

the use of a range of sentence structures for AO6.

Sentence structure was clearly an area centres had focussed on: varying the way sentences begin;

more use of subordinate clauses to begin complex sentences; effective use of one-word sentences

and one-sentence paragraphs to demonstrate conscious crafting. Some candidates attempted to

use ambitious vocabulary while some seemed to steer away from ambitious vocabulary in order to

maintain accuracy.A key message to centres is to focus on crafting and organisation whatever the

nature of the task. This was a common weakness running through all but the very best answers. Be

ambitious in the structure, vocabulary and range of ideas and try to be creative and original.
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Paper Summary
Based on their performance on the paper, candidates are offered the following advice:

For the AO2 (language and structure) questions, make sure you are offering ideas about how

language is used. For Question 2 many of you were able to give an example, but sometimes you

did not offer a comment about how language was used. For Question 5 the example is given for

you, so read the example and talk about how language is used rather than selecting another

example from it.

For Question 3, consider the way Text 1 has tried to engage and interest you as the reader. You

could pay particular attention to the opening and closing of the whole text as these are important

points for any writer – this is different to Paper 1 where only a certain section is required. The

opening and closing of the text will help you to see how the writer has shaped their text to

initially gain the interest of the reader, and then how the closing comment leaves them at a

particular point.

In Question 3 try to cover points on both language and structure, commenting on the different

techniques that have been used by the writer and how they engage and interest the reader.

For your evaluations, make sure you are thinking about which elements from SITE are useful for

the text you have read, and use evaluative vocabulary when you are commenting. You do not

need to comment on language and structure here unless this supports your evaluation. For

example, you can think about the audience and purpose of the text and whether it would be

successful for readers or not. Link this specifically to the question, avoid being vague and saying

things like ‘the writer does this successfully’.

For question 7a always comment on similarities. You can comment on differences in 7b. There

are only 6 marks for 7a so be brief and succinct here. In 7b link comparisons back to ideas of the

writers and their perspectives.

When you are writing, always think about your reader, what information and ideas you want to

develop and how you want the reader to react at different parts of your writing; then choose the

best words, phrases or techniques available to you to achieve those effects.

Think carefully about how you will begin to write so that it is engaging for your reader from the

very start.

As you begin to write, know where you will end. This will help you to write in a manner that is

cohesive and coherent for your reader.

Take care throughout with accuracy: spelling, punctuation and grammar

In writing, focus on crafting and organisation whatever the nature of the task.

Be ambitious in your structure, vocabulary and range of ideas and try to be creative and original.

Use the number of marks available for each question as an indication of how long you should

spend answering each question.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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