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Introduction

Component 3: Theatre Makers in Practice


This examination requires candidates to show knowledge and understanding of the work of 
theatre makers and their creative choices, and to analyse and evaluate their own experience 
of a live theatre performance, in terms of both performance and design.

This written examination has been extended from 90 minutes to 1 hour and 45 minutes in 
length since the last Principal’s report was published in 2019. 2022 was the first series where 
a full cohort of candidates had accessed the additional 15 minutes of time. A very small 
cohort sat the examination in 2020 and 2021 due to the pandemic. In addition, as part of the 
post-pandemic examination adaptations, Pearson published Advance Information regarding 
the examination extracts in February 2022.

The paper is split into two sections and is structured in terms of demand; this is most evident 
within the stepped questions in Section A.

Section A: Bringing Texts to Life

This section is worth 45 marks and offers a choice of six questions, each related to a single 
prescribed text that candidates will have explored in preparation for the examination. 
Candidates must answer all five sub-questions in relation to the single prescribed text on 
which they have been prepared.

Prescribed texts are divided into two lists to support centres in meeting the contrast 
requirements between the texts chosen for Component 2 and Component 3. Four new set 
texts were added to the specification this year and the paper was split into two discrete 
papers: 1DR03A (pre-1954 texts) and 1DR03B (post 2000 texts).

Centres were required to submit the correct entry code for Component 3 to ensure that they 
received the correct Question Paper. There was also a requirement to indicate text choice on 
the GCSE Drama home page. This will also be required in 2023 and throughout the lifetime of 
the qualification.

More details regarding entry codes and text choices can be found on p.5-8, p.47-8, p.51 and 
p.74 of the issue 4 specification.

The single Assessment Objective (AO) for this part of the examination is AO3 (knowledge and 
understanding). Candidates need to consider how both performers, directors and designers 
practically realise ideas in performance to bring the text to life. They will respond to an 
unseen extract from the chosen text and are required to demonstrate knowledge of the 
whole text in their response to (b)(ii) and of the performance context in (b)(i).
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Section B: Live Theatre Evaluation

This section is worth 15 marks and is based on a theatre performance seen by candidates as 
a member of the audience. This performance must not be of a prescribed text from 
Component 3; zero marks were awarded to live theatre responses based on any Component 
3 set text, other than in exceptional circumstances, where advance permission had been 
granted by Pearson or where the set text was newly introduced.

Centres taking the examination this year were able to prepare candidates to respond either 
to a live or streamed/recorded performance. Subject to Ofqual approval, it will be possible to 
continue to use live streamed/recorded productions for the live theatre evaluation in 
Component 3 in summer 2023 . Peer performances are permitted at GCSE level to provide 
the widest possible choice for GCSE candidates in responding to live theatre.

The single AO for this part of the examination is AO4 (analyse and evaluate). Candidates must 
respond to two sub-questions, one considering the production seen in terms of design and 
the other considering the production seen in terms of performance skills.

Candidates may use their live theatre evaluation notes, of up to a maximum of 500 words, to 
support responses to this part of the examination. Centres are reminded that notes must not 
be submitted with the examination paper; these must be retained by the centre and kept 
until after the post-results services deadline. Further details regarding live performance can 
be found on p.8 and p.49-50 of the issue 4 specification.

2022 examination feedback – Section A: Bringing Texts to Life

Candidates responded to five of the six texts available on the 1DR03A option paper, but An 
Inspector Calls and The Crucible were significantly more popular than A Doll’s House, 
Government Inspector and Twelfth Night. There were no intentional responses to Antigone. This 
is as expected, as both Antigone and A Doll’s House were introduced mid-way through the 
2022 series, to provide greater diversity in the GCSE Drama offer to centres.

Candidates were required to tick a box to indicate on which text/question number they 
would be answering and due to the re-structure of the papers, many candidates became 
confused about this. This will be clarified for candidates on the 2023 paper.

The majority of candidates answered on the text for which they had evidently been prepared 
for the examination. There was a minority of candidates who responded to more than one 
text or who made an attempt at responding to a text with which they were clearly unfamiliar.
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Question (Q) (a) – sub-questions (i) and (ii)

Q(a)(i) and (ii) are the lowest demand questions, requiring concise ideas for performance 
and short, linked reasons for each idea. The maximum mark for each question is 4 and 6 
marks respectively; in each case, half the marks are awarded for relevant ideas/suggestions 
for performance skills offered and half the marks are awarded for linked reasons for these 
‘ways’ of using performance skills.

In the 2206 paper, for Q(a)(i) across all texts/questions, candidates were asked to write as a 
performer, playing a named character from the extract, and offering two uses of non-verbal 
skills for that character. The question also required reasons for each choice to be offered, to 
support the candidate’s knowledge and understanding of playing this character, at this 
moment in the text.

Most candidates were able fully to meet the requirements of this question. The most usual 
reason for candidates not achieving full marks was linked to misunderstanding the question. 
This tended to occur where candidates had offered the wrong skill, for example vocal rather 
than non-verbal. There were incomplete responses to this question and responses where 
candidates had offered no reasons for their choices or where reasons offered were 
inappropriate to the character. However, the majority of candidates had been well-prepared 
for this question and were able to access all marks available.

Q(a)(ii) offered a short statement about a second named character and asked candidates to 
offer three suggestions about playing this character. Suggestions offered included a wide 
range of skills including non-verbal and use of space/proxemics, although the most popular 
choices were a mixture of physical and vocal examples. Some candidates offered more than 
one example of vocal and/or physical skills and this is permitted, as long as the examples 
focus on a different aspect of how the performance skill was used.

As with (a)(i), many candidates were able fully to meet the requirements of this question. The 
most usual reason for candidates not achieving full marks was linked to misunderstanding 
the question and drifting away from the character statement or not linking clearly to the 
extract provided. There were also incomplete responses to this question, and, in a minority of 
cases, reasons were repeated almost identically or were not offered.

In the 2022 examination series, many candidates extended their answers onto additional 
pages, rather than using the structure provided in the answer booklet. In these cases, the 
time spent on these questions may have impacted negatively on the time available for 
candidates to complete the medium and higher demand questions across the whole paper. 
Centres are strongly reminded to support candidates in practising making these responses 
short, sharp and clearly relevant to the question. The space provided in the answer booklet is 
more than adequate to allow candidates to achieve the full 4 and 6 marks for these 
questions.
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Q(b) – sub-question (i)

In terms of the stepped structure of the paper, Q(b)(i) is of medium demand, requiring a 
more developed response than to Q(a)(i) and Q(a)(ii), with the candidate writing as a director. 
The maximum mark for this question is 9 and the question is assessed using a levels-based 
mark scheme, comprising three levels. Candidates are asked to write as a director of the 
chosen extract, showing knowledge and understanding how one production element could 
be used to realise this extract in performance.

There is also a requirement within this question for candidates to make reference to the 
performance context: the time when the play was created and performed. Many 
candidates became confused about the difference here between the time when the play was 
set and the time when the text was created, particularly where the text had been created in 
one time and set in another. There were also candidates who repeated the information 
stated at the beginning of each extract, rather than using the context within their response. 
Please see the FAQ document (available on the website) for further guidance regarding 
context and the updated prescribed text guides, which offer information regarding the 
performance context to each text.

In the 2022 examination, candidates were offered the choice of three production elements: 
costume, set or staging furniture. The most popular choices were set and costume, with 
fewer candidates choosing to write about staging. A minority of candidates chose to write 
about two or three elements, limiting the marks available for their response, because marks 
will only be awarded for ideas relating to one production element.

In general, whilst a number of ideas was offered in almost all responses, candidates found it 
difficult to put their ideas into an appropriately directorial context, perhaps referring to a 
chosen performance style. Where this was done, candidates were often able to link concisely 
to the contextual information, for example, noting that the original performance of The 
Crucible was historically accurate to 17th Century Salem and that their naturalistic costume 
design would take the same approach.

Costume was a popular choice – responses offered a range of ideas for style, colour and 
fabric, although not all of these aspects of costume were covered by all responses. In some 
cases, ideas were offered for characters who were not on stage in the given extract (for 
example, Eric in An Inspector Calls), and this tendency was perhaps due to candidates having 
over-prepared on the extended extract provided as Advance Information.
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Responses must show a grasp of the specified extract; examiners struggled to find 
rewardable material for these examples. Similarly, there was a number of responses where 
choices were made that would work better on screen, in close up, rather than on stage, for 
example, details of jewellery that would not be visible for the majority of the audience in 
most performance spaces. There were also responses which offered inappropriate choices 
for the extract, for example, overcoats and hats worn by characters who had spent the entire 
play inside.

High-achieving responses offered ideas for costume which were clearly supported by the 
candidates' ideas for the performance of the extract, for example in terms of performance 
style and setting. These covered the specifics of fabric, costume and/or style and offered 
some understanding of how effects might be achieved, for example, stains or tears needed 
to show a specific character journey.

Examples were theatrical rather than cinematic, and made helpful reference to the audience 
and the appropriate performance context, embedding this into their own ideas for costume. 
There was also a clear grasp of the difference between costume selected by a director 
(perhaps working with a designer) and clothes.

Set was also a popular choice, although this often yielded descriptive answers. An overlap of 
content between set and stage furniture was noted, with some set design questions 
focussing on the use of props/stage furniture, rather than placing these items within the set 
as a whole. Examiners marked these responses positively, rewarding all relevant ideas and 
disregarding ideas that drifted too far from the specified element.

This question is an opportunity for candidates to demonstrate creativity and originality of 
design: however, often the higher-achieving candidates stayed closely in line with the original 
staging of the piece, using their understanding of the playwright’s intention to influence their 
design ideas for set.

Higher-achieving responses on set offered creative and well-considered ideas, which showed 
a clear grasp of using these design elements in performance. Technical language was used 
effectively, with references made to terms such as flats, projection, trucks etc. There was a 
sense of detail to these ideas, which showed both a grasp of the role of the designer, and a 
clear consideration of the audience.

Staging was the most problematic choice for candidates. Many moved away from staging as 
a production element and drifted instead into writing about staging in terms of proxemics 
and blocking, offering ideas for the positioning of performers. This type of response found it 
difficult to meet the demands of the question because candidates were often writing as a 
director with a performance focus, rather than as a director of staging as a production 
element.
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Higher-achieving responses:

placed the extract on a specific stage or type of stage
made use of staging vocabulary such as exit/entrance, centre-stage, sight-lines etc
referred to the way the stage allowed impact to be created for the audience in this specific 
extract.

These were theatrical choices and made helpful reference to the appropriate performance 
context.

Please refer to the FAQ document (available on the website) for more details about staging as 
a design element.

Q(b) – sub-question (ii)

In terms of the stepped structure of the paper, Q(b)(ii) is of a higher demand, requiring 
extended and developed responses with the candidate writing as a director. The maximum 
mark for this question is 12 marks and the question is assessed using a levels-based mark 
scheme, made up of three levels.

For Q(b)(ii) across all texts/questions, candidates were offered a short statement about a 
third named character. They were asked to write as a director, directing this character, 
considering the statement in terms of the extract and of the complete text. Three bullet 
points are included with this question, designed to support the candidate in structuring their 
response. Candidates must respond to all three bullet points in order to access all levels of 
achievement.

In 2022, whilst the majority of candidates were able to address the specifics of the extract 
effectively, there was a significant increase in responses that appeared pre-prepared, with 
insufficient focus on the complete text or with a focus on the extended, rather than the 
examination, extract. Others lacked a clear focus on the choices candidates might make as a 
director. Some drifted into writing as a performer or into writing about the character’s 
choices in terms of voice, physicality and/or stage space, rather than as a performer being 
directed. There were also responses where candidates had made the choice to write about 
only one of the three bullet points, limiting the marks available.

The vast majority of responses demonstrated a thorough and well-prepared grasp of how the 
chosen character might be realised in performance, considering all three bullet-points and 
using the viewpoint of the director. Higher-achieving responses also demonstrated the 
candidates’ knowledge and understanding of working as a director of performers, and of the 
way this character might be realised at this moment in the play, compared with other key 
moments.
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Q(c)

Q(c) is the highest demand question on the paper, requiring extended and developed 
responses, with the candidate writing as a designer and offering detailed design ideas for 
realising the extract practically. The maximum mark for this question is 14 marks and the 
question is assessed using a levels-based mark scheme, made up of four levels, with this 
additional level reflecting the additional demand built into this question.

Candidates were asked to write as a designer of the chosen extract, showing knowledge and 
understanding of how one design element could be used to realise this extract in 
performance. In 2022, candidates were offered the choice of three design elements: lighting, 
props/stage furniture and sound. Some candidates chose to write about all three elements, 
limiting the marks available for their response, because marks will only be awarded for ideas 
relating to one design element. The most popular choice was lighting, followed fairly evenly 
by props/stage furniture and sound.

The majority of candidates did manage to answer this question, often with some success. 
However, in many cases, there was a lack of understanding of the role of a designer and the 
application of technical vocabulary. Some candidates offered ideas which linked with the 
whole play or to the extended extract rather than the examination extract, but most tended 
to understand the content and potential of the specified scene. There were also some very 
short responses and some candidates were unable to complete this question due to timing 
issues.

Props/stage furniture was a popular choice, although this often yielded descriptive 
answers. An overlap of content between set and stage furniture was noted, with some 
responses considering the set as a whole. Examiners marked these responses positively, 
rewarding all relevant ideas and disregarding ideas that drifted too far from the specified 
element. This question is an opportunity for candidates to demonstrate creativity and 
originality of design. Often, the higher-achieving candidates stayed closely in line with the 
original staging of the piece, using their understanding of the playwright’s intention to 
influence their design ideas for props/stage furniture and set.

Props were less successful as a design element, with candidates sometimes mentioning how 
the props might be used by the actors on stage. Technical detail was often absent from these 
responses, with at times, a sense of the cinematic in place because props were described 
that the audience would have had difficulty seeing from the auditorium.
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There were also some ideas offered that were cinematic in other ways, for examples slowly-
disintegrating flower arrangements, with no consideration of how this effect would be 
achieved as part of a live performance. Many candidates were able to suggest helpful pieces 
of stage furniture, with consideration of positioning, size/scale, style, colour and material, as 
well as clear links to the way these items of stage furniture would be used by the actors 
within the extract.

Higher-achieving responses on props/stage furniture offered creative and well-considered 
ideas that showed a clear grasp of using these production elements in performance. 
Technical language was used effectively and there was a sense of detail to the ideas, which 
showed a strong grasp of the role of the director, and a clear consideration of the audience.

Lighting was also a popular choice for this question, but it did present some issues for 
candidates. Many had understood the principle of colour use within lighting, and were able 
to discuss colour symbolism and coloured lighting states, that they intended to use to light 
the extract. Similarly, there were many examples that linked to the use of gobos, blackouts 
and spotlights and showed some understanding of these. Some candidates were able to 
reference the chosen performance style and/or the way lighting would enhance the extract 
overall, clearly attempting to place themselves in the role of the director.

However, in many instances the ideas themselves tended to lack sufficiently-considered 
connection to the extract; suggestions were often explained very briefly. In some responses, 
too many lighting states were offered and/or lighting ideas that were confusing and 
disjointed; combinations were offered that were more likely to undermine, than enhance, the 
impact of the extract.

Some ideas showed misunderstandings about lighting vocabulary, for example, references to 
white/black gels and dark/black lighting. The majority of candidates considered health and 
safety when offering ideas to create candle light and firelight on stage, although there was a 
minority who had not considered the implications of using naked flames on stage.

Higher-achieving responses offered ideas for lighting that supported the realisation of the 
extract. They made use of existing information about setting and stage directions, and/or 
using additional lighting effects appropriately and creatively. There was a clear sense of how 
the lighting states would be used, often with a ‘less is more’ approach to the lighting. There 
was reference to the director’s intentions for the extract and a clear sense of using lighting to 
enhance the performance of the extract for the audience.
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Sound was a less popular option, although there were some effective and clear examples 
offered that often supported the realisation of the extract. Lower-achieving responses to this 
question lacked a clear grasp of how sound might be used to enhance the extract, offering 
inappropriate or extremely general examples, which lacked knowledge and understanding of 
the extract. There were also candidates who offered vocal examples, rather than focussing 
on sound, as a production element.

High-achieving responses offered ideas for sound that enhanced the production of the 
extract. They made use of existing stage directions/sound cues and used additional sound 
cues appropriately and creatively. There were ideas for diegetic and non-diegetic sound FX 
and a creative approach to sound was seen. There was a clear sense of how the sound would 
be used, with technical vocabulary, including phrases such as surround sound, recorded 
sound FX, live sound FX and indications of volume/recording levels, as well as helpful 
reference to the audience.

2022 examination feedback – Section B: Live Theatre Evaluation

Section B has only one question, to which all candidates should respond: Q7, which is broken 
down into two parts, a) and b). The questions are identical on both the 1DR03A and 1DR03B 
option papers.

For this section, candidates evaluate a production that they have seen ‘live’. Streamed and 
recorded performances are always permitted under special circumstances; the various 
lockdowns were deemed such a circumstance due to the closure of the theatres and difficulty 
in organising trips for an entire cohort.

As such, candidates in 2022 were able to write about either a production seen live ‘in person’, 
or a streamed or recorded live production, although filmed versions of a plays are not 
permitted. A proposal to OFQUAL is in process, requesting that the requirement for ‘live’ 
theatre to be seen at GCSE is ‘uncoupled’ from this part of the specification, allowing the use 
of streamed or recorded productions for Section B in 2023 and thereafter, for the life of the 
specification.

Centres have a free choice of production for this section of the examination, and, as such, 
candidates responded to an enormous range of productions. In 2022, candidates wrote 
about a mixture of live productions which included A Christmas Carol, The Woman in Black, The 
Curious Incident of the Dog in the Night-time, and a number of touring productions such as 
Broke, as well as a range of streamed work from popular platforms including Frankenstein, 
Peter Pan, Things I Know to be True, After Life, One Man Two Guvnors and Into the Woods. There 
was a relatively even balance of responses to live and recorded work, and examiners 
reported that the option to use streamed performance work proved generally supportive to 
candidates, offering the opportunity to write about some high-quality archive productions.
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There were some examples of pre-prepared answers seen through very similar responses, 
which could have been due to teachers having too much input in the creation of live 
performance notes, and/or due to over-watching streamed performance work. In these 
cases, candidates often found it difficult to provide appropriate evaluative comments 
because their focus was on repeating content from their notes. Centres are reminded that 
notes should act as an aide memoire, and that candidates should use these to support their 
analytical and evaluative skills. In addition, notes must be the candidate’s own work, as per 
the teacher/candidate authentication.

Some candidates wrote about musicals which had little impact on the Q7b sub-question on 
set, but did in some cases impact on the Q7a sub-question. There was a tendency to analyse 
the use of song or the impact of singing, without reference to either specific vocal skills or 
tension.

A minority of candidates wrote about a performance of a Section A set text, which is not 
permitted in Section B, and thus gained no marks for their response. Special consideration 
was allowable for performances of new texts on the specification, because these were 
introduced during the period when there were no terminal examinations taken.

Where candidates had seen devised GCSE pieces with limited set, responses found it difficult 
to offer relevant examples. This was also often the case where candidates had chosen to 
write about musicals, or the use of vocal skills within a song. However, the range of styles and 
performances highlighted the commitment of teachers in enabling candidates to experience 
a wide range of high quality theatre by the most appropriate method for the centre.

Overall, it was clear that this was the section of the examination where candidate responses 
appeared most rushed and where there seemed to be the highest proportion of 
unanswered, or very brief, questions. However, most candidates were able to respond with 
understanding and enthusiasm to the production about which they chose to write. There was 
also a clear focus on the question and the production from many candidates. The level of 
analysis and evaluation was encouraging, with many secure and effective responses offered, 
even where candidates had difficulty with timings across the whole paper.

Question 7 – sub-question (a)

This question is of low to medium demand, offering candidates a ‘breather’ after the high 
demand question at the end of Section A. The maximum mark for this question is 6 and the 
question is assessed using a levels-based mark scheme, made up of three levels. Q7(a) asks 
the candidate to respond analytically as a member of the audience to one key moment 
within the production seen. A moment was deemed to be a continuous section of stage time 
and candidates wrote about moments of varying length from those that lasted a few beats to 
moments that encompassed an entire scene.
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This question was accessible to the majority of candidates, with many able to provide some 
analytical detail of how vocal skills were used to create tension in one moment. Responses 
showed a wide range of observational detail and ability to analyse, but shorter responses 
could score just as highly as more extended ones if the detail was precise. Most candidates 
did attempt to analyse rather than just describe, and the most successful were those able to 
link examples of how voice was used to create tension within a clearly defined moment.

There were responses that offered examples from two or more key moments from the 
production, rather than staying focused on one moment, as required by the question. This 
compromised the level of analytical detail offered in these responses because marks could 
only be awarded for examples relating to one of the offered moments.

There were also responses that focused on recorded or amplified sound, rather than the use 
of voice and vocal skills by performers on stage or where candidates found it difficult to 
connect with the creation of tension. Finally, some candidates discussed physical skills or 
elements of design. In these cases, the candidates had difficulty meeting the demands of the 
question.

Higher-achieving responses to this question were clear, focussed and often very succinct, 
with a wide range of detailed analysis offered. These responses allowed examiners to 
appreciate the candidate’s understanding of the moment presented, and offering a clear 
sense of the candidate’s understanding of how vocal skills were used at this moment, to 
create tension within the performance.

Question 7 – sub-question (b)

This question is of medium demand, providing a slight step up from Q7(a) for the final 
question on the paper. The maximum mark for this question is 9 and the question is 
assessed using a levels-based mark scheme, made up of three levels. Q7 (b) asks the 
candidate to respond analytically and evaluatively, as a member of the audience. This was 
the question most likely to be incomplete or unanswered, suggesting that despite the 
additional 15 minutes, timing needs careful consideration when approaching the paper.

In 2022, the focus of the question was on how the use of set engaged the audience. This 
question was accessible to the majority of candidates and was often answered with 
confidence. Candidates tended to offer a series of specific examples from within the 
performance, although there were those who also analysed and evaluated the overall use of 
set within the performance. Most candidates were able to provide some analytical detail of 
set and offered some evaluation, even where responses were very brief and candidates had 
clearly struggled with timing.
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Higher-achieving responses to this question were coherent, concise and showed a strong 
understanding of set, with a wide range of detailed analysis and linked evaluation offered. In 
these cases, candidates were able to refer to the way the set had been used to support and 
enhance moments within the performance, as well as how it operated in conjunction with 
other design or performance elements. These candidates also tended to place the audience 
at the heart of their response. They demonstrated a clear sense of the candidate’s 
understanding of the place of set within the production as a whole.
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Question 1

In 2022, Question 1 focussed on the new text A Doll's House by Henrik Ibsen, adapted by 
Tanika Gupta. This new text to Edexcel Pearson GCSE Drama was launched in the summer of 
2021, when centres were mid-way through delivery of the course with the 2022 cohort. While 
Pearson wanted to make this text available to all candidates as soon as possible, it was aware 
that uptake would be low in 2022, due to the timing of the launch.

However, for centres opting for this text in 2023, there is already a number of resources on 
the GCSE homepage. The teacher support resources can be found via this link and some 
centre exemplars will also be available from Autumn 2022.

https://qualifications.pearson.com/content/dam/pdf/GCSE/Drama/2016/teaching-and-
learning-materials/GCSE-Drama-C3-new-texts-resources-issue-1.pdf

For those centres who did opt for this text, there was a clear grasp of plot, characters, action 
and setting, seen through both acting/direction and production/design questions.

To meet the requirements of Qb(i), candidates must refer to the context when the text was 
performed and created eg the Henrik Ibsen original created and performed in 1879. What 
some candidates did, instead, was to write about the contextual background to Tanika 
Gupta's adaptation. They did not refer to the original performance context or simply 
repeated the information already given in the Questions and Extracts booklet. This did not 
meet the demands of the fourth bullet point in the assessment grid. Centres are advised to 
spend some time embedding this contextual knowledge in the teaching of this text.

Candidates might choose to focus on the socio-political context in terms of the role of 
women in society at that time, or theatrical details of the original performance, such as the 
influence of naturalism on the first production. The highest-achieving candidates will be able 
to link this contextual information to their own directorial ideas.

In Q1(a)(i), this candidate writes succinctly about using non-verbal skills when playing Dr Rank 
at this moment in the text.

It is notable that, while this candidate has relatively small handwriting, not all of the space 
allowed in the answer booklet has been used.

This is absolutely appropriate for this entry level question, and demonstrates the candidate 
making excellent use of timing.
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Two clear ideas for non-verbal skills are offered (avoiding eye contact 
and close proxemics).

Appropriate reasons are offered for each suggestion (Rank's 
disappointment and his affection towards Niru).

The candidate could have linked their ideas more closely to a specific 
moment in the text but still gains full marks.

Q1ai – 4 Marks

Write clearly and concisely for Q1(a)(i) offering two ideas and two 
linked reasons.

Use the space allowed in the booklet as a guide for how much to write.
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In Q1(a)(ii), this candidate writes with understanding about using performance skills to show 
that Niru is frightened at this moment in the text.

While the addition of clarifying detail shows high level understanding, it is worth noting that 
only 6 marks are available for this question, and that additional points made this early in the 
paper, may compromise timing on the higher demand questions.
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Three clear ideas for performance skills are offered and the first two 
ideas are also developed with some detail.

In addition, reasons are offered for each suggestion, which show a 
grasp of the reasons why Niru may be frightened at this point in the 
extract.

The candidate has offered more points than needed to gain full marks. 

Q01(a)(ii) – 6 Marks

As for Q (a)(i), succinctly for Q1(a)(ii) offering three suggestions and 
three reasons, linked to the character statement.
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This response to Q1(b)(i) demonstrates a response to the question with little consideration of 
the extract or of the time when the play was created and performed.

Candidates should always link the time when the play was created into their own directorial 
ideas for production elements.

For example, they could state that their chosen approach to costume will be naturalistic, just 
as was seen in the original performance.
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This first section of the response includes a detailed outline of Niru's 
costume, with clear ideas about fabric, colour and choice of garment 
and justification in place.

However, reasons given are not linked to this moment in the text 
beyond the selection of an appropriate character to costume.

There is also no consideration of the chosen performance style or how 
this might link to the contextual background of the play.

Level 1

Total: 3 Marks

20GCSE Drama 1DR0 3A



This candidate has responded to (b) (ii) and (c) along the right lines for both questions, 
showing understanding of directing a performer and offering some workable lighting ideas, 
although timing may have adversely affected the development of ideas.
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In question b (ii) the candidate explores ideas for directing a performer 
playing Das at this moment in the play with security and 
understanding. The response covers the use of space, physical and 
vocal skills and alludes briefly to the complete text at the end of the 
response. Ideas show appropriate and generally balanced 
understanding, however this is not developed or linked fully to the 
complete text. A best-fit mark in level 2 (6/12) was therefore awarded.

In question (c), the candidate suggests two different colour washes to 
be used within the extract; although there is little detail of the second 
idea beyond “duller”, the brighter initial idea is well-justified. The third 
(the use of spotlights) is also explored with some understanding, 
creating a largely competent response. More design details, for 
example, consideration of levels of intensity, and transitions, would 
have helped to move the response further up the assessment grid. A 
best-fit mark in level 3 (8/14) was therefore awarded.

Try and develop your ideas for directing a performer as fully as 
possible, linking if you can to examples from the complete text, which 
show your understanding of the character’s journey throughout the 
play.

Use as much technical vocabulary as you can in question c.
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Question 2

An Inspector Calls was once again, one of the most popular texts this series.

The vast majority of candidates chose to set their productions in similar time periods to the 
original performance, if not the same time precisely, and this was supportive of production 
and design ideas in particular. There was a clear grasp of plot, characters, action and setting 
seen through both acting/direction and production/design questions.

To meet the requirements of Q2b(i), candidates must refer to the context when the text was 
performed and created eg 1945/6. What some candidates did instead, was to write purely 
about the time when the play was set (1912 Edwardian England) without referring to the 
original performance context or by simply repeating the information already given in the 
Questions and Extracts booklet, which fails to meet the demands of the fourth bullet point in 
the assessment grid. Centres are advised to spend some time embedding this contextual 
knowledge in the teaching of this text.

Candidates might choose to focus on the socio-political context in terms of the class divide in 
society at that time, or theatrical details of the original performance, such as the influence of 
naturalism on the first production. The highest-achieving candidates will be able to link this 
contextual information to their own directorial ideas.

The extract offered takes place with Eric being off-stage, yet there were candidates who 
offered costume ideas for this role, even though he was not on stage; although candidates 
were not penalised for this, these examples were disregarded by examiners .

This candidate writes succinctly and clearly in response to both questions (a)(i) and (a)(ii).

They note carefully but concisely the precise moment in the text where performance skills 
would be used and receive full marks for both sub-questions.

Candidates may quote from the extract in these questions: this can be helpful and 
supportive. However, this is not necessary to gain full marks.
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For both questions, the candidate offers very specific ideas for skills 
and justifies these appropriately in terms of the extract and for (a)(ii), 
the statement.

For (a)(i), two ideas for non-verbal skills are offered and the reasons 
show a good grasp of Sheila's characterisation at this moment in the 
play.

For (a)(ii), a range of performance skills is suggested and justified in 
terms of the statement, "The Inspector is controlling the interview".

2 (a) (i) – 4 marks

2 (a) (ii) – 6 marks

Use the space allowed in the booklet as a guide as to how much to 
write.
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This candidate approaches the question as a designer, showing understanding of the whole 
play and offering some workable ideas for props and stage furniture.

Candidates should always consider the ‘how’ of their design in their response, thinking about

designer detail such as specific levels of intensity
designer vocabulary such as "cross-fade"
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The response demonstrates the designer’s intentions for lighting and 
the effects created by lighting choices.

Some of the language lacks a sense of designer vocabulary (“I would 
change the lighting”) although the candidate’s intentions are clear.

Ideas could be more developed in terms of the chosen “naturalistic” 
style, for example, by making reference to the use of lighting to create 
location and time of day.

This is therefore a level 3 response (9/14).
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This candidate responds to (b)(i) and (b)(ii), in the correct way for both questions. They offer 
some workable production ideas for set, and show understanding of directing a performer.

While the responses are clear and competent, the additional requirements of the question 
are not addressed directly .

Candidates should try to embed the additional requirements for these questions into their 
response.

For (b)(i) they must refer to the time when the play was created and performed.

For (b)(ii) they must consider the complete text in their ideas for directing the performer.
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For both questions, the candidate bases their response securely on the 
extract and shows an appropriate and secure understanding of this.

The directorial ideas offered in (b)(i) are imaginative and show an 
understanding of the chosen approach (naturalism) although not fully 
developed in terms of how these might be achieved.

There is no reference to the time when the play was created and 
performed, which limits the response to the lower end of Level 2 (4/9).

For (b)(ii), all the bullet points are covered with understanding and 
creativity, however there is no reference to the complete text, resulting 
in a best-fit mark in Level 2 (7/12).
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Question 3

In 2022, Question 3 focussed on the new text Antigone by Sophocles, adapted by Roy 
Williams.

This new text to Edexcel Pearson GCSE Drama was launched in the summer of 2021, when 
centres were mid-way through delivery of the course with the 2022 cohort. While Pearson 
wanted to make this text available to all candidates as soon as possible, it was aware that 
uptake would be low in 2022, due to the timing of the launch. However, for centres opting for 
this text in 2023, there is already a number of resources on the GCSE Drama home page 
which can be found via this link:

https://qualifications.pearson.com/content/dam/pdf/GCSE/Drama/2016/teaching-and-
learning-materials/GCSE-Drama-C3-new-texts-resources-issue-1.pdf

For those centres who did opt for this text, there was a clear grasp of plot, characters, action 
and setting seen through both acting/direction and production/design questions.

To meet the requirements of Qb(i), candidates must refer to the context when the text was 
performed and created eg Sophocles' original created and performed in 441BC.

Candidates might choose to focus on the socio-political context in terms of the role of 
women in society at that time, or theatrical details of the original performance, such as the 
conventions of Greek theatre. The highest-achieving candidates will be able to link this 
contextual information to their own directorial ideas.

Candidates must avoid writing purely about the contextual background to Roy Williams's 
adaptation, without referring to the original performance context or by simply repeating the 
information already given in the Questions and Extracts booklet. These approaches do not 
meet the demands of the fourth bullet point in the assessment grid. Centres are advised to 
spend some time embedding this contextual knowledge in the teaching of this text.

While there were no suitable examples of work from the 2022 series, Pearson will publish 
exemplar material based on this text, as and when this becomes available.
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Question 4

Government Inspector was one of the less popular texts this series, although responses seen 
often demonstrated creative approaches to realising the extract on stage.

Some candidates suggested production and design ideas that made use of comedic, 
heightened and/or minimalist elements in their productions, while others suggested the use 
of more traditional performance styles.

Ideas were often imaginative, showing a clear grasp of the intended setting and this 
supported responses and the contextual ideas offered were largely helpful and supportive of 
directorial ideas.

This candidate has written clearly and creatively in response to both questions (a)(i) and (a)
(ii), although in both questions, more suggestions are offered than are needed.
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Both sub-questions achieve full marks and show an excellent grasp of 
how performance skills might be used.

The non-verbal ideas offered to play Osip in Q(a)(i) are effective and 
creative, although more than one suggestion is offered for each point.

The candidate does repeats “panic” but differentiates this with “worry 
and panic” for the second idea.

For Q(a)(ii), ideas cover a range of performance skills and link clearly to 
the statement that Khlestakov “is starting to panic”.

4 (a) (i) – 4 marks

4 (a) (ii) – 6 marks

Try to limit your points in questions (a)(i) and (ii) to two or three clear 
suggestions and reasons, as demanded by the question.

Use the space allowed in the booklet as a guide as to how much to 
write.
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This candidate responds to (b)(i) and (b)(ii) effectively for both questions.

They offer some creative production ideas for costume, and show clear understanding of 
directing a performer.
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For both questions, the candidate bases their response securely on the 
extract and shows an assured understanding of this.

The directorial ideas offered in (b)(i) are imaginative and show an 
understanding of the time when the text was created and performed, 
although this could be more thoroughly embedded, placing the 
response at the lower end of Level 3 (7/9).

For (b)(ii), all the bullet points are covered with precise understanding 
and creativity; stage directions are considered and there is also an 
understanding of the complete text shown through the detailed 
justification, placing this response in Level 3 (10/12).

4 (b) (i) 7 – marks

4 (b) (ii) 10 – marks
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This is a detailed response to Q(c), which offers three distinct ideas for lighting and justifies 
these effectively in terms of the location of the extract.
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Ideas are varied, creative and link specifically to the extract, showing an 
understanding of intended impact on the audience.

There is a real sense that these ideas would work on stage, though less 
of a sense of how the lighting would work within the performance (eg 
the beam of sunlight that would seem to break through).

However, there is enough detail and precision here to place the 
response at the top of Level 3 (10/14).
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Always consider the ‘how’ of your design in your response, think about 
designer detail such as:

specific levels of intensity
designer vocabulary such as "cross-fade"
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Question 5

The Crucible was one of the more popular texts this series and the vast majority of candidates 
chose to set their productions in similar time periods to the original performance, keeping 
consistent with Miller’s intentions .

Responses were fairly balanced between those candidates who were able to link their ideas 
to the performance context to the play, in particular the idea of McCarthyism in 1950s 
America, and those who were not.

Design and production ideas reflected the general style of Puritanism, although a number of 
confusions were noted. This was supportive of production and design ideas in particular. The 
highest-achieving candidates were able to link this contextual information to their own 
directorial ideas.

This candidate writes succinctly and clearly in response to both questions (a)(i) and (a)(ii). 
They note carefully, but concisely, the precise moment in the text where performance skills 
would be used and achieve full marks for both sub-questions.
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For both questions, the candidate offers very specific ideas for skills 
and justifies these appropriately, in terms of the extract and for (a)(ii), 
the statement.

For (a)(i), two ideas for non-verbal skills are offered and the reasons 
show a good grasp of Hale's characterisation at this moment in the 
play.

For (a)(ii), a range of performance skills is suggested and justified in 
terms of the statement that Elizabeth “is trying to stay calm".

5 (a) (i) – 4 marks

5 (a) (ii) – 6 marks

Quotations from the extract can be helpful and supportive: however, 
this is not necessary to gain full marks
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There are two clear suggestions for costume design in this (b)(i) response; these are 
connected helpfully to the time when the play was created and performed, and appropriate 
to the 17C setting.
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Costume ideas are competent and appropriate to the candidate’s 
chosen intentions as a director, although these intentions could have 
been outlined more clearly, perhaps with a reference to naturalism as 
a chosen performance style.

The costume designs are appropriate to two of the characters in the 
extract but could have been linked more closely to the extract, making 
this a mid Level 2 response, which was awarded 5/9.

Use the situation in the extract to help justify your costume choices. 
For example, design will be affected by the fact that the scene takes 
place inside the Proctors’ home.
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Q(b)(ii) makes helpful use of the candidate’s contextual knowledge of the complete text, to 
support the examples given.

Q(c) offers a range of varied and highly creative lighting ideas.

For Q(b)(ii), when referring to the complete play, candidates should try to think as a director 
and give examples that demonstrate the character’s journey and the impact this has on the 
role at this point in the play.

For Q(c) ensure that they think like a designer and offer technical detail of how their ideas will 
be achieved.
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These are both high-mark, top band responses, which concisely yet 
comprehensively meet the demands of the question.

The candidate’s understanding of John Proctor’s situation at this point 
in the play is demonstrated as a director with real assurance and 
placed into context within the complete text.

Similarly, the suggested lighting ideas are described with confident 
technical detail and would clearly enhance a performance of the 
extract.

5 (b) (ii) – 12 marks

5 (c) – 14 marks
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Question 6

Twelfth Night was one of the less popular texts this series, although there was a number of 
interesting responses submitted.

Some candidates suggested production and design ideas that created setting and style 
effectively. Many candidates set their performances in new times and places, while others 
suggested the use of more traditional approaches.

Ideas often showed a clear understanding of the text, which supported candidate responses. 
Performance context in responses to Q(b)(i) tended to be helpful and showed an 
understanding of the time when the play was created and performed. Not all candidates 
remembered to reference this, particularly where they had set their production in a more 
contemporary time and place.

This candidate writes succinctly and clearly in response to both questions (a)(i) and (a)(ii). 
They note carefully but concisely the precise moment in the text where performance skills 
would be used and achieve full marks for both sub-questions.
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For both questions, the candidate offers very specific ideas for skills 
and justifies these appropriately in terms of the extract and for (a)(ii), 
the statement.

For (a)(i), two ideas for non-verbal skills are offered (facial expression 
and gesture) and the reasons show a good grasp of Maria's 
characterisation at this moment in the play.

For (a)(ii), a range of performance skills are suggested and justified in 
terms of the statement that Sir Toby “is jesting".

6 (a) (i) – 4 marks

6 (a) (ii) – 6 marks
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Q(b)(ii) provides helpful examples from the complete text to support the examples given.
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This is a detailed response that meets the demands of the question in 
terms of the extract and the bullet points on voice, physicality and 
stage space.

The candidate’s understanding of directing Sir Andrew is clear and 
placed into context within the complete text.

Stage directions have not specifically been considered.

This response is placed at the top of Level 2, with 8/12 marks.

2 (b) (ii) – 8 marks

For Q(b)(ii), consider the way you would direct your performer to 
respond to stage directions within the text

73 GCSE Drama 1DR0 3A



Question 7

All candidates were required to respond to both Q7 sub-questions.

These are the final questions on the paper, therefore it was no surprise that this was the 
section of the examination where candidate responses appeared most rushed, and where 
there seemed to be the highest proportion of unanswered or very brief responses. However, 
there was also a clear focus on the question and the production from many candidates. The 
level of analysis and evaluation was encouraging, with many secure and effective responses 
offered, even where candidates had difficulty with timings across the whole paper.

In 2022, the focus of Q7(a) was on the analysis of vocal skills to create tension at one key 
moment in the production seen. In Q7(b), candidates were asked to evaluate how the set 
within the performance was used to engage. Please see the relevant section in the 
introduction to this report for more detailed comments on the overall performance of 
candidates to this question.

The examples that follow were produced by the 1DR03A cohort but it is worth noting that 
additional examples can be found in the Q7 section of the 1DR03B report.

This candidate has responded to The Curious Incident of the Dog in the Night-time. This was a 
live production that toured the UK in 2021/22 and was a popular performance for GCSE 
audiences pre-pandemic.

In Q7a, the candidate shows a strong grasp of the way tension was created, supported 
securely with a number of helpful examples.

Candidates should be aware that performers never only use one aspect of vocal skills at any 
given moment.

Try to make reference to a range of specific vocal skills used by a performer, for example, 
adding their analysis of how pace, tone and pitch are used, to their comments on volume.
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The candidate shows a clear focus on one moment. They are able to 
show a strong understanding of different ways that these created 
tension for the audience at this point in the play.

A number of skills are referenced, including volume (“raises his voice”, 
“shout”) vocal clarity and monotone.

The use of analytical vocabulary to describe the use of, and impact of, 
voice, was also supportive and confident.

Level 3

5/ 6 marks
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This candidate responds to The Life of Pi, a live production which debuted the UK stage in 
2019 and began a West End run in December 2021.

In Q7b, the candidate uses three clear examples to demonstrate their understanding of the 
way set engaged the audience.

Remember that the evaluation in this question is dependent on detailed and specific 
analysis. Try to give the examiner as much analytical detail as possible.
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The candidate clearly was engaged by the different uses of set within 
the production and is able to demonstrate this understanding through 
examples.

While the supporting analysis is not fully comprehensive, there is a 
confident level of evaluation here, as the candidate analyses the 
impact of set choices and how this has created meaning for members 
of the audience.

Level 3

7/9 marks
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This candidate has responded to Small Island, a production which had a 5-month run in 2019 
and another in 2022, as well as being available online from early in the pandemic.

This is a high level response to both parts of the question, in which the candidate shows a 
clear grasp of the production.
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In Q7a, there are three detailed and specific supporting examples 
offered, each showing a different use of vocal skills to create tension in 
a single key moment.

Level 3

6/6 marks

In Q7b, the candidate offers three contrasting uses of set to engage 
the audience.

While the final example lacks depth and development, probably due to 
timing issues because this is the final question on the paper, the whole 
response is generally assured and confident in its grasp of how the 
versatile set was used to engage the audience throughout the 
production.

Level 3

8/9 marks
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Timing can be a challenge across this paper, particularly by the time 
you get to Section B

Try to balance the time you spend on each question so that it matches 
the marks allocated to the task
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Paper Summary

Overall, examiners reported that while there was a slight improvement of how knowledge 
was demonstrated in comparison with understanding in Section A, almost certainly due to 
the support of the Advance Information, the majority of candidates achieved at a higher level 
than in 2019. This would make sense, given the supportive adaptations for 2022 only (the 
Advance Information) for the series and the additional 15 minutes of answer time for the 
cohort. t was also evident that teachers and centres have worked extremely hard to make 
use of the amendments and adaptations to the examination; they are to be congratulated on 
their first-class support of candidates during an exceptionally challenging time.

Based on their candidates' performance on the paper, centres are offered the following 
advice:

select a set text that fully supports the widest range of candidates within the cohort and 
make use of the Edexcel Pearson set text guide: 
https://qualifications.pearson.com/content/dam/pdf/GCSE/Drama/2016/teaching-and-
learning-materials/GCSE_Set_Text_Guides_All_Texts.zip
provide opportunities for practical exploration of the chosen set text, exploring a range of 
characters and scenes within the text and teaching the roles of theatre-makers from 
Section A: performers, directors and designers
consider the demands of specific questions eg the time when the text was created and 
performed for Q(b)(i) and the complete text for Q(b)(ii)
offer opportunities to see as wide a range of theatre as is practicable within the centre
support candidates in creating their own live performance notes, which focus clearly on 
the possible demands of the Section B questions
develop a wide subject-specific vocabulary for candidates
focus candidates on reading and responding to the key words in each question
provide regular opportunities for candidates to practise writing under timed conditions, 
drawing their attention to the marks available for each question
offer candidates access to past/specimen papers and allow them to become familiar with 
the format of the current question paper and answer booklet
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html

87 GCSE Drama 1DR0 3A

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-boundaries.html


Pearson Education Limited. Registered company number 872828

with its registered office at 80 Strand, London WC2R 0RL.


