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1997 HIGHER SCHOOL CERTIFICATE
EXAMINATION REPORT
VISUAL ARTS

In 1997, 8989 students presented floe 2/3 Unit (Common) Visual Arts Examination. 3507
students presented for the 3 Unit (Additional) examinafidwe majority of these students submitted
a second artwork (3107); the other 3Unit options, 372 students undertook 3 Unit Written and 28
students submitted Integrated Visual/Verbal Studies.

Submitted Artworks
2/3 Unit (Common) and 3 Unit (Additional)

Those submitted works whickvere the most successful in 1997 demonstratedsustained
engagement withhe visual arts irboth making and studylheseworks were characterised by a
sophisticated and knowledgeable engagementtivtield of Art and skilful andoften innovative
manipulation of concepts, media and techniques.

Teachers and students are adviged theHSC ExaminatiorSubject Rulesre strictly adhered to in
the marking of students’ submitted artworks, whetkiey areassessed imorporate or itinerant
marking. Failure to comply with these rules may prejudice marks awarded to these works.

Students are reminded that excessive frardegces do not advantagebmissions. Glass it to
be used in framing-lat works arebest presented in simple cardboarduntsand withoutframes.
Careful attention should be given to the size, weight and duration of works.

In 1997,A Guide to Ranking Submitted Artworks in the 1997 M&E used to assist establishing
the marking scales and, witthe syllabus, providedhe basis for marking submitted work$hese
were also the guide for the writing of comments for works selected in eaclrangekin each of the
scales in each media category. This guide is included in this document.

Note

Examination information on HSC Visual Arts éentained in the currer@reativeArts Stage 6 KLA
Handbook
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RANK 1-10 11-20 21-30 31-40 41-50
RANGE
COMMENTS/ NAIVE SOPHISTICATED/COMPLEX

OBSERVATIONS

LITTLE VISUAL INTEREST

STRONG VISUAL INTEREST &

KNOWLEDGE OF THE ARTWORLD

DISENGAGED HIGHLY ENGAGED
OVERALL ¢ Works have an e Few artistic * May attempt some| ¢ Works reflect * Art conventions
JUDGEMENT appearance of not | problems grappled | synthesis of subject] more are personally
engaging in any with matter and form. knowledgeable interpreted in the
artistic Works may, choices about what| works produced in
problem-solving * Works may appear| however, appear can be done an authoritative
repetitive unresolved way
* More
« May appear accomplished in » Sophisticated in
unfinished « Little or no * Works may appear pf h p f how id
synthesis of subject| to have little terms of how terms of how Iideas
matter and forms interpretive quality subject matter and are represented,
forms are with a strong
synthesised in the | synthesis of the
work selection of subject
. ) matter and
l-jWork is confident expressive use of
emonstration of forms/media
what is known and
can be done * Informed choices
practically have been made in
* Works have a the work
stronger * Works sustain
interpretive quality | interest at a
number of levels
* Works appear
resolved, complete
* Innovative
EVIDENCE « Artworks reflect a | « Superficial * May attempt some| ¢ A sustained ¢ A sustained and
OF PROCESS IN very limited engagement with synthesis of subject| involvement in the | highly
ARTWORK(S) engagement with artmaking process | matters and forms, | artmaking process | accomplished
an understanding o works may appear | is evident involvement in the
the artmaking * Works may appear| unresolved, artmaking process
process to be a first attempt | however is evident
ENGAGEMENT ¢ Subject e Subject * May deal with ¢ Subject matter e Subject matter
WITH SUBJECT matter/concepts matter/concepts quite complex may be complex, may be complex,
MATTER/ naive, obvious, may be clichéd, subject matter but | subtle, lessclichéd | subtle and may
CONCEPT often clichéd awkward has difficulty in and interpreted in a work on a number
representing thisor | more of levels
 Limited . knowledgeable way
understanding of | * Subject matter « Highly
how ideas may be may be less . ¢ Ideas are interpretive visual
represented visually complex and ideas represented more | statements
g]viyrvigrekng d confidently and
convincingly
e Subject matter
may continue to be
clichéd
ENGAGEMENT * Very little e Some attention * May attempt to * Accomplished use| < Highly
WITH attention given to may be given to utilise the of forms/media accomplished use o

FORMS/MEDIA

the properties of
forms/media

« Little knowledge
of what forms/media
can achieve

exploring the
properties of
forms/media in the
work

* Use of
forms/media may
suggest a first
attempt at using
them

e Technically little
knowledge,
inexperienced,
incomplete

e May include
overworking or
naive choices

properties of
forms/media

e The work may
provide the
opportunity for
finding out about
what the
forms/media can do

e Artworks may
appear uneven —
better and less well
worked areas

¢ Confident and
convincing use of
forms/media

« Exploits
expressive potential

* Technically more
sophisticated, more
experienced

forms/media

« Sophisticated
understanding of
the expressive
potential of
forms/media
demonstrated in the
work
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Ceramics

A decline in the candidature {Deramics wa®vident in1997. This wasttributed partly to thdact

that many ceramic works submitted belonged to the category of Sculfitereeasons for this were
varied, including minor technical faults, a higher than usual ideal weight—to—size ratio, the use of other
materials, eg ironsteelmesh, foundbjects, and bold sculptural treatmentsshould benoted that
ceramic submissions are marked as examples of the visualdres, than as functional objects and,

as such, minor technical faults are subordinate to the visual impact of ameits use of materials.
Students shouldealise thatContemporary Ceramics is not a pureghaditional and functional
form—making medium, butather, a discipline which explorése expressive anthctile qualities of

clay and surface treatments, pushitng medium and incorporatingnformed andselectiveuse of

other materials.

Ceramics submissionscluded personal interpretations whditional handbuiltforms as well as
inventive sculpturalvorks. A small number of wheel-thrown,psicast and pit—firedvorks were
also presented.

Sculptural works ranged frorfiigurative pieces whiclusedthe medium to suggeshe humarform
to less literal and more conceptual works in wHmhims evoked differenemotions or issueselated
to the particular student’s environment.

Wheel-thrown and slip—castorks tended to be conservative and focused on technique,lit#eh
exploration of the potential of theggocesses. Pit—firediorks broke away from a vessel-making
emphasis, exploring the possibility of forms and their use as installations.

Students displayed a growing awareness of different combinations of surface trealivense of
incising and the exploration of textural surfaces was evident. Application of coldipeghe use of
sgraffito, oxide highlights anthe selectiveuse ofglazing to createvet/dry contrasts wasvident,
showing an understanding thfe range of possibilities presented by the ceramadium, from raw
clay to finished, fired and decorated form.

Above-average works used clay as a vehicle for expressing conceptual themes, with students drawing
from issues irtheir environment (bothocal and global) and thhistory of ceramics anthe visual

arts in general. They werebviously based on soundesearch and experimentation in the
development of forms, surfaces and decoration.

Submissions athis level were well resolved in terms of desigoonstruction and decoration.
Candidates took informed risks with techniques of constructidimas effectively integrating other
materials to give the works a contemporary post—modern, industrial look. ifkisé interpretation
on a number of levels — as forms, concepts and decorative surfaces.

Works were built confidently, manipulatinglay in ways that were innovative andising multiple
firings for surfacedecoration. Evidence of experimentation by manipulating commercial glazes,
combined with subtle colour combinations whiehhanced thdorms, waspleasing to see. A
sophisticated integration débrm and surface decoratiomas present, with a strong sense of design
linking individual pieces within the series submitted.
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Averageworks were built competently, but lacketefinement ineither form or finish. Concepts
presented were ofterclichéd or lackedsubtlety. Although works were generally personal
interpretations of traditional ceramiorms, they were often formulaicysing the same shape or
decoration on a number of pieces, with little development or variapon a theme. At timesorks
were conservative and unchallenging, reflectinglactance to explore thexpressivepotential of
ceramic form and allied decorationtechniques. Suchworks showed an understanding of the
capabilities of the ceramic medium, but failed to exglogm fully. Often formand decoration were
mismatched and did not complemegaichother, with decoration appearing as an afterthought. At
times decorationvas limited to thesurface of only one area, withe three-dimensiondiorm being
treated frontally.

Below-average works were characterised by poor construction, with oltgahuscalfaults, such as

open cracks in the walls of component pieces and cracking at joins. A poor control of external contour
and careless treatment nins, openingsaand basesvas alsoevident. Exploration of surface was
minimal, with studentdailing to exploit the potential of clay as tactile medium. Worksoften
appeared to be a first attempt, with poorly resolved maigte handling ofclay and decorative
materials. Oftenthere was minimal relationship betweerforms and/or decoration where the
submission consisted of multiple pieces.

A conceptual approach was also lacking, with students simply (and paepligating aform. Often
therewas little relationship betweeform and concept, witlthe interpretation of concepts being
unresolved. Works in this range were visually and physically heavy, revealing a lack of understanding
of form, proportionand construction technique. Non—ceramic decoraigch asacrylic paint and

boot polish was used in amcontrolled and unsympatheticay in anattempt to replicate ceramic
processes, eg underglazing, burnishing, coloured slips, pitfiring.

Submissions should comprisiee best piecesrom a body of worksinceall piecessubmitted are
considered when markirtgkes placeWeaker pieceare notdisregarded and do influentee final

mark. Selection of well-resolvetbrms, showing an awareness of foamd proportion, is essential
when choosing works for submission. Attention to the finishing of openings, rims and feelt as

an exploration of thesurface quality of clay, and surface treatments, will be of advantage to the
student.

Sculptured works can be submitted in Ceranmee®gn if they incorporate non—ceramic materials in a
way that is sympathetic to their concept. A relationship between forms in terms of shape, surface and
concept is desirable. Exploration of the surface potential of clay and theuskieaf slips, oxides and

glaze in multiple decorative firings is encouraged to add complexity to forms.

Collection of Works

Collection of Works continues to be a popular categéoy those who wish taompleteworks in a
variety of media and styles, revealing a sustained involvement in and understaritimgrohaking
process. Thigear anumber of submissionsonsisted of manypieces. Itshould benoted that
individual components must be ikeeping withthe limitations on size, weight and duration of
submitted works; this applies particularly to video/film components.
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In this year’s submissions, emerging themes and subject mattemaeareries, familyjdentity and
cultural dislocation as well as explorations of therface qualities of everyday objecSome
submissionswere based orthe candidates’ investigation of tieecommended Areas of Study,
particularly the exchange ddigns, symbols, images and materibé&tween theworld of art and
popular culture The better candidates coupldds framework with aconceptualawareness of the
expressivepotential of theirchosen media and thus demonstratieel depth and breadth dfheir
artmakingabilities. Although not a prerequisitanost collections were linkeceither thematically,
conceptually and/or by media and this strengthened the collection as a whole.

Photography and Graphic®ntinue togrow in popularity, as do Computer—generai&brks, as
individual components in thigategory. Miny submissionsncluded three—dimensional elements,
whilst very few Film/Video components were presentBtectrical works were not generally
submitted in this category.

The excellent and above-average submissions were characterised by a stromgcesedrelationship
between the concept and thgpressive formCandidatesshowedthat theywere able to explore

beyond the boundaries, makitige ordinary appear extraordinary and often involvihg viewer on

more than one level. A consistentlyigh degree of competence tine range ofmedia used was
evidence of their sustained involvement in the artmaking process. Humour was used as a key element
in the more sophisticated works and presentation served tothaiparts ofthe collectionmaking a

more coherent submission.

The averagesubmissionswere characterised by competence rather than confidence. Candidates
showed empathy wittheir subject matter but often failed sdiow any deeper exploration of the
expressive qualities angotential of themedia used. Concepts were sometimes weak but
counterbalanced by competent technical skills or, conversely, technical mastery was pooligied did

to enhance a strong concept.

The below-average works were characterised by insensitive and inconsistent use of media. Use of the
found object, photocopies and magazine image collagsscommonrand often gave thenpression

of the candidate’s limited experience with sophisticaechaking.The conceptseemed to beaive

and sometimes immature, with little development beybeabvious. Imageselected did notelate

well, even though a theme was evident.

Studentsare encouraged to be selective in their choice of pigresubmission.Presentation and
display of the collectionshould becarefully and realisticallyjconsidered, withclear instructions
included, where appropriate. Titles may further communicate a concept and should be chiwsen, if
are to be used, with that fact in mind. Size, weight and duration limitetfandd bestrictly adhered

to, both inthe whole submissiorand in the individual pieces of tlseibmission. Wher¢here are a
number of components, instructions for dispéag appreciated andtcommended. Photographs of
layouts may be submitted to facilitate set—up instructions.

Computer—generated Works

Computer—generate/orks is acategory that is continuing tattract asmall candidature who
investigate and extend tlaetmaking possibilities ofligital imagery. 129 computer—generatedrks
in 2/3 Unit were submitted in 1997. the most successful works, softwamad special effects were
exploited and applied to make visually powerful artworks.
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A strong nterest in the human figure as subject mattes evident. The figure as aaesthetic
investigation into beautygr, onthe otherhand, into grotesquearticularly through scientific or

mutated human forms, was common. Portraits reflected issues related to identity and self—expression.
Text was also utilised, often to build connections, play against visual references, to explain or anchor
images, as a supporting statement, as a key to unravel meaning or as a &dwtlifoage. Text also
appeared as the narrative in comic books.

Submissions were commonpresented as a series, wittost ofthe digitalsubmissionseing still
rather than film or video—based work. A small numbesliofe andsoundpresentations were made.
Discrete selection and editing of series submissions revealed student knowléugpovier ofeach
image as a sequential key in telling a visual episodic story.

Flat manipulations ofstill imagesrelied on Rotoshopand Corel, rather than investigating 3D
software tools. Many submissiossill depended heavily on cut and paste, generic manipulation of
stock filters, masks and fx tools. The repetition of a single image manipulated throughvsuietya

of tools, filters and colour settings, and often presented in grid composition or format, was typical.

The newer, emergent interests werethe combining of other mediasuch asfabric, paint, and
sculptural relief within some 2D works, usually as a framing device, or to create packaging. Colour is
becoming more important, witihhtense colour application ipoth the manipulation of thenage on
computer and in the print settingslossy printsare preferred by candidates and increasingbyks

show the potential of thesoftware to morphBryce KPT and Poser KPTpackages were used;
students oftergave theresponsibility of constructing themrtworks tothe tools, however. It is
encouraging to note that fewsunbmissiongely solely on the capacities of tseftware tocreate the

image through one-step manipulation. Changekartechnical capacities pfogramsand software

with greaterchoice andavailability to students, along witlmore competitive pricing, will inspire
greater numbers of students to work in digital forms.

Works printed in large-scaléormat using low DPlosethe image’sintegrity for scale. At present,
low DPI resolution of the digital camera combined with IBWI used inscanning imagesan result
in extremely low-grade resolutions in final images presented, especially in large-scale images.

The stronger submission®flected asustainedevel of engagement withthe artmaking process, as
well as sophisticated manipulation and selectiorsajfware appropriate tthe concept and ideas
communicated. These works showed that the student was in chartfes texthnology. The range of
subject matter in the better works included the self—portrait, the introspgctimey, explorations of
gender and identity, theonfusion and contradictions @dolescence, emotional or psychological
concerns, the body in action as Poser program, and appropriated images from sport and fashion.

The mass mediacts as a significant influence in tiicgm: television charactershowsand genres
continue to be a resource for students, lwoificeptually and as source of appropriated, scanned or
kidnappedimages. Othecurrent eventsised assubject matter includegolitical and socialissues,
with references to Paulinddanson’s One Nation Party and racism. Aboriginaidentity,
multiculturalism and immigration, ecology anthe environment, as well as vegetarianism,
multinationals such as IBM, Foxtel and Macintoshe military and technology, the physical
properties of technology, gadgets such ths handset, the computer, cable television and
motherboards. @cultural/popular culturéhemes in musiand sport, eghe lifestyles of the raver,
the rapper,the Gothic and theunk, the surfer and skateboarder, were also explofidttre was,
perhaps, an undue reliance on appropriation and mediated images in this form.
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Some references weranade tothe visual arts; these tendedowever, totake the form of
appropriatingartworks tocreate thecomposition. Studentsre encouraged to cabementthe mass
media attractions ofomputer imagery witlthe recenthistory andtradition of thesdorms in the
visual arts and cinema, and to inform th&orks with knowledge and skills acquired in otHerms
of making and studyinthe visualarts. Historicalscientific and cultural references to Fritang’s
significant and iconic masterpietéetropolis as well as George Orwellisovel and thdater film,
1984,were sometimes revealed.

The more successful workeeflected aknowledge and appropriatgpplication of digitalprocesses
including scanning of origingdhotographsselectiveuse of image banks, agll asuse oforiginal
photographs, ranginfjom pointand shoot processes to staged, padeats. Attention should be
given to lighting, point of view, setting, arrangement of set amudlels, use of make-up and

cropping.

In themore successful works, students used ntioa@ one package with sensitivity. Theseges
had awow factor. Appropriatiorwas used as strategy tocomment onthe student’s world, or in
juxtaposing imagefrom disparate cultures or historic@hmes tocreateimages which produced a
socialcomment.These were synthesised with a sophisticated and sustilof softwareattracting
the viewer with a density of symbolism and possible readings.

Averageworks also attempted tdealwith personal andopical issues ofthe student’s world. The
inconsistencies in treatment of the concepinposition and softwarapplications, howevemade
them less successful. There was evidence of experimentation, as well as attemmuiseapersonal
interpretation ofimages, buthe synthesis ofsubject matter and whdhe form can do oroffer
appeared to be unresolved. When in series, submissfecstedless discrimination irselection and
editing of the visual narrative.

Presentation of these works relied on conventiatiahédformats such as grid compositioihey
showed ageneric manipulation o$tock filters/image processing techniques,wadl as a greater
reliance on appropriatingnages fromotherartworks,the massmedia, or image banks, for design
qualities rather than as a strateigy exploiting their concept or subject matt&ext was used as
supporting statement or as a design element rather than being integrated into the imagery.

The less successful artworks showlétle evidence of development other than as a naivaiahed
concept. Investigations dhe expressive ortechnical possibilities of theform were slight. They
appeared as a first attempt and, whilst experimentation might be evident, the imégfé wassolve
itself, through chance encounters with software tools.

Theseworks relied onclumsy cut and paste collagesimple scans which might presensiagle
aesthetic decisiosuch agepetition to creatgacuous visual headlines, #gs is a face Book—style
submissions often ignored the practical realities of this mode of presentation; text were ukgblas a
and was often unrelated to the visual concept presented. Mixed media were poorly integrated.

Studentsare advised to avoid sacrificing resolution and complexity imfiges inconcept and
manipulation forscale alone. The scadfould beappropriate to bothhe conceptual intent and the
available technology. Submissions should not be presentations of imageshadedor displaying
an inventory of software tools. This approach tends to produce imagesindigdtie a superficial or
artificial engagement with the concept and subject matter and the artmaking process itself.
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Clichéd representations and symbols should not be used; for exaalglend crude confrontations
with guns, bloodand bodily functionscrossesand cyberspace clichés do not enhancewtbik.
Examiners are not shocked the veracity ofthis graphicform. Studentsareadvised to beselective
and to choose the most successful and powerful imBgegierous materials must not be used in
submitted artworks. Disks must not be submitted.

Design

Therewas adecline in thenumber of submissions ithis category. Mst wereaverage oibelow-

average, with very few being in the excellent category. FewvBEks were presented, and thobeat

were tended to be architectural models in the style of Design and Technology submissions. There was
also a decline in fashion design, illustrations and colour and design exercisesvadsienewever, an
increase in theise of computer graphics, which wesften used as layouts for @nge of design

forms. Colour—scanned or colour—photocopied images were popular anédgfesared to bglossy
photographs.

Thereseemed to be lack of understanding of what woultbnstitute a suitablsubmission inthis
category.Few submissiongncluded a design brief outlinindpe problem to be solved. Some briefs
were a discussion dhe work, or anexplanation of therocesses undertakerather than a brief
clearly defining thedesign task. Fevsubmissions showed a soundderstanding of contemporary
designpractices orshowedthat students had broadendukir understanding of product design by
studying the work of current design practitioners through journals, publications or direct experience.

Above-averagavorks often included amumber of design solutions, withe best being developed

into a selected product. These works also set themselves complex and sophisticatqutaldsigs

to solve and then showed an accomplished involvement with artmaking processes in order to do so.
Many of the more successful worksicluded a well-presented design brief, which helped the
examiners to judgbow successfullyhe candidate hasblvedthe design problenattempted. Many

of the above-average submissions were in the form of book illustrations or comic books, in which the
candidateshowed a shrewdnd sophisticated understandingtloé conventions of thisorm and
successfully sustained an accomplished involvement over a number of pagespléasiag to note

that many candidates hadvailed themselves of commercial production processes gwiied
T—shirts or computer—scanned images. These submissions were furthe@ednhathe inclusion of

the originalartwork, sothat examiners couldhote how the design had been developed through a
number of stages from the initial artwork and layout, through to a finished product.

Works that were average often presentethéd themes such as designs for CD covers, which
showed limited engagement with the imagery used. Other works such as postesfiemenet fully
resolved or showed lack of control in their paint application. Architecturalodels wereoften
submitted with floor plans but wetacking in artistic application cshowed dimited understanding

of practices in contemporary architecture.

Works of below-average quality wengoorly constructed orelied heavily on copiednagery, eg
drawings of comic book heroes. Many thie poorer architecturalmodels appeared to be badly
constructed dollshouses furnished withego blocks anghowedlittle understanding of artmaking
processes or architectural design practices.
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Students are advised to approach this madka as beindesign withinthe visualarts and teshow
how a submission in Visual Arts woudtliffer from aproject in Design and Technology. Students
could be directed to studyays in whichvisual arts practices can be appliedl&sign outcomes, eg
painting, drawing, graphics, photography or computer—generated images. These cofdchtheart
of theimagery for aayoutfor an advertisementnagazine covehook illustrations or promotional
material. Insubmissions inwhich text is to be includedstudents shouldnvestigate lettering
conventions, includinghoice offont, typeface, size and interrelationship withagery. They are
encouraged to include @design brief as part otheir submissions.This should be astatement
identifying theproblem to be solved, such as a designer would presentliena The briefshould
not be an abridged version of students’ VisAdis Diary; rather, itshould provide acontext for
interpretation of the work.

Knowledge of this area could be further enhanced by students’ use of resources3esigras the

Visual Arts which was designed as a support document for VisualahdstheVisual Arts Content
Endorsed Course; it provides design briefs which incorporate historical and critical studies, marketing
and functional design.

Drawing

The works submitted by students the Drawing category this yeashowed adefinite interest in
traditional conventions and techniques of drawinthe trendtowards figurative subject matter
intensified, withthe majority of students explorindgraditional drawing subjects such dggure
compositions and, to a lesser extent, still life, landscape and the environment.

This renewal of interest in drawingas apparent throughouhe range ofwork submitted, with
students emphasisirntje mastery oftechniques of conveying varying degrees of complexity and
sophistication. The control and possibilities of technique became a significant elemenmgathag
and intention of many works.

Related tothis traditional emphasis ortechniquewas an mterest in theuse of well-established
conventions of representation and subject mattarudber of students chose to work with subjects
such asthe humanfigure, portraits, theirimmediate environment, family and friends. The
predominant mood ahis work wassubjective, domestic and controlledaM subjectsould be
described assombre, quiet and reflective angbossibly reflected thealienation and isolation
Recommended Area of Study.

The retreatfrom tackling large social, environmental golitical issues in student drawings was
replaced this year by concentration on the conventions of capturing appearance, analysing structure or
expressing moo@nd atmospher@nherent in familiar anddomestic subjectsThere was avery
noticeable decline of interest fantasy, satire or sociabmment.These qualities, along with social,
political and environmental concerns, seemed to have been transferred to the comic and cartoon genre
This seemed to have become a signifi@et indrawing, withsubmissions oéll kinds fromvery

good to very bad.
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A decline was noted in such areas of subject matter and uses of drawings as:

. bold, expressive and adventurous work;

. conceptually challengingvork which questionedthe nature andctivity of drawing through
mechanical, digital or textual inclusions;

abstract drawing;

fantasy, surrealism and the grotesque;

overt art referencing through appropriation;

popular culture such as dead musicians, basketball heroes or tattoos;

widely known sporting heroes (these tended to be local, topical or the student’s friends).

An area of subject matter which is growisignificantly is the exploration of cultural placement and
ethnic identity. At itsbest, this work isrich and multi-layered in itsymbolism, techniqgue and
materials. At its simplest, it relies upon the juxtaposition of stereotyped cultural images.

The drawing areashowed aistinct tendencyowardslarge andcomplex series. These were often
related tosubtle and intense explorations of a single sulgjech aghe human fjure. Therewas a
pleasing lack of single—work submissions, even at the bottom of the scale.

Popular drawing materials included pastel and oil stickdry pastel, charcoal and graphitEhere
was anincrease in theise of ink pen irall its guises -drafting pen, biro, pen and nib afedt pen.
The combination of a variety of materials dne obviously expressive use of materials was
significantly small, as was the use of applied materials as p#re dfawing surface. Whereollage
was used, it was generally restrained and appropriate.

Work in the above-average categomas characterised by outstanding handling of pdrewing

media such asharcoal and white pastel, colourdxy pastel and various materialsed with resist
andwashes. Many works showeditstanding use ahe chosen mediaThe ability of students to
retain thefreshnessandclarity of pastels or to layer charcoal while retainicigan areasspoke of
extraordinary knowledge and experience of the materials.

These studentshowed an understanding of drawing conventioraliaspects of their ark. They
possessed skills such g integration offigure, ground and format, composition aplhcement,
confident balances of line, tone and spaceurmaerstanding oélternating richly layered and lost
surfaces.

An interesting characteristic ofiuch ofthe best work waghe students’ approach ttheir subject
matter. Most otheseworks limited or controlled the range of references in thesen subject and
therewas verylittle synthesis of a wideariety of images tocreatenarratives orsupport themes
within singleworks oreven series. This contralas used t@xplore meanings, symboligualities,
atmosphere or emotional effects inherent in the subject or the student’s respiessutgectThus,
the atnosphere ofparticular places, the personality emotions ofthe subject of a portrait or the
strengths andulnerabilities of the naked figungere investigated through a closedfatedseries of
images and with verittle recourse to symboliattributes or wider narratives. Thigas allied to a
sense ofpecificity — nakedigures were aboyparticularbodies rather thaissues of body image
such as anorexia; architectural studies were about the structure or atmosphere opldetsecther
than about issues such as urban development.

10



1997 HSC Visual Arts Examination Report

The very bestworks showed a&omplexity of meaning and allowed multiple readings within the
controlledresponse tsubject. The handling of materials and thsolution of drawing conventions

were highly personal and reflected the students’ responses to their subject. Instances of this were seer
in the alternation of clarity and precision of sketching with scumbled and rubbed—back areas of tone to
evoke the relationship of a figuwéth its environment, or assertive hatchingetqpresshe strength

and dominance of an architectural edifice. There were, however, cotitariasregrettablblandness
accompanieggometechnicallygood work.Technicalvirtuosity cannot, in isolation, be equated with
excellence. It should be allied with sophisticated and confident content and concept if it is to exemplify
above-average qualities.

In average wrk, students producesbmeevidence of research into selecttémes andssues but
had varying degrees of success in communicating idBasir use of drawing materials and
techniqueshowedtheir concern with achieving control tife media, as well as varying degrees of
accomplishment in the use of their chosen materials. The techniseesvereften simple, such as
hatching or contoushading, buthe expressivepotential of the techniqushowedlimited success,
although awareness and intention were evident.

The approach to subject matter at tbigel lacked the concentratéocus ofthe above-averagsork
but did reveal a pleasing openness and wide—ranging interests and coffeerinaditionalconcerns
of figure studies, portraits and environments were popular choicessymitbolic and hematic
narratives werenore evident. These were characterisedtiy selection of synmdds and images to
represent qualities and attributes, and the pictorial arrangement of these elements.

The resolution of these works was dependent upon the degree of development of the imtggs and
deployment withirthe drawings. Many were simple or obvious compositions dominated hiafro
viewpoints and regularity of placemer@ymbolic or hematic works often reflected asense of
students’ reliance on the literal meaning of images and of their not exploring the potential of materials
and techniques to enhance and develop such meanings.

The sourcing of images iglevant to theexpression of personal vision. Many students atlévisl
confined their exploration dmages taheir initial choice of ghotographic sourcé&Vork which is
wholly derived from photographic sources tends betray its origins in aonal flathess and
smoothness. Irmaverageworks, the style of thephotograph also tended tiictate eachstudent’s
expressive response toe image. When using photographs @bove-averagaorks, the students
used variousppropriate and interesting drawing styles in interprefmginstance, composition or
figure proportionfrom the source. Inaverageworks, the studentstended to try to reproduce
smoothness of tone ather photographic qualitiefhusallowing thephotograph talictate the style
of drawing.

Many artworks in thisareashowedthe labour of thedrawing process. Araining in process was
evident inmany works; for examplgen and ink drawings displayé@tching, cross—hatching and
triple hatching as the work developed.

In some works, students showedadnility to handle theimaterials competently, but media choices
were unsympathetic and inappropriate to their subject matter,ths use ofoil pastels to capture a
mood of intimacy in a portrait. This is not impossible to do,tbasofter tones of drypastelwould
have been more sympathetic.

Drawings which were belowaverage were characterised byimple andunreflective approach to
subject matter and limited understanding of materials and techniques.

11
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Subject matter in such drawings was drawn from the same range of figurative trends as was observed
throughout the media area, with a greater representation of well-worn and hackneyed imagery such as
muscle men and superheroes. Students shéitkedvidence of exploring wide variety ofsources

in selectingimagery or ofdirect observation in pursuing popular subjects suchtheesr home
environment. Many ofhe imagesappeared to have been inventedsgnthesised frommemory.
Drawings in this category showed a significant interest in pattern making.

The approach to subject matter at tkigel was difficult to detect;many worksgave thempression

that subjects had been chosen fairly arbitrarily or simply because they were well known to the student.
Little attemptwas made to considghe ways in which composition or ewpoint can convey
meaning. Viewpoints were invariably frontal and compositions shditledvariation beyondcentral
placement in the format.

The use of materialshowed a similacautious, unexplored and inexperienced quality. Graphite and
oil pastel were the favoured media. The use of graghibeved asingle tonal range, eith@ervously
pale or dark and clumsy. Oil pastels were used in outlining and colouring—in combinations.

Many students ithe below-average ranghowed arattraction to patterning. There is a wealth of
historical and contemporargxamples of p&rn which are readily availableand should prove
valuable to these, and other, students. Direction to appropriate materials and considetia¢iore ®f
and concepts associated with pattern and decoration would assist such students.

The trendthis yeartowards asignificant number of works inreachsubmission raises two issues
which should be considered:

1  Careful consideration of which works to submit and which works are likely to léssempact
of a submission remains a problem for some studentsingxen quality irworks can reveal
experimentation and development.tlie differences in quality between individuwabrks are
great, however, the series can suffeareul consultation between students sgmthers at this
stage of decision—making remains a vital part of the submission process.

2  Atthe lower range, lack of commitment to work is becoming more obvious.

Students should payore attention to thelrawing surfaceThe range opapers and othesupports
should be considered to be as much a part of drawing media as pencils and crayongsaendtiah
part of individualdrawings.Choice ofsupport should bappropriate to subject and meaning. For
example, cream—coloured paper can subdue graphite; heavily milled watercolourcpapersose a
texture on adrawing which is often inappropriate to bathme techniques and subject. The most
distracting choices were highly coloured papers with regular machined textures.

Working from photographic sources hsencommon in drawingswith varied success. Students
should be encouraged to see thigpad of thedrawing process, not dse controlling device of the
drawing. The understanding of photographic sources #meir effectiveness irdrawing can be
successful only if students combideect observation of similar subjects their diary work. The
most successful drawings might rely on a photografian taken by thstudent.either to capture a
pose or tofacilitate understanding of garticular spatial relationship; tretudentmust also show,
however,evidence of direcbbservation of figures and spaces. This wiegperience of looking is
most clearly seen in the successful dravthmgg moves beyondhe distinctly photographic rendering
of tone.

12
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Film and Video

A small number of students are attracted to film and video as an expressive artforgearhfswer
submissionswere produced as computer—generated or animatekls, with 110 film andvideo
submissions, but it is hoped that more students will work in this form over the next few years.

Most of the submitted works are shot and edited on video. Commotycal technicafeatures in

film and video submissions included the use of a vision mixer to colourise or apply othepaiiateo
effects. This is often done to mask poorly shot, boring, or othermfisgor footage, while letterbox
format is a popular option to makeorks appeammore cinematic. Textwas a prominenaspect of

many works,often beingused as @uick flashthatwas simplyblack text on whitebackground or

vice versa. Soundtracks usually comprise music rather than dialogue or commentary. Black and white
is a popular post-production effect.

Subject matter irfilm video is similar to otheforms: the experiences of adolescencenfarked

interest in father figures as subject matter was noted, with explorations of student—father relationships,
indicating their significant influence ostudents)the Higher SchoolCertificate, themassmedia and

figures fromtelevision, cinema and th&orld of art. Increasinglyfilms are being conceived as
narratives rather than video clipStudy ofthe work of successful flmmakersand synthesis of
methodsand ideas while maintaining personal expression antdrpretation,was evident in
successful works. Some worksdicatedunderstanding of various film genres aocodnventional
systems such abe road moviethe detective/murder/spy thriller, tliiropeandeeply introspective

work and the techno—wiblockbuster — moreften appropriated than successfully produced. The
decline in derivative skateboarding films was noted and appreciated.

Candidates deakith videotape presentation and advertising, by decorating and presenting a video
cover. Computersare usually used tcedit even basic video footage this shouldenablemore
complex expressive works to be produced in the future, with cwrident layering and integration

of both vision andsound. Text seemed to be only minimallyjncorporated into thosevorks
attempting to spell out their ideas through both words and pictures — more subtlety obviously needs to
be developed in its use; it is often unsuccessfully used as a thematic sledgehammer.

Effective integration ofsound and visioncreateddynamic works. The most successfuivorks
comprised a clever narrative and/or engaging visual content. Irfisush soundtended to punctuate
the visuals while camera techniques were wonderfully orchestrated with a great vasiety tyfpes.
Scripting and storyboarding developed works with a sticrgeptual content as well as convincing
technical and practical skills. These are often entertaining or witty productions.

The averagevorks showedsarying ability to integrate \8ual and audistreams ordeas that were
often seeking to explore serious orpertinent theme — suicidelrug addiction, violence, media
control. In such works, however, camera techniques were patchy, with insufficient skfjesrence

or confidence in utilising lens, movement and composition.

These works needed more explanation and further resolutionacksdl appropriatending. Editing
was thoughtful but was not tight enough — some shots were quite unnecessarily long. Wotkese
some blending and composing of shots waslent, butmages did nosmoothlyleadfrom one to
the other in a visuallyexpressive way. Competerdiverageworks, onthe otherhand, were
predictableSix minutes ighe maximumrunning time for a film/videsubmission; worksan be
shorter, however — there is mainimum time — but abrupt finishes or over—lofigms reduce the
success of the work.

13



1997 HSC Visual Arts Examination Report

The leastsuccessful works showdittle evidence ofstoryboarding oconceptual structuréCamera
direction was unsteady, often outfotus or lesshan engagingimages werdrequentlyframed as
wide shots, withittle variety in the type okhots used — for examplthere werefew close—ups.
Theseworks had a minimaharrativebasis, were very simple or unresolved. Editing wi#sn not
tight enough to maintain pace. Sound was combined in a clumsy way, wWéferdd transitions and
little or no integration withthe vision. Technical skills clearly need to be refinednd extended.
Technologywas often allowed to control thevorks rather than student intention and knowledge.
Contentwas often heavily dependent on clichés in tless successful worksyhile commercial
footage, ideas and conventions were evident.

It is recommended that students check that sound and waistagiccuratelyecorded. Theéapeshould

be rewound tdhe beginning of the ark, with a countdowrbeingused toindicate the start of the
work. Titles and credits must be included; music sourcesyideo clips and other materiakedthat

is subject to copyrightnust beacknowledged. The finadit must berecorded near the start of the
tape — it must not be dubbed halfway into a three-hour tape/b®arding is avital and fundamental
process in film andvideo works, which depend on planning, organisation and good time
management. Time is also a very real element of film and video and stodestideal directly with
time. Filmmakers confront set ofcreativeproblemsdifferentfrom those inother more traditional
media areas. This fact needs to be recognised and appropriate plans made.

Graphics

The standard of work submitted in this categegs very high. Studentgppeared to be exploring a
wide range of printmaking techniques and to be exploiting the formal qualities of this mediet as
as its expressive potential.

It was pleasing to see an increase in high-qualipnotypes.These often had a fluent and gestural
quality and appeared to be produced by paingiiger on asurface or by using aulti—plate
approach. Theiexpressivepotentialwas furtherenhanced by a sensitive application of transparent
and opaque inks, applied with a variety of different rollers and brushes in order to produce marks.

There was a slight increasethre number of screen-printand those submitte@érided to explore all
aspects othe medium such adirect and indirect stencil techniques including photographic stencils,
paper stencils and textures applied directly to the screen. Some silk-screen printstheilietatively

new high-quality water—based inks rather than using the traditional oil-based inks.

An increasingnumber ofcandidates chose to extend emhance thesurface of theirprints with
various techniques. These included layetimgsurface with different papers, addinglaged areas,

or stitching with threads or fibresThere has alsobeen astrong trend towards integrating
photographic imagerynto graphicprocesses. Studenkere had explored a variety of techniques,
including theuse of photaelease, cyanotypes dhne use ofliquid light photo emulsionbefore
printing. Students alsoollaged black and white or coloured photocopies or computer—generated
imagesinto theirworks. The more successful workiscorporated thémages in a sensitive manner
that enhanced the original print.

Block printing remains a populatechnique. A wide range of materialgas usedincluding lino,
end—grain engraving, veneer and craftwood.
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Interest was shown in blind embossing as a process. Students need to bhatvealdockdesigned

for ink does not necessarily produce a successful embossing. This is a pratesiges on a variety
of shapestextures and depths withthe block. Theravas also aotable increase in theumber of

collographs presented. Imany casesthesepushedthe boundaries of moréraditional collograph

techniques, resulting in works rich in surface textures.

Submissions oéxcellent qualitypresented a consistently good body of bibimatic andechnical
work. Oftenthe large scale of the additions reflected anty a genuine enjoyment but also a
confident mastery of graphic artmaking. Here, any students broke througthe traditional
boundaries of formalist printmaking by usimgovative applications afixed media. Many of the
better candidates tended to adopt a more conceptual approach, often sensitively incotpxiratiag
the work. Suchtext was often applied in an innovativenanner, egcollaged, photocopied or
computer—generated, and lino etched with caustic soda. Some text was intwrkbdsurface of the
print using the chin collé technique. The better candidatls® made aareful and appropriate
selection ofpapers, many choosing point on transparenice ortissue papers. Arequally careful
selection was made of printing inks, with matt, gloss and transparent media being expémt@dvio
sensitive tonal and colour blends. Size does not determine the final mark. It was, howerestjng

to see some outstanding works which were very large (such as bold relief prints measuring 1.5 m by
1 m) andsomeequally outstandingmall works (such adelicateend—grain engravings measuring
10 cm by 6 cm).

Averagesubmissions used sontegree of experimentation and manipulation. In these, students
often chose to submitlarge quantity ofwork whichrepresented thevhole oftheir exploration and
documentation of the&hosen mediumrather than amore careful selection of the bettgrints.
Consequently, these submissions were inconsistent in quality, containing stronger and weaker parts.

The poorer submissions showed only limited skill arachk of preliminary work. In many, aingle
block or stenciwasrepeatedly printed in several colours; theras little evidence of research into
subject matter and@dompositions were unresolve@heseworks conveyed the imression of a
first—time printmaking experience, rather than a sustained effort.

Students are advised to be selective in what they include irstif@inissions. Poor artisjadgement

is revealed when every experimental or preliminary piece is submitted, rathéndimaost crisp and
successful works. A sustaineghd authentic approach to practising techniguswing and
composing in the Visual Arts Diamyill provide asound basis for anfettive andsuccessful body

of work. Where mediated images are used as source matargfl)l consideratiomust begiven to

the finalwork sothat it does not become remote and meaningless. While hand colouring remains a
popular anceffectiveway of enlivening prints, itsapplicationmustalso be carefully considered, as
colour may often create an unwanted distraction or destroy the integrity of the printed surface.
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Painting

Painting continues to be tp®st populamedium/form for submitted artworksnd affords a wide
cross-section of interests and achievements.

Subject matter and concepts explored in painting included the figurative depiction of the fouman

and thebody or figure as aehicle for psychologicalcommentand insight.The figure is often
employed to support investigations @presentational and stylistic concessch asabstraction,
expressionismand metaphysical painting. Culturesues ofidentity, feminist theory,race and
ethnicity remain popular subjectdhe context and experiences of adolescenceegpeessed in
portraiture, often in self—portraits, or through subject matter and ideas about leisure and lifestyle, viz
surfing, music,the massmedia, subcultures. Manyainting submissionswere based on current
affairs, includingthe rugby leagueownership tussle, andisquieting eventsuch aghe Port Arthur
tragedy, war, poverty and the plight of refugees.

Studies of artists anttheir practice, particulaartworks andthe world of artoften provide students
with subjects foipainting. Recent fascinatiomith post-moderrmpractices and theories, in particular
appropriation and pastiche, is increasingly influent@rresponding with post-modemterests is
the use oflettering,words andtext as the subjechatter of the painting. Theseorks play with the
painted surface — adding and layering, building upftie, recontextualisingvords, disputing and
reinterpreting their possible meanings. Writingtba surface ofthe canvas, often astle, annotation
or footnote, furthered or challenged pictorial meaning.

Other studies ofhe visual arts andesign,especially theFocus Areas’ Recommended Areas of
Study, also provide subject matter for submitted artworks. Conseqismisition andalienationand
Romanticismsuggested subject matter and ideas this year. Ofemifispartworks were used as
inspiration and often reworked iime with students’ worlds andhe Higher School Certificate
experience.

The submission opaintings on paper and as scrolls continddge size of paintings varigsom

small, even miniature,works, often in series, tolarge unstretchedscrolls and panels. The
appropriateness of the scale to the content, the type of painting and the authority of the student is a key
expectation. Big is nadlwaysbetter. Selection and rejection of individuabrks to be submitted in

series is also an important consideration. An inconsistent and uneven séelewafks maynot be

as effective as a smaller sampletitd more successfuypieces.Works in seriesare oftenbased on a

theme or reference, for example S&ven Deadly Sins

One of the mospersistent types of painterly investigatiexamineghe substancehat goesinto the
paint and the painterlgurface.The paintingmediumitself as subject matter providetudents with
opportunities to demonstrate their proficiency in the exploration of techniques of applicatitheiand
ability to push and exploit surfaces. Layering of paint, glazing and impastameguently combined
to createrich, often expressivavorks. Many students showed amcreased understanding of the
potential of painting as a medium.

It is interesting to note the decline in abstract paintimitfy few completely non—representational
works; maskingtape and hard—edge painting were raralged andcolour—field painting was
uncommon.Rather, paintingseemed to cluster around two poles. e onehand, works might

have been the precise, tenacious, deliberate and realist portrayal of a subject, often with a photo-realist
disposition; onthe otherhand, paintings might be driven by an expressionist and neo—expressive
manipulation of thenedia, along with aaw, nervyedge. A smaller andtill emergentattitude to

painting appeared in works influenced by popular culture and, to some extent, pop art aticeasing
images and processes as they have re—entered the commercial worlds of design and advertising in the
cyclic exchange, and diminishing the boundary betvirgimandlow.
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Other consistent devices in paintiage thebox, the grid andthe frame. Thisfact was apparent in
works in series that, when displayed, appeared as a sequence of boxed or framed irthagess1dis
of the inclusion ofrecessed alcoves abdxesbuilt into the canvas teupport foundbjects. Other
structures used pediments ardhitectural apparatus and the structural artering device of the
grid or the frame. Icons and altar pieces were still popular.

The successful submissions respondeth® painting intentions as well as tmguiry or problem
identified by the candidate. Theserks not only reflected confidence, verveisk—taking and an
enjoyment of painting, but also suggested a level of resolution and experience as a result of which the
candidate engaged insastained way witlpaintingprocesses, problemgjeas, concepts, materials

and techniques. They were confident asdured ventures nepresentation and/or interpretations of
images, ideas and subject matter. Wit, satire and humour, parody and irony were established in many
of the better submissions. Often students conveyed meaning in their work through personal signs and
symbols and more easily recognised public codes and conventions.

Informed choice was a feature of the better works. Choices of the subject matter and type of painting,
the selectedanedia,the scale and the presentation of wnerk were understoodnd resolved in an
appropriateway in such works.These paintings strongly suggested continugxgerience of or
practice in painting; they certaintlid not appear to be thest and only effort ofthe student.They

were obviouslythe result of quality teaching and learning — negotiated, collabonadist@erships
between teacher and student in pursuit of understanding and accomplished artwork.

The betterworks in seriespoften on paper or a panel armbard, showthat an accomplished
submission in painting does na¢ed to take theorm of a shgle master or majguiece. Coherently
resolved and of a consistently high standard, works in series, wdiegelected as group or set of
works, are an effective illustration of candidates’ achievemkngwledge and understanding of
painting.

The average submissions are usually less interpretive, relying on painting as descriptive imitation and
aspiring to realism. Thesgorks, whilst variously informed bpgractice,experiment, subject matter,
process and perseverangenerally tended to be coloured in, payingst attention todescribing or
representing thesurface appearance diie subject or topic to bdescribed. Frequentlthe less
successful paintings depended tbe copying of a photograph, witlitle injection of apersonal
response to painting.

Some ofthese candidates presented a seriasasks orpanels,yet sometimesappeared unable to
decide what should be left in or out and includédvorks attempted, whether resolved or not. This
indicates an understanding opeactice that isnore naive than thashown inthe more successful
works.

Appropriated images were often dealt with in this rangéreds, howeverthese displayed kack of
consistency in the way(s) in which images werporated or integrated inteew contexts. Often,
the incorporatiorwas aninappropriate reans of communicatingoncepts, while interpretations of
such images were more literal than deeply researched and coherently contextualised.

Many students adopted an experimental yet informed approach to media and subject matter. Abstract

works in the middle range were typical of this experimental use of media, yetaffteompositional
problems unresolved or showed a certain clumsiness in their combinations of media and materials.
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Candidates in the average range tended ttes® discerningabout what is possible iterms of
composition. The titles of their works were sometimes ambiguous and confusing, suggestive of poor
insight into the interpretation of tretworks.The scale of theseorks was, at timesnappropriate,

with compositions and concegdtling to lendthemselves tdhe chosenlarge scaleSome artworks

were large, simply for the sake of being large.

The works atthe lower end ofthe scale often appearedfinished, and were frequently coloured-in
representations of objects, people and animals liked or favoured by the student. Such paintings did not
appear to reflect an understanding of the visual arts anyphe of histories, probleneand practices

that, when studied, contribute to each student’s ability to respond appropriately.

Many of these workéncorporated inappropriate amtlmsy combinations of medialichéd subject

matter and dack of conceptuatlevelopment. Theyeflected superficiaknowledge or understanding

of painting practices and a limited use of formal painting devices. Such works were also characterised
by naive handling of media, with colours oftemmixed,straightfrom the tube and applied infiat
mannerthat indicated a limiteéénowledge oftonal modelling. Symbols, if usedyere clichéd and
stereotyped. Frequently, thesmrks lacked any integration of theghosen materials, which were

often inappropriately and unsympathetically combinBoky lacked competent experimentation in
media, materials and concepts and grappled with few artistic problems.

Photography

The photographysubmissiongeflected a variety odpproaches, both conceptual aachnical, with
the subject matter also highlighting such diversity.

The outstandingworks were refreshing irtheir highly individualised perceptions of tmeedium,
encompassing:

integration of text

combination of images

emphasis on photography as well as some computer manipulation
photocopy, internegatives, careful and sensitive darkroom manipulations
studio settings

deliberate use of scale, from small and intimate to large and expressive.

Many works clearly indicated that candidatesere prepared tomake innovative decisions,
compositionally and graphically, itme context andise ofthe viewfinder rather tharusing clumsy
experimentation to complete tlatwork, indicating amore refined simplicity and maturity in the
decision—making process.

Gender and personglentity remain popular issueghile the landscape or the pictorial depiction of
nature were less evident as subject matter.

It is of concern that a smallumber of workselied on directopying or use otheimages ofother
individuals or photographers, with no evidence of authenticity or support in the process diary.

There was a noted increase in:
. the use of fibre and warm tone papers
. toning techniques indicating a more subtle approach

. full-frame printing of negatives in both 35 mm antkedium format imagery t@reate an
overburn as a framing device.
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Greater consideration ancteativeuse of matt board framing of images was popular, as were
panoramas, mosaics and reconstructionist works inspired by contemporaries thechtas Twins
and the Douglas Brothers.

The quality of excellenand above-averageork was consistent and coherent throughout emtire
series or set ofvorks, showing awareness tfe inportance of judicious editing inerms of
resolution of an appropriate scale of imagery, sequencinghamiimber of works to be submitted.
Many submissionsagain proved intellectually challengingand excitingfor viewers, breaking the
boundaries of the medium in expressive and meaningful ways. Candidatesimofnreflected and
drew fromreal-life experiences, while atl times showinggreatempathy withtheir subjectduring
the completion of the submissions.

Candidates continued ghow agreatawareness dothe technicalformal and symboligotential of
photography as well a®vealing imaginative and perceptidecision—-making irthe selection and
arrangement of images, from the viewfinder, through all stages of processes, to final presentation.

Works with toning and other image manipulations were importatiéofinal printedimagery and
contributed to thepower of the series.Text, where applied,was carefully handled and added
significantly to the quality andesolution of the work, rather than filling infor photographic
deficiencies or voices. &hy traditional pictorialworks appeared on softer paper and filstgfaces,
which added to the poignancy of more personal themes or ideas. The use oéaanteéechnologies
and studioworks was balanced by theobvious understanding ofraditions and genres in
photography.

The variety of imagery also reflected the media avsasl within this genreBlack and white, colour
C-41, transparency, Polaroidierneg, montage, photocopying, digitisedrks, infra—red and high
contrastfilms through to an obscure platinum lpdium process, were some tbe broad range of
techniques handled by candidates.

Photographicworks of average qualityshowedthat candidategpossessed cametent skills and
camera—cratft, yet their works included a themeasrcept thatvas not fully developed or exploited.

Many sets of images incorporated an intelligent sequence, narrative, or skill and technique in handling
the genre, but rarely all three.

Whilst the range ofapproaches in thesatworks showedonfidence in handlingnany facets of
photography, including a wide range of image manipulation or experimentagdmished works
lacked resolution and, at times, the integrity of thisdium was compromised liige submission of
many worksthat were insensitivelyframed or adorned by pointlessulptural embellishments.
Shrewd decisions were alsequired in the editingprocess oftheseworks in order to improve
consistency.

Below-averageworks comprised some submissions wmich candidatesobviously found the
technicalities of the medium difficulPoorly considered judgements in termscofcept and subject
matter, as well as repetitive images, tended to emphtasisdichéd nature ofrorks inthis category
while little or no understanding ofthe expressivepotential of themedium indicated that the
candidates’ engagemewas minimaland inconsistent in relation to subject matter pnocesses.
Themes such a$airies, Gothic/graveyard ardbomsday basketball,loss of hnocence angoung
children were very coman, although the individual candidateisvolvement extended to nmore
than a roll of film or a few random snapshots.

Framing should, aall times, be simple andppropriate to théheme ofthe work. Items such as

paling fences should be avoided, as they prove unsympathetic sulamyssion. @reful editing and
image selection always typify above-average artworks.
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Negatives, proof sheets, test prints and exposures etc should be kept and docuntiemstddent’s
process diary at all times during the experimentation and evolution part of the artmaking process.

Direct copying, theft ouse of other individuals’ or photographergnages differfrom genuine
efforts of appropriation and such works are invariably identified during the marking process.

It is also important to buildelevantresources forcandidates, ie copies of art photografiooks,
journals, videos etc should be acquired so that students gain and develop an understanding or sense c
contemporary and historical knowledge, issues and aesthetics both in Australia and internationally.

Sculpture

Sculpture continues to be a strong area characterised by a diversity of candidatg@ssions and by
the varied range and cdnations of media andorms. Studentsbroke new ground irtheir
exploration offorms, often employingtraditional techniques in anannerthat was contrary to
common practices. Theréhas been astrong sense of student engagement, not only with the
possibilities of media and sculpture aem but also withthe concept of sculpture asvehicle for
complex concepts and ideas.

Candidates responded to their world in a variety of ways, rangingth@personal and private inner
world to that of globalissuesand concerns. Many displayed ahility to selectmedia andforms
which enhance thesthemes andnterpretedthem in individual and often quirky ays. Subjects
which were potentially sensationalere, onthe whole, sensitively handledieflecting student
involvement.

Layeringwas acharacteristic omany ofthe desirablesculptures submitted this yeadumour and
wit aretools thatwere used widely andffectively by candidatedVorks rangedfrom the satirical
through to ridiculous pieces wheresanse of playfulness engadhe viewer. Ironic subtexts were
also employed by a number of candidates as a further layering of meaning.

Risk—taking is evident in a significant number of works. This is an encouraging trend which reveals a
deep understanding of sculpture as a form antieopotential of sculpture asvahiclefor ideas and
statements. Many studenéxploited the intrusive quality of sculpture — #bility to confront
throughthe invasion of space — as well as exploritng possibilities of scale as an integral and
important consideration durindpe artmaking process. Strongsubmissions showethat students
worked with a scale that was appropriate to their aims and to the meaning of their work.

The link between the artmaking processes and the world of art remains strong, witbhamdidgates
referring to works of art or particular artists or using appropriated art images in their submission. This
was most successful in submissionswimich the integration of ideas anchages wasoherent and
sustained, rather than being imposed from without.

As in past yearanost workswere figurative or had a significant figuratieemponent. Thig/ear,
however,there weresomevery strongabstractworks that coherentlyexploredformal andaesthetic
considerations based on a knowledge of contemporary art practibese the human figure was
selected as subjedtfronger submissions showduht it was used as a source ioeas ormade
excellent use of its inherent expressive potential.
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Many candidates employed colour as an expresi@vee — either as a selective paingenface or
by usingthe colours ofselectednedia and founabjects. The larg@mumber ofceramic sculptures
submitted here also used glazed, burnished and coloured surfaces to advanbegeyarks often
adding other sympathetic materialsth® pieces. Therevas evidence,however, that, in stronger
submissions, students did not attempt to disguise or cover the intjuaittes of ceramic media but
worked with them, allowing the ceramic qualities to dominate and not overwhelming themthveith
applied materials.

Many candidatesemployed text as an intrinsiccomponent oftheir work. Stronger responses
effectively incorporatedvords with sculpturalforms, while weakerworks often usedtext in an
attempt to clarify or explain unresolved concepts.

Some studentexploredforms that were to be mounted as hung worlksc¢orporatingelectrical

components such as lights, soweftects and videos. It is importatitat candidatesonsider such
additions carefully, asnany worksare disadvantaged by these of Christmadree lights, tape

recorders playing obscure sound effects, or a format which isaBorate that itequires much time,
space and expertise to assemble it in order to gain the full effect.

[The works referred to in the following categories appeatheri997 HSC Sulpture MarkingScale
and exemplified the qualities of works that are typical of this level of achievement.]

Excellent and above-averageorks were sophisticated and confident in approach, reflecting a
commitment toconcepts together withlavel of expertiseand familiarity withthe mediathat could
have resulted only from sustained exploration, experimentation and development.

These works included such characteristics as surface treatments which enhanced and were appropriat
to the chosen sculpturdiorms. In them,candidates alsaised formsthat obviously incorporated
sophisticated conceptupfocesses. Some workgere intimate in scale or were presentedbases

which were integral to the concept, adding additional levetlsedning tahe pieces and naerving

merely as props. They involved the viewethe exploration of ideas thatere informed, subtle and
intelligently resolved.

Many of the excellent works proved that excellence can result from the sensitive use ofesasilyle,
accessible materialsSurfaces painted in a considered and restrainegnner which related
sympathetically to both the forms and the intended message were also widely used at this level.

Above-averagenorks were obviouslythe result of maticulous planning and research; tinem,
decision—making was both informemhd thorough. Thessorks showedthat students were
attempting to grapple with challenginfpgemes andconcepts with varying degrees sficcess.
Additional text onsome works assisteitie viewer’s interpretation of the conceptnderlying the

work; it was, however, difficult to read at times and the meaning remained unclear. While these were
highly personal works that avoided clichéd imagery, they showed mathg @iconsistencietypical

of less resolved works.

Average works were typified by inconsistencies in choice, less skilful use of medideasdvhich

were not fully expressed. Strengths in one part of a work were undermined by weaknesses elsewhere.
Often the inventive and well-considered choicesohple, found materialsvas countered by the
insensitive use of form or design.
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Below-averageworks appeared incomplete, often givirigfle evidence ofprior investigation of
medium orsubject matter anlittle or no synthesis of medium, proceasd subject matter. While
students showed sommderstanding otheir chosen subjects, only a limitdelvel of exploration,
planning and research was apparé&he subject mattevas explored in diteral yet realisticnanner
and, often, thoughhe subjectwas relevant to thestudent’s life experience, the treatment was
superficial.

Overall limitations on size, weight and duration of submitted works muatiered to. Students are
reminded that submitting works that are oversize, overweight and/or incorporate dangerous materials
are not allowed, while syringes, with or without needégsnot to be used. Instructions for display

are important when imaginative pieces or works in a series are submitted and, often, titles can be used
to show how the work should be approached.

Wearables andJewellery
Wearables

Awareness othe body as asite for adornment andhe wearable as a sculptufarm was very
apparent in wearables submissions this year.

Forms of wearables included traditional styles of garment and ensembles sagesasnd tabards,
and some series ofccessories such deadpieces, bodices armtassieres. Candidatesiorks
reflected a range of interests atmhcerns abouhe environment, indigenous cultures, religious and
creationthemes, personadentity and theenduring, butsometimesclichéd, themes of sedife and
nature. Mediaeval themes continued to be popular.

These wearables, although well constructesdied purely on thetechnical aspects of garment
construction and communicated few concepts ldihe] if any, ofthe students’creative intentions or
abilities. Therehasbeen a decline in thase ofthe wedding dress as a metaphoviehicle for
comment.

Many works in the construction of wearable forms made use of less traditional materials, using found
and recycled objectsuch askitchen utensils, cokecans, ring pulls, CD blanks and sporting
equipment. In some workihiese objects werased asdecorative elements to add coloargate
texture and reinforce concepts. bthers, objects wer@assembled so as toreate innovative
accessories and garmetitat exploited théorm of the objects, andsedthe body as asite for this
wearable artCars and motorcycles were popular and parts such as handlebars, hub capseand
spokes were successfully manipulated to produce wearable forms.

The decoration of the surfaces of wearable art continues to be fully explored and exploited. There has
been a decline in the reliance on pairgadaces and aimcrease in theaise ofthe more traditional
skill, of applique, to embellish arateateinteresting textures and effects. Other techniqonelsided
free machine—stitching, hareimbroidery, beadingapplication of sequins, puffer paint and the
incorporation of silk cords and found objects such as shells, sm#dl objects and photographs. In
this section therbasbeen anemerging trend irthe use of photographs as a domindetorative
element. Personal anfibund photographic images wedten sandwiched between plastic, or
laminated, then constructed into weardblens. Some workxploited theexpressivepotential of
such photographs by workirnigto them with drawing media and adding threads stitdhing to
embellishthe surface; otheworks relied purely onrandomly placed photographsthat were not
integrated into thesurface norelated to thdorm of the wearable. Thereas less of aeliance on
rubbish(chip packets, tirtans,plasticbagsetc) thatwas stitched and glued onto wearaliégms to
communicate concerns about pollution and the environment.
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Excellent and above-averageorks were characterised by emotive subjettiat were personal
responsesand madeconfident statements. Theserks were united and sustained by technique,
media, colour andconcept inall pieces. They werdechnically sophisticatedand challenging
constructionsthat clearlyshowed an understanding tfie conventions of a wearable and the
relationship between the wearable andlibdy. Corsetrytechniques were utilised to construct free-
standing sculptural pieces representing vegetables, animals and objects.

Feminist themes, womanhood, growttecay, theOlympics and mythology were successfully
explored. The manipulation aslurfaces was emphasised throdglavy machine—stitching, beading
and appliqué. The successful integration of a range of fabrics and objects relieekogli@mt control
of construction techniquesich as bindingstitching, threading and punchinghe uses of metals,
leather, fur, satin, photographic imagery, plastics, wire andietéc@omponents werexplored and
resolved. Water-soluble fabrics were used in wings emphasisedheir properties agxpressive
media. A strong understanding thie expressive properties of colouras alsoshown inexciting
combinations and contrasts of tones and hues.

In average works, animals, pollution and the environment were popular and enduring subjects. In this
categoryworks were less complementary tbe body form and sometimesdifficult to wear, for
example square capes, straight skifessesand cunbersomecollections of recycled objects.
Ensembles lacked consistency; instead of focusing on designing and embellishonecerte ehigh
standard oftechnicalcompetence and concept, candidates ofiempromisedquality in order to
present a number ofgues, any of which were highigpetitive, lackedinderstanding anfailed to
explore the potential of theedium orconcept.Some works, such asediaevalgarments, were
technically corpetent bushowed venittle relation to theartmaking process. A numbeglied on
painted surfacessome of these were sensitively produced and obviously resuftesn
experimentation with techniques. $ome works, manyechniques wereised butcandidates were
unable to combine these into a wearable form.

Below-averageworks lacked resolutionsome appeared unfinished, wemnceptually vague, and
communicated little through either title or subject. Works in this range were noteworthyafodam

and inappropriate placement of images, objects, fabrics, text, beading and seljienthe wearable

was seen as an item dbthing to be decorated rather than as an integateebrk. Construction
techniques were limited and thewes lessconsiderationfor the humanform. There was little

evidence of experimentation with, and understanding of, the possibilities and qualities aiheieer

or techniques. Photographs and photocopies were glued onto fabrics without any consideration of the
concept orform of the wearableSome works communicated @ncept, but thecommunicating

media were handled inaive or crude ways. Subjects such as trends in populatucey the
environment, underwater scenes and Sydney Mardi Gras were handled in a clichéd and naive manner.

Photographsre essential to thearking processThey provide visual information abobbw the
candidate intended the wearable to berrw Photographs accompanyimgearablessubmissions
should be removed from Visual Arts Process Diaries and preseithied in analbum, oncardboard
or in an envelope.

Visual Arts Process Diaries shoufbt be submitted. Statements infent should not bancluded
with submissions. Works should not be submitted on mannequins.

Consideration should be given to the safety of all submissions dnel practicalities ofvearing and
marking the work. Dangerous objects must not be part of any submission.
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Jewellery
This attracted a small number of 14 submissions — a decrease from the number in 1996.

Jewellerysubmissionsrecognised and challengede conventions of bodydecoration in diverse
ways. Submissions explorécaditional and established techniques atydes and also experimented
with combinations of disparate materials toake innovative and excitingsculptures that
complemented the body.

The range ofmedia usedincluded silver, brass, copper, glasqaper, leatherwood, plastics,
semi—precious stones, perspex and found compoifrems wathes and machinerfherewas a
strong emphasis othe manipulation of we that was twisted,bent, bound andcoiled with other
materials. Metal surfaces were transformed by beating, etching and embossing.

Excellent and above-averageorks reflected asustained and accomplished involvement with
processes andsound knowledge dahe expressive possibilities difie selectednedia.Therewas a
variety of subject matter, whileedia andvorks were well finishedSomedealtwith issues of the
environment and nature atite extinction ofspecies of plants and animals, while others referred to
specific artists and artworks, architecture and indigenous traditions. Dependingaypand where
they were intended to be worn, such works challenged traditional conventions of jewellery design.

Presentation oivorks wassophisticated, wittsome ¢wellery pieces incorporatirnghotographghat
related to and emphasised the concept of thkkwAn informedselectionprocess waspparent and
only the best pieces were presented.

Average works were less consistentanohnique and subject matter and the selattedia hadittle
relevance to the concept of thenk. Pieces were generally easy to wear, less attention had
obviously been paid to finish and experimentation with media, while pieces within a collection did not
relate toone another and lackensistency. Thergras someevidence ofexperiments with glass,
printing on paper, folding and bending techniques and adventurous attempts to incorporate moveable
parts into individual pieces.

Below-average works were difficult to wear because of their size and weight afitldnaelevance

to the body. Designs weraaive andbased onliteral interpretations ofthemes,while materials
appeared to be chosen arbitrarily rather than for their expressive or visual qualities. One technique was
often repeated, with no evidence of development through experimentation.

Jewellerysubmissions should leecessible tanarkersand not secured in boxes. Asngllery is a
form of body adornmentthe weight of the piecesharp edges and finish should barefully
considered.

Photographs accompanyingwellery submissionswere helpful inshowing howpiecesshould be
worn.
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Textiles and Fibre

Artworks in this formwere noteworthy fotheir passion forthe possibilities inherent in textiles and
fibre. Appliguéwasthe mostpopularform. There werefew examples otapestry and embroidery
and adecline in batikand guttasubmissionsThere were nsubmissions ofweaving or printed
fabric.

Therewas agreateremphasis orthe combination of a variety ofmedia anddecorative techniques
rather than reliance oone singlemedium ortechnique.Artworks combinedscreen and block
printing, machine—stitching, appliqué, quilting, beading, dyeing and silk paintingedte exciting

images and innovative surfaces. Complex techniques were handled wellywsoksevere simple in

concept but the use of media was highly sophisticated and successful.

Popular subject matter includéidh and sedife, animals, landscapes, religious themes and themes
dealing with creation.

Artworks weregenerally larger in scale and series submittedgvidence of discrimination in the
selection of works was apparent.

Beliefs and ideas were translated into quilts, Watgings and othdunctional objects; othewvorks
were purely decorative. Theveas agreateremphasis orfigurative works and few artworksdealt
purely with the qualities of fabrics and abstraction.

There was a predominant use of machine—stitching in a paintariyper and also as a drawitogl.
Overlays of stitching wereised tocreate rich texturalayers, with both a blending of colour and
modelling of form. There was less emphasis on silks and precious fabricgyesaten investigation
into theuse and possibilities of founabjects and fabricsuch as hessiargalico and offcuts of
material and scraps. As in past years, little use of handmade papers was made.

Excellent and above-average artworks reflected both sophistication and confidéresatection of

media and subject matter. Theserks recognised and explordtie visual, textural andymbolic
qualities of the media used. In a single work, a number of techniques were explored and successfully
integrated to create rich surfaces that invited further investigation.

Appliqué was the most popular technique. Artworks utilising it were expressiveealidensitively

with emotive subjects and persomakponses tthe femaleimage, personal and tutal identity,

magic andritual, and concerns about banking andustry. Thesavorks emphasised freedom of
expressiorrather tharsubmitting regimented displays atquired skills. Fabrics werselected for

their relevance to the concept and the intention of the artwork. Wasrevidence of experimentation

with the evocative objects. This was apparent in a confident layering and juxtaposition of fabrics, for
example organza and silk—screened imagery with lurexhatithg, and a sophisticated handling of
media and processes.

Photographs, when used, were sensitivietprporated into thevork and complemented. The

expressivepotential of colourwas explored and recognised many works; someexplored the
sculptural qualities of fabrics, and relief constructions of subject matteh asarchitecture, were
successfully created.
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Averageworks attempted to combine \aariety of materials and techniqusach as printmaking,
machine- and hand-stitching, felting, beading and appliqué to represent idetherapd.Subject

matter chosen was literal, with many depictions of animals and sea life, portraits of groups of friends,
the city and landscapes. There were attempts to create interesting compositions, hbrkarwere
repetitious, with techniques and media not being fully exploited. ThWedes appeared to have been
resolved to a certain level but not pushed beyond a safe point.

Many artworks in this range showed an understanding of how raadigrocessesan beused, but
such processes were not sustained throughewthole work or serieand these candidatéscked
the technical expertise to complement the concept.

Some inappropriate judgements were mableut the size and scale wbrks. Students shouldbte
that large-scale works are not necessarily the most successful.

Tapestry and embroideryorks attempted to represent the qualities of natamntry life, the
environment and comic characters throsglacessful combinations of different threads and fibres.
The use of avariety of stitch techniques and discriminatiorthie choice of materialsreatedsome
surfaces that both improved the composition and added interest.

Batik and Gutta works in this rangdowed someinderstanding ofhe pattern—making qualities of,
and thedetail achievablevith, this techniqueThe symbolic qualities of colour were explored, while
some worksexperimented with gradations and mixing of tones. Salt-resistanotied inherent
qualities of the batik and gutta method were not fully explored, however.

Below-averagavorks interpreted clichédmages of animals, sunsets, figshd other selife in very

basic vays. Therewas little regard for composition and lessnsideratiorfor the presentation and

finish of works. Fabrics were placed randomly in a badly conceived fashion and thestianas on

the use of glue as the chosen methodrftagrating objects ontthe surface. In this categoryorks

showed little understanding of the subtle qualities of many textile media and artmaking processes and
ignored the qualities of colour and surface texture. It was pleasing to note that there weveofdwer

this year that used glitter and purchased sequined objects and motifs as methods of decoration.

Batik and guttavorks relied onsimple conceptssuch as goockvil and religion. Guttavas crudely
applied, withlittle apparent understanding of its expressive possibilities, while colour—mixing and
application were naive.

Mat mounts are recommended rather than elaborate framing that may not enhance the work. No glass
or rigid plastic framing should be used.

Photographs and instructions for viewiwgrks may be submittedhut statements ahtent will not
be read.

Visual Arts Process Diaries should not be submitted.
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Integrated Visual/Verbal Studies

(3 Unit only)

Only 28 candidates chose Integrated Visual/Verbal Studies as a 3 Unit dRgsponsesanged

from the more sophisticated, which combinewatellect with visual skills, often withthe addition of
humour and wit, to those which had little or no text and which showed little resolution or engagement
with chosen themes. Gender issues, stereotypé&gjonship to the landpersonal themes, the
post—moderrcondition and personal interpretations of speafitmovements werg¢he dominant
themes. Arange of artmakingrocesses were usdd¢cluding video, graphics, computer—generated
images and combinations of more conventional two—dimensional media.

Excellent and above-averagesponses were noteworthy for arventive andfresh approach to
unpacking concepthat lentthemselves to &ll analysis and tdhe selection of appropriataedia.

The standard of skills irthe use of materials antechniqueswas outstandingwhile the use of
humour and satire reflected individual interpretations. The viewer/reader was drawn into consideration
of the themes by challenging judgements and skilful manipulation of media.

Average responsgwesented a theme amelevantartist(s) with an honest, but often conservative,
statement in botkhe artmaking andhe text. Theywere characterised bywaorking knowledge of
artmaking and art criticism bite resolution ofthe theme wasot sustained throughothe work.
Themes chosen were somewhat more superficial than those in the above-average ravaye afid
not contain an accompanying text.

The below-averageesponsedailed to dealwith the theme at other than a superficlaivel or to
choose a media form which supportadd complementedi. Some simplyparaphrased lengthy
excerpts oftext takenfrom historical artsources or presented simpmlescriptive information. The
artmaking was generally of a poor standard or resembled exercises disfitéeimyolvement with
the processes necessary for a successful form of visual/verbal presentation.

Students who submit aimtegrated Visual/Verbabtudy are urged to choose concepts whilgmd
themselves to this form and, having done so, to make a thorough investigaterclodsenconcept,
supplying a written transcript, and to choose a medium whichsufiport ancadvance théheme or
concept. A balance between the artwork and the text, as well as an incisive interpretatbosgna
topic reflecting depth ofinderstanding and a display of appropriase of media skills, should be
aimed for.

27



1997 HSC Visual Arts Examination Report
Studying Images and Objects
2/3 Unit (Common)

The Recommended Areas of Study in the Focus Areas Art in Australia and Auéiace continue
to attract the greategiroportion of responses iSection | of the 2/3Unit written examination.
Question 2(a) attracted the largest number of responses and, in Secoestions 13 and 15 were
twice as popular afQuestion 14, with students respondimgll to the bulleted points of these
questions.

Successful candidates in this part of the examination were those whose study of the theoretical aspects
of art history andart criticism had beesustained over a period of timéhere was evwdence of
research and study theseresponses; istpretation and analysis, as well as a depth of knowledge
and skills and judicious choice ddrtists and artworks, werapparent. Thes@esponses were
characterised by expression which was stylistically suited to the types of questions and an impressive
ability to communicate knowledge and evaluations alatiin reasonedyet expressive and well-

chosen terms.

It is again pointed outhat the writtencomponent ofthe examination isvorth the same as the
submitted artwork (50%). Preparation for the written examination sheadidonfrom work done in
the Preliminary year anghould beconstant throughouhe two-year course. It is also emphasised
that one or more of the Focus Areas should be dealt with comprehensively ovirelbtrgliminary
and Higher SchooCertificate years. Recommended Areas of Study should be chosdevetop
further understandings gained time Preliminaryyear; these caalso be used to provide a wide
knowledge base for dealing with issues in Section Il of the examination.

The Recommended Areas of Study which are published Bdael Bulletineach year must bead

and interpreted in conjunction witkhe appropriateSyllabus Focus Areaand Examination
Specifications. (See Official Notice BOS 34/8®ard Bulletin June 1998, for Recommended Areas

of Study forthe 1999 Visual Arts HSGxamination.) TheRecommended Areas of Study not
replacethe Focus Area but direct teachers in planning and articulating selection of content for study in
the specific Focus Area.

Details ofthe Focus Areas ithe syllabus should bearefully examined. Ishould benoted that the
study of Australian Art should not occur within the Focus Area of Art and Culture.

The marking guide applied to students’ responses in the written examination follows.
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Lovel | crade Attribute Response to Question Language & Use of Examples Judgement Criteria & Analysis Contexts
1-20 Expression Interpretation (Artwriting Studying)
sophisticated| !dentifies and addresses all| Differentiated and Well chosen examples; Judgements based on | Makes appropriate use | Analyses, evaluates angl Places examples in a
aspects of the question; art— specific appropriate to Focus Areg sound evidence used in| of internal (about the examines issues raised| cultural context as a
E complex displays excellent vocabulary used in and question; fully sophisticated and subtle| object) and external in question in complete| rich and productive
X 20 subtle understanding of knowledgg an expressive, subtle| interprets, discriminates | ways; evidence of (about context) criteria | and reflective way; use§ means of greater
C complete base of art; uses synthesisgd and/or sophisticated | and explains selected coherent, critical in a fluent way; makes | formal and other knowledge and
E 19 p argument and explanation tp way; strong and examples; uses examples| evaluation of a range of | appropriate, coherent analysis to justify explanation of a work in|
L 18 coherent explore the question; appropriate in a subtle, reflective and| opinions and positions; | interpretations of a judgements and terms of layers and
L A appropriate response appropriate to typg understanding and sophisticated way; has own views about art] range of possible conclusions. complexities.
E of question; chooses a use of art concepts; explicitly relates exampleq which are thoughtful, meanings.
N based on position, eg either depth or | condenses language | to requirements of articulate and based on
T evidence breadth; argues position used; encapsulates | question; in Section II, a sound art knowledge.
. . cogently. complexities and examples expanded and
interpretive layering of ideas in | made more explicit with
art. reference to other
appropriate_examples.
Identifies and addresses Differentiated and Examples described, Judgement based on Makes coherent use of | Identifies question as Places work in a
A most aspects of question; specific vocabulary explained, interpreted, some supportive a range of internal and| the site for particular cultural context which
AV 17 displays a workable used to explain in a | though not always evidence used logically;| external criteria as a issues or problems; is adequate for
B E 16 understanding of art coherent, logical appropriate to question; critical evaluation of the| tool for interpretation; attempts to develop a exploring more detailed
O R B concepts; understands way; appropriate use | links between the opinions of others; makes logical position; analyses evidence about and
vV A 15 question types and of art concepts; some| examples and the evidence of formation of| interpretations of problem or issue explanation of the work.
E G 14 appropriate approaches; complexity used in challenges of the questiof own views about art meanings which are coherently and
E chosen position sometimes | language applied to made with some based on a working both probable and logically.
inconclusive or sustain argument. inconsistencies; some knowledge of art. possible.
inconsistently applied; appropriate engagement @f
evidence of study of Focus the examples chosen wit
Areas and/or Recommende Focus Area, or
Areas of Study. Recommended Areas of
Study.
speculative | Deals with some aspects of | Language used not ap Limited examples with Judgement of art based | Uses mainly internal Recognises that Some reference to
. question or deals with wholg systematically art some relevance used in § on general knowledge criteria with some guestion poses a limited aspects of
A 13 experimental question in a limited and/or| related, specific or descriptive rather than arl and/or general opinion; | reference to external problem and attempts td cultural context of
\ 12 conventional| general way; ordinary, differentiated; some analytical way; little awareness of factors; attempts to give| analyse it in an works; use of such
E eneral speculative, or experimenta| art concepts conventional explanationg critical opinions of conventional and/or appropriate but limited | reference as a tool for
R 11 g response/argument; acknowledged and of examples which were others; own opinions obvious meanings of or conventional way. explanation.
A 10 uneven understanding of art used in a general or | speculative rather than about art are factors.
G C limited concepts and knowledge conventional or real; in Section I conventional and/or
E 9 . base is general and/or inexperienced way; systematic but uneven obvious.
obvious limited; some indicators of expression descriptivg discussion of more
descriptive study of Focus Areas and and sometimes conventional, limited or
Recommended Areas of obvious. obvious examples.
unresolved Study.
clichéd
May not directly deal with Little differentiation Few examples cited; Judgement may be dealf Some descriptive use of Recognises that Little reference to a
A the content of the question;| of vocabulary; art limited relevance and with as description or internal criteria but question has a structur cultural context; limited
BV 8 shows little awareness of thg¢ concepts alluded to little or only simple identification; no little use of external and deals with it in a use of such references
E E 7 differing question types; but not understood in| description; in Section IlI,| awareness of critical criteria; some attempt af limited but unresolved | as an explanatory tool.
L R D simple, surface and/or relation to question; | examples were guessed gt opinions of others; interpretation which is | way.
O A 6 incomplete understanding of answer couched in or assumed rather than | judgement based on incoherent, incomplete
WG 5 the concepts and knowledg¢ clichés. analysed; examples not justified opinion or or inappropriate.
E of art; little evidence of used in relation to favouritism; naive,
sustained study of Focus demands of question. incoherent attempts at
Areas or Recommended judgement.
Areas of Study.
naive Minimal response with little | Use of simple Examples either alluded | Personal or unsupported Little or no use of Shows little No reference to cultura
or no understanding of art; | jargon-type to in passing or not opinion; no attempt to internal criteria; little appreciation of the context.
P 4 Fransparent ignores implications of language; no allusion| relevant; examples and/o] make judgements. or no attempt at structure of the
(e} 3 mcomplete question; unable to link to or use of art artist unidentified; no interpretation. question and deals with
(0] E incoherent response with requirements| concepts. awareness of prompts in it in a simple,
R 2 N ! of question; no evidence of question. transparent way; may
1 projective study. ignore the question.
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Section | Art in Australia

Question 1

Australian art shapes our understanding of the environment.

Discuss this statement withreference to TWO OR MORE examples from your local environment. You
could consider painting, sculpture, architecture or design.

This question proved to be very broad, allowing students to apply knowledge in a varietysofitw
also enabledtudents tadapt theirstudies fromthe Recommended Area of Study (Question 2(a))
easily. The local environment was often ignored, however, in terms of artworks selectezhniatit
often more appropriate to anore generalresponse. Another commamend was to provide a
chronologicalresponse to White Australiaart, often withlittle reference to thguestion.The better
responses, however, were able to show a broad understandiegaaipacity ofirtworks tofunction
within a variety of contexts, eg as reflections of current issues, as historical records etc.

Excellent and above-averagesponses showedpasitive attitude to thequestion and werable to

adapt information to answeit. Here students werable to show a sound knowledge and
understanding ofhe visualarts and to apply these the question in sophisticatedays. In many
responses the examples chosen were not althaysbvious ones; workand artists were discussed

with layers of meaning and depth beydhd initial, obvious inerpretation.Students adopted a very

broad nterpretation ofenvironment toinclude the physical, social, cultural and psychological
elements. Muchielevant detailvas given as students explored a range of ide#iser than simply

listing facts.Artists were well chosen teeflect the culturabnd historical viewpoints taken, with
responses often discussing their philosophies and their effects on the students themselves. Frequently
more than two examples froeach artisivere given and candidates also referred back to their own
environment toexplain the relevance of treatists’ work to themselves. Respondbat included
discussion of Aboriginal art were original, thought—provoking and very good. Thosapphoached

the question by means of architectural examples also produced responses based on sound knowledge
showing excellent understanding of the relevance oiibiks totheir environment andhe way that

the environment is understood.

Average responsetended todiscusshistorical and contemporaryworks in isolation from their
cultural context, often relyingnore upon descriptions of examplasd biographies of artists.
Argumentswithin theseresponses wereften inconsistent, with mention ¢fie environment being
left until the final paragraph, if mention were madeadt Moreover, verylitle consideration was
given to the cultural context. Thesesponsesended to banore descriptive, relyingupon alist of
facts. Some of the information given was clearly incorrect. Generally, such resfzmkselsdepth of
understanding and interpretatiomaking only minimal efforts tonterpret the statement in the
guestion. They appeared to rely heaupon artworkscovered by thdkecommended Area of Study
in Question 2(a), and often confused the two questions in the process.
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While there was often acknowledgment of the senglkexuestion within below-averagesponses,

here candidates were unable to argue sy of cogentresponseThey frequently agreed with the
guotation, usually provided images in support of it, but could give no explanation. Often short lists of
names and/oworks were accompanied by brief descriptiohdtle referencewas made to the
guestion, which was usually answeirdirectly. These candidates were raralyle to interpret the
question or to understand its implicatiostowing little/no understanding of art concepts and art
history. Those who did attempt to work through the question did so in such a literal way, eg using the
school car park as an example, that they were at a loss to find supportive examples of other artists and
artworks. In another approach to this question, candidates simply reverted to descrifft@plates,

only occasionally mentioning environment.

In answering, students need to ascertfaintent of thequestion. In preparation, they need to move
beyond mere description anévelop understanding of an artist®rks and philosophies and the
effects of these within art history and upon bibiastudent andhe broader culturasphere. Students
need to develop strategies to adapt whatniswn, egpreparedresponses fothe Recommended
Areas of Study in order to provideetteranswers toother questions withithe Focus Areas. The
Frames fromthe Years 7-10 syllabus shoudshablestudents to adopt different positions agide
them the tools for discussing and critically evaluating.

Question 2(a)

Examine how isolation and alienation have defined the character of Australian art.

Refer to examples of historical and contemporary artworks. Look at Plates 1, 2 and 3. You could use ONE
OR MORE of these plates in your answer.

This questionattractedover 3000 responseand was the most popular question in Section 1. It
required students to respond to issues raised in the Recommended Area of Study ré#ativecios

Area by asking them to ‘examine howsolation andalienation have defined the character of
Australian art. The direction in the question to examine how encouraged the better candidates to build
reflective arguments anddiscussionsthat showed their understanding ofthe content of the
Recommended Areas of Study nelation to theFocus Area.The requirement forcandidates to
consider howthe key concepts of tHeecommended Areas of Studyiz. isolation andalienation,

have defined the character Atistralian Art discriminated stronglipetween candidatewho had

limited their study ofisolation andalienation to dew examples and those whmad considered the
function, meaning and purpose of examples studied witigrwider context of theFocus Area.
Similarly, those who called on a range of historical and contemporary artworks as examples on which
to build their arguments were more able to provide answers in keeping with the spirit and scope of the
guestion.

In their answers the majority of candidates discussed well-known examples in a chronslogepl
of different instances of thiaemes ofisolation andalienation inAustralian art.Some ofthe most
commonly selected examples includadonial works bythe Port JacksorPainter,John Glover and
Von Guerard, works by McCubbin suchlasstand Down on His LuckDrysdale’sThe Rabbiters
Tucker’sVictory Girls and Bennett'sSThe Outsider The majority relied on materiastudied in class
and used the plates provided as another instance of a similar approach.
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Whilst the question requiredhat works significant in establishing &ense ofthe character of
Australian art beexaminedthe discussion othe contribution of the selectedlorks to defining the
character of Australian amvas not always well grounded, supported byelevant contextual
information or informed bycurrent debates. The selection wbrks that had strong images of
isolation and alienatiowas often seen as being a self—evident statement about their significance and
many candidates simply analysed the ways in which artists presented these images. It was surprising,
at times,thatdiscussions of works such as McCubbihtst were often limited to descriptions of
subject matter without reference to informatisach as contemporary newspaper accounts, the
Victorian tastefor the melancholy, or nationalism artde bush myth, to assist iexplaining the
interest in isolation andlienation in that wrk. The better candidatessed many oftheseiconic
artworks andcontextual explanations about tieorks as bases on which to build narrative
explanation of the character of Australian art.

This Recommended Area of Study offered many possibilities for studying different approaches to the
themes ofisolation and alienation. &t responsepresenteddiscussionsabout the isolating and
alienating experience of the landscape as presenting a significant and defining theme of Australian art
and thiswas often shown throughthe chronologicalsurvey. Responses also focused on the
psychological experience and considered aristsh as those frorthe Angry Penguins group —

Brack, Dickerson or Blackman or, less frequenBiff Henson — who examinedlienation and
isolation as part of the human condition or as the result of modern life in Australia.

Ideas abouthe tyranny of distancéor the colony and thesubsequent sense of tcwal andartistic
isolation for antipodean artists were also discussed, most often in relation to early coloniauattists

as Watling and, in a few cases,r@lation to the debates in the fifties about Amgipodeans. Many
candidates considered the concepts of isolation and alienation in terms of marginalisation of particular
minority groups in Australian history and societywhs arguedthat thepresence and/or absence of
groups such as Aborigines, immigrants or wometh@history of Australian art helped tefine
Australian art.Some responsesonsideredhe ways in which contemporary artists such as King
Smith, Rea, Nickolls and Bennett questioned the accepted theories about Australian art.

The most successfudandidates constructed a fluent and knowledgeable narthivanswered the
question by examining howdeas about isolation andlienation have defined the character of
Australian art. These excellent responses were characterised not only by a thorough understanding of
the content of the Recommended Area in relatiothéavider context of theFocus Areabut also by
precise, rich and often evocative language aocurate factuainformation. In them,candidates
discussed and compared appropriate \arced examples of artworks in order itustrate sustained
arguments woven througieir responses. Importantlyheseresponses successfully combined a
range of supportiveontextual evidencegpinions anddiscussionsabout theworks and about the
wider issue of the character of Australian art in order to prohyesed and self-reflective accounts.
Many successfutandidatesvho dealtwith iconic examples and themes were aldade toexamine
critically and deconstruct thplace ofthese examples iaccepted narrativeand considered the
contribution of other perspectives in contemporary debates about the character of Australian art.

Above-average responsgenerally dealiwith the keyaspects ofthe question fairly consistently,
using a range of examples to discuss different aspects of isolatialiemation. In theseesponses,
candidates used some contextual information to supipgirtdiscussions and, in order lboild their
argumentsyelied more onthe specificexamplesselected than atrongline of discussion.Some
instances were discussed well while others were handled only vaguely.
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Average responses attempted to deal with the question by selecting a single exampl@tiree
artists and describetie ways in whichthe artist conveyed amage about isolation analienation.
Very little external contextuahformation was used to suppdiie discussion andesponses irhis
range often concentrated on descriptionshef subject matter and thermal qualities of thework.
The choice of particulaexamples was seen hsing self—evident imerms oftheir significance and
there was very little explanation about their contribution to defining the character of Australian art.

Below-average responses nominated one or two exaithalesere connected tthe Recommended

Area of Study. Discussion dahese examplesvas usuallydescriptive, couched in general and
non—discriminatory terms in regard to the introduction of relevant information. Candidates introduced
only one or twasuperficial points about theork and presented unsupportealue udgementghat

made vague connections between subject matter and ideas about isolation and alienation.

It is recommended that students studytentfrom Recommended Areas of Study in relation to the
broader issueand concerns ofhe Focus Area. Exampleselected could bseen as instances of
particular significant issues or themes that might encontpassope ofthe Recommended Area of
Study rather than as sufficient and exclusive pockets of study. Students would be adwesaddatad
discuss a range of well-known and readily available texts and articlestabaruintent anéxamples
being studied sdhat they carbase theirresponses witlrelevant contextual evidence as well as
indicate an awareness of current historical information and critical debates.

Question 2(b)

Analyse the features and meaning of internationalism and cultural exchange in Australian art.
Refer to a range of artforms in your answer.

The wording andintent ofthis question presented amtellectual challenge tstudents who studied
both this Recommended Area of Study aihe Focus Area.The majority appeared tdave
understood the demands of the question, were well prepared and were reasonably sucttessful in
responses. Students wecballenged toshow their understanding of concepts andgsues of
internationalism and cultural exchange in Australian aith particular reference to a range of
artforms. The question offered studentbe choice of anumber of approaches itefining their
understanding othe termsfeatures and meanings well as a relevant range of either historical
and/or contemporary artforms.

In excellentand above-averageesponsescandidatesshowed that they had fully grasped the
complexity ofthe question andailored theiranswers tdhe requirements outlinedlheir responses
gave evidence of thorough research and understandithg tfrmsfeatures and meaninig relation

to the concepts andsues.They also referred to a wide range aftforms, including painting,
photography, sculpture, film, architecture and modern technologies, as well as other neoedtnsabf
exchanges such as exhibitioast journals, artists in residenggogramsand the InternetPopular
topics for discussionincluded theAustralian Impressionists; Yellow Housexhibition; Angry
Penguins; Annandale Realists and Aborigifgl (especiallyGordon Bennett and Traceoffatt).
These students supportétkir discussions with informed judgements showing heaeh specific
artform related to either of thesmnceptsSome ofthe more sophisticatedessays provided reasons
for the strong influence of international input into Australian art, ie by referring to Australia’s isolation
from other parts of the world. As well, many fulplainedvarious ways in whiclinternationalism

and cultural exchange occuigor example throughtravelling exhibitions,through artists going
overseas and returning with new ideas, or through European artists coming to Australia, and
subsequeninnovative approachdbat can bentroduced. An example of this would lige social
realism of Yosl Bergneand Danila VassilieffThe betterstudents showetheir familiarity with a

wide range of artists and their works and were able tottiakinfluences of other culturestyles and
periods to Australian art.
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In averageesponsesgandidates basdtieir answers on sound knowleddayt answered in much
less depth. Oftethe concepts andsues ofinternationalism and cultural exchangere not fully
defined. Theseesponseselied ondescriptions ofelectedartforms which were usuallyakenfrom

an historical context but were limited in range andrely analysedhe formal qualities of the
examples. Otherfisted artforms and artists, makingjttle link to the question and theiresponses
tended to be based on a set formula. Focus of the analysis of features and meaning waSdiméted.
approaches made superficial reference to the borrowing of different culturéseaaahge of cultural
exchangeshat occur between Ustralia and theest ofthe world. The betteresponseseferred to a
wide variety of differingartforms, with thorough analysis aach Australian artform and its
international counterpart.

Below-average responses were in the minority. In these responses, candatigbitle reference to
the question andelied heavily ordescriptions of a limited range aftforms. They containedittle
knowledge, pooranalytical skills and no valid discussion ofthe features andmeaning of
internationalism and cultural exchandedgements wereonfined merely to describintpe selected
work, that was generally from only one artform, and opinions were unsupported.

Studentsareadvised to considdhe scope ofthe Art in AustraliaFocus Area inpreparing for this
question. Definitions of internationalism aadltural exchange need to be clarified and concepts and
issues explained in greater depth. The definitions okélysvords,features and meanirghould also

be clarified. Candidates need to refer to a rangartbdrms intheir response. Many referred to only

one artform, predominantly painting, and provided analysis of a variety of worksHabone form.

An expanded base of knowledge, reference to historical and contemporary areas and to a wider range
of artforms were essential in this Recommended Area of Study.

Question 3

Explain how the study of Australian artworks has affected the exploration of issues anthemes in your
artmaking.

In your answer, refer to specific artists and their works.

This question required studentssioow their understanding othe Art in Australia Focus Area in
relation toissuesand themeslealtwith in theirown artmaking. In @aange ofresponsessandidates
answeredhe question in a confident and knowledgeablay, showing a good understanding of
issuesand themes in Australiaart andhow these have influenced theswn artmaking.Common
issuesand themes addressed wéeeninism, death,racism andthe environment. Other responses
reflected agood knowledge of artists antheir influences; nevertheless, ihem, candidates
misinterpretedhe question and discussed artists and artworkenms oftechniques, materials and
visual qualities, without dealing with issues and themes.

In answering this question a number of respondestified anddiscussedthe Art in Australia
Recommended Areas of Study referringtienationand isolation. While thesesponses weneell
prepared and knowledgeable in their discussion of a specific range of artists — Drysdale, McCubbin,
Smart, Boyd, Hester and/hiteley —some students showexhly tenuous links betweeheir own
artmaking and such artists and did oletarly explainhow the artists’ works had affected their own
exploration ofissuesand themes. Mangesponses discussed artists #mr works but referred to

effects on their own artmaking only in the conclusion of their response.
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Excellentresponseslealtwith all aspects othe question; they reflected a depthkobwledge and
analyticalunderstanding and synthesised this understandingsaésand themes in Australian art
with an account of theimwn artmaking. In discussingjterpreting and analysing a wide and varied
range of artists andrtworks fromhistorical and contemporary contexts, thesgponses showed a
broad knowledge of Australiaart; an ability to contextualisesuesand themes such a®cial and
political eventswas alsoshown. Intheseresponsesgandidateshowed a sound knowledge of how
visual expression communicates ideas.

Artists and artworkscited were relevant and appropriate to thleevelopment ofthe students’
artmaking andhe issuesand themes discussed. Convincing connectioked sophisticated art
terminology and vocabulary, diagrams and quotations to suppoceptsdiscussed. A number of
contemporary image—makers such as Imanliers, Jenny WatsonJulie Rrap and a range of
Aboriginal artists and designers were referred to.

In making these responses which worked on several levels of visual interpretation, students revealed a
passionate involvement and understandinghefr artstudy. They alsodiscussed artisttom the

wider world ofart in order toexplain fully the influences oissues and themeeferred to intheir
artmaking.

Average responses showedme understanding of issueand themes irthe Focus Area Art in
Australia. Many response®ferred toissues ofalienationand isolation; anumber of students,
however, found this difficult to resolve wheglating it to theirown artmaking. Evidence wagven
not only of a sound knowledge of artists and artworks but also of attemggplyothis information
to answerthe specifics of thegquestion, with links madéetween artists andrtworks and the
students’ own artmaking. Artistegularly referred to were Whiteley, Drysdale, Streeton [2owle.
In generaltwo artists and examples were discussed @aded in a historical contexResponses
offered a narrative interpretation aadworks were described gtetail, but students werenable to
explain conceptuaheanings andiow these related to theown artmaking.Therewas a focus on
description which indicated that students found it difficult to express the relationship of tie¢irdsrt
to their artmaking in terms of issues and themes.

In the below-averageesponsescandidates had difficulty in applying knowledge or researched
information to the question. They discussed artists and artworks, using very simple descriptions and
making little or no mention of issues and themes and ideas seen in theseorks have influenced

their own artmaking.

Limited art knowledge was expressed in a descriptive, simple and sometimes naive style that included
no understanding of concepts loyw visual language caexpress and foster meaninthere were
detailedprocess—based descriptionstbhé students’ own artmaking witlittle reference to artists’
issues, themes and works. Works were not placed, however, in a historical or stylistic context.

There were a number of responses which referrglet®lategor Section 1, Question 2(a). Buch
responses, descriptions weseperficial, offered narrative interpretationstbé selected plates and
made little, if any, reference to the question.

Diagrams and annotated sketches were most useful in providing visual links to reirgorssions
of the students’ own artmaking and to illustrate points relating to specific artists.

Responses to this question were, in many cdiseited to theRecommended Areas of Study. It
should be noted that the Focus Area allows for a broad and thorough investigation and understanding
of manyfacets of art in Australialhe wide and varied possibilitier interpretation of thiF~ocus

Area should be considered when making and studying artworks.
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Question 4

Explain how particular artworks or buildings are made as a response to cultural contexts.

Refer to TWO OR MORE examples from your environment that suggest traditions from outside Australia.

Although this questiomttractedonly 43 responses, it was, time whole, reasonably well answered.
In their answerscandidates referred to botintworks and buildingssome using a@ombination of
both, definingyour environmenéas either their local environment or the wider context ofathele of
Australia.

In excellent and above-average responses, candidates placed their cloie®ris and/or buildings
within the cultures that produced them. They a&lised two or moreappropriate exampldsom their
own environment antinked them, usingart—specific language, to artistic and architectural traditions
from Europe and America in ways that revealed a sustained study of such traditions.

Average responses weoharacterised by enore limited ability to link thechosen examples with
traditions outside Australia and to expldime relationship of theproduction of artworksand/or
buildings to their cultural contexts. There were inconsistencies in baladisitigssions othe chosen
examples with the need to link them to non—Australian traditions.

Below-averageresponsegselied upon supported descriptions tfe chosen examples with only
tenuous links being made &ither the cultural context aron—Australian traditions. Thesesponses
were often characterised ltlye use ofinappropriate examples and referred to traditions of art and
architecture within Australia.

Students should be awethat theresponse to a question which fs&veral parts to it requiresach
part to beanswered, whiléheir knowledge of what constitutes a cuiil contextshould beclearly
explained and used in any question placed within the Focus Area Art and Culture.

Question 5

Give an account of the characteristics of modernist and contemporarart practices in Asia, Europe or
America.

In your answer, refer to a range of significant examples from your selected region.

This question wagenerally wellanswered, witttandidates carefullghoosing significant examples
in their responsesThe question wagouched in theéerms fromthe art and culture Recommended
Area of Study. Manycandidates approached it chronologically, dealing witbdernist then
contemporarypractices in one selected regiofihe majority focused on modernigpractices.
Responseslealing withcontemporary artists wergenerally not conclusive and were written as
shorter accounts. On the whole, candidatke discussed modernighd contemporary apractices
equally provided clearer and more systematic accounts of the question. Europe and America were the
most popular regions selected and contemporary art practice was often defined g®dtemngdern.

In accounts ofModernism, two—dimensional formslominated, whilst in contemporary art
three—dimensional performanéerms were popular. As required kthe question,the majority of
candidates selected one region asntiagor focus for discussion. Some choseeter to influences
from other regions, for example an Asian artist influenced by a European.
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Many interesting and accomplished responses used contemporary Asian expantibegarly from
Korea, Vietham, Taiwan and Indonesia. Contemporary Asrampracticewas often identified as
being a return to traditionahdigenous themes and materiaRolitical stuggles, colonialism,
assimilation and military conflicts ithe context of thé\rt and Culture Focus Area of this question
also featured in selected examples from Asia. Some candidates faliffidult to include references
to Modernism or modernist practices of Adtcellent and well-constructegsponses using Asian
examplesincluded Modernism intheir understanding of Western or Europeanuiafice and the
relatively recent contact of some artists and regions with the West.

There were over 400 responses to this question, the majority of which were long. Leraghoofse
may possiblyreflect the level of preparatidior a questionderivedfrom a Recommende@rea of
Study. Inaddition, thewording ofthe question closely followedhe Recommended Area of Study
andmany candidatesespondedvell to therequirements othe question; theianswers weravell
constructed and allowed candidates to present a review ehift® contrasts anprogressiongrom
modernist to contemporary gstactices. Thosevho presented arevaluativeviewpoint and used
significant examples to contrast and comparedernist and contemporamyracticesshowed a
perceptive understanding of selected artists and artworks.

Somecandidates did not distinguish betwaandernist and contemporary @ractice ordiscussed
only a narrowrange of styles and exampldsor example, Modernism watseated asAbstract
Expressionism and contemporary art as Pop Art. In attempting to procecgientiahistory, many
candidates did not connect tbhosen artists witlthe characteristics of relateddyles, movements,
cultures or the selected regional landscape.

Excellentresponses wereharacterised by the ability of candidates to deferens and identify the
characteristics of modernist and contemporary art practicedeiMism wagenerally considered to
have begun in870 or 1900continuing until thel960s. Other successfaéndidates began with
Impressionism or, foarchitecturalexamples,the ChicagoSchool, and gaveeasons fortheir
definitions and choice oéxamples. Contemporat was variouslydefined as beingost—1945,
post—1960 or as belonging to the last 10 years, although other definitions are possible.

In themost successful responsesaage of significant examplegas carefully selected to illustrate
ideas, themes, connections and shifts inpeattices over a period of time. Asxamples,some
candidates included key memts for gparticular artist, armovement orstyle, as well ashifts in
ideas,methodsand technologies. Theost successfutandidates linkedliscussion ofcritical art
theory, political and economic contexts and gaasamples of significannodernand contemporary
artists. An excellent general knowledge of modernist art history and an ability to distragtakey
artists and artworks showed such candidates’ insight into, and understanding of, the visual arts.

Many above-average responses showed a fresh perception of the question and discussed a number ¢
interesting and connected amovementsand examples such as Surrealism, DaBap and
Contemporary Performance Art.

The betterresponses werwell informed, quoted outstanding examplsbpwing their connection

with the cultural context of the region and its art culture. Many responses datadled account of at

least four significant examples and referred to others in general terms, identifying differences between
modernist and contemporagrt in a range of ays. European examples wegenerally selected
because they were pivotal indicators of charige.example Picasso, Matisse, Munduwchamp,

Dada and the SurrealistSomepopular contemporary examples includ@ckel, Kiefer(Europe);

Haring, Koons, Christo, Sherman (America); Yi Bul, Zhang Xioghang (Asia).
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Art practices were characterised in various ways by these candidates and weuseaftém organise
an essay structure within the context of the Art and Culture Focus Area, including:

. the use of selected examples to illustrate knowledge of a range of art practices
. art practice as an art movement or style, for example Cubism
. their use philosophically as an organising theme, for example existential contexts and examples

. technologicabreakthroughs (ithe wider society andhe visualarts) and innovations such as
the invention of the camera, computer—generated graphics

. innovative ideas and changes ttee conception and reception of the art objecich as
Duchamp’sUrinal

. art practices abreaks withtraditional ways of working with materials, processes awngsual
ideas, often linked to the candidate’s choice of significant examples

. art practices within art movements and styles/periods, for exah®plart practices of particular
artists belonging to the Expressionist School

. reflective art processes linked to art history and theory.

Many of these excellent responses were well researched and covered a range of significant examples
which were discussed in depth, then related to a wider cultural, philosophical anddattiatesuch

as feminism, American dulre andmass production, populaconsumerismand culturalicons.

Placing modernist and contemporary @dctices anavorks into a cultural contextvas afeature of

the stronger responses. In discussion of Asian exammekural understandings comprised
traditional themes and concerns with spirituality and nature as welirmseacontemporary focus on

the exploration of political themes and militaristegimes. Contemporary examples wetaghlight

of responses whicbealtwith the Asian region andncluded artists an@xamples fromMalaysia,
Thailand, Indonesia, Fiji, Bali, Vietnam, China and the Philippines.

Average responsgsresented a potted, textbook history Mbdernism, focusing on mainstream
examples of Europeaart sincel945. Many oftheseresponses chose a narraentextual view of
objects, artists and artworks, rather than examining wider artistic, sogalitaral issues. A number
of candidates submitted a knowledgeable essay with examples of artists and their artwork which were
related to the selected region;any, however,did not defineterms such asmodernist and
contemporary Athoughtheseresponseslid respond tanost areas of thequestion, they tended to
rely too heavily on eithemodernist or contemporargrt, without balancinghe analysis. Many
candidates presented facts but were unable to connect the features of styles, adisigodksl or to
link understanding to aultural context. Theravas atendency to concentrate anore obvious,
generalised anthundane features, witmuch description of artworks and periods but depth of
discussion. Often such responskd not evaluateworks for their significance or exploréssues
connected with the question.

Below-average responses neither defined the teroaernistandcontemporarynor linkedthe terms

with relevant artists from their selected region for sturRhactice, other than doing it or listing a few
examples, wasot recognisedExamplesselectedfor discussion wereather obscure, andacked
knowledge ofthe artist’'s style, artworks and dufal context. Miny candidates chose only a few
artists, relied too heavily on regurgitation of facts and were unable to grasp the full implications of the
guestion. The provision of a cultural, artistic, political, social or historical backgrouhditaccount

of the characteristics ahodernist and contemporary gmacticeswas lacking in many ofthe less
successful responses. Students discussed European/Asian/American art but obviously fitilesessed
general knowledge of btlernismand scant experience obntemporarydebate on art in general. A
few of these brief and unresolved responses seemed to bedrahdatesvho had not prepared for

the Recommended Area of Study.
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The following points are emphasised.

. Study of Asian Art, particularly references to Modernism or modepnagitices inAsia, using
Asia—Pacific journals and Triennial catalogues, is encouraged.

. Recent philosophical debate and issues of practice in the visual arts should be clearly defined.

. The Recommended Area of Study must be read with the implicatighe @il statements and
engagement witlthe Focus Areabeing carefully deconstructed, investigated and presented; in
this question, Art and Culture is a framework for studying a relevant range of examples.

. Students shoulctlarify terminology inthe Recommended Area of Study, for example
modernistcontemporary

. One region only should be selected; influences may be discussed, but only as influences.

. Students must understand terminology that may come up in the Recommended Area of Study.

. Students must study a good range of examples, with their significance being indicated.

. Studentsare to be encouraged to be versatile in their research angrheiceresponses, so
that they do not rely too heavily on only a few chosen examples.

Question 5(b)

Romanticism evokes the mysterious and the divine in real and imagined subjects.
Investigate this statement, considering the persistence of romanticism in the visual arts.

Refer to historical and contemporary artworks from regions outside Australia.

This question, which wasot a simple rewording ahe Recommended Area of Studyequired
candidates to adapt what they had studied arsthoav their understanding of Romanticism bsing
more than a simple historical narrative. It was a complex question which required candidaids to
with a quotation to considethe persistenceof Romanticism inthe visualarts in historical and
contemporary contextsThe quotationconfused somecandidateswho struggled toidentify the
mysteriousand thedivine within their known examples. Others weable tousethe quotation as a
prompt and referred to two othe themes underpinning Romanticism, usitingir knowledge to
investigate and exterttiem tootherthemes Historical contexts were, otme whole, handledbetter
than contemporary contexts, with many candidates interpretintgmporaryto mean moderiearly
20th century) rather thapost—-1945, working/livinghow or belonging to the last 2@ears. Many
included Australian artists despite the staterfremd regions outside Australia the question and the
syllabus note for the Art and Culture Focus Areshould not include Australian art.

As was to beexpectedfrom a Recommendedirea of Study, most candidatesdiscussed
Romanticismadequately andghowed someunderstanding of Romanticigiractice. Using fairly
conventionalexamplesRaft of the Medusa Liberty Leadingthe People and The 3rd of May
candidates defined Romanticism and discussed character, then went on to toagéesistence of
Romanticism in aange of contexts —mpressionism, Expressionism, Surrealism, Dadagsm
Very few candidates considered forms other than painting.
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In excellentresponsesgandidatesvorked fromthe quotation anevere not restricted b, focusing
on the philosophical attitudes &omanticism as a way @ngaging with theichosen works and
highlighting the important link betweehe artist anchis/her audience. They identifi@bmanticism
in the context of itéime andplace within the Romantic Movement of poetry, writing amdusic,
using appropriate, uncommon and relevant examples taken from a range of contexts. Here, candidates
showed involvement with the question and discugsedjuotation in relation to, amwdthin, chosen
parameters, often identifyinfpe physical and metaphysical @insions of Romanticismand using
themes or subject matter as an investigaledce. These candidatemrked fromthe quotation and
were not restricted bi. The nature othis Recommended Area of Studgicouraged candidates to
write often richly descriptive and livelgesponseshat placedRomanticism withinthe rebelliousness
of the historical contexts.

Average responses wenharacterised bynore obviousinterpretations ofknown artworks and
showed a limited involvement with the question. While many candidates showed a sound knowledge
of Romanticism and its persistendbey were oftereither unable to direct theanswers towards
mysterious and divine aspects successfully or ignored these aspects, othepeéhatingthem in an
introductory definition ofRomanticism. Many otheseresponseslealtwith the questionadequately

in terms of ahistorical survey, drawing onhistorical and contemporargxamples forfactual
information and interpretationfFew of these responsesinvestigated contemporargrtworks as
thoroughly as the historical examples.

The below-average responses were characterised by a naive understanding of the Recommended Are
of Study, andncluded limited investigation of the quotation in relation togkamples given. Such
responses were frequently descriptive and contained little analysis; while there were att@hapés to
Romanticism incontext, any statements wdedt unresolved and unsupportedihey followed a
conventional, historical approach wilittle discussion ofthe notion of persistence other than the
obvious. Herecandidates had difficulty in identifying thaysteriousand thedivine within known
examples and often attempted to nail down the quotation by tacking the words onto their descriptions.

The syllabusdefinition of theFocus Area Artand Culture, with itgdentification of cultural areas
outside Australiamust bereferred to. Thershould also be nexpectation that th&@ecommended
Area of Study will be examined simply as the statement presentedBodineé Bulletin Students are
advised to havesome understanding of howhe Recommended Area of Studpnnects with the
broader intentions of the Focus Area.

Question 6

Evaluate how reading about and seeing the work of artists from regions outside Australia haw®ntributed
to your artmaking.

Refer to TWO OR MORE artists and their works in your answer.

In this question, candidates interpreté® wording reading about and seeingjuite broadly.
Responses varied according to their individual experiences in researching information. These included
their use of the Internet, the media, magazines, texts, journals, exhibitions and ovaveé&ome
categorisedregions outside Australiaidentifying the difference in geographic locations and the
possible stylistic changes evident within the one region.
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The term evaluatewas a keyword in thigjuestion; students weiavited to interpret thevork of
artists and, through reasoning, arrive saime conclusion as tchow these artists had indeed
contributed to theiown artmaking. Arange ofissues were considered, witlandidatesaddressing
the contributions artists had madetlte development of theiown work. These included: thehoice
of media,technical adviceand theinsight gainedrom the artists’ philosophical, historicapolitical,
social, religious and conceptual intent. Thwst popular artists selectediere Dali, Magritte,
Duchamp, Picasso, Munch, Van Gogihd WarholNon—-Europearand contemporary artists were
rarely consideredvhen post-modern artists wedealt with, howeverthe responses wereery
complex and sophisticated.

By its nature, a type C questiomay beperceived bysome candidates to invite prepareshswers;
what separated the excellent responses from the less successful, howeee,stvatents’ability to
apply their knowledge to the requirements of this question.

Excellent and above-average responses revealed each candidate’s ability, through engaged research, t
interpret the intent of an artist’'sonk. The knowledge gaineavas evaluated andlearly translated to

add new meaning to the student’s artmaking. Ideas were not merely bofromedther artists and
cultures.

Some responses were illustrated, with quotations from texts researched by students which showed an
awareness dhe critical contextwithin which they wereworking. Excellentresponse®ften used
sketches or diagranteatwere coherent and informative; thesesponses wernegically constructed

and fluently arguedStudentsclearly showed an understanding of artists’ philosophieshriiques

and approach to their work and related them to their own thoughts and artnfddengelected artists

were carefully considered amtiscussed with understanding. Background informationimgléad an

artist's work wagelevant and applied accuratelyrteeetthe specificrequirements othe question.

Some candidates were able to refer to the wider field of arts or cutiuexample musicgdance and
literature, to support effectively a sound argument incorporating complex analysis.

Average responses covered maspects othe question, but in lesdetail. A substantiahumber of
candidategliscussed artists and artworigpropriate to theiartmaking experiences. Languagsed
was descriptive andometimesanalytical, revealingomefamiliarity with the conventions otritical
analysis.

In such responses, some candidates tended to be anecdotal, revealing only a superficial understandin
of artists’ work. Othercandidatesdiscussed artists antheir work without understanding the
philosophies, concepts processesnherent insuch work; as a result, sonm@appropriate choices

were madeSomepreparedesponsegsppeared, with irrelevant biographical deteilpreover,their
relevance to thguestion wadimited. Most preparedesponses provided a vebpgasic but, atimes,
adequate analysis of theork of artistsfrom outside Australia anthe contribution of theiwork to

that of the candidate.

In the below-average responses, candidates showed their inability to interpvatuate critically the
work of artists from regionsoutside Australia. These students did rmbscuss the specific
requirements of the question. The source of their reseamgadang about and seeingvasnot dealt
with. Discussion was limited to descriptive comparisons betweeicandidate’s astork andthat of
the artist,saying, for exampleyan Gogh used/ellow and so did | Copying various aspects of an
artist's work (whenappropriationwas not intended)was often considered by students bsing
influenced; statements suchldie (artist’'s) work, so | borrowed fivere made without giving any
reason for the statement. If a drawing were used, little considevedi®mmade to combinte image
with informationrelevant to thejuestion.The contentvas generally not sufficient; some candidates
did not relate an artist to their own artmaking or referred to only one artist, giving no examples.
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Students should understatite purpose of aype C question and not misinterpret its function as
being to provide an opportunity to relive the process of making a major work without considering its
specific requirements and thifocus Area. Those who simply resortedtheir preparedesponse
overlookedthe directiveEvaluate Such students did not successfullyk their understanding or
analysis of an artist's work tiveir own artmaking.Their judgements, asvell as theirreasons for
researching an artist's work, appeared, too often, to be both speculative and shallow. Arbnggder

of artists, especially includingnore contemporary exampledid distinguishsome responsefsom

the majority. In them, students dealt with the question in a most stimulating manner.

Question 7

Artists, craftspeople and designers make objects and images to represent ideas that we redogmisthe
world around us.

Explain this statement, using a range of examples that you have studied. You could consider:

. media and materials
. signs and symbols
. meaning and purpose.

In this question, Section 1 plates were oftkscussed irthe candidatestesponsesSophisticated
responsestarted by indicatindnow the question would belealt with and then guidedhe reader
logically through each section.

Candidates frequently wrote about the work of pefje one or two artnovements. Pop Art and
Dada artists were discussed as artists who had used ideasvieoydaylife in their own artmaking.
Warhol’'sMarilyn Monrog Lichtenstein’s comic stripmages, as well athe work of Hamilton and
Jasper Johns, wefeequently referred to. Theork of such artists was discussed méeguently
than that ofdesigners, ocandidates wrote abottie work of paintersmore frequently than that of
people working in other types of media.

Differences in the type of work produced by artists, designers and craftspeoplanesréndicated.
Such artists, designers aotaftspeople were obviously considered to belongh& one generic

group.

Generally, the work of three artists waderred to, with discussion focused thie recognisable and
easily understood visual qualities of the seleeteaimplesyather than the philosophical implications
of the question or the significance of selected examples. Sophistieafemhses compriseddaerse
selection of artists andiscussed variousmterpretations of an idea in different historical audtural
contexts.

The wording that we recognisérom the world around usproved difficult, as it requiredandidates
not only to discusgdeas intrinsic to thevork of artists,craftspeople and designahat reflected the
world of these people, but also to link these ideas to the candidate’s own world.

Well-prepared responses were comprehensive, often referrieggéh to artistsvho had been well

researched. Those who were not adequately prepared for this question frequently preseotsds
that were quite inadequate.
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Excellent and above-averagesponses wereharacterised by extensidiscussion ofthe work of
artists, craftspeople and designers and referred to well-chosen ex#maplesre linked tothe world
of the candidate as well as to themplex messagethat pervade theseorks. Above-average
responses were noteworthy f@ppropriateuse ofspecific languagegxpression andeference to art
concepts and art terminology, aocontained astuteommentsthatshowed adeep understanding of
the work of specific artists, craftspeople and designers.

Theseanswersreferred to a wide range of examplbst were used tosubstantiateviews about
statements ithe question andhe suggestionshierein. Therevas alsoevidence of the candidates’
broad understanding of media, materials sigsthsand synbols in artand theuse of complex, yet
layered, ideas. Here, candidaieplained thequestion excerptomprehensivelydealt with it in
reference to each bullet point and revealed reasons for selectimgsansgsingparticularexamples in
relation to the requirement of the question.

Above-average candidates shapiegir responses imaccordance witlthe wording ofthe question in

order to show their well-groundedterpretation of theuestion.Their responses alsimcluded well-

researched comments that showed a sound understanding of art mowamderitural contexts in
relation to selected examples.

These candidateshowed asophisticated understanding thfe relationship between a specific art
object and the representation of ideas and @somented omdeas that explainegarts ofthe world
around us eg consumerismand popular culture, as well as on differenhools of philosophy in
relation to these artworks, and explained how these have been incorporatatinotks, referring to

a wide range of artworks as a way of explairtimg nature of th@umerousdeas to bdound inthe
world around usThey explained the unfixed nature of ideas had different time periodsgultural
and social valueslter ideas. Changing imagerwas often referred to as an example of the
manifestation of the mercurial nature of ideas in artworks.

In averageresponsescandidatediscussedhe work of artistsbut madelittle reference to that of
craftspeople or designers and did not distinguish or discriminate betiveenork of artists,
craftspeople and designecgmmentingfrequently on the three bullet points in thaeestion while
making only passingeference to thepening statement. Thegyadelimited, generalisedomments
that were justified with reference to onlysmall range of exampledhe latterwere described rather
than analysed, so that the response was disjointed.

Examples were listed in the response,thatrelevance of the selection or nature of eaample in
relation to the requirements of teestion remained unclear. Here, candidegsponded to parts of
the question by referring to general knowledge rather than judgérased on knowledge of visual
arts. This knowledge was often incomplete or even irrelevant.

Somecandidates adopted an inconsistent position in tegponse tthe question andlealt mainly
with media, materials, signs, symbols. Meaning and purpose were frequently not commented on.

In below-averageresponsescandidatesdiscussed one or two examples, making onighsl
comments couched in general terms, with little uskrjuage specific to art. Thesesponses were
characterised by descriptions of artworks that did not relate to the requirementgjoéshen. These
candidategewordedthe question but theiresponsedailed to answerit. They nentioned artists’
names but made no comment on their work, or made statethatdéd not answethe question or

were not related to it. They included superficial, vague, rambling comments on their personal position
in relation to the requirements of the question, making statements that were often confudiagictoo
and/or incorrect.
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Statements were justified with onlgassingreference to the candidate®wn artmaking and
insufficient and/or unimportant informatiomnas included in theresponse; this, however, did not
enable the reader tonderstandthe candidate’s intent fully. Bhy of these candidates did not
comment on the meaning or purpose of the response or of the ideas represented in it.

It is emphasisethat students must bacquainted with a wide range aftworks andtheir contexts
and associated artists. The#sponses mushclude additional visual artsnowledgethat can help
them to justifythe views expressed in answeririge question.The nature of theVisual Arts
examination needs to be fully explainedstadents sdhat they carshow their understanding and
knowledge of visual arts in the examination.

Questions must bstrategically selected so that thepvide candidates with enough opportunity to

show the extent of theiengagement with, and understanding thie visual arts. The use of
appropriate examples to justify statements strengthens responses, which must be logically constructed
so that they areonvincing. Prepared essagsponses dmot always answethe examination
guestions.

Question 8(a)

It has been argued that art and popular culture have changed places in the twentieth century.
Analyse this statement, using a range of examples.

Refer to signs, symbols, images and/or materials in your answer.

The quotation irthis question was designeddballenge a point ofiew. Candidates were asked to
analyse the statement atiis could have been done by developingaagument andshowing
knowledge ofthe Recommended Area of Studyhe question also gave additionpfompts, any
number of which could have been referred to.

Candidates were asked to refer to a range of examples, gdoretthem scopeeither to refer to a
number of artistend theirworks or to a number of works frotme one artist. Iranswering this
question, they could make either a narrow or a broad interpretation of the stimulus.

The types of response tended to fall into two broad categories:

1  well prepared and researched responses which were lengthy and included quotations and a range
of appropriate historical and contemporary examples

2  vague responses that tended to include much personal opinion.

Most responses showebat candidatetad studiedhe Focus Areaand Recommended Area of
Study in depth, and so were able to use a rangaefant approaches aegamples in analysing the
guestion. As mangandidates were pre—preparbdwever.there were a larggumber of responses
which were allied more to the Focus Area than to the question.

Due to the demands of the Focus Area, the small number of candidates attempting this question were
extremely well prepared. Generally they were of a high standard and knowledgistissing an
interesting and appropriate rangeisgues, artistand artstyles. Some students, however, found it
difficult to differentiate between the conceptsabfanging placesand exchangeand the different
connotations of each.
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The excellentand above-averageesponses were stimulating amegaging reading. They were
informed, articulate, organised and sophisticated. In them, candidates developed a position or point of
view relating to theessay statement, atigen clearly explainethis view, usingeither an interesting

and varied selection of artists, or chronologically comparing art movements and artists. Many of these
responseshallenged thestatement, showing lreadth of understanding dfie issues,reinforcing

their opinions with a range of significant and relevant examples.

The Focus Area wasterpreted in aaumber ofdifferent and interesting ays. Some othe issues

discussed included definitions of, and exchanges between, high adt|@epular and fine culture,
mass mediand unique art, and these of nechanical reproduction techniquesttansform images
into high art. The use of collage and foundobjects as artmedia andthe influence of art on
advertisements, filmheatreand magazines were also discussed. AlthdbglPop Art Movement

was discussed by mamgandidates, other references includ@dasso and Braque’s tage, the

caricatures of Grosz, the found objects of Duchamp and Schwitters, and contemporanygaatists
Haring, Sherman, Kozic, Kruger and Mambo.

In the averageesponsescandidatesshowedtheir study ofthe Recommended Area of Study by
writing about what they had studied and preparedstMandidates attempted t@spond to the
question, but relied more on their pre—planning than on the conceipiscqpfestion. Theseesponses
tended to be good in relation to the content, facts and gexveaaéness ahe Focus AreaRelevant
examples wereited and described, often being based on considerable knowledges candidates
were, nevertheless, unable respond tothe question or to construct a strorgear analysis with
supporting arguments. Explanations weféen descriptive, dealingpr example, witheveryday
objects, but failing todeal with deeperissues. Many made obvious judgemeantsd reached
unjustified conclusions. Althoughesponses showeevidence of research, they generdfigked
highly developed interpretative skills in relating back to the Recommended Area of Study.

Many average responses related the question to Pop Art when referring to the fact that art and popular
culture have changed places. Typioatkground information wagiven in relation to thd?op Art
Movement andelevant artistavere cited such as Warhol, ithtenstein andHamilton. Somealso

referred to a range of contemporary Australian artists.

The standard of a fewesponses was beloawerage. They were very superficial in their analysis of

the opening statement tihe question, whiletheir interpretation of itvas often limited and shallow,

with responses tthe opening statement beingther guessed at or assumeather than analysed.

Some were vague, relying on general knowledge and making sweeping and unsupported statements,
referring to one or no artists or examples. Some included general facts about Pop Artreldkingt

this information tothe question, while othergnisunderstoodthe prompts given and became
sidetracked.

In some ofthe poorer responsesandidates appeared to hawade a badhoice ofquestion, since
they were unable to givevidence of their experience thfis Recommended Area of Study. Often,
personalised and irrelevant opinions were expressed, which provided little or no supportive evidence.

Although the Recommended Area of Study expressed no time frame in terrhgstofical and
contemporary or 20th Centuryart, students must study a broaahge of examples and art styles.
Some candidates hadbviously studiedhe area in greatlepth, but were disadvantaged tireir
responses tthe question by concentrating on pre—20th cenexgmplesrather thananswering it
fully. By studying a wide range of artists, studeats better prepared to developessay in which
artworks can be placed correctly into historical and social contexts.
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Question 8(b)

Examine how artists have used conventions and symbols to represent individuals and groups in artworks.

Refer to at least ONE historical and ONE contemporary example of painting, photography and/or
sculpture.

This question from the Art and Media Focus Area related to a Recommended Area of Sspag. In
of the known nature of such questions, the standard of responses to 8(b) was disappointing.

The original Recommended Area of Study was:

The way symbols and conventions have been used in representations of individualsuasd
in painting, photography and/or sculpture in historical and contemporary contexts.

This was straightforwardnd well within themainstream of issugsarticular to theArt and Media
Focus Area. ltallowed teachers tcommence study, using resourceentified from previous
Recommended Areas of Study suchtlas 1995 woman as signthe 1994 characteristics and
significance of visual conventionsymbols and media in historical and contemporaryworks,
objectsand imagesAdditionally, the recent exhibition exploring tkieeme ofThe Body atthe Art
Gallery of New South Wales provided opportunities for relevant and direct student experiences.

Fewer than 90 candidates chose this question, and a significant proportion appeared poorly prepared
for the task. Many failed to read it or dealwith the required explanation of individuals agbups,

thus referring to conventions and symbols. Those who made this kind of error freqppeatyed to
hybridisethe requirements othe accompanying 8(a) option, ieffect writing and answeringheir

own question. A small number oandidates dealith individuals ORgroups in artworksut not

both. The majority, however, successfullgelected historical andontemporary exampledlost
candidates dealt with paintings to illustrate their explanatjgimstography was also a poputdmice

but sculpture was less commonly selected.

The characteristics of excellent responses included ability to idafitiparts and requirements of the
question and to set out a brief definition which descritegths andndicated theelements of the
Recommended Areas of Study. Herandidates attempted to link thelmosen examples witBach
other and with the elements thle question, thus providing aaccountwhich was botrcoherent and
complete, and which showed a conscious approach to the challenges of explaining conalepitsin
to particularexamplesThe challenge of thquestion proved to biéne concept of a convention and
excellentresponses weraotablefor examining this idea in terms dhe examples.The prompt
context signalled a connection betwesadia andculture andmost excellentresponsesecognised
this, frequently adopting a thematic approach, as did above-average responses.

Above-average responses discussed media demmmdistalked interms of the traditions of
representation of single and multiple figures. Relevance characterisedetsgseses, whicehowed
understanding of the concerns, traditions and innovatiotisecdrtist as well as the role arehction
of audiences to these images. The selected examples were often used to illustratadeggaistract
ideassuch as gendethe nude, identity and cultural values. Severahswersincluded relevant
quotations from John Bergdrinda Nochlin, Kenneth Clark or Robdftughes as grounds femeir

views.
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Somecandidates constructed satisfying accounts basedcomparison of Charles MeereBeach
Patternscompared conventionally with Anne Zahalka’s photographic quotation of Meere’s image. A
complementary comparison of Max DupainSunbather and the contemporary Zahalka
appropriation rounded out these accounts. Other successfuidnses provided axamination of
individuals andgroups inreligious subjects, edhe Crucifixion, Lamentationand Pieta were
contrasted with images of the Virgin, Virgin and Child, saints @mabrs. Changingepresentations

of the figure, the nude andartistic preoccupationsvith the body were also populachoices.
Duchamp’sNude Descending a Staircaghe fetishisimages of British poprtist AllanJones and

the photographievork of Cindy Sherman werall successfully quoted as exampl&kse impact on
audiences of historicatorks such as August RodinBurghers ofCalais and Francois Rude’sa
Marsellaise from the Arc de Twmphe were imaginatively examined. Appropriately described
historical examplegncluded the Hellenistitaocoon Romansenatorial sculptures @&ugustus and
Egyptian funerary portraits such as the individual Old Kingdom sculptures of Prince Rahotep and his
wife Nofret.

Thematic approaches ande ofrelevantexamplescharacterised excellenésponses. lgontrast, an
application of chronological approaches andoanewhatuneven selection of illustrativexamples
typified answers in the average range. Some candidates were determined teh&tdreginning with
the Venus of Willendoriand move throughthe cultural history of representation or figuration.
Chronology often dominated, tbe detriment of thexplicit requirements othe question, causing
candidates to give, éimes, anirrelevantresponse to itdemands. Average answers usudily not
dealwith all theaspects othe question, or, ithat challengavere metthey did not go beyond the
particularities of specific examples to explore bigger issues such as conventiba<oltural impact
of representation.

Poor responses were characterised by incomplets@ndtimesrrelevantresponses to parts of the
guestion. Many parts were ignoregither in part or in totalSome work which scored poor marks,
despite being written weltomprised obviouslypreparedanswers which bore almost no reat to
the question asked. Students shoulddagitioned against adoptirsyich strategies as part of their
examination preparation. A well-written but irrelevant or inappropaaverwill not be favoured
over a relevant and appropriate answer from a less foaglidatevho hassystematically attempted
to deal with the task at hand.

Poor answers neglected significant aspects of the question. They often did not select a histiomical
contemporary example or failed to select an example dealing with an individual and one dealing with
a group. Popular but poorlyandled choices includedgaoup of candidates apparentyrmed with
information about vartyck’s Arnolfini DoublePortrait andPicasso’sGuernica As Guernicais a

work executed in1937, it isdifficult, on even themost generousnterpretation, to regard it as
contemporary.

Poor responses aldequently ignoredhe actions implicit in thevriting of an explanatonaccount;
there was no sense of an introduction or defnition of terms,the selecte@xamples weraeither
related to each othe&ror even to themain components dhe question. Thesessaydended tostop
rather than to conclude, and never rose above the level of description.

In preparing to engage with Recommended Areas of Study, stuateidvised to examine closely
the descriptors and spirit dhe Focus Areaand to spendgometime in examiningthe nature and
meaning of keywords. Discussing and defining the wdigtrical andcontemporary for instance,
enables individuastudents to work otheir own examplessecure in theknowledgethat they are
giving examples of the larger conceptual requirements of the Recommended Area of Study.
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Question 9

Give an account of how artists’ use ofconventions, images and visual codes hamfluenced your
artmaking.

Refer to TWO OR MORE artists and their works in your answer.

This was a well-answered and reasonably popular question. A range of historical and contemporary
artworks were chosen by students tireir discussion oftheir own artmaking. Although few
candidates definedonventions, imagesndvisual codestheterms wereimplicitly understood and
explained in excellent and above-average responses.

Excellent responses wecharacterised by the choice mibre thantwo artists and artworkthat had
influenced the candidatesivn artmaking.They successfully isolated auiscussedully aspects of
theseartworkspertaining to conventiongnages and visual coddisat were apparent in their own
artworks, or from whictihey had beeable to learrand on which they had beetble toexpand.
Theseresponseglearly showedcandidates’ ability taliscussobjectively,usingthe principles of art
criticism and art history.

Their own artmakingcontinually showed links withthe artworks ofother artists. Theyhowed an
understanding othe concept of influence as being radivays direct but, althoughmore tenuous,
nevertheless potent and discernible in their own art and practice.

Average responses were characterised by coverage of most parts of the question, butusaialy
difficulty with the termvisual codesThese responses were less detailed, using description thether
analysis and interpretation. Candidaf@snd difficulty in successfully linkingtheir own artmaking
andthat of theirchosen artists, oftemakingfairly superficial connections. &hy responses ithis
range were inconsistent, citing only two examples or focusing mainly on students’ own artmaking.

In below-averagaesponsescandidates oftermade only passingeference to theerms of the
guestion, having great difficulty in linking the artists they chose with tveir artmaking, which was
described subjectively.

Students need to practise discussing their own artmakitigepsvould that of others, and using the

criteria of thequestion. Theyshould beable to analysend interpret theiown artwork, making
substantial and relevant connections with the examples of other artworks they have chosen.
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Question 10

Mass-produced design should incorporate an awareness of the environment.

Explain this statement with reference to arange of significant design examples from yourlocal
environment.

You should consider:

. urban planning
. product design
. interior/exterior design.

This question wasittempted by a relativelgmall candidature. It required the candidatesstmw
knowledge and understanding mfass-produced desigiThe majority of below-averageesponses
ignored or misinterpreted this concephe bulleted pointsvere provided as triggers @rompts to
further assist the candidates in ascertaititggcharacter ofvhat an interpretation and explanation of
mass-produced design mighe. Theprompts werenot prescriptive but weresed inexcellent and
above-averageesponses to framihe candidates’ explanation. Aumber ofcandidates alsased
architectural examples in their responses.

Excellent and above-averagesponsesxplored the statement in its entiretliscussingequally
mass-produced desigand sensitive awareness of environmental factotbardesign process. A

wide range of design examples were chosen, including mass-produced prefabricated materials used in
architecture as well aBauhaus designsanslated intdhe everydayeg Brauer’'s chairs and Alessi
kettles; an environmentally aware and sensito@is wasincorporated into theiresponsesSome
candidatesnadeeffectiveuse ofannotated sketches snipportthe examples, whichthey were also

able to include in historicand cultural contexts to furthelemonstrate both depth and breadth of
understanding.

Average responses focused their discussion on an awareness of the environment but tended to ignore
the mass—produced ehent and the intention of thguestion. Consequently, kagsues such as
consumerismand functionalism were rarely introduced or were ofteplacedwith generalised
discussion that revealed a conventional knowledge of art at the expense of an understanding of design.
Typical responsesjuoted Murcutt and Cox. Whil$the explanation of th&ork of thesemen was
competent, their appropriateness tochteria of thequestion wagjuestionable. Annotated sketches,
where used, were satisfactory, but either lacked detail or failed to illustrate/illuminate the points raised.

Below-average responses were characterised by generalisations about the failings of s@msagson
pertaining to the environment. Few, if any, references wade to examples frotie world of art

or design. Secondargriteria of urban planning were explored in veggneralterms. Also, many
interpretedlocal environmentas being theiimmediate environment (home/communitwjthout
recognising the significance or possibility of Australia’s being local.

Over—prepared responses that failed to deal with the question seenuidatie abody of candidates

who wereattracted tahis questionyet paidlittle attention to the criteria. All othesemust bedealt
with, even if not equally.
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Question 11(a)

Analyse the function and character of innovation in urban design, including housing, streetscapes and
public spaces.

Refer to TWO OR MORE examples in your answer.

Although the number of responses to this question was ghmlualitywas excellent.Evidence of

a highly engagedstudy of this Recommended Area of Study wesealed in the selection of
appropriate, well-chosen examples from local sites, which were coupled with s$eketionsrom
broader Australian and international contexts. It was quite obviotne iexcellenand above-average
responseshat the candidatdsad a vast repertoire of art knowledge and a rangexamplesfrom
which to choose. Inthe question, candidates were required to more than merely recount
knowledge gainedrom their study. Analysis ofthe function and character of innovation and
renovation invitedthem to debate thebroader issues dfhe influence of political, aesthetic and
economic contexts on urban design, wize driving forces behindt. Case studies such as the
Pyrmont and Woolloomooloo redevelopments were appropriate.

Excellent and above-average responses were characterigiaeliipprmed and structured manner in

which they dealt with all/most dhe questioncriteria. In theseesponsescandidateshowed alear
understanding ofhe concepts of innovation and renovation ahdse botHocal and international
examples. Usually more than two examples were examined and accompaaiatbtated sketches.

Issues such as large-scale and small-scale planning were examined, as well as domestic and corporat
issues/needs, and the private and public aspects of urban planning and desigerbationally and

in Australia.

Average responses were usually non—specifictative and descriptive. Here, candidagplained

the question criteria and/or discussed examples taken fromdbtaienvironment. Understanding of

key terms and concepts, egcology, renovation, environmentally friendlwhen included, were
superficially treated and/or misunderstood. These responses did not discuss lapaeifiexamples

— instead theyealtwith the personal and verlpcal environmentlLogical, hough unsophisticated,
responses referred to examples of houses and streetscapes that were described purely in relation to th
local environment.

Below-averageesponses were few in numbdihey were very briefcomprisinggeneralised and
naive interpretations afrban design, witlittle or no reference to wil-known examples. In them,
discussion was often based on unsupported perpogfarence whiclevealed arery cursory study
of this Recommended Area of Study.
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Question 11(b)

Select ONE design movement before, and ONE design movement after, World War II.
Compare and contrast the characteristics, contexts and significance of each design movement.

In your answer, refer to specific examples.

This question was well structured and straightforwardrataded well to thd&Recommended Area of

Study. It provided opportunities for candidates to treat their chosen design movements as case studies
usingthe criteria of thequestion to definghe contrasts and coparisonsbetween théwo design
movements. Wébrepared candidatassedappropriate quotations and exampleshigir responses.

Popular choices of designovements were Art Nouveau, Bauhaus, Art Deco, Ameridhan50s

and 60s (Hochschiile Fur Gestaltung at UIm) and the International Style.

Excellent and above-averagesponses wereharacterised by candidates’ extensive knowledge and
understanding otheir chosen design movements, whittey showed byexploring in detail the
contextual reference in tlguestion with consideration of fact@ach as warpolitics, propaganda,
cultural change and/or technology. Thessponses compareshd contrasted th@ovements taive

a complete picture ofiow they influenced each othemd wherethe differences lay. Theysed
sophisticated language and successfully discussed the significance of their similarities and differences.

Average responses were deetdiand wellinformed, revealing a carefutudy ofthe Recommended
Area of Study. They tended, however, to ignorectirapare and contrastature ofthe question and,
instead, provided information abathie two design movementwsithout comparing and contrasting.
Their chosen examples were often not specific, generally referring to designed sinpbces chairs,
furniture, kitchen utensils and buildings.

Below-averageesponses were submitted by-dtepared candidategho often named movements
but failed to give details or specific examples. They showed little understandwagvato locate their
chosen design movements historically.

Students shoulgbractise applying theimformation and knowledge tthe criteria of thequestion.
Many responses were well written but did not make comparisons.

Question 12

Explain how the study of design practices has influenced your artmaking.
Refer to specific designers and their works.

You may use sketches in your answer.

This question required candidates to expleomv designerslevelop their ideas, generate a brief and
constructforms, and how this hasinfluenced theirown artmaking.There was atendency for
candidates to choose this question wrongly. Many shdiitledor no understanding ofthe nature of
designpractices and quoted fine &templargather tharknown designpractices,movements and
objects. They described their own artmaking, showritig regard forthe questioncriteria within the
Focus Area. Some, however, ugbts questioneffectively to show their breadth ofstudy of the
Recommended Area of Study and afgav this waselated to theiown artmaking. Sketches were
rarely used effectively in answering this question, however.
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Therewas alimited number ofexcellentand above-averagesponsesthese placed the candidates’

own design work incontext through the discussion ofthe historical background of design
movements and the designers discussed. These responses were usually desigoripraatss and
structured, keying intthe work of influential practitioners in the field, angere, thereforeable to

refer to this information in providing sophisticated responses that were rich in detail and dealt with the
specific criteria of thejuestion. Designers/movemermisscribed consisted mainly of Murcutt, Kee,
Jackson, Done, the Bauhaus, Art Deco and Art Nouveau.

Average responses, which were in the majority, dealt with the question in a limited and often sketchy
manner. Herecandidates eithattiscussedheir own artmaking irdepth and provided more basic
explanation of the influencagpon it or, conversely, providedpaepared discourse on designers,
makinglittle or no reference to theiown artmaking. Ofterihe selection oexamples was poor or
inappropriate, while links betwedhe candidatesbwn artmakingand thedesignpractices chosen

were weak and unsupported. Referencethéacomic strip genre wereommonand tended to be
narrative, displaying little awareness of (graphie3ign practices

Below-averageesponsedended to be autobiographical, resorting to prejudicéidhéd personal
discussion. Examples chosen were often commonplace or so deeply perabtieywere obscure.
The question was poorly understooceliciting a little factualinformation andresponseghat were
couched in undifferentiated art language. Candidates in this range describesvihantmaking but
either made noreference to specifidesigners omgave no explanation or interpretation of their
practices. Sketches, where included, wereanoibtated or relevant and appeared to be fitlerso
flesh out the response.

Question 13

Look at Plates 4-11.
Critically analyse TWO of these plates.

You could consider:

. aesthetic qualities
. communication of ideas
. expressive qualities.

This question required students to writeritical analysis of two othe Section Il plate§4—11). The
bulleted points were offered as optional cues to gegsaycontent and structuré&he threecues are

drawn fromthe perspectives listefibr consideration in Studyingmagesand Objects irthe 1987
syllabus (p 34) and familiarity with their meanings appears to be widespread. There was, however, no
requirement for students to use all or any of the cues, but the majority of studergsmsetbrm of

them in their responses.

The structure of the question was simple and straightforward and many sajojesased to find it a

friendly question. The responses to this question were perceived to be of a higher standard than those
to similar questions in previous years, and students seenmtaal¢oa cleaunderstanding of the
demands of Section Il questions.

Confidencewas shown in a more widespread usepmécific art vocabularyarying understanding

and degrees of preparation foetask ofcritical analysis, a generalwareness ahe potential value

of citation information in supportinoterpretation and wider use ofreference to relatedrtists and
movements. Most responses showed sdanaliarity with methods ofcritical analysis. For the
greater part, these were generic formats which progressed through the identification of elements of art
in the chosen plates. Aability to discriminate between th@ost appropriate elements in retat to

the chosen plates was less evident.
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The level of artknowledge was lowethan the knowledge of generalised art languagd@ost
responses showed a preference for images of the human form, with immediately apparent formal and
expressive qualities. Fettingidan Ironing Il wasthe most popular image. Mangandidates could
identify stylistic affinities between this image ambvements such as Fauvisand Expressionism

and offered interpretations tfie image inrelation to gender politics. Thalate most often coupled

with the Fetting was Nam June Paikage Most responses could analyse pegte in relation to the

impact of television antechnological changéhough itsrelation to artmovements oconcepts was

less successfully indicated.

The Chief’s Stoalvas the next most significaohoice. Wth a few notable exceptions, theecessary
cultural background taoplacethis work in contextwas absent. Neverthelegsost studentsould
discussthe communication of ideas on gendertire stool andmany respondedensitively to the
aesthetics of the sculptural form.

Excellent and above-average responses reflected study and understanding of art lval higrese
essaygeflected familiaritywith contemporanart issuesand developments and this oftenlicated
the enrichment of general art knowledge with specific knowledge based on stihdy=otus Areas
and Recommended Area of Study.

Theseresponses showedsaphisticated andrticulate familiaritywith the critical vocabulary of art
and anability to focus andcontrol thediscussion of botlplates in relation to each other and to a
thematic argument or thesis established within the essay.

The criticalthemes established wecbaracteristic ofwvider art issuesrather than of the relation of
artistic evidence to soci@sues. Issues aépresentation and of the social contextnafaning in art
objects were explored in relation tiee chosen platesThus, the Tyssen photograpkVonderland,
Sydney, 1978&as analysed in terms of art’s ability to explore emotion, memory and dds&Elsie
BulungMat was discussed in relation to Aboriginal visual traditions and their continuing vigour.

Characteristic of thesessays washe ability todiscussthe chosen images inelation to broader
contexts andctritical issuesand also to convey a sensetbé works as umjue instances. This was
achieved by the selective and appropriatelysis of expressiveaesthetic andcommunicative
qualities in theworks. Theseresponses usetie format of the question to do part ahe work of
critical analysis. Careful selection of plates contributed to the gpldindedquality of theseessays;
plates were chosefor their potential teemphasisehe meanings okach othethrough simple, but
appropriate, devices such as comparison or contrast.

The averageesponsefiandled aspects diie question withsomecompetence. Thereas evidence
both of preparation for Section Il and of subject learninth@use of artvocabulary associated with
critical analysis. Diligent use of analy$ermats was present in many thieseresponses, as was an
attempt torelate elements such as compositidime, colour and tone to aesthetiad, to a lesser
extent,expressive qualitiesThe ability tosynthesise this analysis of elements andetate it to the
communication of ideas was not as successful, however.

The level of description hemgas often good. Alack of sophisticationwvas evident in the application

of theterms of formalanalysis; without any carry—through ttee creation oimeaning or ofeffect,
analysis of elements becomes a specialised form of description ratherdtitamaleengagement with

the artwork. Thus, the description of the colour in Fettidgé Ironing I, in terms ofintensity and
saturation, shows knowledge, but, without consideration of the expressive or commuralagvef

the use of colour, it remains apecialised technicatlescription rather than aritical analysis.
Interpretation in these responses was often presented as a concluding &lekeenon at the end of
description rather than being an engagement with the work resulting from description and analysis.
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Conversely, manyother averageesponsestended touse the artvork as a springboard for
engagement with wider sociasues. Whilst many dheseessays were personahteresting and
knowledgeable, thesynthesis ofextrinisic and intrinsic engagement with anwantk needed
consideration. Thesesponsegailed toexamine howhe socialmeaningsyeferences and allusions
were revealed in the artwork, or how the artworks communicated ideas. This tgspahsd¢ended

to choose the Fetting and Nam June Paik plates and to discuss the wwelewel ofsubject matter

only. As with most average responses, the level of description was both competent and appropriate.

Average responsegrtded to treat thanalysis ofthe two images aseparate exercises and often
showed aruneven treatment dhem in terms ofconfidence or of time spent. This p@ssibly a
symptom of a real struggle to produce the best possible work under examination conditions. It should
be stressedhat theseresponsegjave evidence of learning and preparation and contained many
interesting and authentic reactions to artwork unfamiliar to the candidates.

Below-average responses did taike advantage of thmues for analysis offered the question, but
relied upon description ofhe appearance or subject matter ofahevork. Citation information was
used as mterial to extend description rather than as materiglgoe in context speculation on the
meaning or effect of the artwork.

Where analysis was present it wasuched in generalerms and concentrated on describing an
obviousaspect of thartwork, eg usually &st of the colours usedThe possible meanings of the
plates chosen were ignored or discussed in sweeping generalisations.

It should be noted that too many students are still using Section | faat®sction Iliresponses. The
direction to look at Plated—11 ispart of the question; failure to do so ¢snsidered to be an
incomplete response to the question and disadvantages the student.

A lack of experience iooking at and discussingrchitecture, sculpture arartforms other than
painting can restrict atudent’s access time full range of platesffered inthe paper. There is no
mandated prescription fahe forms of artworkswvhich will appear inthe examinatiorfrom year to
year, and the syllabus prescribes the studywide range of images and objects

Use of systematic formats ofitical analysis is widespread and is obviougérceived to be a solid
foundation for studentgreparatiorfor Sectionll. Many would benefitfrom a moreflexible and
selectiveuse oftheseformats. Theseformats are generiand, moreoften than not, heavily biased
towards formal analysis. In order peparefor unfamiliar artworks, studentaeed to include
elements which are not appropriatethe understanding oparticularartworks.The diligentuse of a
checklist of elements of art Eme—consuming andan lead to disactions such athe desperate
attempt to discuss the use of tone in Nam June Ra#gg or to negative catalogues of elements not
present in an artworkThe training in selecting appropriate aesthetic argressive elements to
discuss needs stressirgjpcesomevery competent candidatese substituting formulae focritical
analysis.
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Question 14

Give an account of theway processes, materials and technologies have been usedrépresent ideas in
TWO OR MORE plates.

This question was straightforwarithe emphasiseing on theliscussion of how artworkare made
andhow they represent ideas. Theost difficult concept in thequestion waghat of technologies,
which most studentslefined in a verynarrow sense, seeing it d®ing only a veryrecent
phenomenon, thus limiting their responses to very naive or superficial interpretations.

The betterresponses were shrewd timeir selection oimages, thus providinghe students with a
platform for engagement with all aspectdlod question.The most popularplatewas Cageby Nam
June Paik. Many students identified this work as being a comment on the contentgamaojogical
age and discussed our dependence on technology as Wl iasnicalway in which it causes us to
conform and reduce our individuality. Another popykatewas Man Ironing I, by Rainer Fetting.
Many responses to this plate discussed gender equality.

Outstanding responses welgaracterised by discerning interpretationshefimages andhe ability
to place them into historical and cultural contexts. Thesesponses showedophisticated
understanding of issues suchgemder bias in presentation of subject matter, aspedisohism,

consumerism capitalism, multiculturalism, post—-modernity, Indigenous peofdsses orironic

subtexts in the work.

Good responses also providappropriate evidence wupportsubjectiveopinions. Theseesponses
explored fully the meaning of the tetethnologyreferring, for example, to technology as a tool, as a
cultural/gender division ofoles, as a symbol of modernity or as a milestone in art hisitigse
candidates were alsable to placenorks in historical, cultural contextgjsing political and social
examples that influence the availability of materials and freedom of expression.

Average responses compriséral or superficial descriptions ofhe selected platesyith little
reference to external criteria.aly ofthese interpretatiorsaw Cage (Nam June Paik) as a robot or
made tenuous links between the television sets and technology and intevfat(&disie Bulung) or
February(the Limbourg Brothers) as being examples of primitive technology. ®sgonses were
often inconsistent in their handling e&ch part of theuestion, withsome students showirgyeat
perception and sensitivityhen responding to one dfe plates, but not tothers. Similarly,some
students concentrated on only one part ofgiaestion, giving an account tife processesnaterials
and technologiesised butcompletely failing todiscuss howtheir use represented ideas. On the
whole, although these candidatpessessed someinderstanding of art terms, whicthey
supplemented with a wise usetbétermsgiven in thequestion, they had difficulty in placirtheir
chosen images into a wider context.

The less successful responseither failed toshow any understanding athe terminology of the
question or completely ignoratd These candidateserely rephrasethe question, discussed one
plate only or simply gave a superficial or cursory description of the plates in general.

Students need to understand, and become confident through practice withthégratsur frequently

in Section Il questions. They also need to redhs¢ Section lnd Section Il questiorare weighted
equally. Many of the responses were very short and seemed to indicate that not enough lieee had
allocated for the question.
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Question 15

Look at Plates 4-11.

Discuss how ANY TWO plates reveal different attitudes and approaches to the visual arts.

Refer to:

. subject matter

. cultural influences

. meaning and purpose

The wording of this question was unambigucarsd easy to interpret, witbullet points to guide
students in their responses and to help them dealalliispects othe question, in which they were
required to select carefullyom Plates 4-11, witltonsideratiorfor different attitudes and approach
being indicated by the bullgboints. The question wascomplicated in its intent and required
interpretation by the candidate so that all aspects were linked and dealt with logically and concisely. In
it, students were offered the opportunity to show a wide range of knowledge in historicaltarad
contexts. Themajority understoodhe connection between culture, subject matter and belief, and
wrote thoughtfulanswersthat reflected varied interpretationghich were well supported with
appropriate examples.

In excellent to above-averagesponses, students successfdifined attitudesand approachesn
interestingways that included relevarexamplesThey supported and useitiese definitions as the
basis forinterpreting thechosen works, successfulipking internal and externadriteria within the
parameters othe question. These studentsed well-considereglates as the starting point for
discussinglifferencesthen went on to refer to othezlatedartists, art movemenisnd widerissues
which referred tdhe plates and/or to the bullgbints. Their use of artlanguagewas s@histicated,
logical and reinforced by atrong knowledge basd&he betterresponses tooknto consideration
aspects such as time frame, and wide—ranging attitheewere philosophical, conceptual, religious,
emotional, intellectual, cultural or gender—based. Tlhas#gents understodtie fact that thejuestion
required critical analysis of the two chosen plates and they successfully linked the different sections of
the question in relevant and logical ways in order to reinforce their judgements.

In averageresponses, students showed some awareressinderstanding of some parts of the
question. They often made an informed choice of plateshanmtanswers wereescriptive, butised
narrative rather thawritical analysis aghe devicefor exploring speculative interpretations. These
students did not establish a point of view and n@deces of plates in whicimterpretationvas not

linked to cultural context or to the bullet point guides. Some relied on using art knowledge which was
not relevant to theuestion.Their answersoften lacked depthwith no reference beingnade to
relevant artists orartworks, art movements, styles ocultural backgrounds. Althoughsome
involvement with the implications of the question was evident, divergent aspects were not explored. It
was often apparent thatuch students had run out of timehile others had obviously prepared
formulated responses. Often,tlese instancesll aspects othe question were notlealt with and
reliance on rote learninggas apparent, rather than production of a considaresiver whichrshowed
students’ ability to apply their knowledge within the guidelines of the question.
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Below-average responses were often very short and showed aehpo® of plates, soetimes with
platesfrom the wong section of the paper beinchosen. Studenteelied, to a large extent, on
guesswork, offering naive opinions which showed no understanding of the issues rdisedrtigts

in the chosen worksSubjective, biased amépetitiveresponsesouched insimple, often irrelevant
languageshowed dailure to dealwith the question and a generkck of understanding about the
requirements of an essay $ectionll. These students weraable to place the plates historically or
culturally and failed todeal with the bullet pointguides by using anyelevant information or
knowledge of art language. Many frequently wasted time and effort by copyirigeauestion and,

often, misinterpreting the information given. Description only, with unconnected and badly expressed
comment, characterised lesser responses.

Studentsneed to become very familiar with Section lltbé examination papeKnowledge of the
layout will help to eliminate the confusion that is still evident in the choice of glatesSection | to
answerSection Il questions. Confidence in writingcatical analysis should béeveloped sdhat
interpreting images, and not only describing them, is possible. Becomamgilidr with art
terminology through readingrt reviews andarticlesshould be a priority. Studentseed to practise
interpreting questionsom past papers and applying appropriate art knowledgeays that help to
justify an opinion. Widerreading will help develop broader historical knowledge and an
understanding of cultural contexts. Students need to consider each part of the question caiatylly,
the descriptors and pointers as a guide, and must also learn to organise their time.

3 Unit

In the responses tdhe 3 Unit written examination paperthe majority of candidatesselected
European, North American or Australian artists amaks to discuss. Many successb@andidates
showed a thorough understanding of Modernemd of post—-Modern developments, whittey
were able to adapt successfully to answer questions in all of the Focus Areas.

The Art in Australia and Art and Culture Focus Areas proved thémost popular, with Questions
3, 4 and 5 attracting the largest candidature. These questions will therefore be analysed oretaitater
in the report that follows.

Generally, however, above-average 3 Ua#ndidates selecteduestions whichthey clearly
understood and could answer effectively and fully, adapting khewledge to suithe requirements
of the question. In so doing, they referred to an appropriate range of artists and to apeafics in
a way whichclearly demonstratedheir analyticaland interpretiveskills. They wereable to use
sophisticated language and art terminology, and showed a thorough understaridingigifificance
and cultural contexts of theashosen examples, whikkeir responses werargued thoroughly and
convincingly.

Average candidates we@le toanswer mostaspects of their selectegliestion coherently and
logically, although in a rathenore limited andobvious fashionThey were generallgble to place
selected artists and some specific examples of their works in a cultural/historical context.

Many below-average candidates appeared to hansunderstoodthe terms of reference or
terminology used ihe question and, therefore, were unableatswer it successfully or teelect
appropriate examples of artists and artworks. These candidates used more limited langtelge and
on description in responses which were less coherent, synthesised and interpretive.
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Section | Art in Australia

Question 1

Evaluate the significance of figuration in twentieth-century Australian art.

Refer to particular artists and examples of their work.

In the more successful responseandidates dealtith all aspects othe question andhowedtheir

ability to evaluate the significance of figuration in Australian art of the twentieth century, using a range
of appropriate historical and contemporayamples such as Albertudker, Joy Hester, Arthur
Boyd, Russell Drysdale, Vicki Varvaressos, Julie Rrap and Jenny Watson. Examples were discussed
in a mannerthat clearlycommunicated an understanding toé meanings ofthe selectedvorks.

Some candidates developed their persoredponse tdhe broad theme ofiguration, eg from a
feminist position, orfrom an Aboriginal perspective, dealing witthe transitionfrom the ‘noble
savage’ portrayed by Glover and Duterreathim nineteenth century tnore sympathetic images in
Boyd’s Halfcaste Bride series and culminating in a knowledgealiscussion of contemporary
works byartists such as récey Moffatt and Gordon Bennett. Thebest responsescorporated an
awareness dhe sources otwentieth-century figuration in earlier traditioasd conventions, while
emphasising the most appropriate examples in their answers.

Average responsasapablydiscussed aange of twentieth-century figuratiexamples, bufailed to
appreciate the significance of theord evaluateand, instead, provided a historiclrvey, tracing
figuration through the century, in many cases with great thoroughness.

A small number obelow-averageesponseselected inappropriate or irrelevaxamples, insome
cases confusinfiguration with abstractionor other genres.

Question 2

Look at Plates 1, 2 and 3.
Visual myths define and illustrate the nature of our existence.

Examine this statement with reference to ONE OR MORE of these plates, and/or other works by
Australian artists.

Many candidates used this question to provide a chronolagyicaty of Australian art andsues of
national identity and nationhood. most responses, works prior to World Warptevailed over
more contemporary exampléBie more successfudandidatexombinedtheir chosen examples to
provide anexcellentresponse tohe question, which showed a thorough understandinth@term
visual mythsMany used examples of contemporary artworks to explaindaolier visual myths, eg
those relating to women, or to ethnic minorities, are now being redefined.

In averageaesponses, howeverandidates selectednaore limited range of slightlyessappropriate
examples, while, in below-averagesponsescandidates often referred only tbe plates, while
providing an answer not unlike those to Section Il of the 2/3 Unit paper.

Many average and above-averagsponses showdtat candidates/ere able to adapsuccessfully
knowledge gained from the 2/3 Unit Recommended Area of $$othtion and alienation
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Question 3

Look at Plates 4, 5, 6 and 7.

Analyse how ONE OR MORE of these andANY OTHER Australian artists or architects you have studied
have responded to urban, and/or suburban environments.

The most successful responses to this question reflected a clear understanding of tind éeransd
suburbanand theimplied contrast betweethem. They selected interesting and relevarttvorks to
discuss, usingeloquent and sophisticated language and displaying aaareness of the
social/historical contexts of selectegrks. Manycandidates wrote well abothe plate depicting
Danila Vassilieff's paintingstreet Scene with Graffisuccessfully placing it in its historical context.

Average responses made vditie distinction betweerurban and suburban the artists selected,
however, were appropriate and were vkelbwn tothese candidate€hosenplates were described,
analysed and interpreted in a somewhat speculative manner.

Many below-averageresponses ignorethe words urban and suburban altogether, developing,
instead, a generalssayabout theways in which somartists haveesponded tdheir environment.
Examples chosen were not always appropriate — eg Heidelberg School, Russell Drysdale — and, in
many cases, candidates appeared to confloss with rural.

Question 4

Australian art reflects a people who have not understood their past and are uncertain of their future.
Argue a case about Australian art, architecture or design that supports or opposes this statement.

Refer to a range of examples.

This question wagenerally wellanswered, withmost candidates illustrating thei@rguments by
referring to well-chosen artworks. Very few chose to discuss examples of architecture or design.

Above-average responses usamphisticated language and appropriat@mples to answer the
question with a confident, well-expressed and sustained argurséotying an excellent
understanding othe range ofissues with which artists may choose deal and a thorough
understanding of their cultural context. Many of these responses included an awareness of Aboriginal,
multicultural and/or gender perspectives within the contex2@¥ years of Europeasettlement.
Popular artists were GorddBennett,Imants Tillers, Maria Kozic and TraceMoffatt. The most
successful responses combineeadth of knowledge in aurvey response with selection of
interesting and suitablexamples which were discussed datail. Average response®flected a
thorough knowledge of Australian art but were less successtppitying this knowledge to the
requirements of the question, referring to a more limited range of examples.

Less successfutandidateamadelittle reference taartworks, in essays whictiid not answer the

question. Language used was more basic, without the confident use of art—specific terminology which
characterised the better responses.
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Section Il Art and Culture

Question 5

In the twentieth century, many artists have utilised art as an effective mefangdisrupting and challenging
cultural traditions and conventions.

Discuss this statement with reference to a range of examples from a region or regions outside Australia.

This questiorattracted the largest candidature of thgr8t paper andvas generallyanswered well.

Many candidates chose to discuss Early Modernist Movements such as Cubism, DREdtuasiah,

together with later developments like Pop Art. A fieerestingresponses discuss@a@iwanese and
Mexican artists, ofGerman Expressionists wtiled from fascism to North America. Some linked
examples with particular issues, such as feminism or the environtme&nthallengesociety, while a

number incorporated an awareness of contemporary issues which have galvanised the art world, such
as the controversy surrounding Adres SerraR@s Christat the National Gallery of Victoria.

Excellentresponses usesbphisticated language to establish links onuenber oflevels between
selectedexamples andhe question, discussing worlsympathetically. Theseesponses showed an

ability to useappropriate art terminology; to interprgbrks byexploring layers of meaning; and to

make sound artistic judgements. Here, candidates showed an ability to use sophisticated analogies anc
comparisonsinterpretingworks in waysthatwere original and innovative in addition to bewngll
researched.

Average responses were general rather than specific, many treating the question as an opportunity for
a chronological survey of Modernism, which was a somewhat limited approach to the issues raised in
it. Theseresponses weretherefore, not specific, and thexamples chosen were not always
appropriate or discussed with understanding.

Less successful responses were couched in very general terms, dealing with one or two very obvious
examples (PicassoGuernicawas a favourite), discussing them with little awarenegbef context
or significance and using language which was not art—specific.

Question 6

Look at Plates 8, 9, 10 and 11.

Explain how artists have represented sorrow, death and mourning in ONE OR MORE of these plates and
ANY OTHER artworks from outside Australia.

Almost all works selected by candidates answering this question were Western examples. Few
responseseferred to architecture artlosethat did so were generally rath@oor, showinglittle
understanding of the form. This occurred in the responses to other questions also.

Excellent responsediealt with all aspects ofthe question in well-structured and well-expressed

explanations of well-chosen examples. Manyhefless successful responses ignored aspects of the
question, or chose less appropriate examples to illustrate their discussions.
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Question 7
The artist alone does not give the artwork meaning; it is cultural context that adds meaning and value.

Explore this statement with reference to a range of examples from a culture or cultures outside Australia.

Although this question evoked a range of interpretatianswers wereatgely fairly linear and
conventional. Candidates selected artiststks and/ormovementsand attempted tshow howthey
reflected the cultures outside Australia from which they came.

In excellent examples, candidates discussed in some depth a selection of apercmates which
illustrated the fact that the artist as well as his or her work is a product of a particular cudtayeofV
these responses successfully argued that many artworks functiemhateage tadominant cultures,
and may influence their directionSuch candidatesunderstoodhe terms meaning and value and
applied their understanding to their chosen examples.

Less successful responses were not as well constructed and did not deal as pertinentlyratieshe
of reference of thguestion. In many casdisey appeared to be hastily adapted prepegsgonses
and, consequently, were less successful in meeting the demands of the question.

Question 8
Evaluate the cultural contribution of TWO OR MORE art styles or movements you have studied.

Refer to examples from any culture or cultures in Europe, Asia, the Americas, Africa and/or Oceania.

Successful responses ussphisticated language fluently to death all aspects othe question. A
clear understanding of the cultural/historical contexts of selected appropriate examples was apparent in
essays which were well constructed and logical.

Section I Art and Media

Question 9
Assess the place of the visual arts in a society dominated by the mass media.
In your answer, refer to specific examples.

Most candidates interpreted the question as requiring an assessment of how mass media may be usec
in the visual arts. Popular examples ranged from Pop Art to contemporary artists such as Cindy
Sherman, Barbara Kruger, Jeff Koons and Rosalie Gascoigne.

Excellent responses revealed a depth of knowledge and an ability to develop and sustain a logical
argument. Many of these took an unusual or unconventional stance and argued their position
effectively, using appropriate and interesting examples as illustrations. Some argued art’s function as
a force for change, while others saw art as reflecting societal values on issues such as gender, war or
economics against a cultural background in which the mass media is a dominant force. Chosen
examples were analysed in depth and a range of meanings were discussed in language which was
both sophisticated and art—specific.

Less successful responses described, with some degree of knowledge, a range of artists and artworks
which were not always entirely relevant to the question. Such responses sometimes contained errors
of fact, or very simple interpretations.
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Question 10

Contemporary art is eclectic, appropriating imagery and symbols, and techniques from art of the past, and
adapting them to new purposes

Discuss this statement with reference to the work of TWO OR MORE artists.

The better responses reflected a sophisticated understanding of the complexities of contemporary
artforms. Examples used ranged from the films of Peter Greenaway to works by Julie Rrap, Imants
Tillers, Gordon Bennett and Barbara Kruger. These responses were based on wide reading and a
confident command of art criticism and of art—specific language. Many of these candidates
approached the question from a post—-modern perspective, in some cases including appropriate and
well-chosen quotations from artists and philosophers.

Less successful responses appeared to be from candidates who did not understand the demands of th
question and failed to select appropriate artists for their discussion.

Question 11

Look at Plates 12, 13 and 14.

Analyse how the artist in ONE OR MORE of these plates and ANY OTHER artworks you have studied has
used images and materials to represent aspects of the world that are personally important.

Many candidates used Plate 14, Judy ChicaQwoiger Party as a starting point for an essay on
feminist artists such as Susan Norrie, Vicki Varvaressos and Julie Rrap. Very few chose to discuss
Duchamp’sLarge Glassor the work by Odilon Redon.

Excellent responses analysed the images and materials in great depth and with sophistication, placing
works accurately in a historical context and making effective links with other artists who contributed
varying personal interpretations of a common theme. Some responses lacked awareness of the
demands of the Art and Media Focus Area so that, whilst they were knowledgeable and well written,
they did not deal with sufficient emphasis with the requirement of the question to distessls

Less successful responses did not adequately deal with all aspects of the question, failing to interpret
the images and materials used by the selected artists.

Question 12

Photography will cause the death of painting

Investigate this claim by discussing the relationship between photography and painting in the nineteenth
and/or twentieth centuries.

In your answer, refer to a range of examples.

Very few candidates selected this question. Above-average responses attempted, with some success,
to argue their case, supporting it with well-chosen examples and basing it on a sound body of
knowledge. Less successful candidates referred to a very limited range of examples in very general
answers, which lacked depth. Few candidates confidently discussed both painting AND photography
with equal success.
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Section IV Art and Design

Question 13
A single building can celebrate a better world, or signify a change in direction for society

Explore this statement by referring to TWO OR MORE examples of historical and/or contemporary
architecture.

This question wagenerally wellanswered, althoughandidates werable topresent an argument
which dealt with the question fully. Many wereable to explain the significance of selected
architecturalexamples, without, however, successfully linking this stcial issues. A sound
knowledge of construction techniques, use of materials aacltitectural intentions typified these
responses.

Less successful responses made little reference to the question, embarking, rather, on a description o
a number of architectural examples without considering their cultural significance.

Question 14
Look at Plates 15, 16, 17 and 18.
Examine how the idea and look of the ‘modern’ was largely a product of design.

In your answer, refer to ONE OR MORE of these plates andANY OTHER examples of twentieth-century
design.

This question wasittempted by a vergmall number ofcandidateswho discussedand defined
Modernism, using examples rangifrgm architecture tgroduct design, including Charl&ames’
StackableChair. Very few ventured past Plate 15 thscussPlates 16, 17 or 18. All those who
attempted this questicshowed obviougvidence of researclibackground reading, knowledge and
understanding in the Art and Design Focus Area.

Question 15

In the past the link between art, craft and design was taken doanted. Today theexpressive, thdechnical
and the practical are often isolated from each other.

Discuss this statement with reference to examples of historical and contemporary design.

Only one candidate attempted this question.

Question 16
Design is a tool of nationalism in cultures eager to communicate a national identity.
Investigate this statement with reference to TWO OR MORE designers and their works.

This question was generally very watlswered, with many respongeserring to SeidlerCox and
Murcutt and their debt té-rank Loyd Wright, the Bauhaus and dé&tijl. In some, candidates
discussed fashion designers such as Jenny Kethaithmbo groupand successfully analysed the
ways in whichtheir Australianadesigns might communicate a sensenafional identity.Less
successful responses showedinsited understanding othe phrasea tool of nationalismand,
therefore, experiencedome difficulty in sustaining a well-reasonedrgument supported by
appropriate examples.
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