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Sample Schemes of Work and Lesson Plans
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Unit A351: City Life in the Classical world
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Introduction

Background

Following a review of 14 – 19 education and the Secondary Curriculum Review, the Qualifications and Curriculum Authority (QCA) has revised the subject criteria for GCSEs, for first teaching in September 2009. This applies to all awarding bodies.

The new GCSEs have more up-to-date content and encourage the development of personal, learning and thinking skills in your students.

We’ve taken this opportunity to redevelop all our GCSEs, to ensure they meet your requirements. These changes will give you greater control of assessment activities and make the assessment process more manageable for you and your students. Controlled assessment has been introduced for most subjects.

OCR has produced a summary brochure, which summarises the changes to Classical Civilisation. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced these schemes of work and sample lesson plans for Classical Civilisation.  These support materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

OCR involves teachers in the development of new support materials to capture current teaching practices tailored to our new specifications. These support materials are designed to inspire teachers and facilitate different ideas and teaching practices.
Each scheme of work and set of sample lesson plans is provided in Word format so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The scheme of work and sample lesson plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work
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	OCR GCSE Classical Civilisation Unit A351: City Life in the Classical world: Option 1 

	Suggested teaching time
	30 hours
	Option 1
	Athens

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	
	
	Renshaw, In Search of the Greeks covers all the topics

	Introduction
	· Map of Greece.  Teachers to provide a blank map of Greece and pupils to label main areas, e.g. Athens, Sparta, Olympia, Delphi, Mt Olympus, etc
· Introduction to the Athenians through the eyes of Pericles, leading to a discussion of Athenian radical democracy

· Timeline of key Athenian events in the fifth century BC

· Compare own religious beliefs, ideas of democracy and entertainment to those of the Athenians.   Teachers could provide a basic questionnaire covering areas such as number of Gods, religious texts, how they are worshipped, nature of Gods, how democracy works today, types of activities pupils do for entertainment.  The questionnaire can then be revisited from an Athenian point of view

	· Outline map of Greece

· Close reading of Pericles’ funeral oration in Thucydides BK 2
· Questionnaire/written task to compare Athenian beliefs and ideas with those held now
	Pericles’ ideas on why Athens was great is a good starting point for the course.  Bradley, Ancient Greece using evidence ch.8 is a good starting point
This is useful to provide a framework for the period

This could encourage students to think more deeply about the differences between their own lives and those of the Athenians
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The Gods
	· Students to produce a chart listing the Gods, responsibilities, symbols and famous myths
· Pupils to find different images of statues/vase paintings of the Gods in their Greek and Roman guises on the internet
· Pupils could research the stories surrounding the Gods/Goddesses; Ovid’s Metamorphoses is a rich source of material and could be divided into groups to produce presentations on a certain God/Goddess
· Students could produce a basic ‘religious calendar’ showing when the Athenians worshipped certain Gods and Goddesses.  This can lead on to a discussion of the impact of the Gods on everyday life in Athens
	· The internet can be used to research the Gods and Goddesses.  Image searches for ancient artwork (and also renaissance paintings) of the Gods and Goddesses could lead to exciting classroom displays and to discussions of which Gods were most popular in artwork and why
· Teachers can select sections of Ovid’s Metamorphoses to read and discuss which illustrate the Gods’ anthropomorphic and vengeful characteristics and their interaction with mankind
· The internet/ Parke, Festivals of the Athenians can be used to produce this
	· Renshaw, In Search of the Greeks ch.1, MacDonald, Gods and Goddesses in the daily life of the Ancient Greeks, Barrow, Greek and Roman Education, The World of Athens, ch 3 are useful for teachers and pupils
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Temples
	· Students should examine Athens and one other ancient sanctuary (e.g. Olympia, Delphi) and come up with a written definition of what a sanctuary is 

· Draw and label plan of typical temple

· Students could research images of the different types of altars and cult statues on the internet, e.g. Zeus at Olympia, Athena Parthenos and Polias at Athens.  A discussion should ensue regarding the grandeur of these
	· Slides/internet images of Athens/Delphi/Olympia

· Façade/bird’s eye view plans to label.

· http://www.cambridgescp.com (Book II, Stage 17) has good links to sites on the Seven Wonders of the World.
	· Renshaw, In Search of the Greeks, ch.1, Shuter, Life in a Greek Temple are useful resources for teachers and pupils. Wright’s The Greeks has instructions on how to make a cardboard Greek Temple.

· 
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Sacrifices
	· Students can use primary and secondary sources to produce an account of what happened at an ancient sacrifice, either in a written format or storyboards showing the different stages.  Emphasis needs to be placed on the need for the correct rituals and the perceived penalties for not following them

	· The Parthenon frieze is a useful source for a sacrificial procession; various vase paintings depict other stages of the sacrifice, from the decoration of the animal to the roasting of the thigh bones; Homer’s Iliad and Odyssey contain good examples of sacrifices e.g. Od. Bk 3
· The myths of Prometheus (regarding what happened to the sacrificed animals) and King Minos and Poseidon (regarding the need to observe the correct rituals) can be used to illustrate the need for the correct rituals
	· Renshaw, In Search of the Greeks ch.1 

· 
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The Panathenaia
	· Pupils need to study the primary and secondary sources in order to learn the events of a normal and a Great Panathenaiac Festival and to produce a written account of these – e.g. An essay exploring this ‘Describe what you would have witnessed as an Ancient Greek participating in the Great Panantheniac Festival’ 

The class could be divided into three to discuss the religious, social and political aspects of the festival , leading to a more general discussion of why the festival was important to the Athenians

	· http://depthome.brooklyn.cuny.edu/classics/dunkle/athnlife/rligious.htm is an excellent website with lots of ancient visual sources, such as vase paintings and reconstructions, which pupils can explore to learn about the events of the festival
· The Parthenon frieze is an excellent resource for the procession and the groups of participants
· LACTOR, Culture of the Athenians ch. 9 provides further sources
	· Parke’s Festivals of the Athenians (‘Hekatombaion’) and Rhodes, The Greek City States, ch.8 are useful resources for teachers.  See also Renshaw’s In Search of the Greeks, ch.1 

· 
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The City Dionysia
	· Pupils should use the primary and secondary sources to produce a written account of the events leading up to the festival (preparations and the religious procession/sacrifice) and of the three-day programme of plays.  This could take the format of an IT produced programme of a fictional Great Dionysia, using the plays of Aeschylus, Sophocles, Euripides, Aristophanes, Menander, etc to fill days 2-4
· Following the methodology given in the sources concerning judging the festival, and perhaps a fictional programme of the festival, the students could hold their own judging ceremony to demonstrate the procedure at work
· In order to consolidate the work on the festival the religious, political and theatrical aspects of the festival can be discussed
· In order to avoid confusing details of the Panathenaia and the City Dionysia, the class could be encouraged to debate which the Athenians would have enjoyed most
	· Taylor chapter 2 and Renshaw, In Search of the Greeks, ch. 3 are useful starting points
· LACTOR, Culture of the Athenians ch.6 contains many useful sources, esp. CA 305, 323-338 on the political aspects of the festival and plays, 312-14 on the adjudication, 315-22 on the audience
	· This topic is best tackled after the Tragedy and Comedy topic
· Parke’s Festivals of the Athenians (‘Elaphebolion) is a useful resource for teachers

· This topic is best covered after the Tragedy and Comedy topic



	Tragedy and Comedy

Actors, roles, masks, costumes and acting styles of tragic and comic actors and chorus members

The theatre: shape, layout, position and use in performance of the skene, proskene, orchestra, altar, parodoi, the mekhane, ekkyklema, scenery and sound effects.
	· Students could make simple theatrical masks to demonstrate the difficulties of acting with a mask on and consider what benefits and disadvantages masks gave to actors
· Students can use examples of tragedy, comedy and chorus costumes to produce a list of typical elements of costumes 
· They should then consider how the costumes affected acting styles
· A trip to a production of a Greek play, or viewing a section on DVD can illustrate acting styles.  Alternatively pupils could act out a scene for themselves
· This topic can be usefully introduced by asking pupils to recall their last trip to a theatre and what they experienced there.  Students should then draw and label a typical theatre and make notes on how the different parts were used

· Students to read sections of plays to demonstrate the use of the mekhane, ekkylema, scenery, sound effects and makes notes on these
	· Images of the different tragedy and comedy costumes from vase paintings/statuettes are readily available on the internet or in the secondary literature (above) and Green, Handley and Handle, Images of the Greek Theatre, Crisp, A Greek Theatre
· DVD production of a tragedy/comedy play

· Images of the theatre of Dionysus at Athens and the theatre at Epidaurus can be used to illustrate this topic




· Read sections of Greek plays where machinery is used, e.g. Aristophanes’ Clouds and Peace, Euripides’ Medea  (mekhane), Sophocles’ Electra and Aristophanes’ The Poet and the Woman (ekkyklema).  McCleish, The Greek Theatre ch.1 contains is a good discussion of the sound effects and props used
	Taylor chapters 2 and 4, Renshaw, In Search of the Greeks ch.3 are good starting points
The extent to which scenery was used in ancient plays remains controversial.  Pupils should be guided towards plays which contain ‘scene-setting’ phrases, e.g. Sophocles’ Electra prologue and the later (mainly Roman evidence) for elaborate scenery


	The oikos

An Athenian House: the basic design (courtyard, andron, gynaikon), layout, furniture, and the appearance of rooms and areas.

The husband: his duties and role as kyrios, property rights, legal rights

The wife: her status as kyria, duties within the household, property rights

Symposia: organisation, guests, entertainment, purposes

Slaves: skilled and unskilled, ways to become a slave, the purchasing of slaves, duties inside and outside a house for both males and female slaves, opportunities for freedom
	Drawing a plan of a typical Greek House and making notes on the types of rooms, decoration and materials used for building, is a good starting point for this topic.  This can lead on to a discussion of the concept of self-sufficiency
Using the primary and secondary sources, pupils should produce a piece of written work on the husband of a Greek family, concentrating on his contribution to the oikos, position in society and legal rights
Pupils can examine the images of women on vases from the CD and use them to produce a piece of written work on the status, duties and rights of a kyria
 Pupils can be provided with selected images from the Symposia and Women CD and asked to make notes on what they think the sources show before contributing their ideas to a discussion
Pupils can produce an ‘Illustrated guide to a Symposia’ using vase paintings to demonstrate the events of a symposia
A discussion of the importance of such occasions to the Athenians should ensue


Pupils should use the primary and secondary sources to examine the life of a slave in an Athenian household.  Pupils could be encouraged to produce a ‘role-play’ about the life of different types of slaves, skilled/unskilled, male/female, etc and use this to produce a piece of writing on ancient slaves
	The Symposia and women slideshow and commentary.  LACTOR Culture of Athens ch.2 contains some good literary sources
Fisher, Slavery in Classical Greece, ch.4 is an excellent resource.  LACTOR Culture of Athens ch.2 contains some good literary sources
	Renshaw, In Search of the Greeks, ch.4, H Middleton, Ancient Greek Homes, Rhodes, The Greek City States ch.6 are excellent resources for this topic
Mythology on Greek Vases and Symposia and Women on Greek Vases CD, with accompanying notes Symposia and Women on Greek Vases by P.Evans and L.Eveille are also extremely useful


	Education

The education of boys and girls in preparation for their adult roles.
The paidotribes, the grammatistes, the kitharistes, the paidagogos, the palaestra
	As a starting point pupils could compare their own school timetable with that followed by an Athenian boy and look for other differences, e.g. surroundings, teachers, etc 

Using images of the different types of teachers from vase paintings, pupils should make notes on the role these people played in the education of boys
Pupils should discuss how the subjects learnt at school were relevant for adult lives of boys
The education of girls in Athens and how it prepared them for their adult lives should be discussed
As a consolidation exercise a piece of written work ‘I would have preferred to be a boy/girl in Ancient Athens’ could be used to make the pupils think about the differences between their education and the Athenian system
	LACTOR Culture of Athens ch.4 contains some good literary sources.  Images of ancient vase paintings illustrating aspects of childhood are available on the internet and in the secondary sources
	Renshaw, In Search of the Greeks, ch.4, J.Clare, I was there: Ancient Greece, A.Millard, Family Life in Ancient Greece, Barrow, Greek and Roman Education, Rhodes, The Greek City States ch.6 are excellent resources for this topic


The education of girls in Athens could be looked at in conjunction with the oikos topic of the wife


	OCR GCSE Classical Civilisation Unit A351: Option 2 

	Suggested teaching time
	30 hours
	Option 2
	Rome

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	State Gods and Goddesses

2 hours
	Apportion each of the gods listed on the specification to an individual or pair
For each god, use the internet to research the god’s responsibilities, symbols and how they are typically represented in Roman art

Put information onto a PowerPoint presentation which is performed in front of the rest of the group

Either each group also needs to condense this information onto a playing card sized piece of paper which can be printed off for each of the rest of the group and stuck into books or create a table for the 12 gods with columns to illustrate the symbols by which each god is typically represented and lists the responsibilities for each

Consolidation: create three sets of snap cards – one with the gods’ names, one with their symbol and one with their responsibilities – and play either snap or pairs
	OCR Classical Civilisation Reader for GCSE teaching
OCR Classical Civilisation Reader for GCSE – Teachers’ Handbook
M Massey, Roman Religion
Cambridge Latin Course, Stages 23
http://www.cambridgescp.com/page.php?p=clc^oa_book3^stage23
and scroll down to cultural background for a range of relevant websites

Tingay, G and Badcock J, These were the Romans
	Book the ICT room

	Temples

3 hours
	Project a selection of images of temples and plans on the data projector and talk through the basic design and layout of a Roman temple

Either copy out a labelled diagram, or, in groups, construct a replica temple

Extension activity: research a modern cathedral or church and find as many similarities and differences between the ancient and modern.  Reward the person/group who makes the most valid points


	OCR Classical Civilisation Reader for GCSE teaching
OCR Classical Civilisation Reader for GCSE – Teachers’ Handbook
M Massey, Roman Religion
Tingay, G and Badcock J, These were the Romans

	Highlight its rectangular nature, the high podium, the cella, cult statue, position of the altar and the use of statues

	Sacrifice

3 hours
	Talk through a Roman sacrifice

Class to draw a flow diagram of the correct order of a sacrifice which summarises what happens at each stage of the sacrifice

Using a computer, create an illustrated guide that might be used to initiate a novice into the art of Roman sacrifice

Consolidation: Using some cuddly toy animals taken from home, allocate the different roles and various responsibilities to the class and re-enact a Roman sacrifice
	OCR Classical Civilisation Reader for GCSE teaching
OCR Classical Civilisation Reader for GCSE – Teachers’ Handbook
M Massey, Roman Religion
Cambridge Latin Course, Stages 23
http://www.cambridgescp.com/page.php?p=clc^oa_book3^stage23
and scroll down to cultural background for a range of relevant websites

Tingay, G and Badcock J, These were the Romans
	Make sure the guide includes the following points – the purpose of the sacrifice, the surroundings, officials, animals, the ritual behind selecting the animal, the sacrifice itself and the disposal of the remains.  It might also include appropriate illustrations that are labelled correctly

	Life in the Home 

12 hours
	The role of the paterfamilias
Have the class to draw an outline of a Roman man in their books
Talk through the various responsibilities of the paterfamilias 


Class to summarise these notes by drawing a spider diagram of each point emanating out from the man they have drawn
The wife

Introduce the position a woman held in Roman society, her duties, her freedom and the difference wealth made
Using the resources listed, invite the class to write an imaginary day in the life of a woman
Extension and Consolidation Work: As a way of recapping both the roles and importance of these roles of men and women, either hold a class debate or write an essay on which gender was more crucial for the successful running of the household or possibly design a wall display depicting both a man and woman and have


 their various responsibilities depicted around them
The dinner party
Arrange the classroom in the layout of a dinner party
Read a suitable extract of a description of a Roman dinner party
Provide a typical menu for each of the courses of a dinner-party or a list of different recipes of items of food that might be prepared by pupils for homework and brought in to re-enact the cena.  Fruit juice could be provided for drinks and the musically accomplished could provide the entertainment or any other activities that are suitable in the classroom – juggling, storytelling etc

Extension work: research the purpose of the dinner party
Slaves
Students should be introduced to the variety of ways to become a slave, the different types of slave and their purchase
In diagram form, pupils summarise these three different stages in the road to slavery
Consolidation: write a brief story of how a fictitious character became a slave, using details from the diagram
Pupils then research the duties of slaves both inside and outside the home and word process a job description that a master might have created setting out what sort of jobs he expected his potential slave to carry out and what they could expect in return

	OCR Classical Civilisation Reader for GCSE teaching
OCR Classical Civilisation Reader for GCSE – Teachers’ Handbook
P Hodge, Roman Family Life
M Massey, Slavery in Ancient Greece
Cambridge Latin Course, Stages 1,2,6, 38,43,45

http://www.cambridgescp.com/page.php?p=clc^oa_book1^stage1 etc.and scroll down to cultural background for a range of relevant websites
Tingay, G and Badcock J, These were the Romans
Room to read selected extracts from Petronius’ Dinner with Trimalchio, Pliny’s Letters, Juvenal Satire 5
	Include the following points for the paterfamilias: legal powers, education of children, marriage of daughters, religion, breadwinner and possibly patron


Encourage the class to be imaginative as possible and include as many of the following points in their writing; marriage, looking after the slaves, visiting friends, market, temple, spinning, bringing up the children, childbirth, differences in backgrounds
Have an example of a job description available so pupils know how to write up their findings

	Education

3 hours
	Students should be introduced to how boys and girls were educated, and the school equipment that was used

In groups of three, pupils are to word process an ancient school prospectus that covers all three stages of a Roman education.  It should include reference to who was teaching them, what was taught, what were the conditions like, timings, class size, illustrations of equipment etc

Consolidation: either produce or have the pupils make a quick true or false quiz on all of the above points concerning education
	Juvenal Satire 7

OCR Classical Civilisation Reader for GCSE teaching
OCR Classical Civilisation Reader for GCSE – Teachers’ Handbook
R Barrow, Greek and Roman Education
Cambridge Latin Course, Stages 10
http://www.cambridgescp.com/page.php?p=clc^oa_book1^stage10
and scroll down to cultural background for a range of relevant websites

Tingay, G and Badcock J, These were the Romans

Print off an example of the true and false types of question from one of the Foundation Tier Sample Assessment Material
	Have a copy of the school prospectus available

	A typical day at the Colosseum

4 hours
	As a way of introduction, project several images of the Colosseum and highlight the arena, the size, access, seating and structure



 If time was available, there is opportunity to build a reconstruction of the Colosseum or alternatively pupils could draw and label it, using details mentioned in the points above

Students should be introduced to what happened during the animal shows using the recommended resources.  There is certainly room to show selected extracts from the film Gladiator as a way of introduction

Using a computer, pupils might design a poster that includes the programme for the day’s events, makes reference to a full range of animals and how they were used.  It should also make reference to the lunch hour executions. Also encourage pupils to include as many illustrations as possible.  Alternatively, this might be presented as a newspaper, where there is an editor and three journalists.  Each of the journalists researches either the types of gladiator, or covers what happened in the day’s fights, or conduct an interview with a famous retired gladiator. Each journalist emails their work to the editor who has the job of organising the newspaper and also finding illustrations, headlines etc.

Extension work: to use the internet to research the significance of the shows for both the Emperor and his citizens
	OCR Classical Civilisation Reader for GCSE teaching
OCR Classical Civilisation Reader for GCSE – Teachers’ Handbook
D Buchanan, Roman Sport and Entertainment.
Cambridge Latin Course, Stages 8

http://www.cambridgescp.com/page.php?p=clc^oa_book1^stage8
and scroll down to cultural background for a range of relevant websites.

Tingay, G and Badcock J, These were the Romans

	Ensure that there is a mix of abilities in each group of four

	A typical day at the races

3 hours
	As a way of introduction, project several images of the Circus Maximus and highlight the arena, the size, access, seating and structure.  Also explain such terms as spina, meta, the 
carceres and put them out on the images

If time was available, there is opportunity to build a reconstruction of the Circus Maximus or alternatively pupils could draw and label it, using details mentioned in the points above

See model lesson

Consolidation: Each pupil to write 10 True or False questions concerning a typical day at the races

Put the class into pairs and test their knowledge.  Reward the ones who get the most right
	OCR Classical Civilisation Reader for GCSE teaching
OCR Classical Civilisation Reader for GCSE – Teachers’ Handbook 
D Buchanan, Roman Sport and Entertainment.
Cambridge Latin Course, Stages 33

http://www.cambridgescp.com/page.php?p=clc^oa_book4^stage33
and scroll down to cultural background for a range of relevant websites

Tingay, G and Badcock J, These were the Romans, chapter 17
Print off an example of the true and false types of question from one of the Foundation Tier Sample Assessment Material
	Check the accuracy of the pupils’ questions

Ensure that the pairings are fair


OCR GCSE Classical Civilisation Unit A351: Option 1
Introduction to Actors.

OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the Lesson
	Objective 1
	Students to learn about the appearance and acting styles of ancient tragedy and comedy actors

	Objective 2
	Students to use ancient sources to gain an insight into this

	Objective 3
	Students to evaluate the reasons for the differences in costumes


Recap of Previous Experience and Prior Knowledge
· Students should be aware of the layout of the theatre, where the actors and audience would be situated, number of actors in a play.

Content

	Time
	Content

	10 minutes
	Warm up activity to assess prior knowledge and start pupils thinking about the topic in hand. Teacher asks students to recall what they remember about the layout of the theatre and where the actors and audience would stand.  Pupils who are enthusiastic about drama could be asked to demonstrate simple character acting; e.g. happy, sad, upset, shocked, in despair, etc. 

	20 minutes
	Pupils to make a basic theatre mask.  The character acting should then be attempted again, whilst wearing the masks to show the emphasis that ancient Greek acting has on gestures and tone of voice to convey mood.  The limitations and benefits of masks could be discussed during the making process.

	20 minutes
	Students to look at images of ancient Tragedy and Comedy actors (ancient vase paintings/statuettes) and produce a list of the typical costumes of tragedy and comedy actors.  Pupils should be encouraged to think about how the different types of costumes affected acting styles, to be explored in later lessons.

	10 minutes
	A short extract from a comedy/tragedy play could be shown in summation to demonstrate acting style.  Note that most modern performances do not use masks but do retain other elements of the ancient theatre.


OCR GCSE Classical Civilisation Unit A351: Option 2 

A typical day at the races
OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be two hours. (two one hour lessons)
Learning Objectives for the Lesson

	Objective 1
	To understand the typical structure of events of a day at the races

	Objective 2
	To gain a full knowledge of what might be seen at a day at the races

	Objective 3
	To appreciate the excitement, appeal and importance of a day at the races


Recap of Previous Experience and Prior Knowledge

· Students should be asked to recall the layout of the Circus Maximus, its size etc. and explain what they understand by the terms spina, metae, carceres.

Content

	Time
	Content

	5 minutes
	Show extracts from Ben Hur to give a taste of what a day at the races entailed.  Click on the following link: http://videodetective.com/default.aspx?x=y&SpeedTestResults=14400&PublishedID=1427&AltID=&CustomerID=14817&

	55 minutes
	Using computers, pupils to design an imaginary programme which could have been used for a day at the races.  It should include the following points: the teams and the colours, a brief description of the Circus Maximus,  the sponsor, starting procession, starting line up, start of the race, number of laps, number of races, prizes.  Much like a football programme, there could be an interview with a famous charioteer, or a retired one.  There could be betting odds.  It should also be illustrated.  Look at the resources in Scheme of Work for information or click on the 

Following weblinks: 

http://www.vroma.org/~bmcmanus/circus.html 

http://www.vroma.org/~bmcmanus/circus_sources.html 


	55 minutes
	In order to appreciate the excitement of a day at the races, in groups of four, have the class design and make a board game based on their research of a day at the races.  It should include four lanes, a spina, metae, and the carceres.  There should be opportunities for swerving from lane to lane, of hitting the metae and chance cards where students come up with an array of hazards (deliberate fouling, caught up in the reins, dragged to your death etc) and some positives ( win the attention of an admirer in the audience etc).  Once the game is designed, have a race.  There is the opportunity for making money and gambling before the race

starts.  Don’t forget the need for dice. The teacher might ceremonially drop the handkerchief to start all the races. Do not forget to reward the victors.

	5 minutes
	As a light hearted conclusion to the lesson, try the following link:

http://www.channel4.com/history/microsites/H/history/rome/index1.html 


= Innovative Teaching Idea


This icon is used to highlight exceptionally innovative ideas.





= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.
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