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Sample Schemes of Work and Lesson Plans

GCSE Ancient History

OCR GCSE in Ancient History: J151/J051

Unit A033: Women in ancient politics
This Support Material booklet is designed to accompany the OCR GCSE Ancient History specification for teaching from September 2009.
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Introduction

Background

Following a review of 14 – 19 education and the Secondary Curriculum Review, the Qualifications and Curriculum Authority (QCA) has revised the subject criteria for GCSEs, for first teaching in September 2009. This applies to all awarding bodies.

The new GCSEs have more up-to-date content and encourage the development of personal, learning and thinking skills in your students.

We’ve taken this opportunity to redevelop all our GCSEs, to ensure they meet your requirements. These changes will give you greater control of assessment activities and make the assessment process more manageable for you and your students. Controlled assessment has been introduced for most subjects.

OCR has produced a summary brochure, which summarises the new Ancient History GCSE.  This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced these Schemes of Work and Sample Lesson Plans for Ancient History.  These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

OCR involves teachers in the development of new support materials to capture current teaching practices tailored to our new specifications. These support materials are designed to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of sample Lesson Plans is provided in Word format so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work
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	OCR GCSE Ancient History Unit A033: Option 1

	Suggested teaching time
	17 weeks
	Option
	Cleopatra and her impact on Roman Politics, 69-30 BC

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	
	
	The Themes overlap to some extent e.g. the background to Cleopatra, Ptolemy Auletes , her accession, the involvement with Julius Caesar etc  are elements in different themes.  This SoW deals with issues, events and themes as a whole

The website addresses for the links are included in the Resources list

Most sessions should take approx. I hour – the earlier background sessions may take less since they are mainly to provide context

	The Primary sources
	Outline the main sources: Plutarch, Suetonius, Velleius Paterculus, the poets

Outline the context of their writing with some detail of their lives and works

Note which are contemporary and which are not

Outline the nature of biography in the Roman world and the aims of biographers
	Two short texts on the same subject which differ in some way could be used to allow students to identify the differences

Accessed via internet 
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It might be worth while to use to passages from newspapers showing different  ways of reporting the same event for students to consider the reasons for differences
	The aim is to encourage students to think from the start about reliability and to refer to this theme throughout



	Attitudes towards foreigners/the East in Rome
	Selection of views on foreigners in literature to enable students to gain some idea of prejudice

Q. How this might affect the portrayal of Cleopatra and Antony?

Introduce example of politicians’ view of the East as an opportunity for wealth and power
	Juvenal Satire 3. 59 ff ; Satire 6 512 ff  (foreign religions)

Cato On Greek culture (Plutarch Cato Elder 22f)
(at the Lacus Curtius site) 

Cicero’s description of Cleopatra in his letters

Freedmen in Rome: dislike of them (Suet. Claudius 28-9 – prejudice)
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	Juvenal Satire 6 (Not set sources but still very useful for context) 

http://www.fordham.edu/halsall/ancient/juvenal6.html
http://www.pbs.org/empires/romans/special/library.html 

A selection of sources from Juvenal, Seneca, Tacitus, Petronius, Suetonius etc on these issues

Suetonius – see resources for Option 2

	Roman World in 1st century BC
	Using overhead display of a map of the Italy and the Empire; students to identify and record on their own map essential places e.g. places important in the course

Client kingdoms identified by colour/shading

Explain the nature of these kingdoms: Egypt; Judaea as example

Students may suggest what Rome gained from kings as opposed to provinces as ‘friends and allies of the Roman people’, not strictly ‘clients’
	(a) display map of the Empire; map of Italy
(b) student copies of the map
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http://www.unrv.com/roman-empire-map.php
http://www.roman-empire.net/maps/map-empire.html
(c) coins of kings who were allies are useful ways of developing the status of these kings

Deiotarus in Cicero’s Cilician Letters 
Antony’s treatment of Artavasdes (Plutarch Antony  50)
(not in  the prescribed reading)
http://rpc.ashmus.ox.ac.uk/intro/whatisrpc/#kings
	The initial topics are to set the option in context and the aim is to ensure students are familiar with names, places and the historical context. The amount of time given to these will vary with students

Key places only; focus on students recording the places and gaining a geographical knowledge

http://www.livius.org/rome.html
The site has numerous articles on all aspects of Roman history
Client Kings provide wealth; armed forces; defence if needed; cost the Roman little; but could need support

They are important not just to the state but individuals

     (I hour)

	Roman politics
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(1) Overhead of the main elements of the constitution: magistrates, senate, assembly


(2) Students to draw a chart of the functions and roles of the elements in the constitution.
(3) political Rivalry: examples of the use of wealth, support, the army helped politicians succeed
	Flow chart of the elements of the constitution.
http://www.sas.upenn.edu/~ekondrat/Rome_Govt.html
The rivalry between Pompey and Caesar; use of wealth from the Empire to fund their activities: time line of their careers.
	Discussion might be useful here of the workings of Roman politics and the importance of wealth and the army.
Useful to bring in the idea of clients here.

     ( I hour)



	The Roman Army in 1st c. BC
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(1) Display picture of the Roman soldier and the organisation of the army
(2) The command structure and the role of the politician/general
After discussing the weapons etc and structure, a short clip from a film could be used for students to check on the accuracy of the portrayal
(3) Example: Pompey, Caesar - career
	Pictures of weapons, armour etc

worksheet
http://www.roman-empire.net/army/army.html
short clip from any Roman History film or documentary
e.g. BBC episodes on Rome; ‘Cleopatra’; ‘Spartacus’
	It is important to use information on the Republican army and its structure
To establish the importance of the army and the need for wealth for a politician to succeed

     (I hour)

	Background to Ptolemies
	Explanation of the origin of the Ptolemies
History of their reigns (selected) and the kingdom; detail on the years immediately preceding Cleopatra’s birth

Create a family tree for CLEOPATRA

	Resources for pictures are available as well as list of various members of the family

information and pictures
A large size version of this could be displayed in the classroom for reference
	Important to establish they are Greek and descendants from Alexander’s period

http://www.livius.org/ps-pz/ptolemies/ptolemies.htm


Names of persons, places, timelines, a map of the area- displays of these and other elements permanently available are very useful for students

     (1-2 hour sessions)

	Roman politics in the 60s and 50s BC and the place of Egypt; Ptolemy Auletes
	[Students can research Ptolemy Auletes’ reign and his removal and attempts to regain the throne in prep. for the session]

Brief time line of Rome’s involvement with Egypt in this period
Role of politicians in the relations with Egypt: Pompey, Caesar, Cato etc
With Ptolemy Auletes
	Display version of time line
British Museum website can provide brief history of the period; also pictures of relevant coins, statues etc for use in the lesson
Coin of Auletes (BM) (Ill.1 page 16 Southern)
	This is to set the option in context: to establish why Egypt was important to politicians; the importance of its wealth; the grain supply etc in the context of rivalry between major players

Southern –detail of the reign and the relations with Rome

	Cleopatra’s rise to power/ involvement with Caesar

51-47 BC
	(1) Brief background to Roman civil war
(2) The war in Egypt and Roman involvement

(3) The struggle between Cleopatra and her brother
Students to write a brief character study of Cleopatra from these events
Introduce the extract : The characterisation of Caesar and  Cleopatra in the Suetonius  extract
	It may be useful to use selected early scenes  from The series ‘Rome’ (BBC2) where the issues between Pompey and Caesar are outlined; scenes of Caesar in Egypt may be used for students to consider the accuracy

Suetonius The Divine Caesar 52

Plutarch Life of Caesar 48-9 : the story of Caesar in Egypt

Dio Cassius 42 7, 34-45
	From the first introduction of the texts it is important to include some discussion or reference to the idea of ‘reliability’





Plutarch and Dio Cassius are not in the set source but give a good account which stresses the issue of Caesar’s infatuation with Cleopatra, criticises Caesar for staying in Egypt. Both texts available at Lacus Curtius

http://penelope.uchicago.edu/Thayer/E/Roman/home.html
    ( I hour)

	Caesar, Cleopatra and Caesarion
	Present what is reported in  the primary sources about Caesarion

     Discuss:

· The question of paternity introduced and considered

· The value to Cleopatra of promoting Caesarion for her position and Egypt’s role in the East

· The threat to Octavian in Caesarion, son of Caesar or not
	Suetonius Divine Caesar 52

Relief of Cleopatra and Caesarion. (ill. 9 page 47 Southernz; also pp46-9 on Caesarion)

Suetonius Divine Caesar 52

[Plutarch Caesar 48-49]

Dio Cassius 43.27 Cleopatra  in Rome;
Dio Cassius 50. 1; 51.6 Caesarion; 51.15 his death;



Caesar and Antony enslaved by Cleopatra: Dio Cassius 50.5/51.15 her character 
	Dio Cassius texts available at Lacus Curtius.

     (short session – 30 mins)

Plutarch Caesar and Dio Cassius not set sources 

	Cleopatra in Rome: 46 BC
	Present the events in Rome up to Caesar’s death and her leaving

Issue: recognition of her position and Egypt’s position as client kingdom

Probability of a treaty between Rome and Egypt

Honours to Cleopatra: statue in temple to Venus

Students to compare and contrast attitudes of Romans towards her as a foreigner
	Some attitudes to present to students:

Plutarch Antony 25, 28, 36, 37

Propertius 4.6. 57ff

Horace Odes. 1.37

Virgil Aeneid 8. 688

Scenes from Cleopatra (Mankiewicz) of Cleopatra in Rome- exaggerated Hollywood version
	Sources: written much later after the death and defeat – praising the victor Octavian; context of the writer is important here

     (1 hour)

	Caesar’s assassination and its effect upon Cleopatra
	Provide a brief summary of the events leading up to and after the death

Students can compare the different versions and the motivations of those involved


Students consider role of Mark Antony and the effect upon Cleopatra’s position in Rome and Egypt

Caesar’s will: importance of Octavian – his family tree
	Chart of main personalities involved

The BBC series ‘Rome’ scene of C’s death

http://www.bbc.co.uk/drama/rome/


Suetonius Divine Caesar 82/Plutarch Caesar  66 give wonderful accounts of his death

Plutarch Antony 12

Chart: Family of Octavian (Page 508 Bradley)
	Note the almost complete absence in the primary sources of reference to Cleopatra – her unimportance in their view

Not prescribed texts- available at Lacus Curtius


http://www.vroma.org/~bmcmanus/augustus.html
for a brief history of Octavian and family tree
     (1 hour)

	Events 47-31 BC: introduce the main events and characters
	Simple timeline of events involving Cleopatra, Caesar, Octavian, Antony, Lepidus etc for the period 

Students might research the events in more detail; produce their own notes for the main points: the triumvirate; defeat of Brutus; the marriage of Octavia and Antony; fall of Lepidus; Octavian’s successes in the West etc
	timeline of her reign; timeline of the events from at least the death of Caesar; include any event or activity which includes Cleopatra
	Aim to establish the major events of her reign and the background to her life; this should involve some discussion of the political situation in Rome to consider her importance for developments there

This topic may be covered at any point which seems appropriate for the group; some may wish to do this very early as background
     (1 hour)

	Cleopatra’s reign: expansion

Caesar’s gift of Cyprus; Anthony’s additions
	(1) A map of Egypt and the surrounding area: the situation under Auletes



(2) Areas that are added to Egypt’s sphere of influence during Cleopatra’s reign
(3) Students might research how these changes came about

(4) After research: session to clarify how and why this happened: role of Romans in this process
	Plutarch Antony 36 and 54 for lists of lands given by ANTONY. (ICT access through network for detailed comparison

Students may cut and paste two lists
map: Eastern Meditterranean – showing Armenia, Media, Parthia etc + donations to Cleopatra’s children (Donations of Alexandria 34 BC)

Map (page 117 Southern): scan the map for ICT use
Timeline of events from the start of her reign to the end which involved added territories
	This and the previous topic may be taken together or separately; students should be encouraged to explore the connection between Egyptian expansion and Cleopatra’s relationship with Rome

	Cleopatra’s presentation of herself
	Overhead of illustrations: students to consider the representation of her on the coins and reliefs; importance for her position as Queen of Egypt; the changes in representation; the way she is seen by others and herself
Students: compare the impression here with Plutarch/Suetonius extracts above
	Head of Cleopatra as young woman (Illustration. 8 Southern)
Coin (Ill. 4. Southern)

Cleopatra and Caesarion at Dendera (Ill. 9 Southern)

Cleopatra as Isis (Ill. 14 Southern)
Views and portraits of Cleopatra

	These illustrations can later be compared with the way Romans present her in literature at a later pointing the course

http://www.egyptologyonline.com/cleopatra.htm
Portraits and information
British Museum has statues of Isis which might be used for comparison

House of Ptolemy website has a number of pictures

     (1-1\1/2 hours)

	Cleopatra’s consolidation of her position: removal threats and rivals; development of Egypt’s economy and strength
	Brief information on

1. The removal of rivals: Ptolemy  XIV 
(44 BC); Arsinoe (Ephesus)
2. Issue of coinage in her name
3. Development of religious associations
Territorial expansion
Students to fill in map; consider how these developments strengthen Cleopatra in Egypt and the role Antony plays in this
	Examples of coins (gold and silver): silver denarius (ill 23 Southern) (BM) – importance at the end of the period for Antony and Cleopatra
Map of Egypt and the Nile;
http://www.unc.edu/awmc/downloads/aegyptusPtolSml.jpg
Relief of Isis and Horus; Cleopatra as Isis;
Association with Greek gods also

Image of Cleopatra/Isis from the Louvre
Relief of Dendera
The material on the internet allows opportunities for students to research this in depth 
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	The largely successful nature of her reign; some astute decisions (e.g. control of the balsam trade with Herod); her focus on her kingdom in contrast to the way she is portrayed in the sources

Bronze coin (BM)
http://www.fieldmuseum.org/cleopatra/cleopatra.html
Students would find this useful- a portrait of Cleopatra as Isis.

http://www.egyptologyonline.com/cleopatra.htm
For portraits and information on Cleopatra

     (1-2 hours if research offered)

	Mark Antony: actions and character from 44 BC to 38-7 BC
	Students to read the relevant sections of Plutarch

This can be done on line- allows students to cut and paste their own portrait of Antony (ICT)

They might also identify unreliable/credible elements
	Plutarch Antony 24 (41 BC)

Plutarch Antony 30 return to Italy; death of Fulvia; reconciliation with Octavian (Oct 40 BC)

Plutarch Antony 31 marriage to Octavia/ relationship with Cleopatra

Plutarch Antony 32-33 rivalry with Octavian; Antony in Athens; victory in Parthia (39 BC and 38 Ventidius)

Plutarch Antony 37 preparation for war
	Note: unflattering portrait of Antony

Southern pages 81-106

     (2 hours)

	Relationship of Antony and Cleopatra (1)
	(1) Consider accounts of their meeting

(2) Examine the characterisation of Cleopatra in these accounts

(3) They might also identify unreliable/credible elements and create a chart of these


	Plutarch Antony 25-26 1st meeting

Plutarch Antony 28 Antony distracted from war in Italy and Syria by Cleopatra

Plutarch Antony 29 fishing story

Plutarch  Antony 36 meeting in Syria; Cleopatra’s fatal influence on Antony; gifts of territories

(37) prevents success in Asia


	Students should be invited and encouraged to question the reasons and motivations given in the primary sources; they should consider the perspective of the authors and their views about women, especially non-Roman women

     (2 hours)

	Events leading to Civil War 36-30 BC
	Outline the events in Italy and in the East:

(1) Octavian’s victories over Sextus Pompeius; over Lepidus; his successes in reorganising Italy 

(2) Antony’s failed expedition to Parthia; 2nd attempt (35 BC)

(3) Octavia’s arrival in Athens and Cleopatra’s behaviour

(4) The donations of Alexandria

(5) Reaction in Rome

(6) Antony’s will: wish to be buried in Alexandria/ Octavian’s propaganda

(7) Why is Antony behaving like this? Is it credible?

Students should read the text and consider the role of Cleopatra in events
	Velleius 2.82; Plutarch Antony  51 -2

Plutarch Antony  53 

Plutarch Antony  54

Plutarch Antony  55

Plutarch Antony  58: claims made by Calvisius – rejected by Plutarch in (59)
	Note the political problems Antony is making for himself in his relationship with Cleopatra: is it all explained by his passion for her?

Note also that Octavian is making good use of Antony’s mistakes

Students should be encouraged to begin to consider the role Cleopatra is playing in Antony’s decisions, how these may be influential in his ultimate failure and therefore what that meant for Rome and its future as a result of Actium

( 2 sessions: Octavian/Antony and compare their behaviour/actions)

	Relationship of Antony and Cleopatra (2)
	(1) Outline the meeting after his return and Antony’s behaviour

(2) Cleopatra’s pretended illness and Antony’s return to Egypt

(3) Cleopatra arranges to go to Actium with Antony

(4) Stay in Samos

(5) The rejection of Octavia

Students to answer the question of Cleopatra’s motivation and the explanation for Antony’s behaviour
	Plutarch Antony  51

Plutarch Antony  53


Plutarch Antony 56-7: Plutarch’s criticism of Antony’s failure to control Cleopatra and his willingness to engage in pleasurable pursuits.

Plutarch Antony  58

Silver denarius of Antony and Cleopatra (Ill. 23 Southern)

	Note it is Antony who is subservient to Cleopatra


Cleopatra’s motivation for much of this is the fear that Antony might return to Octavia and the effect this might have on her control of Egypt.

It is important for students to examine how reliable this view of Cleopatra is in the sources: how far it is distorted by the prejudices of Roman men about women

Remind them of the earlier session on this

     (1 hour)

	Roman views about Cleopatra at the time of Actium
	Read Plutarch Antony  59: students to note how he says Cleopatra behaves towards Antony’s friends and why

Read Velleius 2.83 on Plancus and compare with Plutarch Antony 58

Read Horace Odes 1.37 and identify the language used to describe Cleopatra

Read Virgil Aeneid 8. 685ff – barbarous arms, an Egyptian wife
	Plutarch Antony  59

Plutarch Antony  58

Velleius 2.83

Horace Odes 1.37

Read Virgil Aeneid 8. 685ff

Copies of these for students to annotate are useful; alternatively, if placed on a central network, students can work on these as homework. They may cut 
and paste relevant extracts
	Attitudes are not all unfavourable e.g. Horace uses loaded language ‘queen’ ‘mad’ a threat to Rome, monster’ etc while still noble or brave in suicide

Southern pages 121-129

     (1 hour)

	Role of Cleopatra and her importance at Actium
	Outline Octavian’s declaration of war against Cleopatra and not Antony and discuss why

Outline Antony’s military decisions and strategy

Outline the battle and Cleopatra’s flight
Students could be given the relevant texts and encouraged to draw up an account of the battle/ provide a visual illustration of the event./a chart of the actions etc. (ICT if access to texts on line)
	Read Plutarch Antony  60.

Plutarch Antony  61: forces on both sides.

Velleius 2.84: the situation among Antony’s forces

Plutarch Antony  62: Antony decides to fight at seas although stronger on land to please the queen
Velleius 2.85 Cleopatra flees first, Antony follows

Plutarch Antony  63 role in the battle plan

Plutarch Antony  67 The battle and the sudden flight of Cleopatra

Velleius 2. 86 for the significance of the battle.

Coin of Octavian (Ill. 33 Southern – Egypt captured)
	The significance of the battle needs to be established: Octavian in sole control of the Empire and the resulting change in political organisation/ the eventual end of the Ptolemaic dynasty in Egypt and its incorporation as a province
This may take a number of sessions in order to cover the event in detail (2 hours min. especially for students to be familiar with the texts)

	The views of Romans of Cleopatra at Actium
	Read the poetry extracts from Propertius, Horace and Virgil

Questions might be asked such as:

How similar are they?

What role do they give to Cleopatra?

What reasons do they have to write in this way?

What is the context of the writing?

Are they reliable accounts of the battle?


	Copies of the texts:

Students to work on the questions


	The film ‘Cleopatra’ - a version of the battle; students can judge its reliability as a modern reconstruction

The series Rome II may be useful also as an interpretation of the role of Cleopatra and Antony’s behaviour: Students should be encouraged to be critical however!

(1 hour) + more if film clips used for modern views

It is a good idea to pause the clips frequently to get students reactions

	Immediate aftermaths: flight to Egypt; Antony’s attempted suicide; retreat to Pharos; Cleopatra’s supposed attempt to leave Egypt
	Read Plutarch Antony 67 and 69 selections

Students to consider the characterisation of both at this point and to compare with characterisation of the flight from the battle in Propertius, Horace, Virgil and Velleius
	Copies of the text for students to annotate (or on line ICT). Velleius 2.87 Octavian in Egypt

Texts of Horace odes 1.37; Properties 4.6 and Virgil Aeneid 8


	The reliability of the accounts is an important issue at this point especially.

     (1 hour)

	The war in Egypt
	Outline

(1) Initial negotiations fail;

(2) Octavian’s invasion from Syria and siege if Alexandria

(3) Battle and defeat; Cleopatra flees to her monument

Students to develop a character sketch of Cleopatra at this point from the sources.

Provide them with modern views of her as comparison
	Plutarch Antony  72-3

Plutarch Antony  74

Plutarch Antony  76

(See Southern for sympathetic  views, also Barnford )


	BBC series ‘Rome series 2’; the film ‘Cleopatra’ provide interpretations/reconstructions of these final days; students can research how they are represented and compare them with the accounts in the texts

View from The Sun
The BM Cleopatra: from History to Myth is worth students using at this point to see how her image has been developed. 

http://www.ancientegyptmagazine.com/cleopatra06.htm
For an article on views of her

	Deaths of Antony and Cleopatra
	Outline the events using the sources:

Antony attempted suicide; is taken to Cleopatra still alive

Negotiations with Octavian and his wish to take her alive

Death of Caesarion

Meeting of Octavian and Cleopatra

Students to review Antony’s action and his reasons: his position after ACTIUM and later; his character; as a Roman general

Cleopatra’s suicide

Assess the reliability of these accounts
	Plutarch Antony  77

Plutarch Antony  78-9

Plutarch Antony  81

Plutarch Antony  83

Plutarch Antony  84-86 


	Students should place the actions of both in the political and personal contexts – what could Antony do after Actium, and then Alexandria? What prospects were there that Octavian would want him alive? Why would Octavian want Cleopatra alive?

     (2 hours)

The romantic, at times imaginative reconstruction by Plutarch needs to be considered and analysed with care giving the students some guidance about accuracy and credibility

	The presentation of Cleopatra’s character after Actium
	Students to read the texts and identify aspects of her character as displayed by the authors

Students to identify the reasons given in the texts and how far they are believable
Students to consider the importance of her relationship with Antony for her personally and politically

How far does Cleopatra’s image differ from earlier passages?
	Texts as above

Sudents to have copies to annotate or on line versions they can use to collect evidence for various aspects of 
character 
	Students attention should be drawn to the direct speech passages in these extracts and how they dramatise the events; they should be encouraged to consider Plutarch’s own sources for these

     (1 hour)

	The image of Cleopatra in Roman sources
	Students to suggest the main characteristics of her from the readings – brainstorm words to sum up their impressions
Ask them to research a text or passage which supports each one of the characteristics

Collect the most appropriate examples for the whole group
	Students should have a folder of passages from previous sessions to review
	This should be an opportunity to bring ideas together and review the sources ,especially the poetry

     (1 hour)


	OCR GCSE Ancient History Unit A033: Option 2

	Suggested teaching time
	17 weeks
	Option 
	Agrippina the Younger and her influence on Roman politics, AD 41-59

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	
	The resources can be placed on the school network for easy access

Lessons can be taken in computer rooms where the texts can be annotated and/or selected by students for their own use

Research opportunities can be performed through the internet

Outlines etc can be accessed by students on line through the school network

General resources:

Levick Claudius pp 65-79 Agrippina

Griffin Nero see index of Persons
	The Themes overlap to some extent e.g. the family of the Julio-Claudians, the relationships between members, the imperial court and its function etc are elements in different themes.  This SoW deals with issues, events and themes as a whole

The website addresses for the links are included in the Resources list

	The Primary sources
	Outline the main sources: Suetonius and Tacitus

Outline the context of their writing with some detail of their lives and works

Note the extent to which they can be said to be ‘contemporary’


Outline the sources they used – senate records, personal archives of emperors, other historians, autobiographies etc

Outline the nature of biography in the Roman world and the aims of biographers

Aims of both writers
	Two short texts on the same subject which differ in some way could be used to allow students to identify the differences: e.g.

Suetonius Nero 28 (incest) with Tacitus Annals 14.2-4 (two versions/two sources named)

It might be worth while to use to passages from newspapers showing different ways of reporting the same event for students to consider the reasons for differences

Tacitus Annals 1.1./Histories 1.1. and 1.4 useful short quotes to consider about aims
	The aim is to encourage students to think from the start about reliability and to refer to this theme throughout

Students can also begin to consider the differences between biography and history

This is an outline not an in depth study! One session (1hour)

These are not prescribed texts

	Attitudes towards women in politics
	Outline the legal and social status of women in the Roman World

Selection of views on women in literature to enable students to gain some idea of prejudice

Q. How this might affect the portrayal of Agrippina?

How far was the portrayal of Agrippina distorted by the tradition?

Introduce example of politicians’ 
view of imperial women

Students could use the texts on computer to highlight key 
passages 
	These provide a range of views for students although not all are prescribed
Livy 34. 108 disgust at women in politics

Juvenal Satire 6 120-132 Messalina
Tacitus Annals 12.7 his description of Agrippina

Dio Cassius 61.32 Agrippina’s control of Claudius

Tacitus Annals 5.1 Livia

Tacitus Annals 13.42 Poppaea
	This should be a short session allowing students to gain understanding of the attitudes which affect the portrayal of Agrippina (I hour)
Livy, Juvenal and Dio are not prescribed
Lactor 15 Dio Cassius for views on Messalina
Students should be encouraged to consider the different status of women in the Roman World: legal and social

Livy 34.108 in Bradley  Ancient Rome p.205

J-A Sheldon Section 13 Women (sources)

Juvenal Satire 6
See also Lefkowitz and Fant pages 147-52 and 205 (Sempronia)

http://www.pbs.org/empires/romans/special/library.html 

[A selection of sources from Juvenal, Seneca, Tacitus, Petronius, Suetonius etc on these issues]

Barret pages 4-12 is a useful summary of women’s role and attitudes towards them with examples which relate to Agrippina e.g. Sempronia (Sallust); Fulvia (Plutarch)

	Roman World in 1st AD
	Using overhead display of a map of the Italy and the Empire; students to identify and record on their own map essential places

Outline the provinces/frontiers etc which will be included in the topic


	(a) display  map of the Roman Empire the Empire; map of Italy; map of Rome.
see p.14 Griffin Nero

(b) student copies of the map.

Interactive map of Italy

	The initial topics are to set the option in context and the aim is to ensure students are familiar with names, places and the historical context. The amount of time given to these will vary with students.

Key places only; focus on students recording the places and gaining a geographical knowledge.

     (1 hour per topic at this stage)

	Roman politics and society
	(1) Overhead of the main elements of the constitution: the princeps, magistrates, senate, assembly

(2) Students to draw a chart of 
the functions and roles of the 
elements in the constitution 

(3) A chart of the social structure: plebs/equestrians/senators/princeps; definitions of status and roles

(4) Outline the importance of the army in the system
Students to make a vocabulary list of key terms for learning
	Flow chart of the elements of the constitution.
Levick Claudius pp1-9 summary of the principate


	Discussion might be useful here of the ways in which the various ‘Republican elements’ continued to work in the Empire

Students will need to understand the class system and the position of the princeps

Bradley has useful charts for Augustus and his reforms and later emperors

This session relates to the workings of the system and the imperial court

     (1 hour)

	Background to the Julio-Claudian family
	Display of the family tree 
(simplified)
Outline the relationships between members

Student might research short biographies of important 
individuals


	A simplified family tree with highlighted members.
Pp12-13 Griffin Nero

P.508 Bradley, P

A large size version of this could be displayed in the classroom for reference

A family tree of Julio-Claudians
	Names of persons, places, timelines, a map of the area- displays of these and other elements permanently available are very useful for students

This session overlaps with the theme of Agrippina’s relationships with individuals and groups

http://en.wikipedia.org/wiki/Julio-Claudian_family_tree
     ( 1 hour)

	The reigns of relevant emperors
	Timeline of the period (AD 14-68)

Highlight important events for Agrippina and her immediate family
	Display version of time line
Bradley and Alston have timelines which can be used

Timeline in Bradley, P. page 276
	This is to set the option in context: to establish the position of Agrippina in the family, and the events during the period of her importance

Judgement needs to be made on how detailed this information needs to be

This sets the context for Agrippina’s involvement in events

     ( 1hour)



	Agrippina’s father and mother: Germanicus and Agrippina the Elder
	Outline Germanicus’ importance as heir to Tiberius

Use the extract and consider the situation at the time of Augustus’ death

Encourage the students to consider Germanicus’ reputation and Agrippina’s contribution

Why did Germanicus refuse to challenge Tiberius?

Outline how Germanicus died

Students should consider the evaluation of Germanicus given by Tacitus/ comparison with Alexander;  

Why was Germanicus so popular?

Outline the funeral and Agrippina’s actions
How did all of this affect relationships within the family? Students should be encouraged to consider the effect on Tiberius
	Provide copies of Tacitus Annals 1.33.

(ICT; students may access the website)

Cameo of the family
Coin of Agrippina and her sisters
The message given by the cameo and its importance for Agrippina.

Copies of Tacitus  Annals 2.71-3

Copies of Tacitus Annals 3.4

The extracts should be used to consider the impressions they give of the characters involved 

Death of Agrippina Tac.Annals  6.25 (preceded by her son Drusus Caesar in Tacitus)

	Students should be aware of position and importance of these two in the family and some events they were involved in
(This topic  and the next may take 2 sessions/2 hours to cover)

http://www.khm.at/system2E.html?/staticE/page758.html
Griffin Nero pp.18-33 for background to Agrippina and her ambitions…
From the first introduction of the texts it is important to include some discussion or reference to the idea of ‘reliability’
http://penelope.uchicago.edu/Thayer/E/Roman/home.html
Lacus Curtius Link for translations of texts

This relates to the nature of Tacitus as an historian and his attitudes towards the events

	Agrippina’s exile and recall in AD 41
	Brief outline for students of :

· The plot and exile under Gaius 

· Her recall under Claudius

· The rivalry with Messalina until the latter’s death (AD 48)

· The two marriages before Claudius (Domitius, Passienus)

· The birth of Nero
	Timeline for students
	This is essentially background: it is important to stress the constant danger she and Nero were in from Messalina

Barrett page XVII-XXI timeline for Agrippina; chs 4-5 survey this period especially 88-91

	The Imperial Court
	Outline the roles of :

· The senate and senators

· Freedmen

· Other advisors

· Praetorian guard

· Family members
	Simplified charts are helpful here for students which define the groups and provide key examples: 

Freedmen (Claudius) : Suetonius Claudius 28 and 29; Tacitus Annals 12.1-2 (role in Agrippina’s marriage to Claudius)

Burrus and Seneca: Tacitus Annals  12.42; 13.1-5; 14.7
	In part this continues the general session on the political context of the empire discussed earlier. (I hour for general outline + time for reading and texts)
The amount of time spent on each group will differ: there is also overlap with other themes; the object of this session is to give students a general understanding of the roles and importance to be returned to later when dealing with specific issues and events
These extracts provide examples of the involvement in decision-making of these individuals and groups

There are also examples of the rivalries between them within the court
The sources also offer chances to consider the critical approach of the sources to some of them

     ( 1hour)

	Claudius’ reign and character
	Present students with extracts; they should identify how primary sources viewed his reign

How reliable is this portrayal?

Students could use electronic versions of the text and colour those parts they see as reliable/unreliable; then share results in groups/
pairs or whole class
	Suet. Claudius 26, 29

Tacitus Annals 12.2-3; 12.7 Agrippina’s marriage to Claudius

Tacitus Annals 12.25-7 Nero’s adoption; role of Pallas; 12.41-2 Nero’s elevation and Burrus

Tacitus Annals 12.58-9 Octavia and Nero married; death of Taurus 
	This should not be a focus on Claudius but rather Agrippina’s role in his reign and the way she and others manipulate Claudius

This also leads to Agrippina’s role and importance in the sources

Griffin Nero pp.67-9 Praetorians

     (1-2 hours)

	Claudius’ death; Agrippina’s role and her importance in the reign
	Present the students with the two accounts of his death;

 Ask them to bullet point what happens in both accounts
They should highlight differences between the accounts

Summarise Agrippina’s role/actions

List the motives given by the sources

Students could ask to judge which motive seems reliable
	Suet. Claudius 43-44; Tacitus Annals 66-67 for the actual event;

(Suet. Nero 33 role in Claudius’ death?)
Tacitus Annal 12. 64-5 for some motives (inc. the death of Lepida brought about by A.);

Tacitus Annals 12. 65 -6 Narcissus’ speech on Agrippina
Tetradrachma of Agrippina and Claudius
	It would be best to use the sources in short sections here; the Tacitus extract is long and involved. The latter part of both concerns Nero’s accession

The coin is a useful contemporary source for the presentation of the relationship

     (2 hours)

	Review of Agrippina’s contribution/  importance  in his reign
	Outline what the sources have claimed Agrippina did

Review Tacitus’ view of her dominance (12.7)
The death of Silanus; exile of Junia (12.8), recall of Seneca (12.8); betrothal of Octavia and Nero (12.9)

Suicide of Lollia (12.22)

Adoption of Nero (12.25)

Augusta (12.26) colony (12.27)

Presence at triumph (12.37)

Agrippina removes opposition and support for Britannicus (12.41); appointment of Burrus (12.42)

Death of Taurus (12.59)

Allegation of Pallas as her lover (12.65)


	These references can be presented to the students in brief notes (or in electronic version) for the students to use homework to research the information more fully


(Some minor detail of Agrippina’s role in Suet. Nero 6-7; Suet. Claudius 29, 44)
	Tacitus makes a number of comments e.g. 12.37 it was a something new for a woman to sit in front of the Roman standards – claim to be an equal partner in the Empire

Students should consider the portrayal of Agrippina and its reliability

     (2 hours)

	Nero’s reign and character.
	Simple timeline of events involving Nero and Agrippina up to her death

Review of his family background
Students should bullet point the main aspects of character highlighted in the Suetonius and the influences upon him
	Timeline of his reign 

Timeline of the events from his accession to her death;

The family tree; Suet. Nero 6-7 (his youth)

Coin of Nero and Claudius
http://en.wikipedia.org/wiki/Image:NeroandClaudius.jpg
[Useful point about Agrippina building Nero up as successor]
	Aim to establish the major events of his reign and the background Agrippina’s role; this should involve some discussion of the political situation; Nero’s youth; Nero’s qualifications for the role (if any) to consider her importance for developments there

This topic may be covered at any point which seems appropriate for the group; some may wish to do this very early as background
     (1hour)

	Nero’s accession.
	Students to read the process of accession and Agrippina’s role

Exclusion of Britannicus to be considered
	Suet. Claudius  45;  TacitusAnnals 12.68-9.

Video: Channel 4: Tony Robinson’s Romans – episode on Nero
Aureus of Nero and Agrippina
http://en.wikipedia.org/wiki/Image:Nero_Agrippina_aureus_54.png
	There are useful sections for students to view on all of the following sessions: early life; death of Britannicus; Agrippina’s importance etc

     (1 hour)

	Early part of his reign; influences on Nero; Agrippina’s importance in Nero’s reign
	(1) Present examples of Agrippina’s actions at the start of the reign: Murder of Silanus; Narcissus; support of Pallas

(2) Honours and importance

(3) First signs of opposition to Agrippina

(4) Seneca and Burrus: control of Nero
Students to read the extracts and assess how far Agrippina was successful in gaining power identify her supporters and opponents and heir reasons; consider the attitude of Nero to his mother and those around him
	Tacitus Annals 13.1-2
Tacitus Annals 13.2/ Suet. Nero 9
Tacitus Annals 13.5

Tacitus Annals 13.2: Seneca and Burrus resist Agrippina’s actions; Tacitus Annals 13. 3 speech written by Seneca

Aureus of Nero and Agrippina:
Bradley, P. page 563  influences on Nero chart
	This and the previous topic may be taken together or separately; students should be encouraged to explore the connection between Agrippina’s role in the accession and her intention co-rule with Nero

See also Cassius Dio, Roman History, 61.3.2 for an opinion on her power. [not prescribed]
There are other coins of the same period which show a gradual change in presentation.

     (1hour)

See page 562 Bradley, P



	The changes in the relationship between Agrippina and Nero in the sources: Acte; Pallas; Britannicus
	Start with the quote: his mother’s control over him had gradually weakened

Outline how this may have happened if true:  
Read the extract on Acte and Pallas’ death and Agrippina’s reaction; outline the problems involved for Nero and Agrippina.

Students to consider:

(1) What the sources tell us were the reasons for the change in relationship?

(2) What other reasons might there be: political or personal?

(3) How is Agrippina portrayed?
	Tacitus Annals 13. 12-14 

Students must be encouraged to consider how reliable the portrait is at this point. Using the texts in electronic form allows them to move parts around to create unreliable/reliable columns or pages and compare 
results with others
	This can be treated in short sections: Acte’s first appearance; Agrippina’s reaction; the dress incident and her words and what they imply; Pallas’ death; her alleged support for Britannicus; her desire for power

(2 hours)

Barrett (App. VII) argues against a complete loss of power

It would be worthwhile to return to the issue of her loss of power after studying the plot of Silana and the way she deals with it

	Death of Britannicus and Agrippina’s role in the sources
	Review the position of Britannicus; discuss the potential problem for Nero; how had Agrippina made things worse?

Read the extracts:
(1) What are Nero’s reasons and what part did Agrippina have in them?

(2) How do the sources say she reacts?

(3) How believable is the portrayal of Agrippina in this period and her support for Britannicus?
	Tacitus Annals 13.15-17

Suet. Nero 33
	It is useful to offer some views about the likelihood of Nero’s role in his death

     (1 hour)

	Agrippina’s relationship with Nero: 

(1) Removal of the guard and from the palace
(2) Silana’s plot and Nero’s reactions

(3) Incest issue
	Read extracts: 

Students to note [they can have columns with headings to identify information from the texts to answer these questions]:
How does Agrippina react? Why does she support Octavia? Why does Nero act as he does?

What does this tell us about Agrippina’s influence at this time?

What effect does it have on Burrus’ and Seneca’s relationships with Nero and/or Agrippina?

What view did the Romans have about this issue?
	[Electronic access ICT]

Tacitus Annals 13. 18
Tacitus Annals 13. 19-22
Suet. Nero 28
Tacitus Annals 14.2
	The focus should be on Agrippina’s role in these events and the effect on her control/power over Nero

Her relationship with other members of the court – Burrus, Seneca, Pallas etc should be developed; if she loses power, so do they to some extent

     [2 hours]

Compare also Cassius Dio, Roman History, 62.11.3-4
(Not prescribed)

	Death of Agrippina (1)
The motives
	Brainstorm why Nero might want to kill his mother: consider personal, political, imperial, reasons
Compare the motives provided by the sources 

What does this tell us of her influence/power?
	Tacitus Annals 14. 1 and 14.11/ Suet. Nero 34 

Suggestion of conspiracy with Plautus (Annals 13.19-20)
	It may be worth using Annals 14.11 where Nero makes accusations of conspiracy against Agrippina after her death to compare with the motives given earlier
Tacitus also notes that everyone wanted her influence to end

(These sessions need more time: 1 hour + 1 hour + 1 hour + I hour to review)

	Death of Agrippina (2)

The murder: theory and practice
	Outline 

(1)  The possible methods; consider  the differences in the evidence 
using electronic versions 
(2) What happens before and after

(3) Nero’s reaction: appeals for help -Seneca and Burrus; Anicetus

(4) The crowd’s reaction and the final scene

Students to read the extracts: how are Nero and Agrippina portrayed? 
	Tacitus Annals 14.3/ Suet. Nero 34 for the methods;
Tacitus Annals 14.4/ Suet. Nero 34 Nero’s effort to persuade her onto the boat

Tacitus Annals 14.5-6/ Suet. Nero 34 The shipwreck and escape.

Tacitus Annals 14.7/ Suet. Nero 34

Tacitus Annals 14.8/ Suet. Nero 34
	It is worthwhile to reconsider how popular she is with the crowds, the guards etc and how this reflects on her influence and power at this time; reviewing earlier evidence and Tacitus’ presentation of her ‘loss of power’ would be useful

See Barret (App. X) Her final days

	Death of Agrippina (3): aftermath and dealing with the fall-out
	Students to read the rest of the account in Tacitus (Annals 14. 9-12)

Note the reactions of his advisors; the guard; the senate; individuals and groups

Note the actions Nero took to explain or lessen the effect of his murder

the differences and similarities with Suetonius’ version

To consider the importance of Agrippina to Nero and the effect her death had upon his reign
	Tacitus Annals 14.9-12/ Suet. Nero 34
	

	The presentation of Agrippina’s character 
	Students to read the texts and identify aspects of her character as displayed by the authors

Students to identify the reasons given in the texts and how far they are believable
Students to consider the importance of her relationship with Claudius and Nero for her personally and politically

How far does Agrippina’s image differ in the passages about her death from earlier passages?
	Selection of appropriate texts from the ones studied to compare
Students to have copies to annotate 
	It is important to focus some attention on the presentation of Agrippina with typical (from a Roman point of view) female tricks and charms

     (I hour)

	The image of Agrippina in Roman sources
	Students to suggest the main characteristics of her from the readings – brainstorm words to sum up their impressions

Ask them to research a text or passage which supports each one of the characteristics

Collect the most appropriate examples for the whole group
	Students should have a folder of passages from previous sessions to review 

Griffin Nero pp.38-40 summary of sources attitudes to Agrippina
	This should be an opportunity to bring ideas together and review the sources especially the poetry 

Students might note her calmness (14.6); bravery (14. 9); unconcern at the prophecy (14.9); apparent popularity (14.8); her spirited reaction to Silana’s charge (13.21); jealousy of Acte (13.12); anger (13.13); ambition (13.14).

     (2 hours)


OCR GCSE Ancient History Unit A033: Option 1

Attitudes towards foreigners in Rome
OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the Lesson

	Objective 1
	Students to gain some experience of reading primary sources and extracting information from them.

	Objective 2
	Students to gain an insight into attitudes towards foreigners by Romans.

	Objective 3
	Students to practise the skills of analysis and evaluation.

	Objective 4
	Students should understand the effect of attitudes towards foreigners on the portrayal of characters in the sources.


Recap of Previous Experience and Prior Knowledge

· Remind students that they have had some input about the different genres of primary sources: history, biography and poetry etc and that these have different approaches and aims; that authors also have their own agendas and views

Content

	Time
	Content

	5 minutes
	Brief outline of the authors to be read:  e.g. Juvenal- satire/dates; Plutarch; Cicero Letters; Suetonius: biographer (teacher may choose sources familiar and available to themselves);

	10 minutes
	Passage for students to read e.g. Juvenal Satire 3.59ff/ Suetonius Claudius 28-9 freedmen; students to highlight or copy out two examples of attitudes expressed.

	5-10 minutes
	Whole class to compare results: teacher to write up on board examples; discuss what view of foreigners/freedmen/women are expressed.

	15 minutes
	A discussion of how these attitudes might have come about: conquest by Romans, seen as inferior; culturally different; seen as a threat/ religious influences, etc.

A second passage to compare views with the first: e.g. second Juvenal piece; Cato on Greeks; or a description of Cleopatra from Plutarch Antony 58-59 to be studied later.

	10 minutes
	How prejudiced were the Romans: what views did they have of foreigners?

Students to give either written or oral answers to the questions.


Consolidation

	Time
	Content

	5 minutes
	How might these attitudes affect portrayals of foreigners in the sources

Students to suggest what preconceptions might arise?

Are there modern parallels with the way foreigners are presented today in Britain?

	10 minutes
	Review the material and notes made: if time introduce the reference in Horace Odes 1.37 or Virgil Aeneid 8 as an example of Cleopatra in Roman Literature.


OCR GCSE Ancient History Unit A033: Option 2

Attitudes towards women in Rome

OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the Lesson

	Objective 1
	Students to gain some experience of reading primary sources and extracting information from them.

	Objective 2
	Students to gain an insight into attitudes towards women by Romans.

	Objective 3
	Students to practise the skills of analysis and evaluation.

	Objective 4
	Students should understand the effect of attitudes towards women on the portrayal of characters in the sources.


Recap of Previous Experience and Prior Knowledge

· Remind students that they have had some input about the different genres of primary sources: history, biography and poetry etc and that these have different approaches and aims; that authors also have their own agendas and views

Content
	Time
	Content

	5 minutes
	Brief outline of the women in Republican or Imperial period who were influential and important: students to offer ideas – Cleopatra, Octavia, Livia. Agrippina the Elder, Julia(s), Messalina, Poppaea etc.

Students asked – why were they influential when women could not engage in politics?

	10 minutes
	Passage for students to read e.g. Juvenal Satire 6 (Eppia and the gladiator for example)/Tacitus Annals 13.42 (Poppaea) or an example from the prescribed texts on Agrippina; students to highlight or copy out two examples of attitudes expressed which show the authors’ views.

	5-10 minutes
	Whole class to compare results: teacher to write up on board examples; discuss what view of foreigners/freedmen/women are expressed.

	15 minutes
	A discussion of how these attitudes might have come about: the social and political role of women inferior to men’s roles; the treatment of women in relationships; views about women’s lack of control emotionally.

A second passage to compare views with the first: e.g.  Tacitus Annals 12.7 on Agrippina; alternative sample from Juvenal; Livy on women in politics;

(Not prescribed but useful for background understanding).


	10 minutes
	How prejudiced were the Romans: what views did they have of women?

Students to give either written or oral answers to the questions.


Consolidation

	Time
	Content

	5 minutes
	How might these attitudes affect portrayals of women in the sources

Students to suggest what preconceptions might arise?

How do ‘typical’ portrayals result in women being characterised in the same ways : Sempronia (Sallust), Livia (Tacitus, Messalina (Tacitus)

	10 minutes
	Review the material and notes made: if time introduce the examples later in the selections of portrayals of Agrippina.


= Innovative Teaching Idea


This icon is used to highlight exceptionally innovative ideas.





= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.
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